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This study aimed to determine the effect of  teachers’ teaching styles on students’ 
engagement. Specifically, it aimed to describe the respondents’ characteristics; find the 
level of  the respondents’ perceived teaching style; examine the respondents’  perceived 
assessment of  affective and cognitive engagement; find the significant effect of  teaching 
styles on students’ engagement; and determine the relationship between teaching styles and 
their characteristics. In this research , a  purposive sampling procedure was used to obtain 
the 300 public junior high school students of  Claveria Districts, Misamis Oriental, during 
the School Year 2023-2024. A combination of  patterned and self-constructed questionnaire 
with  descriptive statistics were used, along with a T-test, to test the significant effects 
of   teaching styles on students’ engagement. Pearson Product Moment Correlation (r) 
was utilized to determine the vital relationship between teaching styles and respondents’ 
characteristics. The study found that among all teaching styles, expert style obtained  the 
highest mean result and interpreted as very high. The respondents perceived affective 
and cognitive engagement as very positive. Teaching styles, except delegator, significantly 
affect students’ engagement.  Further, based on students’ perceptions, their parents’ marital 
status and educational attainment are significantly related to teaching styles.  In conclusion, 
it is essential to identify appropriate teaching styles based on students’ backgrounds. It is 
recommended to help create a holistic and practical learning environment. Further studies 
are needed to understand school environments’ influence on teaching styles and students’ 
engagement.
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INTRODUCTION
In the context of  education, the effectiveness of  teaching 
styles in influencing student engagement and academic 
performance. Teachers should gradually introduce 
leadership roles, providing clear guidelines and support to 
help students develop confidence in autonomous learning 
tasks. Fostering preparedness and support for increased 
responsibility remains a critical concern. As such, this 
study addresses the pressing issue of  identifying and 
understanding the relationship between teaching styles and 
student engagement among Junior High School students in 
the Claveria Districts, Misamis Oriental. This investigation 
is prompted by the need to enhance teaching practices and 
optimize students’ learning experiences within the district. 
Moreover, it is essential to ground this study within the 
legal framework governing education in the Philippines.
The relationship between teachers’ teaching styles and 
students’ engagement is a significant concern. This study 
examines teachers’ different teaching styles and how 
they affect students’ engagement. The study intends to 
investigate ways to improve teaching methods to improve 
the quality of  education in the municipality. Public school 
teachers in Claveria Districts must ensure high-quality 
teaching that meets the needs of  diverse students. Teachers 
want to provide effective instruction, yet differences in 
teaching styles might result in discrepancies in teaching 
success. This discrepancy could lead to varying educational 

experiences for students, impeding their overall academic 
development. The district risks perpetuating unfairness 
and limiting educational development without thoroughly 
understanding how teaching styles impact students’ 
engagement. One significant gap in existing research is the 
limited exploration of  teaching styles and their impact on 
student engagement. While studies conducted elsewhere 
offer valuable insights, a need remains to investigate how 
teaching styles manifest and operate within the unique 
socio-cultural and educational landscape. Addressing this 
gap will provide a more comprehensive understanding of  
effective teaching practices tailored to the local context.
As observed, the classroom environment and availability 
of  resources exert considerable influence on teachers’ 
selection and implementation of  teaching styles. Physical 
classroom layout, seating arrangements, and instructional 
materials shape the dynamics of  teaching and learning 
interactions, influencing the feasibility and effectiveness 
of  different instructional approaches (Lei, 2022). More 
scholars from other disciplines are recognizing the 
significance and influence of  scientific education and the 
obstacles and possibilities in this area. Individuals reside 
in a dynamic environment where science constantly 
evolves, prompting educators to acknowledge that they 
are not teaching a fixed subject. They must broaden their 
perspectives to embrace new ideas and concepts that 
supersede outdated ones.
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Despite the increasing recognition of  the importance of  
teaching styles in influencing students’ engagement and 
academic performance, a significant gap exists in the 
literature regarding their impact within the specific context 
of  the Claveria Districts, Misamis Oriental. While studies 
conducted elsewhere have provided valuable insights into 
the relationship between teaching styles and students’ 
outcomes, the unique socio-cultural and educational 
landscape necessitates a localized investigation. This gap 
in research is particularly pressing due to the potential 
implications for educational practices and policies within 
the districts. As outlined in Section 3, Article IV of  the 
Code of  Professional Ethics for Teachers and School 
Officials emphasizes the need for educators to expand 
their cultural awareness, improve their professional 
skills, and elevate the teaching profession’s reputation. 
This part emphasizes the teachers’ duty to maintain the 
highest standards of  professional behavior and prioritize 
their students’ well-being and growth. The relationship 
between teachers’ teaching styles and student engagement 
is an essential concern in Claveria Districts’ public schools.

LITERATURE REVIEW
Respondents’ Characteristics
The impact of  respondents’ characteristics on teaching 
styles and students’ engagement in Junior High Schools 
is crucial to consider a range of  characteristics. These 
characteristics may include teacher-student relationships, 
motivational factors, and the teaching approaches 
employed by educators. Motivation and social interactions 
are identified as critical personal factors influencing 
attendance. While respondents’ characteristics, such as 
sex, age, and strand, may differ across individuals, they 
do not significantly impact the perceived influence of  
personal factors on attendance. This implies that personal 
factors, such as motivation and social interactions, are 
relevant for all students regardless of  their demographic 
profiles (Sabado et al., 2024).

Age 
Age is a significant determinant of  learning preferences 
and outcomes and is influenced by contemporary 
technologies and social systems (Mori et al., 2023). As 
individuals progress through different stages of  life, their 
cognitive abilities, interests, and learning styles evolve. 
Younger students, such as children and adolescents, often 
thrive in interactive, hands-on learning environments 
incorporating technology and multimedia elements. 
These students tend to engage more actively with visual 
and auditory stimuli, benefiting from teaching styles 
incorporating videos, interactive activities, and group 
work. On the other hand, older students, such as adults, 
may have different learning preferences driven by their 
accumulated knowledge and life experiences. They 
may prefer more self-directed learning opportunities, 
discussions, and real-world applications of  concepts. 
Consequently, teaching styles should be adapted to suit 
the age group of  the students, taking into account their 
specific learning preferences and needs. 

Sex
Male and female students may have distinct preferences 
regarding instructional methods (Mori et al., 2023). 
Understanding these preferences can help educators tailor 
their teaching approaches to engage better and support 
students. For male students, incorporating hands-on 
activities and visual aids, such as diagrams and videos, can 
enhance their learning experience. Providing collaborative 
learning and competition opportunities may also resonate 
well with male students. On the other hand, female students 
may benefit from instructional methods that focus on verbal 
explanations and discussions. Creating a supportive and 
inclusive learning environment that fosters collaboration 
and personal connections can be particularly effective for 
female students. Additionally, integrating technology into 
instruction can appeal to both male and female students, 
albeit with potential variations in specific preferences. 

Parent’s Educational Attainment
A cross-national analysis by Chinek and Baran (2020) 
explores the relationship between parental educational 
attainment and students’ academic engagement across 
different countries. The study analyzes how parental 
education influences students’ academic engagement and 
how this relationship varies in diverse national contexts. 
By conducting a cross-national analysis, the researchers 
investigate the impact of  parental education on students’ 
levels of  academic engagement, considering the cultural, 
social, and educational differences between countries. The 
study provides insights into the importance of  parental 
education in shaping students’ academic engagement and 
highlights the significance of  considering cross-national 
variations in understanding this relationship. Parents 
with higher levels of  education may better understand 
effective teaching strategies and may be more likely to 
adopt supportive and engaging teaching styles at home. 
This, in turn, can positively impact students’ academic 
engagement. Conversely, parents with lower levels of  
education may have limited knowledge of  effective 
teaching methods, which could affect their ability to 
foster academic engagement in their children.

Number of  Siblings
The study by Feng (2021) suggests a negative correlation 
between sibling size and children’s educational attainment 
in Indonesia. To establish causality, the research uses a 
design that exploits the exogenous sibling size variation 
caused by family twin births. According to the results of  
instrumental variable estimation, there is a quantity-quality 
trade-off  at play, where larger sibling size is associated with 
lower educational outcomes. Specifically, it is found that 
larger sibling size is negatively correlated with completed 
years of  schooling, educational levels, and the likelihood of  
school attendance. The study also conducted a subsample 
analysis and found that the negative effect of  sibling size 
on educational attainment is more pronounced for specific 
groups. For instance, the negative effect is more significant 
for Muslim children, children with less educated mothers, 
and children belonging to earlier birth cohorts.
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Parents’ Marital Status
The study conducted by Lui et al. (2023) structural 
equation modeling examines the relationship between 
parents’ marital satisfaction and children’s academic 
performance. The findings revealed that parents’ marital 
satisfaction significantly indirectly affected children’s 
academic performance through two pathways. First, 
parents’ marital satisfaction indirectly influenced children’s 
academic performance through several mediators. 
These mediators included parents’ psychopathological 
symptoms, children’s internalizing behaviors, and 
school engagement. In other words, parents’ marital 
satisfaction impacted these mediators, which influenced 
children’s academic performance. Second, parents’ 
marital satisfaction also indirectly affected children’s 
academic performance through the mediator of  parental 
involvement and school engagement. This suggests that 
when parents’ marital satisfaction is high, it can positively 
influence their involvement in their children’s education 
and their children’s engagement in school, ultimately 
contributing to better academic performance.

Teaching Styles 
Teaching styles play a pivotal role in determining the 
effectiveness of  instruction and the overall learning 
experience for students. According to Cardino and 
Ortega-Dela Cruz (2020), different teaching styles, ranging 
from traditional to more student-centered approaches, 
can significantly impact how information is delivered, 
how students engage with the material, and how much 
they learn. For example, a teacher who adopts a lecture-
based approach may excel at conveying information in 
a structured manner but struggle to engage students or 
accommodate diverse learning needs actively. 
On the other hand, a teacher who embraces a facilitative 
or inquiry-based teaching style may foster greater student 
participation, critical thinking, and problem-solving skills, 
leading to deeper understanding and retention of  content. 
As posited by Languita et al. (2023), styles of  teaching and 
learning are one of  the factors that contribute to student 
learning performance.

Expert Teaching Style 
Knowledgeable and skilled teachers know the subject’s 
students are interested in learning.  Bergil and Erçevik’s 
(2019)  expert teaching style can be seen as an advantage 
where teachers have accurate and comprehensive 
knowledge, skills, and information on the scope of  
targets to be taught to students. This comprehensive 
knowledge, information, and skills consolidation can 
benefit experienced students. 

Formal Authority Teaching Style
In a formal authority style, the teacher serves as a manager, 
enforcing appropriate and strict regulations in the 
classroom (Sha et al., 2021). Teachers using this teaching 
style must hold a certain status or standing among the 
students. Within this framework, educators establish 

tangible learning scenarios for students by establishing 
goals, guidelines, standards, and learning principles. 

Personal Model Teaching Style
Teachers with personal model teaching styles set the 
prototypes for thinking and behaving. In this regard, 
the teachers constantly supervise, guide, and instruct 
students by showing them how to do things. In doing 
so, the teachers motivate students to observe, imitate, or 
reflect on the methods and approaches they provide (Sim 
et al., 2022). In addition to helping students build their 
skills, this hands-on approach helps them feel motivated, 
confident, and self-sufficient as they learn from their 
teachers’ modeling and direct instruction. Another benefit 
of  using a personal model teaching approach is a friendly 
and stimulating learning atmosphere where students feel 
empowered to study and develop under the direction of  
a mentor who sets an example.

Facilitator Teaching Style
Rooted in constructivist and socio-constructivist 
learning theories, student-centered approaches prioritize 
cultivating critical thinking skills, metacognitive 
awareness, and lifelong learning habits through authentic, 
inquiry-driven learning experiences (Putri & Sari, 2021). 
By assisting students in goal-setting, self-monitoring, 
and reflection on their thought processes, facilitator 
teachers foster metacognitive awareness in their students. 
Furthermore, the statement’s focus on encouraging 
lifetime learning habits aligns with the facilitator style, 
which tries to ingrain students’ curiosity for ongoing 
learning and development.

Delegator Teaching Style 
Delegator teaching style refers to teachers who emphasize 
the development of  a student’s self-capacity. Students are 
encouraged to conduct self-learning, such as projects, 
and teachers act as a source of  reference (Sim et al., 
2022). Students working on projects autonomously and 
functioning as members of  a group with independent 
powers are expected in this model. Students who 
are taught using the Delegator Teaching Style view 
themselves as capable, independent, and self-sufficient. 
Because of  this, every student can take the initiative and 
evaluate themselves to become more self-aware. 

Students’ Engagement 
Student engagement refers to the degree of  involvement, 
interest, and enthusiasm students demonstrate in their 
learning experiences (Delfino, 2019). It encompasses 
active participation in classroom activities, curiosity, and 
a sense of  connection to the subject matter. Effective 
teaching practices play a crucial role in fostering student 
engagement by creating learning environments that are 
stimulating, interactive, and relevant to students’ interests 
and needs. For example, teachers who incorporate 
hands-on activities, group discussions, and real-world 
applications into their lessons often find students more 
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motivated and engaged in the learning process. Moreover, 
providing opportunities for student choice and autonomy 
can further enhance engagement by allowing students to 
take ownership of  their learning and pursue topics that 
resonate with their interests and passions. According to 
study of  Pascua (2024), instructors can enhance student 
engagement and learning outcomes by adopting different 
types of  approaches.

Affective Engagement
Affective engagement represents a malleable dimension 
of  the broader conceptualization of  student engagement 
that is amenable to prevention and intervention efforts 
(Cook et al., 2020). This engagement component 
responds to intervention and prevention tactics meant 
to improve students’ motivation, emotional health, and 
feelings of  community within the classroom. By strongly 
emphasizing affective engagement, teachers can establish 
inclusive and encouraging learning environments that 
support students’ emotional growth and improve their 
overall engagement and academic performance.

Teacher- Student Relationship
It has been discovered that positive teacher-student 
interactions encourage students’ participation and 
academic success. Students can use teachers as a haven 
from which they can explore the environment and engage 
in learning activities, and as a source of  support in stressful 
situations (Engels et al., 2021). Teaching styles prioritizing 
personal connections and rapport-building, such as the 
Personal Model and Facilitator styles, may contribute 
to stronger teacher-student relationships. These styles 
emphasize empathy, communication, and understanding, 
fostering a supportive learning environment where 
students feel valued and respected by their teachers. 
Consequently, students are more likely to feel emotionally 
connected to their teachers, leading to higher engagement 
and motivation in learning.

Family Support for Learning
The influence of  the family on academic performance 
manifests in various aspects. Zhang et al. (2023) showed 
that family cultural capital, economic capital, and 
parental support increase the likelihood of  becoming a 
scientist. Teaching styles prioritizing communication and 
partnership with families, such as the Personal Model 
Style, may enhance family involvement in students’ 
education. When teachers serve as positive role models 
and establish open lines of  communication with families, 
parents are more likely to feel engaged and supportive of  
their children’s learning journey.

Cognitive Engagement
Research demonstrates that students who actively interact 
with their learning materials learn more than those who 
only interact with them passively (Barlow et al., 2020). In 
the classroom, teachers greatly influence their students’ 

lives. Their role extends beyond simple instruction; it also 
includes setting the tone and conducting themselves in 
the classroom. The student’s success does not depend 
solely on the grades being achieved but on how the grades 
were achieved, whether students took an interest or it was 
learned just for the sake of  it. Hence, the psychological 
sense of  being with others in a comfortable environment 
is equally vital in the classroom.

Control and Relevance from School
Control and Relevance from School can be influenced by 
teaching styles that empower students and make learning 
meaningful (Bessa et al., 2021). The facilitator style, for 
instance, encourages student autonomy and relevance 
by allowing students to explore topics of  interest and 
participate in decision-making regarding their learning. 
As a result, students perceive greater control over their 
education and recognize the relevance of  academic tasks 
to their personal goals and interests.

Future Aspiration and Grades
The teaching style employed by educators can impact 
students’ future aspirations and grades (Keerthigha & 
Singh, 2023). Teachers’ instruction methods greatly 
impact students’ learning experiences, grades, and goals 
for the future. Students are more likely to be motivated, 
actively engaged in learning, and inspired to set greater 
academic objectives when educators use student-centered 
and engaging teaching approaches. A helpful and engaging 
teaching approach can create a good learning atmosphere 
in the classroom, motivate students to take charge of  
their education and give them a sense of  self-worth and 
competence. Intrinsic Motivation
The choice of  teaching style significantly impacts 
student motivation in the classroom. Research by Zhang 
et al. (2022) highlights the importance of  autonomy, 
competence, and relatedness in fostering intrinsic 
motivation among students. Teaching styles that prioritize 
student autonomy and allow for meaningful choices in 
learning activities, such as the facilitator style, have 
promoted greater intrinsic motivation. 

Statement of  the Problem
1. What is the level of  the respondents’ perceived 

teaching style in terms of  expert formal authority, 
personal model, facilitator, and delegator style?

2. How do the respondents perceive affective 
engagement based on the teacher-student relationship, 
peer support at school, and family support for learning?

3. How do the respondents perceive cognitive 
engagement based on control and relevance from school, 
future aspirations and grades, and intrinsic motivation? 

4. Is there a significant effect of  the respondents’ 
perceived teaching styles on students’ engagement?

5. Is there a significant relationship between the 
respondents’ perceived teaching styles and each of  their 
characteristics?
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MATERIALS  AND METHODS
Research Design	
The study utilized a descriptive correlational research 
design, which is appropriate for investigating the 
relationships between variables without any manipulation. 
This approach examined the degree and type of  
connections between the teaching styles of  teachers and 
the engagement levels of  Junior High School Students 
in Claveria Districts, Misamis Oriental, during the School 
Year 2023-2024. 
Employing a descriptive correlational research design 
was deemed appropriate for this study as it facilitated the 
exploration of  connections between variables without 
alterations, yielding significant insights into the nature 
and degree of  relationships among teaching styles, 
student engagement, and demographic aspects. As noted 
by Lemboye (2019), descriptive correlational research is 
effective for analyzing patterns, trends, and correlations 
within datasets. 

Sampling Technique
The study used Slovin’s with a 5% margin of  error and 
a population of  1200 to get the desired number of  
respondents. Then, purposive sampling was utilized to 
identify and select the respondents in each district or 
school based on the population. Purposive sampling was 
chosen as the sampling method for this study because it 
can target demographic traits or characteristics pertinent 
to the study’s goals. In this case, the objective was to select 
Junior High School Students in Grades 9 to 10 who were 
enrolled in any schools within Claveria Districts, Misamis 
Oriental. 

Research Instrument
In this research, a mix of  structured and self-developed 

questionnaires was employed to collect pertinent data from 
the participants. This aimed to assess the different teaching 
styles and the degree of  engagement among Junior High 
Students in Claveria Districts, Misamis Oriental, for the 
School Year 2023-2024. To evaluate teaching styles, the 
variables in the questionnaire were based on the work of  
Loveta et al. (2020) titled “Students’ Expectations toward 
Teacher’s Teaching Styles and Contribution to Student’s 
English Performance,” while the indicators were created 
by the researcher. Furthermore, the variables in the 
student engagement questionnaire were derived from 
the study by Appleton et al. (2006) named “Measuring 
Cognitive and Psychological Engagement: Validation of  
the Student Engagement Instrument,” with the indicators 
also constructed by the researcher.
The questionnaire consisted of  three sections. Part I asked 
about the respondents’ age, gender, educational attainment 
of  parents, number of  siblings, and parents’ marital 
status. In contrast, Part II evaluated the levels of  teaching 
styles including expert, formal authority, personal model, 
facilitator, and delegator styles, with ratings ranging from 
4 (At all Times) to 3 (Most of  the Time), 2 (Sometimes), 
and 1 (Never). Similarly, Part III measured students’ 
engagement by looking at affective factors (teacher-
student relationships, peer support at school, and family 
support) and cognitive elements (control and relevance 
of  schoolwork, future aspirations and goals, and intrinsic 
motivation), rated on a scale of  4 (Strongly Agree), 3 
(Agree), 2 (Disagree), and 1 (Strongly Disagree).

RESULTS AND DISCUSSION
Problem 1. What is the Level of  the Respondents’ 
Perceived Teaching Styles in Terms of  Expert, 
Formal Authority, Personal Model, Facilitator, and 
Delegator Style?

Table 1: Distribution of the Respondents’ Level of Perceived Teaching Styles  
Variables Mean SD Interpretation
Expert 3.52 0.66 Very High
Formal Authority 3.45 0.69 Very High
Personal Model 3.50 0.68 Very High
Facilitator 3.46 0.70 Very High
Delegator 3.41 0.71 Very High
Overall 3.47 0.69 Very High

Legend:
3.26-4.00 At all Times /Very High
2.51-3.25 Most of the Time/High 
1.76 – 2.50 Sometime /Low
1.00-1.75 Never/Very Low
Table 1 shows the summary distribution of  the 
respondents’ assessment of  the teachers’ teaching style 
with an overall mean of   3.47 (SD=0.69), interpreted as 
Very High. This indicates that students generally view 
their teachers’ teaching methods as highly effective and 
supportive. The implication is that students perceive 
their teachers  as adept at delivering lessons that enhance 
their comprehension of  the subject matter and cultivate 

a positive, encouraging learning atmosphere. Such a 
favorable view of  teachers suggests that educators 
are successfully fostering a supportive and engaging 
educational environment that contributes to student 
achievement. It suggests that effective teaching styles 
typically involve clear communication, engaging lesson 
designs, and the capability to make complex ideas 
understandable and relatable. Supportive teaching 
encompasses the creation of  an environment where 
students feel appreciated, respected, and motivated to 
engage actively in their educational experience. According 
to research by Monacis et al. (2024), academic training 
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rather than years of  experience serves as a significant 
predictor for the differences in teachers’ perceptions of  
teaching styles.  
The expert style variable obtained the highest mean 
score of  3.52 (SD=0.66), interpreted as Very High. This 
suggests that students highly regard and often experience 
the expert teaching approach, which entails teachers 
displaying considerable knowledge and expertise in their 
subjects, providing clear explanations, and offering in-
depth insights into the material.  
As noted, students tend to value instructors who possess 
a deep understanding of  their subject, as this lends 
credibility and confidence in the classroom. It implies that 
educators who demonstrate competence and authority in 
their fields are perceived as reliable sources of  information, 
helping students gain a thorough and comprehensive 
understanding of  complex topics. Students value this 
expertise, as it promotes a deeper comprehension of  the 
content and builds trust in the information presented 
(Zacarian & Silverstone, 2020). When educators showcase 
their subject-matter expertise, it affirms the material and 
enhances confidence in the teaching methods employed. 
Additionally, teachers can effectively clarify and reinforce 
learning goals by addressing students’ questions and 
misconceptions appropriately. 
On the contrary, the variable on delegator style obtained 
the lowest mean of  3.41 (SD=0.71), interpreted as 
Very High. This indicates that although the delegator 
style is not experienced as frequently as the others, it 
remains highly appreciated by students when they see 

it in practice. This suggests that the delegator teaching 
style prioritizes student autonomy and responsibility, 
with teachers serving as facilitators instead of  direct 
instructors, allowing learners to take control of  their 
educational journey. Such an approach can cultivate 
crucial skills like independent learning, problem-solving, 
and critical thinking. There may be several reasons for 
the lesser familiarity with the delegator instructional style. 
One observed factor is the common emphasis in many 
educational environments on teacher-centered classes 
and direct instruction, which may limit the opportunities 
for educators to adopt a facilitative role.
When students are compelled to take on a greater 
responsibility for their learning, they might face 
uncertainty or hesitation, as they are accustomed to 
more traditional, teacher-directed teaching methods. This 
suggests that employing the delegator style necessitates 
higher degrees of  independence, self-regulation, and 
active engagement from students, which could pose 
challenges for those used to more structured, directive 
teaching strategies. Research conducted by Cornelius-
White (2020) supports the advantages of  the delegator 
style, indicating that student-centered approaches, which 
provide learners with greater control over their academic 
activities, can enhance engagement and motivation.

Problem 2. How do the Respondents Perceive 
Affective Engagement Based on the Teacher-
Student Relationship, Peer Support at School, and 
Family Support for Learning?

Table 2: Distribution of the   Respondents Perceived Affective Engagement
Variables Mean SD Interpretation
Teacher-Student Relationship 3.43 0.58 Very Positive
Peer Support at School 3.44 0.62 Very Positive
Family Support for Learning 3.40 0.63 Very Positive
Overall 3.44 0.61 Very Positive

Legend:
3.26-4.00 Strongly Agree /Very Positive
2.51-3.25 Agree /Positive
1.76 – 2.50 Disagree /Negative
1.00-1.75 Strongly Disagree/Very Negative
Table 2 shows the summary of  the student’s engagement 
in terms of  affective with an overall mean of  3.44 
(SD=0.61) interpreted as Very Positive. This indicates 
that students generally hold a positive view regarding their 
affective engagement, suggesting they feel emotionally 
connected and invested in their learning experiences. 
This perception typically reflects students’ enthusiasm, 
interest, and enjoyment in actively participating in 
classroom activities, discussions, and academic tasks. 
As observed within the context of  Claveria districts, 
the impact of  affective engagement on students’ overall 
motivation and academic performance is an important 
aspect to consider. It suggests that students are more 
likely to display elevated levels of  intrinsic motivation, 
determination, and a constructive attitude towards 

challenges when they experience emotional engagement 
in their learning. Because of  their increased motivation 
to work diligently and strive for academic excellence, 
students who are emotionally engaged in their learning 
are more inclined to achieve academic success. Affective 
engagement includes students’ emotional reactions to 
learning, encompassing their motivation, curiosity, and 
sense of  belonging within the educational setting (Bond 
et al. 2020). 
The variable, peer support at school, obtained the highest 
mean score of  3.44 (SD=0.62), interpreted as Very 
Positive. This signifies that students perceive a significant 
level of  peer support in their school environment. It 
implies that students recognize a positive and encouraging 
social atmosphere among their peers. 
This perception typically illustrates students’ experiences 
of  feeling accepted, valued, and supported by their 
classmates. This indicates that students who receive 
assistance from their peers are more likely to collaborate, 
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work as a team, and exchange learning experiences. 
When classmates support and motivate each other, they 
cultivate a network that fosters academic development, 
enhances problem-solving skills, and nurtures healthy 
peer relationships. In such a collaborative environment, 
students’ motivation, engagement, and sense of  
responsibility for both their own and their peers’ learning 
can be heightened. According to Feng (2022), healthy peer 
relationships characterized by mutual support, teamwork, 
and emotional backing improve school engagement and 
promote positive socio-emotional outcomes for students. 
On the contrary, the variable, family support for learning, 
obtained the lowest mean of  3.40 (SD=0.63), interpreted 
as Very Positive.  Despite this being the lowest average in 
this survey context, it suggests that students generally feel 
they receive strong support from their families concerning 
their educational endeavors. This indicates that the lower 

average score might be influenced by individual differences 
in perceptions of  family support, variations in family 
dynamics, or differing expectations about the levels of  
assistance. As noted, the overall viewpoint remains one 
of  significant family encouragement and participation in 
students’ educational paths. The research indicates that a 
strong family support system that involves students in their 
academic activities can greatly improve their success and 
overall well-being. Barger et al. (2021) state that parental 
support, which includes homework assistance, motivation, 
and access to educational resources, has a positive effect on 
students’ academic drive and achievement. 

Problem 3. How Do the Respondents Perceive 
Cognitive Engagement Based on Control and 
Relevance from School, Future Aspirations and 
Grades, and Intrinsic Motivation?

Table 3: Distribution of the Respondents Perceived Cognitive Engagement
Variables Mean SD Interpretation
Control and Relevance from School 3.45 0.59 Very Positive
Future Aspirations and Grades 3.49 0.59 Very Positive
Intrinsic Motivation 3.43 0.60 Very Positive
Overall 3.46 0.59 Very Positive

Legend:
3.26-4.00 Strongly Agree /Very Positive
2.51-3.25 Agree /Positive
1.76 – 2.50 Disagree /Negative
1.00-1.75 Strongly Disagree/Very Negative
Table 3 shows the summary of  the student’s engagement 
in terms of  cognitive with an overall mean of  3.46 
(SD=0.59), interpreted as Very Positive. This means robust 
cognitive engagement among the student respondents, 
suggesting a high level of  mental involvement and 
active participation in academic activities. This further 
means that a crucial aspect to consider is the influence 
of  cognitive engagement on students’ learning outcomes 
and academic success.
As observed, when students are cognitively engaged, 
they actively process information, form connections, and 
apply critical thinking skills to academic tasks. It implies 
that this intense mental involvement results in improved 
comprehension, retention, and application of  knowledge, 
which in turn improves academic performance and 
achievement. 
Moreover, cognitive engagement encourages students’ 
intellectual growth, creativity, and curiosity. By actively 
participating in academic activities, students are more 
likely to ask questions, seek new perspectives, and 
explore complex ideas and concepts. Moreover, robust 
cognitive engagement is associated with positive learning 
outcomes such as improved academic performance and 
deeper conceptual understanding (Quynh et al., 2021). 
Students with solid cognitive engagement are likelier to 
demonstrate higher retention levels, problem-solving 
ability, and information-processing skills. They approach 
learning proactively, actively seeking to connect new 

knowledge with prior experiences and applying it to real-
world contexts.
The variable  future aspirations and grades obtained the 
highest mean score of  3.49 (SD=0.59), interpreted as 
Very Positive. This means that students place significant 
importance on their future goals and academic 
achievements, indicating that students view their education 
as a critical pathway to achieving personal and professional 
aspirations. This further means that participants 
generally hold a favorable view regarding the relationship 
between their future aspirations and expected academic 
performance. This implies that students who aspire to 
achieve specific future objectives tend to believe that these 
aspirations favorably influence their academic success. 
As observed, students are motivated by their future goals and 
see a strong connection between their academic performance 
and their ability to achieve them. Students who prioritize 
future goals and academic achievements will likely exhibit 
determination, perseverance, and goal-oriented behavior 
(Rabenn, 2023). They understand the value of  acquiring 
knowledge, developing skills, and earning credentials to 
support their career aspirations and long-term success.
On the contrary, the variable, intrinsic motivation, 
obtained the lowest mean of  3.43 (SD=0.60), interpretd 
as Very Positive. Despite having the lowest mean result, 
the students still agree strongly with statements related to 
intrinsic motivation. This further means that this variability 
could reflect differences in individual preferences, 
interests, or experiences that influence their engagement 
with learning tasks. Numerous factors can impact the 
range in students’ judgments of  intrinsic motivation, 
which is the lowest level among the assertions. It implies 
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that the complexity of  intrinsic motivation itself  may be 
one explanation for this.

Problem 4. Is There a Significant Effect of  the 
Perceived Teaching Styles on Students’ Engagement?

Table 4: Regression Analysis on the Effect of Respondents’ Perceived Teaching Styles on Student Engagement

Teaching Styles
Affective Cognitive Overall
T-value T-value T-value
P-value P-value P-value

Expert
2.77 3.45 3.11
.000* .000* .000*
S S S

Formal Authority
2.65 2.26 2.455
.001* .001* .001*
S S S

Personal Model
3.13 2.11 2.62
.000* .001* .001*
S S S

Facilitator
2.12 3.65 2.885
.021* .000* .010*
S S S

Delegator
.254 3.64 1.947
.109 .000* 0.054
NS S NS

Legend: *Significant at p<0.05 alpha level, S – Significant, NS – Not Significant

Table 4 summarizes the impact of  various teaching 
styles on students’ engagement in both emotional 
and cognitive aspects. The findings indicate that the 
expert, formal authority, personal model, and facilitator 
teaching approaches significantly influence both affective 
and cognitive engagement, evidenced by t-values and 
probability values below the 0.05 alpha level, leading 
to the rejection of  the null hypothesis. According to 
students’ viewpoints, this suggests that the teaching 
styles employed by their educators play a crucial role in 
influencing their emotional and cognitive involvement 
in the learning process. This indicates that through these 
teaching styles, students perceive that their teachers 
positively enhance their overall engagement and learning 
outcomes. It has been observed that a flexible teaching 
strategy that integrates various methods can notably 
enhance students’ participation in the learning experience, 
as it caters to their individual learning preferences. This 
underscores that recognizing the influence of  teaching 
styles on student engagement can inform educators’ 
instructional methods. Employing a combination of  
these styles can improve both the emotional and cognitive 
aspects of  student learning, resulting in more effective 
teaching techniques (Ning & Ban, 2022). 
The expert style significantly affects students’ engagement 
in both affective and cognitive. Based on students’ 
perception, this means that when teachers demonstrate 
their competence, students see them as important sources 
of  information and abilities that improve their educational 
experience. This further means that students are more 

inclined to interact with the content when teachers share 
their in-depth knowledge and professional perspectives 
because they see the genuineness and practical application 
of  what they are studying. As observed, students react 
favorably to knowledgeable teachers who can impart 
complex ideas, real-world examples, and thorough 
explanations. Since students trust their teachers’ 
expertise and knowledge, the expert approach increases 
their confidence in their educational path. Knowing 
they receive instruction from someone with significant 
subject-matter expertise helps students better understand 
the material. It motivates them to achieve more academic 
success (Liu et al., 2023).
On formal authority style, a significant effect was 
observed in both affective and cognitive engagement. 
Based on students’ perception, this means that students 
perceive this structured teaching approach as beneficial to 
their emotional connection with learning and intellectual 
development. This further means that the formal 
authority style teachers use to establish clear expectations 
and boundaries fosters a learning atmosphere where 
students feel safe enough to participate fully while 
upholding high academic standards. As observed, 
students perceive this structured teaching approach as 
beneficial to their emotional connection with learning and 
intellectual development. It implies that students believe 
clear classroom procedures and academic standards are 
crucial for their intellectual development and emotional 
bond with learning. Thus, teachers should uphold these 
aspects while creating a positive learning atmosphere. As 
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Nantschev et al. (2020) posited, implementing structured 
teaching approaches creates an environment where students 
feel emotionally secure and intellectually challenged.
Personal model teaching style also significantly affects 
students’ engagement in both affective and cognitive. 
Based on students’ perception, students respond 
favorably to teachers who exhibit and model desired 
behaviors, skills, and thought processes in their teaching 
approach, according to their judgment of  the personal 
model teaching style’s significant effects on affective and 
cognitive engagement. This further means that when 
teachers lead by example and show students how to 
think and behave by direct observation and emulation, 
students feel more emotionally attached to their learning 
affective engagement while simultaneously acquiring 
deeper comprehension and critical thinking skills on their 
cognitive engagement. 
As observed, students see how teachers who model 
desired actions and thought processes regularly make 
learning more accessible and authentic, which helps 
them understand and internalize complex concepts. 
It implies that teachers should prioritize replicating 
real-world applications and thought processes in their 
instruction because students view this as crucial to their 
intellectual growth and emotional bond with learning. 
Personal modeling in teaching enhances engagement 
and authenticity by allowing educators to share their 
experiences and problem-solving strategies, fostering 
emotional and intellectual resonance with students 
(Stemasov et al., 2021).
The facilitator’s teaching style significantly affects students’ 
engagement in both affective and cognitive. This means 
that students respond favorably to teachers who lead 
their learning through questions, discuss possibilities with 
them, and promote independent learning. This further 
means that this teaching style fosters an atmosphere 
in which students are encouraged to take charge of  
their education while still getting the help and direction 
they require from their teachers. As observed, students 
notice that they feel more at ease asking questions, 

taking chances, and exploring ideas during their learning 
process when teachers take on the role of  facilitator. 
This implies that since students see this student-centered 
assistance as helpful for their intellectual and emotional 
growth, teachers should use more facilitative techniques 
in their instruction. An engaging learning environment that 
encourages both affective and cognitive growth is created 
when teachers provide opportunities for independent inquiry 
while offering the proper support (Schröder et al., 2020). The 
results indicate that since this strategy seems wildly successful 
in encouraging thorough student engagement, professional 
development programs should concentrate on assisting 
teachers in acquiring facilitation abilities that balance student 
autonomy and pertinent assistance.
On the other hand, the delegator style does not show a 
significant effect on affective engagement. However, it 
is significant on cognitive engagement, resulting in an 
overall effect of  no significant effect. Based on students’ 
perception, the delegator style does not affect their 
emotions and enthusiasm for the subject because they 
have unique personal interests. However, it effectively 
enhances cognitive engagement, showing students are 
thinking actively and making sense of  the teaching-
learning process. This further means that no significant 
effects on affective engagement suggest a possible 
limitation of  the approach, wherein students may not 
develop high emotional investment or interest in the 
material. As observed, the significant effect noted on 
cognitive engagement speaks to the effectiveness of  the 
delegator style in enhancing critical thinking, problem-
solving, and a deeper understanding of  the subject matter. 
Although this style emphasizes the cognitive aspects of  
learning more than emotional involvement, it implies 
that the delegator style is not a one-size-fits-all approach. 
Teachers need to consider students’ needs and adapt their 
teaching methods, both affective and cognitive. 

Problem 5. Is There a Significant Relationship 
between the Respondent’s Perceived Teaching Style 
and Their Characteristics?

Table 5: Result of the Test  on the Significant Relationship between Respondents’ Perceived Teaching Styles and 
each of their Characteristics

Respondents’ 
Characteristics

Teaching Styles Overall
Expert Formal Authority Personal Model Facilitator Delegator
R-value R-value R-value R-value R-value R-value
p-value p-value p-value p-value p-value p-value

Age
0.043 0.021 0.010 0.005 0.039 0.006
0.460 0.721 0.869 0.933 0.504 0.911
NS NS NS NS NS NS

Sex
0.122 0.032 0.056 0.072 0.051 0.055
0.034 0.587 0.337 0.214 0.379 0.339
S NS NS NS NS NS

Parents’ 
Educational 
Attainment

0.335 0.825 0.519 0.367 0.523 0.240
0.482 0.000 0.000 0.000 0.000 0.000
S S S S S S
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Table 5  presents a correlation analysis focusing on 
the p-values to examine the relationship between 
the respondent’s perceived teaching styles and their 
characteristics. The overall results show that parents’ 
educational attainment and marital status show a 
significant relationship across all teaching. Based on the 
student’s perception, their parent’s marital status and 
educational attainment are essential to their involvement 
in the educational process. This further means that 
despite 50 percent of  the data indicating that parents’ 
educational attainment was only at the high school 
level, they still perceived that their parent’s educational 
attainment and marital status contributed to the 
positive perception of  their teachers’ teaching styles. As 
observed, even with a relatively lower level of  parental 
education, students perceive a strong influence of  their 
parents’ marital status and educational attainment on 
their perceptions of  their teachers’ teaching styles. This 
highlights the importance of  parents’ support, regardless 
of  their educational background, in shaping students’ 
perceptions and experiences in the classroom. It implies 
that their parents’ achievement shapes students perceived 
personal experiences in education but does not mean that 
the higher their parents’ education level, the higher their 
perception of  their teacher’s teaching style or vice versa. 
Additionally, students perceived that their parents’ marital 
status plays a crucial role in shaping the environment in 
which they learn and how teachers convey information 
to engage them. Educators and policymakers should 
consider these findings when developing teaching 
methodologies and family involvement strategies. 
Parents’ educational attainment shows a significant 
relationship across all teaching styles. Based on the 
students’ perception, this means that their parents’ 
education contributes to their perception of  their 
teachers’ teaching styles. This further means that despite 
the secondary education level, where the majority of  
the data was still gathered, they manifested that their 
parents’ educational background had significance on their 
perception of  their teacher’s teaching style. As observed, 
even with a relatively lower level of  parental education, they 
perceive a strong influence of  their parents’ educational 
attainment on their perceptions of  their teachers’ 
teaching styles. This highlights the importance of  parental 
involvement and support, regardless of  their educational 
background, in shaping students’ perceptions and 
experiences in the classroom. The students’ appreciation 
of  their teachers’ teaching styles and parental support 
can contribute to improved academic performance and 

a positive learning environment. It implies that the link 
between parental involvement and effective teaching 
styles is further reinforced by the fact that regardless 
of  the parent’s educational attainment level, it still 
sets an excellent example for the students. As noticed, 
students perceived the teaching styles by appreciating 
them, which improves academic accomplishments and 
provides resources supporting academic success. In 
conclusion, parents’ educational attainment often reflects 
broader societal values and educational expectations. 
These norms can influence students’ perceptions of  
teaching styles, regardless of  their level of  education. 
For instance, families prioritizing academic success and 
valuing teachers are likely to have children who view 
teaching styles differently than those from families where 
education is less valued. Parent-formal education plays a 
critical role in influencing the development of  children’s 
school-readiness skills. It serves as a protective factor for 
children’s development (Davis-Kean et al., 2020), affecting 
teaching styles in the classroom.
Furthermore, the parents’ marital status is significantly 
related to all teaching styles. Based on the students’ 
perceptions, their parents’ marital status affects their 
perceptions and how they interact with their teachers’ 
teaching styles, communication techniques, instructional 
approaches, and classroom management. This further 
means that students viewed family dynamics as significant 
in their interaction with their educators’ beliefs and values, 
which affects their learning experiences and academic 
outcomes. As observed, there is a perceived connection 
between their parent’s marital status and their interactions 
with their teachers.  It implies that these factors benefit 
students, including the stability of  the home environment, 
the strength of  the parental relationships, and the 
presence of  supportive role models that positively affect 
their perceptions of  the teaching styles employed in the 
classroom. Similarly, the study by De (2020) showed 
that the reading scores of  the children living in intact 
families with two parents were statistically significantly 
higher than their peers living with single parents and 
other guardians after taking demographics including age, 
gender, race/ethnicity, language, socioeconomic status, 
and location of  schools into account. Ultimately, the 
noteworthy associations found between parents’ marital 
status and educators’ pedagogical techniques underscore 
the significance of  acknowledging and comprehending 
the influence of  family dynamics on the methods teachers 
employ where students positively perceive them.
Sex shows a significant relationship with the expert. 

Number of  
Siblings

0.061 0.021 0.122 0.092 0.058 0.1
0.294 0.711 0.035 0.112 0.314 0.085
NS NS S NS NS NS

Parents’ Marital 
Status

0.398 0.413 0.623 0.368 0.652 0.450
0.000 0.001 0.000 0.000 0.000 0.001
S S S S S S

Legend: *Significant at p<0.05 alpha level, S – Significant, NS – Not Significant
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However, it does not show a significant relationship with 
the other teaching styles (formal authority, personal model, 
facilitator, and delegator) with an R-value and p-value less 
than 0.05 alpha level. This led to the overall interpretation 
to accept the null hypothesis. This means that students’ 
reactions to the authoritative and information-focused 
expert style may differ depending on their gender. This 
further means that this association did not hold for the 
other teaching styles of  formal authority, personal model, 
facilitator, and delegator, suggesting that engagement 
with the expert style may be mainly influenced by gender. 
As observed, those four teaching styles appear to be 
equally beneficial for both boys and girls, according to 
the research. This implies that when it comes to student 
participation, students do not appear to favor one gender 
over another. This emphasizes the value of  individual 
diversity and the necessity for students to consider a range 
of  elements in their perception of  teachers’ teaching 
styles. It is imperative that the subtleties of  gender 
dynamics be considered in educational contexts and that 
more studies be done to improve our understanding of  
how gender interacts with teaching approaches to affect 
student involvement (Anwar, 2022).
The  number of  siblings shows a significant relationship 
only with the personal model style. For the other teaching 
styles, the p-values are above the significance threshold, 
indicating no significant correlation with an R-value and 
p-value less than 0.05 alpha level. This led to the overall 
interpretation to accept the null hypothesis. Based on 
the students’ perceptions, the number of  siblings in 
their family influences how they perceive their teachers’ 
personal model teaching style. They have larger families 
that provide more exposure to diverse interactions with 
their teachers. However, there is no significant correlation 
between siblings and other teaching styles, suggesting that 
the influence of  family size on student perceptions might 
be specific to certain teaching approaches. It implies that 
students from more prominent families likely experience 
a more diverse and dynamic social environment, where 
they learn to navigate different personalities, perspectives, 
and leadership styles. As observed, this exposure can 
influence their expectations of  teachers and how they 
interpret personal model teaching approaches. The study 
by Ribeiro et al. (2021) investigates how students’ learning 
strategies and academic performance are affected by 
family educational practices. It suggests that these 
methods strengthen the value of  education and promote 
cognitive growth. Collaboration between families, schools, 
and educators fosters improved learning methodologies, 
accountability, and responsibility. This integrates 
extracurricular activities with academic responsibilities to 
prepare pupils for future problems.
On the other hand, the Age results indicate no significant 
relationship with any teaching style, including expert, 
formal authority, personal model, facilitator, and 
delegator, with an R-value and probability value less than 
0.05 alpha level, which led to the overall interpretation 
to accept the null hypothesis. This means a student’s age 

does not significantly impact their interaction with those 
educational methods. This further means that a variety 
of  student ages, from younger to older, can benefit from 
these teaching methods. As observed, the effectiveness 
of  different teaching styles is not significantly dependent 
on the age of  the students. This finding has important 
implications for educators, as it indicates that these 
teaching methods can be applied across various age 
groups, potentially leading to positive learning outcomes 
for students of  various ages. This implies that age does 
not influence the study participants’ preferences for 
specific teaching modalities. Tsai et al. (2021) posited 
that factors like self-efficacy and critical thinking abilities 
may indirectly impact instructional strategies, impacting 
students’ experiences and possibly their learning capacity.  

CONCLUSION
The following conclusions are at this moment drawn 
from the study:
The study found that expert teaching style, peer support 
at school, and future aspirations and grades contribute to 
a more engaging and successful learning experience for 
students.Further, in classrooms with teachers who are 
knowledgeable and experienced, students flourish, and 
learning becomes more interesting and significant. Peer 
support increases motivation and a sense of  belonging, 
which in turn improves emotional engagement. Students 
exhibit higher levels of  intellectual engagement when they 
link their academic objectives with their future aspirations 
and grades. 
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