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Information literacy defined
Information literacy is a set of abilities re
quiring individuals to “recognize when in
formation is needed and have the ability to
locate, evaluate, and use effectively the
needed information.”1

Information literacy also is increasingly im
portant in the contemporary environment of
rapid technological change and proliferating
information resources. Because of the esca
lating complexity of this environment, indi
viduals are faced with diverse, abundant in
formation choices—in their academic stud
ies, in the workplace, and in their personal
lives. Information is available through librar
ies, community resources, special interest
organizations, media, and the Internet—and
increasingly, information comes to individu
as in unfiltered formats, raising questions
about its authenticity, validity, and reliabil
ity.

In addition, information is available
through multiple media, including graphical,
aural, and textual, and these pose new chal
lenges for individuals in evaluating and un
derstanding it. The uncertain quality and ex
panding quantity of information pose large
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challenges for society. The sheer abundance
of information will not in itself create a more
informed citizenry without a complementary
cluster of abilities necessary to use informa
tion effectively.

Information literacy forms the basis for life
long learning. It is common to all disciplines,
to all learning environments, and to all lev
els of education. It enables learners to mas
ter content and extend their investigations,
become more self-directed, and assume
greater control over their own learning. An
information literate, individual is able to:

* determine the extent of information
needed;

¢ access the needed information effec
tively and efficiently;

« evaluate information and its sources criti
cally;

« incorporate selected information into
one’s knowledge base;

« use information effectively to accom
plish a specific purpose; and

« understand the economic, legal, and
social issues surrounding the use of informa
tion, and access and use information ethi
cally and legally.
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Information literacy and

information technology

Information literacy is related to information
technology skills, but has broader implica
tions for the individual, the educational sys
tem, and for society. Information technology
skills enable an individual to use computers,
software applications, databases, and other
technologies to achieve awide variety of aca
demic, work-related, and personal goals. In
formation literate individuals necessarily de
velop some technology skills.

Information literacy, while showing sig
nificant overlap with information technology
skills, is a distinct and broader area of com
petence. Increasingly, information technol
ogy skills are interwoven with, and support,
information literacy. A 1999 report from the
National Research Council promotes the con
cept of “fluency” with information technol
ogy and delineates several distinctions use
ful in understanding relationships among in
formation literacy, computer literacy, and
broader technological competence.

The report notes that “computer literacy”
is concerned with rote learning of specific
hardware and software applications, while
“fluency with technology” focuses on under
standing the underlying concepts of technol
ogy and applying problem-solving and criti

cal thinking to using technology. The report

Recognizing the role of critical thinking in
the learning process, in 1998 the ACRL
Board established a Task Force on Infor
mation Literacy Competency Standards and
charged itto develop competency standards
in this area for higher education. Through
a series of conference calls, meetings, and
e-mail discussions, the Task Force prepared
a draft "Information Literacy Competency
Standards for Higher Education.”

The draft was presented at higher edu
cation and library meetings and posted on
the ACRL Web site in order to solicit feed
back. Comments were reviewed by the task
force and the standards were revised. In
July 1999, Craig Gibson was appointed as a
new task force member to work with the
task force on the rewrite of the introduc

tion and expansion of the front matter. In
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also discusses differences between informa
tion technology fluency and information lit
eracy as it is understood in K-12 and higher
education. Among these are information
literacy’'s focus on content, communication,
analysis, information searching, and evalua
tion; whereas information technology “flu
ency” focuses on a deep understanding of
technology and graduated, increasingly
skilled use of it.2

“Fluency” with information technology
may require more intellectual abilities than
the rote learning of software and hardware
associated with “computer literacy” but the
focus is still on the technology itself. Infor
mation literacy, on the other hand, is an in
tellectual framework for understanding, find
ing, evaluating, and using information— ac
tivities that may be accomplished in part by
fluency with information technology, in part
by sound investigative methods, but most im
portant, through critical discernment and rea
soning. Information literacy initiates, sustains,
and extends lifelong learning through abili
ties which may use technologies but are ulti

mately independent of them.

Information literacy and higher
education
Developing lifelong learners is central to the

mission of higher education institutions. By

September 1999, Nana Lowell, an assessment
consultant from the University of Washing
ton, was contracted to provide feedback about
implications for assessment.

These standards were reviewed by the
ACRL Standards Committee and approved by
the Board of Directors of the Association of
College and Research Libraries (ACRL) on
January 18, 2000, at the Midwinter Meeting
of the American Library Association in San
Antonio, Texas.

ACRL seeks endorsement and promulga
tion of these standards from professional and
accreditation associations in higher education.
An Information Literacy Standards Implemen
tation Task Force will be charged to promote
the use of the standards in higher education.
We encourage you to share these with your

colleagues and appropriate organizations.



ensuring that individuals have the intellec
tual abilities of reasoning and critical think
ing, and by helping them construct a frame
work for learning how to learn, colleges and
universities provide the foundation for con
tinued growth throughout their careers, as
well as in their roles as informed citizens and
members of communities. Information literacy
is a key component of, and contributor to,
lifelong learning. Information literacy com
petency extends learning beyond formal class
room settings and provides practice with self
directed investigations as individuals move
into internships, first professional positions,
and increasing responsibilities in all arenas
of life. Because information literacy augments
students’ competency with evaluating, man
aging and using information, it is now con
sidered by several regional and discipline-
based accreditation associations as a key
outcome for college students.3

For students not on traditional campuses,
information resources are often available
through networks and other channels, and
distributed learning technologies permit
teaching and learning to occur when the
teacher and the student are not in the same
place at the same time. The challenge for
those promoting information literacy in dis
tance education courses is to develop acom
parable range of experiences in learning
about information resources as are offered
on traditional campuses. Information literacy
competencies for distance learning students
should be comparable to those for “on cam
pus” students.

Incorporating information literacy across
curricula, in all programs and services, and
throughout the administrative life of the uni
versity requires the collaborative efforts of
faculty, librarians, and administrators.
Through lectures and by leading discussions,
faculty establish the context for learning. Fac
ulty also inspire students to explore the un
known, offer guidance on how best to fulfill
information needs, and monitor students’
progress. Academic librarians coordinate the
evaluation and selection of intellectual re
sources for programs and services; organize
and maintain collections and many points of
access to information; and provide instruc
tion to students and faculty who seek infor
mation. Administrators create opportunities

for collaboration and staff development

among faculty, librarians, and other profes
sionals who initiate information literacy pro
grams, lead in planning and budgeting for
those programs, and provide ongoing re

sources to sustain them.

Information literacy and pedagogy
The Boyer Commission Report “Reinventing
Undergraduate Education,” recommends strat
egies that require the student to engage ac
tively in the “framing of a significant ques
tion or set of questions, the research or
creative exploration to find answers, and the
communications skills to convey the results ... "4
Courses structured in such a way create stu
dent-centered learning environments where
inquiry is the norm, problem solving becomes
the focus, and thinking critically is part of
the process. Such learning environments re
quire information literacy competencies.

Gaining skills in information literacy mul
tiplies the opportunities for students’ self-di
rected learning as they become engaged in
using a wide variety of information sources
to expand their knowledge, ask informed
questions, and sharpen their critical thinking
for still further self-directed learning. Achiev
ing competency in information literacy re
quires an understanding that this cluster of
abilities is not extraneous to the curriculum
but is woven into the curriculum’s content,
structure, and sequence. This curricular inte
gration also affords many possibilities for fur
thering the influence and impact of such stu
dent-centered teaching methods as problem-
based learning, evidence-based learning, and
inquiry learning. Guided by faculty and oth
ers in problem-based approaches, students
reason aboutcourse content ata deeper level
than is possible through the exclusive use of
lectures and textbooks. To take fullest ad
vantage of problem-based learning, students
must often use thinking skills requiring them
to become skilled users of information
sources in many locations and formats,
thereby increasing their responsibility for their
own learning.

To obtain the information they seek for
their investigations, individuals have many
options. One is to utilize an information re
trieval system, such as may be found in a
library or in databases accessible by com
puter from any location. Another option is to

select an appropriate investigative method for
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observing phenomena directly. For example,
physicians, archaeologists, and astronomers
frequently depend upon physical examina
tion to detect the presence of particular phe
nomena. In addition, mathematicians, chem
ists, and physicists often utilize technologies
such as statistical software or simulators to
create artificial conditions in which to ob
serve and analyze the interaction of phenom
ena. As students progress through their un
dergraduate years and graduate programs,
they need to have repeated opportunities for
seeking, evaluating, and managing informa
tion gathered from multiple sources and dis

cipline-specific research methods.

Use of the standards

“Information Literacy Competency Standards
for Higher Education” provides a framework
for assessing the information literate indi
vidual. It also extends the work of the Ameri
can Association of School Librarians Task
Force on Information Literacy Standards,
thereby providing higher education an op
portunity to articulate its information literacy
competencies with those of K-12 so that a
continuum of expectations develops for stu
dents at all levels. The competencies pre
sented here outline the process by which fac
ulty, librarians, and others pinpoint specific
indicators that identify a student as informa
tion literate.

Students also will find the competencies
useful, because they provide students with a
framework for gaining control over how they
interact with information in their environment.
It will help to sensitize them to the need to
develop a metacognitive approach to learn
ing, making them conscious of the explicit
actions required for gathering, analyzing, and
using information. All students are expected
to demonstrate all of the competencies de
scribed in this document, but not everyone
will demonstrate them to the same level of
proficiency or at the same speed.

Furthermore, some disciplines may place
greater emphasis on the mastery of compe
tencies at certain points in the process, and
therefore certain competencies would receive
greater weight than others in any rubric for
measurement. Many ofthe competencies are
likely to be performed recursively, in that
the reflective and evaluative aspects included

within each standard will require the student
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to return to an earlier point in the process,
revise the information-seeking approach, and
repeat the same steps.

To implement the standards fully, an in
stitution should first review its mission and
educational goals to determine how infor
mation literacy would improve learning and
enhance the institution’s effectiveness. To fa
cilitate acceptance ofthe concept, faculty and

staff development is also crucial.

Information literacy and
assessment

In the following competencies, there are five
standards and twenty-two performance indi
cators. The standards focus upon the needs
of students in higher education at all levels.
The standards also list a range of outcomes
for assessing student progress toward infor
mation literacy. These outcomes serve as
guidelines for faculty, librarians, and others
in developing local methods for measuring
student learning in the context of an
institution’'s unique mission. In addition to
assessing all students’ basic information lit
eracy skills, faculty and librarians should also
work together to develop assessment instru
ments and strategies in the context of par
ticular disciplines, as information literacy
manifests itself in the specific understanding
ofthe knowledge creation, scholarly activity,
and publication processes found in those dis
ciplines.

In implementing these standards, institu
tions need to recognize that different levels of
thinking skills are associated with various learn
ing outcomes— and therefore different instru
ments or methods are essential to assess those
outcomes. For example, both “higher order”
and “lower order” thinking skills, based on
Bloom'’'s “Taxonomy of Educational Objec
tives,” are evident throughout the outcomes
detailed in this document. It is strongly sug
gested that assessment methods appropriate
to the thinking skills associated with each out
come be identified as an integral part of the
institution’s implementation plan.

For example, the following outcomes illus
trate higher order and lower order thinking
skills:

Lower Orderthinking skill:

Outcome 2.2.a. Identifies keywords, syn
onyms, and related terms for the information

needed.



Higher Order thinking skill:

Outcome 3.3.b. Extends initial synthe
sis, when possible, to a higher level of ab
straction to construct new hypotheses that
may required additional information.

Faculty, librarians, and others will find
that discussing assessment methods
collabor-atively is a very productive exer

cise in planning a systematic, comprehensd

information literacy program. This
assessment program should reach all stu
dents, pinpoint areas for further program
development, and consolidate learning
goals already achieved.
It also should make explicit to the
institution’s constituencies how informa
tion literacy contributes to producing edu

cated students and citizens.

Standards, performance indicators, and outcomes

Standard one
The information literate student deter
mines the nature and extent of the infor
mation needed.

Performance Indicators

1. The information literate student defines
and articulates the need for information.

Outcomes include:

a. confers with instructors and participates
in class discussions, peer workgroups, and
electronic discussions to identify a research
topic, or other information need;

b. develops a thesis statement and formu
lates questions based on the information
need;

c. explores general information sources
to increase familiarity with the topic:

d. defines or modifies the information
need to achieve a manageable focus;

e. identifies key concepts and terms that
describe the information need; and

f. recognizes that existing information can
be combined with original thought, experi
mentation, and/or analysis to produce new

information.

2. The information literate student identi
fies a variety of types and formats of poten
tial sources for information.

Outcomes include:

a. knows how information is formally and
informally produced, organized, and dissemi
nated;

b. recognizes that knowledge can be or
ganized into disciplines thatinfluence the way
information is accessed;

c. identifies the value and differences of

potential resources in a variety of formats

(e.g., multimedia, database, Web site, data
set, audio/visual, book);

d. identifies the purpose and audience of
potential resources (e.g., popular vs. schol
arly, current vs. historical);

e. differentiates between primary and sec
ondary sources, recognizing how their use
and importance vary with each discipline; and

f. realizes that information may need to
be constructed with raw data from primary

sources.

3. The information literate student con
siders the costs and benefits of acquiring the
needed information.

Outcomes include:

a. determines the availability of needed
information and makes decisions on broad
ening the information-seeking process be
yond local resources (e.g., interlibrary loan;
using resources at other locations; obtaining
images, videos, text, or sound)

b. considers the feasibility of acquiring a
new language or skill (e.g., foreign or disci
pline-based) in order to gather needed in
formation and to understand its context;
and

c. defines a realistic overall plan and
timeline to acquire the needed informa

tion.

4. The information literate studentreevalu
ates the nature and extent of the information
need.

Outcomes include:

a. reviews the initial information need to
clarify, revise, or refine the question; and

b. describes criteria used to make infor

mation decisions and choices.
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Standard two

The information literate student accesses
needed information effectively and effi
ciently.

Performance Indicators

1. The information literate student selects
the most appropriate investigative methods
or information retrieval systems for access
ing the needed information.

Outcomes include:

a. identifies appropriate investigative meth
ods (e.g., laboratory experiment, simulation,
fieldwork);

b. investigates benefits and applicability
of various investigative methods;

c. investigates the scope, content, and or
ganization of information retrieval systems; and

d. selects efficient and effective ap
proaches for accessing the information
needed from the investigative method or in

formation retrieval system.

2. The information literate student con
structs and implements effectively designed
search strategies.

Outcomes include:

a. develops a research plan appropriate
to the investigative method;

b. identifies keywords, synonyms and re
lated terms for the information needed;

c. selects controlled vocabulary specific
to the discipline or information retrieval
source;

d. constructs a search strategy using ap
propriate commands for the information re
trieval system selected (e.g., Boolean opera
tors, truncation, and proximity for search en
gines; internal organizers such as indexes for
books);

e. implements the search strategy in vari
ous information retrieval systems using dif
ferent user interfaces and search engines, with
different command languages, protocols, and
search parameters; and

f. implements the search using investiga

tive protocols appropriate to the discipline.

3. The information literate student retrieves
information online or in person using a vari
ety of methods.

Outcomes include:

a. uses various search systems to retrieve

information in a variety of formats;
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b. Uses various classification schemes and
other systems (e.g., call number systems or
indexes) to locate information resources
within the library or to identify specific sites
for physical exploration;

c. Uses specialized online or in-person ser
vices available at the institution to retrieve
information needed (e.g., interlibrary loan/
documentdelivery, professional associations,
institutional research offices, community re
sources, experts, and practitioners); and

d. uses surveys, letters, interviews, and
other forms of inquiry to retrieve primary in

formation.

4. The information literate student refines
the search strategy if necessary.

Outcomes include:

a. assesses the quantity, quality, and rel
evance of the search results to determine
whether alternative information retrieval sys
tems or investigative methods should be uti
lized;

b. identifies gaps in the information re
trieved and determines if the search strategy
should be revised; and

c. repeats the search using the revised strat

egy as necessary.

5. The information literate student extracts,
records, and manages the information and
its sources.

Outcomes include:

a. selects among various technologies the
most appropriate one for the task of extract
ing the needed information (e.g., copy/paste
software functions, photocopier, scanner,
audio/visual equipment, or exploratory in
struments);

b. creates a system for organizing the in
formation;

c. differentiates between the types of
sources cited and understands the elements
and correct syntax of a citation for a wide
range of resources;

d. records all pertinent citation informa
tion for future reference; and

e. uses various technologies to man
age the information selected and orga

nized.

Standard three
The information literate student evaluates
information and its sources critically and



incorporates selected information into
hisor her knowledge base and value sys
tem.

Performance indicators

1. The information literate student sum
marizes the main ideas to be extracted from
the information gathered.

Outcomes include:

a. reads the text and selects main ideas;

b. restates textual concepts in his/herown
words and selects data accurately; and

c. identifies verbatim material that can be

then appropriately quoted.

The information literate student articu
lates and applies initial criteria for evaluating
both the information and its sources.

Outcomes include:

a. examines and compares information
from various sources in order to evaluate re
liability, validity, accuracy, authority, timeli
ness, and point of view or bias;

b. analyzes the structure and logic of sup
porting arguments or methods;

c. recognizes prejudice, deception, or ma
nipulation; and

d. recognizes the cultural, physical, or
other context within which the information
was created and understands the impact of

context on interpreting the information.

3. The information literate student synthe
sizes main ideas to construct new concepts.

Outcomes include:

a. recognizes interrelationships among
concepts and combines them into potentially
useful primary statements with supporting
evidence;

b. extends initial synthesis, when possible,
at a higher level of abstraction to construct
new hypotheses that may require additional
information; and

c. utilizes computer and other technolo
gies (e.g., spreadsheets, databases, multime
dia, and audio or visual equipment) for study
ing the interaction of ideas and other phe

nomena.

4. The information literate student com
pares new knowledge with prior knowledge
to determine the value added, contradictions,
or other unique characteristics of the infor

mation.

Outcomes include:

a. determines whether information satis
fies the research or other information need;

b. uses consciously selected criteria to de
termine whether the information contradicts
or verifies information used from other
sources;

c. draws conclusions based upon infor
mation gathered;

d. tests theories with discipline-appropri
ate techniques (e.g., simulators, experiments);

e. determines probable accuracy by ques
tioning the source of the data, the limitations
of the information-gathering tools or strate
gies, and the reasonableness of the conclu
sions;

f. integrates new information with previ
ous information or knowledge; and

g. selects information that provides evi

dence for the topic.

5. The information literate student deter
mines whether the new knowledge has an
impact on the individual's value system and
takes steps to reconcile differences.

Outcomes include:

a. investigates differing viewpoints en
countered in the literature; and

b. determines whether to incorporate or

reject viewpoints encountered.

6. The information literate student vali
dates understanding and interpretation of the
information through discourse with other in
dividuals, subject-area experts, and/or prac
titioners.

Outcomes include:

a. participates in classroom and other dis
cussions;

b. participates in class-sponsored elec
tronic communication forums designed to en
courage discourse on the topic (e.g., e-mail,
bulletin boards, chat rooms); and

c. seeks expert opinion through a variety
of mechanisms (e.g., interviews, e-mail, elec

tronic discussion lists).

7. The information literate student deter
mines whether the initial query should be
revised.

Outcomes include:

a. determines if original information need
has been satisfied or if additional informa

tion is needed;
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b. reviews search strategy and incorporates
additional concepts as necessary; and
c. reviews information retrieval sources

used and expands to include others as needed.

Standard four

The information literate student, individu
allyorasamemberofagroup, uses infor
mation effectively to accomplish a specific
purpose.

Performance Indicators

1. The information literate student applies
new and prior information to the planning and
creation of a particular product or performance.

Outcomes include.

a. organizes the content in a manner that
supports the purposes and format of the prod
uct or performance (e.g., outlines, drafts,
storyboards);

b. articulates knowledge and skills trans
ferred from prior experiences to planning and
creating the product or performance;

c. integrates the new and prior informa
tion, including quotations and paraphrasings,
in a manner that supports the purposes of the
product or performance; and

d. manipulates digital text, images, and data,
as needed, transferring them from their origi

nal locations and formats to a new context.

2. The information literate student revises
the development process for the product or
performance.

Outcomes include:

a. maintains a journal or log of activities
related to the information seeking, evaluating,
and communicating process; and

b. reflects on past successes, failures, and

alternative strategies.

3. The information literate studentcommu
nicates the productor performance effectively
to others.

Outcomes include:

a. chooses a communication medium and
format that best supports the purposes of the
product or performance and the intended au
dience;

b. uses a range of information technology
applications in creating the product or perfor
mance;

c. incorporates principles of design and

communication; and
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d. communicates clearly and with a style
that supports the purposes of the intended

audience.

Standard five

The information literate student under
stands many of the economic, legal, and
social issues surrounding theuse ofinfor
mation and accesses and uses information
ethically and legally.

Performance Indicators

1. The information literate student under
stands many of the ethical, legal, and socio
economic issues surrounding information and
information technology.

Outcomes include:

a. identifies and discusses issues related to
privacy and security in both the printand elec
tronic environments;

b. identifies and discusses issues related to
free vs. fee-based access to information;

c. identifies and discusses issues related to
censorship and freedom of speech; and

d. demonstrates an understanding of intel
lectual property, copyright, and fair use of

copyrighted material.

2. The information literate student follows
laws, regulations, institutional policies, and
etiquette related to the access and use of in
formation resources.

Outcomes include:

a. participates in electronic discussions fol
lowing accepted practices (e.g., “netiquette”);

b. uses approved passwords and other
forms of ID for access to information resources;

c. complies with institutional policies on
access to information resources;

d. preserves the integrity of information
resources, equipment, systems, and facilities;

e. legally obtains, stores, and disseminates
text, data, images, or sounds;

f. demonstrates an understanding of what
constitutes plagiarism and does not represent
work attributable to others as his/her own; and

g. demonstrates an understanding of insti
tutional policies related to human subjects re
search.

3. The information literate student acknowl
edges the use of information sources in com
municating the product or performance.

Outcomes include:

a. selects an appropriate documentation



style and uses it consistently to cite sources;
and
b. posts permission granted notices, as

needed, for copyrighted material.

Appendix I: Selected information
literacy initiatives

* In 1989 the ALA Presidential Committee
on Information Literacy issued a FinalReport,
which defined four components of informa
tion literacy: the ability to recognize when in
formation is needed and to locate, evaluate,
and use effectively the needed information.
http://www.ala.org/acrl/nili/ilitlst.htm]l.

e In 1990, the National Forum on Informa
tion Literacy (NFIL) was founded as a response
to the recommendations of the ALA Presiden
tial Committee Final Report. NFIL is a “coali
tion of over 75 education, business, and gov
ernmental organizations working to promote
international and national awareness of the
need for information literacy and encouraging
activities leading to its acquisition.” Forum
members promote information literacy nation
ally, internationally, and within theirown pro
grams. http://www.infolitorg/Zindex.html.

e In March 1998 NFIL issued A Progress
Reporton Information Literacy: An Update on
the American Library Association Presidential
Committee on Information Literacy: Final Re
port.
progress.html.

http://www .infolitorg/documents/

e In 1998 the American Association of
School Libraries (AASL) and the Association of

Educational Communications and Technology

I work with groups that accredit occupational

therapists, physical therapists, nurses, law

yers, etc. In these cases, each accrediting

group has standards. If you don't meet the
standards, you are evaluated, warned, and if
the situation isn't corrected, you have your
accreditation removed— or you don't get it
in the first place.

Is academic librarianship professional
enough to establish standards, evaluate in
stitutions according to those standards, and
then censure institutions that don't meet the
standards? Do we have guts enough? | think

not— but we should.

(AECT) published Information Literacy Stan
dardsfor StudentLearning. The AASL/AECT
standards detail competencies for students in
K-12.

* Since 1989, in the absence of national
standards, many states, school districts, state
university systems, and local institutions have
information

http://www.fiu.edu/~library/ili/

developed literacy competency
standards,

iliweb.html.

Notes

1. American Library Association. Presiden
tial Committee on Information Literacy. Final
Report. (Chicago: American Library Association,
1989). http://www.ala.o1%/acrl/nili/ilitlst.html.

2. National Research Council. Commission
on Physical Sciences, Mathematics, and Appli
cations. Committee on Information Technol
ogy Literacy, Computer Science and Telecom
munications Board. Being Fluent with Infor
mation Technology. (Washington, D.C.: Na
1999). http://

www.nap.edu/readingroom/books/BeFIT/.

tional Academy Press,

3. Several key accrediting agencies con
cerned with information literacy are the Middle
States Commission on Higher Education
(MSCHE), the Western Association of Schools
and College (WASC), and the Southern Asso
ciation of Colleges and Schools (SACS).

4. Boyer Commission on Educating Under
graduates in the Research University. Reinvent
ing Undergraduate Education: A Blueprintfor
America’s Research Universities, http://
notes.cc.sunysb.edu/Pres/boyer.nsf/. =

We really must establish standards, maybe
sliding standards based on faculty and stu
dent populations, the total budget of the in
stitution, etc. Then we must establish proce
dures to examine our member institutions,
judge their adherence to the standards, and
take appropriate action if the standards are
not met.

Are we professionals— or aren't we? As a
former English professor | am amazed at how
cautious and seemingly scared professional
librarians seem to be.— DavidM. Harralson,
associate dean and director of the librar ,
Utica College o f Syracuse University
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