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Late in 1929, two days of celebrations dedicated a new
social science research butlding on the University of Chicago
campus. These events, as described by one scholar. were a “love
feast of university administrators, national and international social
scientists and foundation officials.” The erection of this building,
with room after room for measuring devices but no space for books,
represented the height of self-homage for “service intellectuals.”
These objectivists, who formed the core of the American social
science enterprise, saw Truth and Beauty in accumnlated facts, filled
tome after tome with non-normative notions of “what is.” Many
saw themselves as supreme Progressives: in truth lay salvation '

Around the time of the building dedication in Chicago and
one and a half days railroad journey south-southwest of the Windy
City, a thorough “service intellectual” in Austin, Texas, was
experiencing a professional crisis of faith. Herschel Thurman
Manuel, a relative newcomer to the Lone Star state and an
experienced social science objectivist earlier trained at the
University of Chicago, recently had undertaken the research of
Mexican American education in Texas. His state-wide travel in the
collection of evidence strained to the breaking point his long-held
belief in the American ideal of the autonomous individual, “The
Master of (Their) Fate.” He fiuned with moral indignation at the
lengths to which many other Anglo Texans went to deny Mexican-
American children and youth “proper” education, the situation
constituted a “picture of neglect and antagonism.” This large-scale
research endeavor profoundly altered him as a scholar and a
professional. Inhisreport, The Education of Mexican and Spanish-
Speaking Children in Texas, Manuel made a turn toward
“pwrposivism;” he wound up “transcending the ‘what is’ to reach
toward “what could or should be.” This heightened sense of
purpose guided and sustained Manuel’s personal passion toward
improved schooling for Mexican American children and youth for
more than forty-five years. Similarly, it propelled Manuel to launch
a de facto center on Mexican American education at the University
of Texas at Austin.

Herschel T. Manuel: Psychologist as Purposivist Social Scientist

Three institutions shared the education of Manuel (1887-
1976).° He spent two years at the University of Chicago studying
with Charles Judd, Frank Freeman, and three celebrated professors
in the Chicago School of Sociology. He earned an M A. degree
(educational psychology) in 1914 and garnered credits toward lus
doctoral degree during a second vear. At Judd’s suggestion, he
spent the next year at Clark University taking coursework from G.
Stanley Hall, Edmund Sanford, and Samuel W, Fernberger. He
turned from Hall, and his Clark colleagues, (0 Guy Whipple and
William C. Bagley at the Umiversity of Illinois from which he
earned his Ph.D. degree with an educational psychology major in
1917. Whipple, however, could not attend Manuel’s dissertation
defense; he was off to Vineland, NJ, to help confer on the new

Alpha and Beta Tests for the U.S. Army’s use.”

Like Whipple. Manuel soon was called to the service of his
country. Dissimilar from his mentor, however, Manuel served 11
uniform; he was among the first dozen officers commissioned in the
U.S. Army’s Sanitation Corp to test army recruits. At the
conclusion of his two vears spent as a testing officer, the last few
months under the command of Benjamin Pittenger. his future dean
of Education at the University of Texas, he turned to Gunnison,
CO.. and a position at Western State College. At that small but
rapidly growing institution, he became Colorado’s “Western Slope™
testing expert. By 1925, however, Manuel sought a larger platform
from which to impart “the science and art of human relations.” He
was distressed in particular with the plight of “innocent victims of
the new racial and religious prejudice.” Thaus, he quickly accepted
an invitation to join the faculty at the University of Texas. Soon
after arriving in Austin, Texas, he began the research on Mexican
American education which impressively tmpacied his career.
Concomitantly, he institutionalized this personal passion to
encompass the work of myriad graduate students and some faculty
al the University.

The UT De facto Center on Mexican American Education

Predictably, as a professor at the University of Texas,
Manuel’s first step in the institutionalization of his personal
mission to improve Mexican American education was to offer a
course on the subject. He regularly offered this graduate seminar.
titled “Education of the Spanish-Speaking Child,” each summer
throughout the decade of the 1930s. Impressively, especially during
those Depression-era years, the course “made” each summer. That
is, its enrollment matched or exceeded the number of students that
the University required to offer a course. This achievement was no
minor feat; more often than not, newly initiated courses failed to
attract enough students to be offered. Manuel’s summer course, was
never in peril, but it never drew a large following. Nonetheless,
twenty to twenty-five graduate students routinely enrolled in his
summer seminar. An interesting aspect of this course’s history was
that it attracted similar pumbers of male and female students, likely
satisfying his published desire to reach “superintendents, principals,
and teachers.”™

Manue! offered the course in the summer out of necessity,
pragmatism, or benugn subterfuge. From 1928 to his retirement in
1958, Manuel only taught four courses each academic year, two in
the fall and another two in the spring semesters. He was under
“contract,” moreover, fo teach courses on intelligence testing.
Therefore, he probably had little or no leeway on course offerings
during the academic year. However, during summer sessions,
Manuel served as departmental chair during one of the two terms,
and, likely, enjoyed increased personal prerogatives. Additionally,
during the summer, he could position his course as a “general”
offering (not defined narrowly as educational psychology) and, thus,



it could appeal to teachers and admiinistrators who came to the
University during summers in pursuit of a Master’s degree. More
importantly, perhaps, his offering of the course during the summer
masked it from intra-college scrutiny over perceived relevancy or
scientific versus practical integrity.”

No syllabus for Manuel's course survives, but The
Educarion of Mexican and Spanish-Speaking Children surely served
as his prescribed course textbook. Routinely, in the process of
writing a book, academic authors use their conrses as forums in
which to explore issues developed in their books. However, in this
case, Manuel assuredly ufilized his bock as the jump-off point for
his and his student’s forum on the subject. The book represented
Manuel’s corrent thinking on the subject complete with a list of
questions to guide “further work.” ®

Manuel’s establishment of a scholarly forum on Mexican
American cducation at the University of Texas remains a
remarkable achievement. Impressively, no other southwestern
university of the times is known to have hosted such a reflective
exploration of the full range of issues relating to the education of
Mexican American pupils.” Only one other scholar. Loyd Tireman
at the University of New Mexico, shared Manuel’s wide lens on the
topic. However, three particular characteristics of Tireman’s
teaching and thinking on the subject distinguish Manuel’s efforts,
Foremost, Tireman’s endeavors focused on the unique aspects of
New Mexican Hispano life. Also, Tireman’s paternalistic outlook
on these non-Anglo “others” severely limited his vision. The study
of Hispano education occurred only at Tireman’s experimental
school for children; therefore, his site of study can be describe more
realistically as a bustling laboratory, not as a reflective forum for
graduate students who would carry the ideas from the University to
the state’s schools. '

A second factor also seems particularly significant. At
least a decade before any other education scholar offered such a
course, Manuel effectively established through this offering a “safe
harbor” for those interested in the explication of the pervasive racial
prejudices that underpinned the education of Mexican American
children and youth. Evidence for this explanation remains
inferential, but it is solid. However, Manuel’s apparent moral
resolve to make inroads against Anglo bigotry certainly supports
this likelihood. (Jackson Davis, in a GEB inter-office memo,
declared that “Manuel’s interest is...full of moral earnestness to do
something about the problem.”'") Additionally, several of Manuel’s
graduate students, following the nascent trend in social psychology,
undertook “studies of prejudice” for their theses. Likely, the forum
represented by the summer course served as the site of deliberation
over these and other socially sensitive topics.'?

However valuable Manuel’s university course offering, it
was but one part of a larger undertaking. The course spawned a de
facto research center within both faculty members and graduate
students undertook an impressive array of research projects on
issues relating to the education of Mexican American children and
youth.

Many graduate students in education at the University of
Texas from the late 1920s until well past World War I chose
Mexican American education for their Master’s thesis topic. Infact,
no fewer than sixty-three Master’s degrec recipients wrole on this
topic during the twenty year interval between Manuel's arrival on

the university campus and the end of World War [1.%  All bore
Herschel Manuel’s imprimatur. For twenty-three of these student
research reports, Manuel served as the first reader and advisor. The
busy Manuel served as a second or third reader for 26 of the
remaining theses in this group. Even for those students with whom
Manuel was unable to work directly, they used his scholarship o
underpin their own. Unfortunately. earlier observers have missed
cntirely their ties to Manuel. The research output from Manuel’s
de facto research center on Mexican American education remains
impressive and unique among southwestern universities of the
period. Significantly, for example, the 63 UT theses overwhelms
the output of the University of Southern California which had the
second highest munber of theses (28) written on Mexican American
education. In fact, as many theses were written on the topic at the
University of Texas than at all other southwestern universities
combined.” Clearly, Manuel’s de facto research center represented
the largest and most productive university “think tank™ of its time
on issues surrounding the schooling of Mexican American children
and youth. Significantly, all of this research was accomplished with
no external funding except for Manuel s initial research subvention
and no overt promotion. Word-of-mouth publicity, as usual,
attracted both the faithful and the curious.

A counter-example illuminates in another way the
impressive uniqueness of Manuel’s de facto research center.
During World War I Bird T. Baldwin established a “science of the
child” at the Iowa Child Welfare Research Station at the University
of Towa. The Laura Spelman Rockefeller Memorial Fund liberally
supported this facility thronghout its existence. Baldwin himself
wrote 82 of the 161 total research reports credited to this endeavor.
Thus, other faculty members or graduate student researchers wrote
the remaining 79 titles. Presumably the Fund’s support allowed for
ample recruitment of graduate students.'® Manuel’s de facto
research center, on the other hand, with no sustaining financial
support and no inducement for graduate students except a shared
interest in Mexican American education, produced nearly the same
number of completed research projects as did students and faculty
of the Jowa Child Welfare Research Station less that of its director.
This comparison amplifies Manuel's leadership in the evolving
research on Mexican American education.

The studies conducted under Manuel’s supervision and/or
ieadership include several attributed to Latino graduate students.
The ironic nature of ascertaining the identification of Latino
students who worked with him notwithstanding, Manuel’s
mentoring of Latinos remains an important characteristic of the de
facto research center that he founded. Perhaps, students such as
Aurora Gonzales, Arcadia Hernandez, and Amulfo Martinez would
not have entertained the opportunity to attend a major university,
certainly the principal university in Texas, for an advanced degree
had Manuel not been on the faculty. Certainly, George I. Sdnchez,
who became the “leading light” among Mexican American
educators, came to the University of Texas as a graduate student in
1930 specifically because of Manuel’s prominence in the new study
of Mexican American education. Moreover, Sanchez returned to
the University of Texas in 1940 and subsequently assumed from
Manue] the leadership of the de facto center on Mexican American
Education.'



Conclusion

Even after his sucoessful encouragement of the University
of Texas to employ his former student Sdnchez, Manuel continued
to toil in other ways for the improvement of Mexican American
education.  For example, he continued his advocacy through
professional and public forums. This work included using his
prominent voice to support the “Great Society”-inspired Bilingual
education legislation during the 1960s. His construction and regular
revision of the Inter-American Parallel Test Series until long after
his official retirement in 1938 constituted a near-half century effort
to improve the testing of Latino pupils. In 1965, he wrote a follow
up monograph to his carlier path-breaking 1930 book. Both
volumes were among the earliest books published on Mexican
American education in the United States.” Quite possibly,
Manuel’s establishment of a de facto center on Mexican American
education remains his greatest legacy. In a time and region
inhospitable to his research, he fostered the human deliberation,
study, and research of a vexing social problem. Especially
important, George [, Sanchez, his former student, joined Manuel at
UT. The two men spent the remainder of their careers in pursuit of
their shared goals. Without doubt, Herschel T. Manuel left an
mmpressive and enduring imprimatur on the education of Mexican
American children and youth.
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