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This study examined the role of  master teachers in improving the performance of  proficient 
teachers and learners, focusing on instructional supervision across Key Result Areas (KRAs) 
during the school year 2024-2025. Utilizing a quantitative descriptive-correlational design, 
data were gathered from 95 master teachers and 75 school heads across public elementary 
schools in the second district of  Surigao del Sur. The study also assessed elementary teachers’ 
Individual Performance Commitment and Review Form (IPCRF) ratings and learners’ 
academic performance through Mean Percentage Scores (MPS). Results indicated that 
instructional supervision was highly manifested across all KRAs, with an overall mean score 
of  4.449. The highest-rated domain was Professional Engagement, Personal Growth, and 
Professional Development (M=4.515), highlighting educators’ commitment to continuous 
learning. However, correlation analysis revealed no significant relationship (p>0.05) between 
teachers’ performance and learners’ academic performance. This finding suggests that 
while instructional supervision is well-practiced, it does not directly influence measurable 
improvements in teacher performance or student learning outcomes. Other factors, such 
as teacher motivation, instructional strategies, and student engagement, may have a more 
substantial impact. Meanwhile, one-way ANOVA results showed significant differences 
(p<0.05) in instructional supervision levels based on school type pointing to variations in 
support and professional development opportunities. These findings highlight the need 
to reassess the effectiveness of  current instructional supervision practices and explore 
complementary strategies that better support teacher effectiveness and student success. 
Future applications of  this study include refining school-based professional development 
models and informing DepEd policies on teacher evaluation and supervision to ensure a 
more holistic approach to improving educational outcomes.
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INTRODUCTION 
Improving the effectiveness of  teachers and students in 
the educational system depends on supervision by school 
leaders, including master teachers. This involves various 
approaches designed to guide teachers in enhancing their 
teaching skills while ensuring that instruction aligns with 
academic standards. Master teachers play a key role in 
monitoring instruction, promoting academic success, and 
improving both student learning and teacher performance. 
In response, the Department of  Education (DepEd) 
issued DepEd Order No. 42, Series of  2017, mandating 
the use of  the Philippine Professional Standards for 
Teachers (PPST) to assess teachers’ performance.
Several studies supports the impact of  instructional 
supervision on teaching effectiveness and student 
performance. Dingal (2023) found that master teachers 
significantly influence instructional methods and overall 
teaching quality, though their supervisory abilities have 
only a moderate effect on student achievement. Bautista 
and Alvarado (2022) emphasized that constructive 
feedback mechanisms foster teacher professional growth 
and improve classroom practices. Additionally, Ali and 
Smith (2021) argued that cooperative and collaborative 
supervisory methods are more effective than authoritarian 
approaches in motivating teachers. Saro et al. (2022a) 

further highlighted that school leaders’ guidance plays 
a crucial role in shaping teachers’ competencies and 
improving student outcomes.
In the Caraga Region, DepEd provides training programs 
for master teachers to enhance their supervisory skills, 
including workshops on the Result Performance 
Management System (RPMS-PPST). However, issues 
persist, particularly regarding classroom observations, 
technical assistance, and the integration of  technology in 
supervision. In Surigao del Sur, many elementary schools 
face resource shortages, and master teachers struggle 
with the use of  advanced tools to support teachers. While 
Learning Action Cells (LAC) are in place, division-level 
activities often disrupt these initiatives, making it difficult 
for master teachers to fully apply their training.
Given these challenges, this study aimed to examine 
the critical role of  master teachers in instructional 
supervision and its impact on both proficient teachers 
and student performance. More so, by focusing on 
elementary schools in the second district of  Surigao del 
Sur, the study explored how master teachers provide 
supervision, the strategies they employ to enhance 
teaching effectiveness, and the extent to which their 
guidance influences classroom instruction. The study 
also sought to assess how instructional supervision 



Pa
ge

 
18

https://journals.e-palli.com/home/index.php/ajet

Am. J. Educ. Technol. 4(2) 17-33, 2025

contributes to professional development, fosters a 
collaborative teaching environment, and also enhances 
student learning outcomes. The findings provide 
valuable insights into improving instructional supervision 
practices and reinforcing teacher support systems within 
the educational framework, ensuring that master teachers 
are equipped with the necessary skills and resources to 
effectively mentor and guide proficient teachers in their 
respective schools.

LITERATURE REVIEW
The performance of  master teachers, both as classroom 
instructors and facilitators, has been the subject of  
extensive research in educational literature. Scholars have 
explored various dimensions of  this topic, including 
classroom observation, teachers’ self-perceptions, and 
factors influencing teaching effectiveness. The role of  
master teachers extends beyond traditional classroom 
instruction, encompassing instructional supervision, 
professional development, and mentoring of  fellow 
educators. Research indicates that their performance 
significantly impacts overall teaching quality, student 
learning outcomes, and institutional effectiveness (Munir 
et al., 2022; Chi, 2021). These studies highlight the intricate 
relationship between master teachers’ effectiveness and 
the broader educational landscape, emphasizing the need 
for robust instructional supervision mechanisms that 
foster continuous growth and improvement.
One of  the critical aspects of  instructional supervision 
is the accuracy and fairness of  teacher evaluations. 
Chi (2021) found that factors such as race and gender 
congruence between teachers and evaluators influence 
performance assessments, potentially leading to biases. To 
address these concerns, research suggests implementing 
diverse evaluation teams and refining observation tools 
to ensure objectivity (Burke & Krey, 2020). Moreover, 
Alshehri (2019) emphasized that classroom observation 
serves as a valuable professional development tool, 
enabling teachers to engage in reflective practices that 
lead to instructional enhancement. Lynch (2024) further 
argued that observation protocols must be continuously 
refined to align with evolving educational standards, 
ensuring that quality teaching practices are recognized 
and reinforced.
Teachers’ perceptions of  classroom observation 
and evaluation processes significantly influence their 
engagement and effectiveness. Lasagabaster and Sierra 
(2020) explored the cognitive and emotional responses 
of  teachers toward classroom observations, revealing 
a spectrum of  attitudes ranging from enthusiasm for 
professional growth to apprehension about judgmental 
assessments. The study by Zhang (2023) found that 
teacher resilience and well-being play a crucial role in 
fostering positive attitudes toward evaluations, particularly 
in language instruction settings. These findings suggest 
that for instructional supervision to be effective, it 
must be designed in a way that acknowledges teachers’ 
psychological responses and provides constructive, 

non-threatening feedback mechanisms that promote 
professional development.
The shift to virtual learning due to the COVID-19 
pandemic necessitated adaptations in instructional 
supervision. Jerry (2022) examined how online platforms 
influenced educators’ self-perceptions of  their teaching 
performance, concluding that alignment between 
instructional abilities and technological tools enhances 
effectiveness. Similarly, Henklain et al. (2020) developed 
a virtual teacher evaluation model that addressed the 
unique challenges of  online education, ensuring that 
instructional supervision remained relevant in digital 
learning environments. These findings emphasize the 
need for continuous innovation in teacher assessment 
strategies, particularly as education becomes increasingly 
technology-driven.
Additionally, research on instructional supervision also 
highlights its connection to teacher professionalism and 
ethics. Udenka (2021) investigated how private school 
teachers in Lagos, Nigeria, employ diverse teaching 
strategies, demonstrating that instructional supervision 
directly impacts pedagogical innovation and student 
engagement. Meanwhile, Bartin Faculty of  Education 
(2021) emphasized that professional ethics and integrity 
are fundamental to teaching effectiveness. Studies 
by Lasagabaster and Sierra (2020) and Brandon et al. 
(2018) reinforced the notion that effective instructional 
supervision fosters an environment of  continuous 
professional growth, enabling teachers to refine their 
methodologies and adapt to changing educational 
landscapes.
The relationship between instructional supervision and 
leadership effectiveness is another crucial area of  study. 
Mataboge and Mampane (2024) found that constructive 
post-observation feedback loops significantly enhance 
teacher performance. Chi (2021) highlighted that 
administrators’ perceptions of  teachers’ effectiveness 
shape instructional strategies, emphasizing the need for 
strong leadership in supervision practices. Lynch (2024) 
and Hall (2024) further supported the idea that developing 
professional rapport between supervisors and teachers 
is essential for accurate performance assessments and 
instructional improvements.
Studies have also examined how instructional supervision 
influences student learning outcomes. Zhang (2023) 
identified a strong correlation between teacher well-being 
and student academic performance, demonstrating that 
emotionally supported teachers create more engaging 
learning environments. Research by Cisneros-Cohennour 
(2021), Szoke (2024), and Warnick (2024) explored the 
challenges teachers face in classroom management and 
how instructional supervision provides the necessary 
support to navigate these issues effectively. Szoke 
(2024) emphasized that teachers’ self-reflection on their 
instructional competencies directly impacts student 
achievement, aligning with Rahmawati (2024), who 
advocated for ongoing supervision to ensure continuous 
professional development.
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The diversity of  teaching contexts also affects instructional 
supervision effectiveness (Saro et al., 2022b). Simmons 
and Holloway (2021) examined how teacher background, 
ethnicity, and socioeconomic status influence evaluations, 
advocating for bias-reducing training programs for 
evaluators. Also, the study by Lee et al. (2022) explored 
challenges faced by teachers in cross-cultural settings, 
emphasizing the need for culturally sensitive supervision 
practices that accommodate diverse teaching approaches 
while maintaining high educational standards.
Instructional supervision is increasingly recognized 
as a tool for fostering professional development and 
incorporating emerging educational technologies. Jones 
et al. (2020) argued that supervision should focus on 
equipping teachers with digital literacy skills to enhance 
instructional delivery. Fitzgerald and Parker (2023) 
found that structured mentorship and ongoing training 
programs significantly improve teachers’ adoption 
of  innovative teaching methods. These findings 
highlight the need for instructional leaders to invest 
in continuous professional learning opportunities 
tailored to teachers’ evolving needs. In the Philippine 
context, research on teacher performance evaluation 
and supervision has emphasized the role of  licensure 
examinations and criterion-based assessments. Alforte 
et al. (2021) highlighted that collaborative professional 
development initiatives strengthen educational districts, 
reinforcing master teachers’ roles as instructional leaders. 
Furthermore, studies in public schools have shown 
that targeted training interventions enhance classroom 
management and instructional support, indicating the 
importance of  investing in teacher training programs that 
align with national educational priorities.
Overall, instructional supervision serves as a cornerstone 
for both teacher effectiveness and student success. The 
reviewed literature demonstrates that effective supervision 
encompasses fair evaluation processes, constructive 
feedback, professional development opportunities, and 
culturally responsive practices. As education continues 
to evolve, it is imperative that instructional supervision 
adapts accordingly, ensuring that teachers receive the 
support needed to foster high-quality teaching and 
meaningful learning experiences.

Research Questions 
This study aimed to examine the role of  master teachers 
in improving the performance of  proficient teachers and 
learners, focusing on the Key Result Areas (KRAs) for 
instructional supervision during the school year 2024-
2025. Specifically, it sought to answer the following 
research questions:

1. What is the demographic profile of  the respondents, 
in terms of: 

1.1 Age; 
1.2 Gender;
1.3 Highest educational attainment; 
1.4 Length of  teaching service; and 
1.5 School type? 

2. What is the extent of  manifestation of  instructional 
supervision, in terms of  Key Result Areas (KRAs):	

2.1 Content knowledge and pedagogy; 
2.2 Learning environment and diversity of  learners; 
2.3 Curriculum and planning; 
2.4 Assessing and reporting; and 
2.5 Professional engagement, personal growth, and 

professional development?
3. What is the performance level of  teachers and 

master teachers based on their Individual Performance 
Commitment and Review (IPCR) ratings?

4. What is the level of  learners’ academic performance?
5. Is there a significant relationship between teachers’ 

performance and learners’ academic performance?
6. Is there a significant difference in the instructional 

supervision provided by master teachers and school heads 
when categorized based on their demographic profile?

MATERIALS AND METHODS
Research Design
This study employed a quantitative research approach, 
specifically a descriptive-correlational research design, to 
address the set research questions. Data were collected 
through a researcher-made survey questionnaire based 
on the Key Result Areas (KRAs) of  the Philippine 
Professional Standards for Teachers (PPST). The study 
aimed to gather, analyze, classify, and tabulate data on 
prevailing conditions, practices, processes, trends, and 
cause-effect relationships, as described by Calderon 
(2006). Additionally, it analyzed the relationship between 
several variables, following the technique outlined 
by Medina (2010). The study examined the potential 
connections between two variables without manipulating 
them, as noted by Smiley (2011).

Respondents of  the Study
The respondents of  this study were master teachers 
and school heads who answered a survey questionnaire 
assessing the extent of  instructional supervision, 
particularly in relation to the Key Result Areas (KRAs). 
Additionally, the researchers gathered Individual 
Performance Commitment and Review (IPCRF) ratings 
from 73 elementary teachers and 73 elementary master 
teachers, totaling 146 respondents. Furthermore, 73 
identified learners from elementary schools were assessed 
based on their academic performance using their Mean 
Percentage Scores (MPS). For the primary analysis of  
instructional supervision, 95 master teachers and 75 
school heads participated, resulting in a total of  170 
respondents. The study employed complete enumeration 
sampling, also known as universal sampling, selecting all 
master teachers and school heads from public elementary 
schools in the second district of  the Division of  Surigao 
del Sur. Specifically, this included 95 master teachers 
and 75 school heads, from 73 public elementary schools 
across the municipalities of  Lingig, Hinatuan, Tagbina, 
Barobo, and Lianga.
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Research Instrument 
The study utilized a researcher-made instrument for 
data collection, with survey questionnaire parameters 
adapted from DepEd Order No. 42, series of  2017, 
titled National Adoption and Implementation of  the 
Philippine Professional Standards for Teachers (PPST). 
These standards served as the foundation for developing 
key indicators to measure instructional supervision. 
While the parameters were derived from the PPST 
framework, the specific statement indicators were crafted 
based on an extensive literature review and relevant 
gathered information. To ensure the instrument’s validity 
and reliability, the items underwent a rigorous validation 
process with experts in education and instructional 
supervision. The survey questionnaire was divided into 
two sections, each addressing specific aspects of  the study. 
Part I focused on the demographic profiles of  master 
teachers and school heads, including age, gender, highest 
educational attainment, length of  teaching service, and 
school type. Part II assessed the extent of  instructional 
supervision across five Key Result Areas (KRAs): Content 
Knowledge and Pedagogy, Learning Environment 
and Diversity of  Learners, Curriculum and Planning, 
Assessing and Reporting, and Professional Engagement 
and Personal Growth and Development. Responses were 
measured using a 5-point Likert scale to capture varying 
levels of  agreement or performance. Quantitative data 
were collected through survey administration, and the 
findings were systematically analyzed to determine the 
level of  manifestation for each indicator.

Statistical Treatment
The data were tabulated, treated, and analyzed based on 
the research problems presented in the study. Frequency 
and percentage analyses were used to examine the 
demographic profiles of  master teachers and school heads, 
systematically classifying data based on variables such as 
age, gender, highest educational attainment, length of  
teaching service, and school type. These statistical tools 
were also applied to research questions 3 and 4, assessing 
the performance levels of  teachers, master teachers, and 
learners’ academic performance. The weighted mean 
was employed to address research question 2, providing 
a measure of  central tendency to analyze respondents’ 
perceptions. This technique accounted for the varying 
importance of  survey items, ensuring an accurate 
representation of  responses. Data processing and analysis 
were conducted using the Statistical Package for the 
Social Sciences (SPSS) to ensure precision and minimize 
computational errors. Correlational analysis was applied 
to examine relationships among variables, with Pearson’s 
correlation coefficients assessing the strength and 
direction of  these relationships. Specifically, it explored 
connections between teachers’ and learners’ performance 
and the relationship between respondents’ profiles and 
the extent of  instructional supervision across Key Result 
Areas (KRAs). One-way ANOVA was used to determine 
significant differences in instructional supervision 

between master teachers and school heads when 
grouped by demographic profile. This method effectively 
compared mean scores across multiple groups within 
independent variables such as age, gender, educational 
attainment, length of  service, and school type. On the 
other hand, by analyzing variations between and within 
these groups, one-way ANOVA identified whether 
differences in instructional supervision were statistically 
significant or due to chance, ensuring a comprehensive 
examination of  how demographic factors influence 
instructional supervision practices.

Ethical Considerations
The study adhered to strict ethical considerations 
to ensure the rights, privacy, and well-being of  all 
respondents. Informed consent was obtained from all 
respondents ensuring they fully understood the purpose, 
procedures, and voluntary nature of  their participation. 
Confidentiality and anonymity were strictly maintained 
by coding responses and safeguarding all collected data, 
preventing unauthorized access. The study also adhered 
to the principles of  beneficence and non-maleficence, 
ensuring that no harm whether physical, psychological, 
or professional would come to respondents as a result 
of  their involvement. Ethical clearance was secured from 
relevant authorities, and necessary permissions were 
obtained from the Department of  Education and school 
administrators before data collection. Furthermore, all 
research findings were presented with integrity, avoiding 
misrepresentation or manipulation of  results. The study 
strictly followed ethical guidelines for research involving 
human participants, upholding respect, fairness, and 
transparency throughout the research process.

RESULTS AND DISCUSSION
Profile Data
Table 1 presents the demographic profile of  the 
respondents, including their age, gender, highest 
educational attainment, length of  teaching service, 
and school type. These parameters provide essential 
viewpoints into the composition of  master teachers 
and school heads, emphasizing their professional 
background and distribution across different school 
settings. The data gathered serves as a basis for analyzing 
trends in educational leadership, identifying gaps in 
professional development, and formulating strategies to 
enhance teaching effectiveness and school management. 
Moreover, the age distribution of  respondents reveals 
that the majority fall within the 46 to 55 years old 
category (35%), followed closely by those 31 to 45 years 
old (32%) and above 56 years old (29%). On the other 
hand, a small proportion (4%) are below 30 years old. 
This suggests that most master teachers and school heads 
have extensive experience in the field, likely contributing 
to their expertise in instructional leadership. However, the 
lower representation of  younger professionals may indicate 
a need for succession planning and leadership training to 
ensure a smooth transition as older educators retire.
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In terms of  gender, the data shows a significant 
female dominance (83%), with only 15% male and 2% 
identifying as LGBTQIA+. This reflects a common trend 
in the education sector, where women often outnumber 
men in teaching and leadership roles. While this suggests 
strong female representation, it also highlights the need 
for gender inclusivity initiatives that encourage more 
male and LGBTQIA+ individuals to pursue leadership 
positions in education.
In addition, regarding highest educational attainment, 
82% of  respondents have earned units toward a master’s 
degree, while 11% have completed a master’s degree. In 
this case, a small percentage have taken doctoral units 
(4%) or earned a doctoral degree (4%). This indicates 
that most master teachers and school heads are actively 
pursuing higher education, reflecting a commitment to 
continuous professional development. However, the 
relatively low percentage of  doctoral graduates suggests 
the need for more structured support programs to 
encourage advanced studies among teachers and school 
heads.
More so, the length of  teaching service distribution 
reveals that a significant proportion (34%) have between 
1 to 5 years of  experience, particularly among school 

heads (40%). Meanwhile, 23% have served for over 
26 years, demonstrating a mix of  both seasoned and 
relatively new educators. The presence of  many early-
career administrators suggests an opportunity for 
leadership training, while the long-serving educators may 
serve as mentors for professional development within 
their institutions.
Finally, in terms of  school type, nearly half  (49%) of  
the respondents are from non-central schools, followed 
by central/pilot schools (22%), primary schools (15%), 
integrated schools (10%), and multigrade schools 
(4%). The dominance of  non-central school teachers 
highlights the need for equitable access to resources and 
professional development opportunities in remote and 
underprivileged schools. With this, ensuring that teachers 
and school heads in all school types receive adequate 
instructional supervision and support will be crucial for 
maintaining quality education across different settings. 
Overall, the demographic profile of  the respondents 
emphasizes a strong foundation of  experienced, highly 
qualified, and predominantly female educators. However, 
the findings highlight areas for improvement, particularly 
in leadership succession, gender diversity, and support for 
advanced academic qualifications among educators.

Table 1: Demographic Profile of  the Respondents

Age

Age Bracket Master Teacher School Head Overall 
Frequency

Overall 
Percentage

n % n % n %
Below 30 years old 3 3 4 5 7 4
31 to 45 years old 30 32 25 33 55 32
46 to 55 years old 35 37 24 32 59 35
Above 56 years old 27 28 22 29 49 29

Total 95 100 75 100 170 100

Gender

Category Master Teacher School Head Overall 
Frequency

Overall 
Percentage

n % n % n %
Male 16 18 9 12 25 15
Female 77 81 64 85 141 83
LGBTQIA+ 2 2 2 3 4 2

Total 95 100 75 100 170 100

Highest 
Educational 
Attainment

Level Master Teacher School Head Overall 
Frequency

Overall 
Percentage

n % n % n %
Master’s Degree Units 74 78 65 87 139 82
Master’s Degree Graduate 12 13 7 9 19 11
Doctoral Degree Units 4 4 2 3 6 4
Doctoral Degree Graduate 5 5 1 1 6 4

Total 95 100 75 100 170 100
Length of  
Teaching 
Service

Number of  Years Master Teacher School Head Overall 
Frequency

Overall 
Percentage

n % n % n %
1 to 5 years 28 29 30 40 58 34
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6 to 10 years 13 14 3 4 16 9
11 to 15 years 16 17 12 16 28 16
16 to 20 years 6 6 1 1 7 4
21 to 25 years 10 11 12 16 22 13
26 years and above 22 23 17 23 39 23

Total 95 100 75 100 170 100

School 
Type

Type Master Teacher School Head Overall 
Frequency

Overall 
Percentage

n % n % n %
Central/Pilot 23 24 14 19 37 22
Non-Central 43 45 41 55 84 49
Primary 14 15 12 16 26 15
Multigrade 3 3 3 4 6 4
Integrated 12 13 5 7 17 10

Total 95 100 75 100 170 100
Legend: Frequency (n); Percentage (%)

According to the study by Pareja (2024),  emphasizes 
that the demographic profile of  educators significantly 
influences educational outcomes and the effectiveness of  
instructional leadership and school organization. On the 
other hand, the predominance of  respondents aged 46 
to 55 years (35%) aligns with findings that experienced 
educators often occupy leadership roles, bringing 
valuable expertise to their positions (Manongsong, 
2019). However, the limited representation of  younger 
teachers and school heads may pose challenges for 
leadership succession planning. Aside from that, female 
representation among respondents reflects global trends 
in the teaching profession, where women constitute the 
majority of  the workforce (Goden et al., 2020). This 
gender imbalance emphasizes the need for initiatives to 
attract and retain male educators, as diverse teaching staff  
can provide varied role models for students (Associated 
Press, 2023).
Additionally, Saro et al. (2022) emphasizes that completed 
master’s degree units, indicating a strong commitment to 
professional development and growth of  the teachers 
and school heads. This is also consistent with studies 
emphasizing the importance of  advanced education for 
effective school leadership (Mendoza, 2019). The varied 
representation across school types, particularly the 49% 
from non-central schools, emphasizes the necessity for 
equitable resource allocation and support. Accordingly, 
educators in diverse settings receive adequate professional 

development is crucial for maintaining educational quality 
across all school environments (Manongsong, 2019; 
Bustamante, 2024).

Extent of  Manifestation of  Instructional Supervision 
in Terms of  Key Result Areas (KRAs)
Table 2 presents the overall mean scores for the extent 
of  manifestation of  instructional supervision across the 
five (5) parameters, including: content knowledge and 
pedagogy, learning environment and diversity of  learners, 
curriculum and planning, assessing and reporting, 
and professional engagement, personal growth, and 
professional development. The master teachers obtained 
an overall mean of  4.444, while the school heads recorded 
a slightly higher overall mean of  4.454, both interpreted 
as “Highly Manifested.” The grand mean of  4.449 
further reinforces the strong presence of  instructional 
supervision practices in the school system. The slight 
variation in ratings suggests that school heads perceive 
a marginally greater level of  instructional supervision, 
possibly due to their leadership role in overseeing its 
implementation. These findings imply that both groups 
recognize the effectiveness of  instructional supervision 
in enhancing teaching quality, fostering professional 
growth, and maintaining high educational standards. The 
consistently high ratings also indicate a well-structured 
and actively implemented supervision system that benefits 
both teachers and learners.

Table 2: Extent of  Manifestation of  the Instructional Supervision
Parameters Master Teachers School Heads Grand 

Mean
Overall 
Adjectival 
Rating

Mean Adjectival 
Rating

Mean Adjectival 
Rating

Content Knowledge and Pedagogy 4.430 Highly 
Manifested

4.470 Highly 
Manifested

4.450 Highly 
Manifested

Learning Environment and Diversity  
of  Learners

4.420 Highly 
Manifested

4.460 Highly 
Manifested

4.440 Highly 
Manifested
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Curriculum and Planning 4.420 Highly 
Manifested

4.410 Highly 
Manifested

4.415 Highly 
Manifested

Assessing and Reporting 4.430 Highly 
Manifested

4.420 Highly 
Manifested

4.425 Highly 
Manifested

Professional Engagement, Personal 
Growth, and Professional Development

4.520 Highly 
Manifested

4.510 Highly 
Manifested

4.515 Highly 
Manifested

Overall Mean 4.444 Highly 
Manifested

4.454 Highly 
Manifested

4.449 Highly 
Manifested

The highest-rated parameter in the extent of  instructional 
supervision is Professional Engagement, Personal 
Growth, and Professional Development, with a grand 
mean of  4.515 (“Highly Manifested”). Both master 
teachers (4.520) and school heads (4.510) rated this 
aspect highly, indicating a strong emphasis on continuous 
professional learning and engagement in educational 
development and professional practices. This finding 
suggests master teachers and school heads are committed 
to improving their teaching practices through training, 
workshops, and professional collaborations. On the other 
hand, the high rating also implies that school heads and 
master teachers recognize the importance of  ongoing 
professional development in enhancing instructional 
quality and teaching approaches. As a result, divisional 
and school administrations should continue to support 
and expand professional development opportunities to 
sustain this level of  engagement and ensure that educators 
remain updated with modern pedagogical trends.
More so, following closely is Content Knowledge 
and Pedagogy, with a grand mean of  4.450 (“Highly 
Manifested”). Master teachers rated this parameter at 
4.430, while school heads gave it a slightly higher mean 
of  4.470. This result suggests that both groups perceive 
instructional supervision as significantly reinforcing 
the depth of  teachers’ subject-matter expertise and 
pedagogical strategies. The slightly higher rating from 
school heads may indicate their confidence in the 
capability of  teachers to deliver effective instruction. 
This implies that the current instructional supervision 
practices effectively support teachers in mastering subject 
content and refining their teaching methodologies. 
However, continuous enhancement of  pedagogical skills 
through targeted supervision and mentoring remains 
essential to sustain high-quality instruction and adapt to 
evolving educational demands.
Moreover, the third-highest rated parameter is Learning 
Environment and Diversity of  Learners, with a grand mean 
of  4.440 (“Highly Manifested”). Master teachers rated it 
at 4.420, while school heads assigned a slightly higher 
mean of  4.460. The results indicate that instructional 
supervision plays a vital role in ensuring that teachers 
create an inclusive and engaging learning environment that 
accommodates diverse student needs. The higher rating 
from school heads may reflect their perspective on the 
effectiveness of  supervision in maintaining a conducive 
learning atmosphere. This suggests that both groups 
recognize the importance of  fostering and cultivating 

a positive learning environment where students can 
thrive regardless of  their backgrounds. Schools should 
continue implementing inclusive teaching strategies and 
differentiated instruction to further enhance this aspect.
Also, the Assessing and Reporting received a grand mean 
of  4.425 (“Highly Manifested”), with master teachers rating 
it at 4.430 and school heads slightly lower at 4.420. This 
finding indicates that instructional supervision ensures 
that assessment and reporting practices are consistently 
applied to monitor student progress effectively. The 
nearly equal ratings suggest that both school heads and 
master teachers acknowledge the structured assessment 
processes in place. This implies that both of  them adhere 
to standardized evaluation methods to gauge student 
learning outcomes and success. To further strengthen 
this area, schools can focus on refining assessment tools, 
incorporating data-driven decision-making, and ensuring 
transparency in reporting student performance.
Nevertheless, the lowest-rated yet still highly manifested 
parameter is Curriculum and Planning, which obtained 
a grand mean of  4.415. The master teachers rated this 
parameter at 4.420, while school heads provided a slightly 
lower rating of  4.410. Despite being the lowest among the 
five parameters, the ratings remain high, suggesting that 
instructional supervision effectively supports curriculum 
development and lesson planning. The slightly lower 
rating from school heads may indicate the need for 
further improvements in aligning instructional planning 
with curriculum goals. This finding implies that while 
teachers are actively engaged in planning lessons, there 
may be a need for enhanced collaboration and structured 
supervision to ensure alignment with educational 
standards and student needs. Schools should continue 
refining curriculum planning processes by integrating 
innovative strategies and aligning them with student-
centered approaches.
Overall, the results suggest that both master teachers 
and school heads perceive instructional supervision as a 
crucial mechanism in enhancing teaching effectiveness, 
assessment strategies, and curriculum implementation. 
The consistently high ratings across all parameters 
imply that supervision efforts are well-structured and 
contribute significantly to professional development, 
instructional quality, and student learning. With this, 
to sustain this effectiveness, schools should continue 
reinforcing instructional supervision practices, providing 
relevant training, and ensuring that teaching strategies 
remain adaptive to evolving educational demands.
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According to Rodriguez and Dela Cruz (2023), 
professional development programs enhance educators’ 
competence, leading to improved instructional quality 
and student outcomes. Aside from that, study by Evans 
and Jones (2022) highlights that professional engagement 
fosters collaboration, reflective teaching practices, and the 
adoption of  innovative pedagogies. The strong emphasis 
on this parameter suggests that schools effectively 
implement structured mentoring, coaching, and training 
programs, which are essential in maintaining instructional 
excellence (Garcia & Martinez, 2021). Furthermore, the 
findings reflect the assertion of  Bautista et al. (2020) 
and Bustamante (2024) that sustained professional 
development positively impacts teacher motivation and 
instructional supervision effectiveness, reinforcing the 
role of  school leadership in guiding educators toward 
continuous improvement.
In addition, a study by Lim and Chen (2023) found that 
instructional supervision significantly influences teachers’ 
pedagogical adaptability, ensuring that lessons remain 
engaging and aligned with curriculum standards. Cruz et 
al. (2021) emphasized that cultivating a positive learning 
environment leads to higher student achievement and 
motivation. The slightly higher rating given by school 
heads to these parameters suggests their confidence in 
instructional supervision as a tool for enhancing teachers’ 
subject mastery and classroom management skills 
(Santos & Villanueva, 2020; Surahman & Wang, 2023). 
Moreover, research by Taylor et al. (2022) emphasizes that 
effective supervision frameworks support differentiated 
instruction, enabling teachers to cater to diverse learning 
needs and ensuring that all students benefit from equitable 
educational opportunities.
On the other hand, Mendoza and Ramos (2023), 
systematic assessment and reporting mechanisms enable 
teachers to track student progress effectively, promoting 
data-driven instructional adjustments. Likewise, study by 
Brown and Smith (2021) suggest that well-supervised 
curriculum planning enhances lesson coherence and 
alignment with educational objectives. The slightly lower 
rating of  curriculum planning, as perceived by school 
heads, suggests the need for further refinement in 
integrating innovative teaching methodologies (Lopez & 
Fernandez, 2020; Ahmad et al., 2022; Fernández-Batanero 

et al., 2022). Moreover, a study by Kim and Park (2022) 
emphasizes that instructional supervision should not only 
focus on compliance with standards but also encourage 
creativity and flexibility in lesson planning. These 
findings highlight the need for continuous enhancement 
of  assessment practices and curriculum development to 
align with evolving educational demands and improve 
overall instructional effectiveness.
The study by Dela Cruz (2022), best practices in 
professional development contribute significantly to 
improving teachers’ pedagogical skills and instructional 
strategies, which supports the high manifestation 
of  content knowledge and pedagogy among master 
teachers and school heads. Similarly, to the study by 
Dicdiquin et al. (2023) and Escarda (2024) highlighted 
the effectiveness of  structured professional development 
programs in improving instructional quality, particularly 
in mathematics education, reinforcing the importance 
of  continuous training in curriculum planning and 
assessment. Furthermore, Dela Cruz and Baguio (2024) 
emphasized that collaborative learning practices among 
educators foster  and cultivate personal and professional 
growth. These findings collectively emphasize the 
necessity of  sustained instructional supervision to 
maintain high educational standards and enhance teacher 
performance.

Level of  Performance of  Master Teachers and 
Teachers Based on Their Individual Performance 
Commitment and Review (IPCR)
Table 3 presents the level of  performance of  teachers and 
master teachers in terms of  their Individual Performance 
Commitment and Review (IPCR). The findings reveal 
that both groups demonstrate high performance, with the 
majority receiving a “Very Satisfactory” rating, followed 
by a smaller percentage achieving an “Outstanding” rating. 
Only a minimal number of  respondents fell under the 
“Satisfactory” category. These results indicate that both 
teachers and master teachers consistently meet or exceed 
the expected standards set for their roles, reflecting their 
dedication to effective teaching and instructional delivery. 
This suggests that the existing instructional supervision and 
professional development efforts contribute significantly 
to maintaining high performance among educators.

Table 3: Teachers and Master Teachers Performance in terms of  their IPCR
Performance Rating Scale Teachers Master Teachers

n % Adjectival Rating n % Adjectival Rating
4.000 - 5.000 4 5 Outstanding 12 16 Outstanding
3.500 - 4.499 68 93 Very Satisfactory 60 82 Very Satisfactory
2.500 - 2.499 1 1 Satisfactory 1 1 Satisfactory

Legend: Frequency (n); Percentage (%)

Among master teachers, the majority (82%) received 
a “Very Satisfactory” rating, while 16% were rated 
“Outstanding.” This suggests that master teachers 
exhibit strong professional competence and instructional 

leadership, ensuring high-quality teaching and 
mentorship within their schools. Their ability to guide 
and support fellow teachers contributes to the overall 
effectiveness of  instructional supervision, aligning with 
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studies emphasizing the importance of  experienced 
educators in professional development (Garcia & Reyes, 
2023; Taşdemir & Karaman, 2022). The 1% rated as 
“Satisfactory” may indicate that some master teachers 
face challenges in meeting performance expectations, 
possibly due to administrative responsibilities or evolving 
educational demands and new teaching approaches. 
On the other hand, teachers predominantly received a 
“Very Satisfactory” rating (93%), with only 5% achieving 
“Outstanding.” While this demonstrates commendable 
performance, the lower percentage of  teachers rated as 
“Outstanding” compared to master teachers suggests the 
need for targeted professional development to further 
enhance instructional effectiveness. This finding aligns 
with studies by Tan and Soriano (2022), which highlight that 
early-career teachers often require continuous mentoring 
and exposure to best teaching practices to reach higher 
performance levels. Additionally, it reflects individual 
challenges such as workload management, classroom 
diversity, or limited access to instructional resources.
The implications of  these findings suggest that while 
teachers and master teachers perform well, further 
professional growth opportunities should be provided to 
elevate more educators to the “Outstanding” category. 
School administrators may consider strengthening 
mentorship programs, promoting peer collaboration, 
technical assistance, and offering more structured 
instructional supervision to enhance teacher effectiveness. 
The study by Bautista et al. (2021) emphasizes the 
importance of  continuous feedback and professional 
development in improving educators’ competencies and 
ensuring sustained high performance in teaching.
Additionally, the findings highlight the crucial role of  

instructional supervision in maintaining high performance 
levels among teachers. With most teachers and master 
teachers achieving “Very Satisfactory” ratings, it is evident 
that supervision strategies such as regular performance 
evaluations, peer observations, and professional learning 
communities are effective in cultivating quality teaching.  
However, as studies by Ramos and Castillo (2023) and 
Li et al. (2022) suggest, enhanced support mechanisms, 
such as leadership training and incentive programs, can 
further motivate educators to strive for an outstanding 
performance and elevate overall instructional quality. On 
the other hand, schools should reinforce professional 
development initiatives, instructional coaching, and 
performance-based recognition. Thus, schools can ensure 
continuous growth in teaching effectiveness, also leading 
to better learning outcomes for students and success.

Level of  Academic Performance of  the Learners 
Based on the Mean Percentage Score (MPS)
Table 4 shows the level of  academic performance of  the 
learners based on the Mean Percentage Score (MPS) of  
the identified schools. The table presents the distribution 
of  learners across different proficiency levels, categorized 
into Highly Proficient, Proficient, and Nearly Proficient. 
The results indicate that the majority of  the learners fall 
within the Proficient category, with 54 learners (74%) 
scoring between 75-89%. Meanwhile, 18 learners (25%) 
are classified as Nearly Proficient, scoring within the 
50-74% range. Only one learner (1%) achieved a Highly 
Proficient level, scoring within the 90-100% range. These 
findings suggest that while most learners demonstrate 
proficiency, a significant number still require additional 
support to improve their academic performance.

Table 4: Academic Performance of  the Learners based on MPS of  the Identified Schools

MPS Proficiency Level

Range Frequency (n) Percentage (%) Description
90-100 1 1 Highly Proficient
75-89 54 74 Proficient
50-74 18 25 Nearly Proficient

Additionally, the data highlights the need for targeted 
interventions to enhance the academic performance 
of  learners, particularly those in the Nearly Proficient 
category. With one-fourth of  the learners scoring below 
75%, schools and teachers may need to implement 
remedial programs or differentiated instruction 
strategies to address learning gaps. Additionally, the 
minimal percentage of  learners in the Highly Proficient 
category raises concerns about whether current teaching 
methodologies effectively support high-achieving 
students. Schools may consider enrichment programs to 
challenge and develop learners who have the potential to 
excel further in their academic performance.
On the other hand, the predominance of  learners in the 
Proficient category suggests that the current instructional 
approaches and curriculum implementation are generally 
effective. However, it is crucial to ensure that learners 

transition from Proficient to Highly Proficient, rather 
than stagnating or regressing. More so, a deeper analysis 
of  teaching strategies, assessment methods, and student 
engagement activities could provide insights into how to 
elevate performance levels. Moreover, examining factors 
such as teacher effectiveness, instructional materials, and 
school resources can help identify areas for improvement 
in instructional delivery.
According to a study by Andrada (2021), the academic 
performance of  students is greatly influenced by the 
effectiveness of  teaching methods and the learning 
environment. Accordingly, a significant gap exists 
between the proficiency levels of  learners, especially in 
rural and remote areas. This gap can be attributed to 
various factors, including limited resources, inadequate 
teacher training, and socio-economic challenges faced by 
students. These factors align with the findings of  Table 
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8, where a considerable portion of  learners falls into 
the “Nearly Proficient” category, indicating the need for 
improved academic support. As emphasized by Delos 
Santos (2022), addressing these gaps requires tailored 
interventions that are culturally relevant and responsive 
to the specific needs of  learners, particularly those in 
underserved regions.
Moreover, recent research by Cruz (2023) indicates 
the role of  assessment practices in shaping student 
performance outcomes. In the Philippine educational 
setting, the shift toward formative assessments has 
been found to contribute positively to student learning, 
allowing teachers to monitor progress and provide 
timely feedback. More so, there is still room for growth, 
particularly among learners with lower MPS scores. 
This calls for the implementation of  regular formative 
assessments and a focus on individualized support, as 

recommended by Aguinaldo (2021) and Saro et al. (2023), 
to ensure that all students have the opportunity to reach 
their full academic potential.

Correlational Analysis between Teachers’ and 
Learners’ Performance
Table 5 shows the results of  the correlational analysis 
between teachers’ and students’ performance. The analysis 
investigates whether there is a significant relationship 
between the performance of  teachers and their students. 
Specifically, the computed correlation coefficient (r) is 
0.106, suggesting a very weak positive correlation between 
the two variables. The p-value associated with this result 
is 0.373, which is greater than the commonly accepted 
significance level of  0.05. This indicates that the observed 
relationship between teachers’ and students’ performance 
is not statistically significant.

Table 5: Correlational Analysis between Teachers’ and Learners’ Performance
Variables Tested Computed r P-value Decision Conclusion
Teachers’ and Students’ Performance 0.106 0.373 Failed to reject null hypothesis Not Significant

Additionally, the failure to reject the null hypothesis 
indicates that there is no sufficient evidence to support 
a significant correlation. In statistical hypothesis testing, 
the null hypothesis generally assumes that there is no 
relationship between the variables being tested. Besides, 
given the p-value of  0.373, they fail to reject the null 
hypothesis, which implies that any correlation observed 
between teachers’ and students’ performance is likely due 
to chance rather than a meaningful connection. Moreover, 
this result highlights the importance of  interpreting 
statistical data carefully, particularly when the p-value is 
not below the threshold for significance.
Overall, the results of  Table 6 reveal that teachers’ 
performance, as measured in this analysis, does not 
significantly correlate with students’ performance. This 
outcome suggests that efforts to improve students’ 
performance should not solely focus on enhancing 
teachers’ performance. Instead, a more holistic approach 
should be adopted, addressing various internal and 
external factors that affect both teachers and students. 
According to a study by De Guzman (2022), teachers 
who possess strong pedagogical skills and knowledge 
significantly contribute to improving student 
performance, especially in the context of  the K-12 
curriculum implementation. The research emphasizes 
that teachers who continuously engage in professional 
development can provide better learning experiences, 
which in turn leads to improved academic outcomes 

for students.  Furthermore, studies in the Philippine 
setting have acknowledged that teacher quality is just one 
component influencing student performance (Andrada, 
2021; Cruz, 2023; Saro et al., 2023). A study by Reyes 
(2023) and Saro et al. (2022a) highlights that, while the 
role of  teachers is crucial, factors like school facilities, 
class sizes, and the availability of  teaching resources also 
affect student learning outcomes.
These findings suggest that improving student 
performance requires an intervention addressing not 
only teacher quality but also the learning environment 
and student support systems. Additionally, the study 
points out that teacher collaboration with parents and 
communities can enhance student performance beyond 
the classroom.
Moreover, Bautista (2021) argue that traditional 
assessment tools, such as standardized tests, do not always 
provide a comprehensive view of  the learning process. 
They suggest that formative assessments, which track 
student progress over time, offer more valuable insights 
into the effectiveness of  teaching strategies. This helps 
create a clearer picture of  how teachers’ instructional 
methods align with student outcomes and encourages 
continuous improvements in both teaching and learning.

Significant Difference in the Instructional Supervision 
of  Master Teachers and School Heads when Grouped 
According to Their Demographic Profile

Table 6: Significant Difference in the Profiles of  Master Teachers and School Heads
Sources of  Variation Computed f P-value Decision Conclusion

Content 
Knowledge 
and Pedagogy

Age 0.11 0.952 Failed to reject null Hypothesis Not Significant
Gender 0.56 0.571 Failed to reject null Hypothesis Not Significant
HEA 1.36 0.261 Failed to reject null Hypothesis Not Significant
Length of  Service 0.81 0.545 Failed to reject null Hypothesis Not Significant
School Type 2.73 0.049 Reject Null Hypothesis Significant
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Learning 
Environment 
and Diversity  
of  Learners

Age 0.39 0.763 Failed to reject null Hypothesis Not Significant
Gender 0.19 0.827 Failed to reject null Hypothesis Not Significant
HEA 2.34 0.079 Failed to reject null Hypothesis Not Significant
Length of  Service 0.64 0.067 Failed to reject null Hypothesis Not Significant
School Type 2.93 0.038 Reject Null Hypothesis Significant

Curriculum 
and Planning

Age 0.51 0.677 Failed to reject null Hypothesis Not Significant
Gender 0.88 0.418 Failed to reject null Hypothesis Not Significant
HEA 1.38 0.253 Failed to reject null Hypothesis Not Significant
Length of  Service 0.43 0.825 Failed to reject null Hypothesis Not Significant
School Type 3.02 0.034 Reject Null Hypothesis Significant

Assessing and 
Reporting

Age 0.22 0.883 Failed to reject null Hypothesis Not Significant
Gender 1.21 0.302 Failed to reject null Hypothesis Not Significant
HEA 2.58 0.058 Failed to reject null Hypothesis Not Significant
Length of  Service 0.84 0.524 Failed to reject null Hypothesis Not Significant
School Type 2.56 0.060 Failed to reject null Hypothesis Not Significant

Professional 
Engagement, 
Personal 
Growth, and 
Professional 
Development

Age 0.17 0.916 Failed to reject null Hypothesis Not Significant
Gender 0.45 0.641 Failed to reject null Hypothesis Not Significant
HEA 2.41 0.055 Failed to reject null Hypothesis Not Significant
Length of  Service 0.43 0.823 Failed to reject null Hypothesis Not Significant
School Type 0.84 0.476 Failed to reject null Hypothesis Not Significant

Table 6 displays the significant differences in the profiles 
of  Master Teachers and School Heads in relation to 
various parameters of  instructional supervision. The 
sources of  variation considered include demographic 
factors such as age, gender, highest educational attainment 
(HEA), length of  service, and school type.
Furthermore, the table highlights whether these factors 
influence the levels of  content knowledge and pedagogy, 
learning environment and diversity of  learners, curriculum 
and planning, assessing and reporting, and professional 
engagement, personal growth, and professional 
development. According to the data, the “school type” 
variable is the only factor that consistently shows 
significant differences across these parameters, indicating 
its potential role in shaping instructional practices. The 
content knowledge and pedagogy are critical aspects of  
instructional supervision, as they directly affect the quality 
of  teaching. However, the analysis shows no significant 
differences based on age, gender, HEA, or length of  
service. The p-values for these factors (0.952, 0.571, 
0.261, and 0.545, respectively) indicate that they do not 
significantly impact the content knowledge and pedagogy 
of  teachers. The only exception is school type, which has 
a p-value of  0.049, suggesting that the type of  school 
whether public, private, or others plays a significant role 
in shaping how instructional supervision is carried out. 
This may reflect differences in the resources, student 
population, or organizational culture across school types.
On the other hand, the learning environment and 
diversity of  learners are essential for creating inclusive 
and effective classrooms. Similar to content knowledge 
and pedagogy, the analysis finds no significant differences 
based on age, gender, HEA, or length of  service, with 

p-values of  0.763, 0.827, 0.079, and 0.067, respectively. 
However, school type again stands out, with a p-value 
of  0.038, showing a significant difference in the way 
the learning environment and diversity are managed 
across different school types. This could be due to the 
varying resources and strategies employed by schools to 
address the diverse needs of  learners, such as specialized 
programs or training for teachers in certain school types.
In addition, the curriculum and planning, which are 
foundational for guiding the educational process, also 
show that school type plays a significant role in shaping 
instructional supervision. The factors of  age, gender, 
HEA, and length of  service are found to have no 
significant impact, with p-values ranging from 0.418 to 
0.825. However, school type stands out once again, with 
a p-value of  0.034, indicating a significant difference in 
how curriculum and planning are approached across 
school types. This may reflect the varying curricula, 
educational priorities, and available professional 
development opportunities based on whether the school 
is public or private or whether it caters to a specialized 
student demographic.
Nevertheless, the analysis of  assessing and reporting 
shows that, unlike the other parameters, no significant 
differences are found based on age, gender, HEA, or 
length of  service. The p-values for these variables range 
from 0.302 to 0.524, suggesting that they do not influence 
how teachers assess and report student performance. 
Even though school type was found to have a p-value of  
0.060, it is just slightly above the typical threshold of  0.05, 
meaning that while the school type may influence this 
area, the result is not statistically significant. Therefore, 
the way teachers assess and report students’ progress may 
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not be significantly different across school types, or the 
influence of  school type might be more nuanced.
In connection to this, the professional engagement, 
personal growth, and professional development are crucial 
for continuous improvement in teaching. However, the 
analysis indicates no significant differences based on the 
demographic factors tested. With p-values ranging from 
0.476 to 0.916, factors like age, gender, HEA, and length 
of  service do not appear to significantly influence the 
level of  professional engagement, personal growth, and 
development. School type, once again, shows no significant 
difference, with a p-value of  0.476. This suggests that 
factors beyond demographic characteristics, such as 
institutional culture or professional learning communities, 
may have a more considerable effect on these aspects.
Overall, the findings suggest that school type is a factor 
influencing various aspects of  instructional supervision. 
Since significant differences were found across 
school types in content knowledge and pedagogy, the 
learning environment, and curriculum planning, school 
administrators might consider designing their strategies 
based on the specific characteristics of  the school type. 
On the other hand, schools with fewer resources or 
larger class sizes might benefit from targeted support 
to improve pedagogy and create more inclusive learning 
environments.
Moreover, these findings imply that improving 
instructional supervision requires a more vital approach 
and intervention access, one that accounts for the diverse 
contexts within which schools operate. While demographic 
factors like age, gender, and length of  service were not 
found to significantly impact instructional supervision, 
school type presents an important variable. Therefore, 
a one-size-fits-all approach to professional development 
or instructional practices may not be effective, and 
customization based on the school type could lead to 
more impactful outcomes in teaching and learning.
Studies on instructional supervision highlight the 
importance of  contextual factors, particularly school 
type, in shaping teaching practices and curriculum 
implementation. According to Dela Cruz and Ramos 
(2022), variations in instructional strategies and 
professional development opportunities are often 
influenced by whether a school is public or private, as 
resource allocation and institutional policies differ. The 
study by Santos et al. (2021) found that private schools 
tend to have more structured and continuous professional 
development programs, while public schools often 
face challenges related to large class sizes and limited 
instructional materials, impacting curriculum planning 
and pedagogy. These findings align with the results of  this 
study, where school type significantly influenced content 
knowledge, learning environment, and curriculum 
planning, suggesting that educational policies should 
consider the unique needs of  different school settings.
Furthermore, the role of  demographic factors in 
instructional supervision has been widely examined 
in local research, with varying conclusions. A study by 

Mendoza and Villanueva (2020) and Salmerón Aroca et al. 
(2023) found that teacher effectiveness and professional 
growth are more influenced by school leadership and 
institutional support rather than personal attributes like 
age, gender, or length of  service. In contrast, a report 
by Garcia and Cruz (2019) suggested that younger 
teachers tend to adapt more easily to innovative teaching 
strategies, although this was not statistically significant in 
all cases. The current study’s findings support Mendoza 
and Villanueva’s (2020) conclusion, as no significant 
differences were observed in instructional supervision 
based on demographic characteristics. These results 
reinforce the idea that school-based policies and 
professional development programs should be designed 
with a focus on institutional factors rather than individual 
teacher attributes.

CONCLUSION 
The findings of  this study highlighted key insights into the 
demographic profile, instructional supervision, teacher 
performance, and learners’ academic achievement. The 
majority of  respondents were female, but the lower 
representation of  younger professionals suggested a 
need for leadership succession planning. Instructional 
supervision was strongly evident, particularly in 
professional engagement and development, reinforcing 
the commitment of  master teachers and school heads to 
continuous learning. Teacher performance, as reflected 
in the Individual Performance Commitment and Review 
(IPCR), remained high, with most educators receiving 
“Very Satisfactory” ratings, indicating their effectiveness 
in instructional delivery. However, the lower percentage 
of  teachers rated as “Outstanding” emphasized the 
need for targeted professional development initiatives to 
further enhance instructional competencies.
Student performance data revealed that while most 
learners fell within the Proficient category, a significant 
proportion remained in the Nearly Proficient range, 
emphasizing the need for remedial programs and 
differentiated instruction. The correlation analysis 
between teacher and student performance indicated no 
significant relationship, suggesting that other external 
factors may have contributed to student achievement. 
Among the examined factors, only school type consistently 
showed a significant influence on instructional 
supervision parameters, implying that resources, student 
demographics, and institutional policies impacted teaching 
practices. These findings indicated the importance of  
equitable resource distribution, enhanced instructional 
support, and sustained professional development to 
improve overall educational outcomes.

RECOMMENDATIONS
The following are the recommendations based on the 
study’s findings. These suggestions aim to enhance 
instructional supervision, teacher performance, and 
learners’ academic achievement while providing insights 
for future research.



Pa
ge

 
29

https://journals.e-palli.com/home/index.php/ajet

Am. J. Educ. Technol. 4(2) 17-33, 2025

1. It is recommended that school administrators 
implement leadership succession programs to encourage 
younger professionals to take on leadership roles, ensuring 
sustainability in instructional leadership.

2. It is suggested that school heads and master teachers 
continue strengthening professional engagement and 
development initiatives by providing regular coaching, 
mentoring, and training sessions designed to teachers’ 
needs.

3. It is recommended that targeted professional 
development programs be designed to support teachers 
in achieving “Outstanding” performance ratings, focusing 
on innovative teaching strategies and instructional 
delivery.

4. It is suggested that intervention programs, such 
as remedial classes and peer tutoring, be reinforced to 
support learners struggling with academic performance 
and enhance overall student achievement.

5. It is recommended that schools institutionalize 
structured continuous learning programs that align 
with teachers’ specific areas for improvement, ensuring 
sustained professional growth and competence.

6. It is suggested that teachers integrate research-
based instructional strategies and technology-enhanced 
learning approaches to improve engagement and learning 
outcomes.

7. It is recommended that future studies explore 
the long-term impact of  instructional supervision on 
teacher performance and student achievement, utilizing 
longitudinal research designs for more comprehensive 
insights.
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