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Lisa Björklund Boistrup and Staffan Selander’s 
program of  research reaches back as far as 2006, 
when they started to discuss designs for learning 
from a design-theoretic and multimodal 
perspective. Over the years, they have produced 
several books and dissertations. Their thinking on 
designs for learning relates to the Learning Design 
Sequences model (LDS; Selander, 2008) on which 
they have performed empirical research in 
different formal, semi-formal, and non-formal 
contexts. In Designs for Research, Teaching and 
Learning, the overarching concept of  “design” 
refers to institutionally and individually framed learning environments and 
resources. By using the LDS model, the various authors in this edited volume 
conduct research on framing, setting, the learner’s choices, and use of  modes 
and media to demonstrate how to design knowledge representation and 
measure learning. In addition, the authors also highlight ethical issues in relation 
to design oriented research. In the present volume, nine chapters are framed by 
a Prologue and an Epilogue.  

In Chapter 1, Selander focuses on design for learning. He describes the 
Learning Design Sequence model in three versions: the non-formal, the semi-
formal, and the formal models “to conceptualize learning in different hybrid 
environments” (p. 14). The author attempts to convince readers of  the function 
of  designs for learning which is “to discuss and study learning in different 
contexts and conceptualize learning as a social practice” (p. 14). In the learning 
process, design focuses on learning sequences and learner expressions which 
makes it important in cultures of  recognition (Kress & Selander, 2012) and 
evaluation. 

In Chapter 2, Frederik Lindstrand and Selander explore designs in learning 
through the example of  students collaborative filmmaking, emphasizing the role 
of  learners in their learning processes. These learning processes involve 
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different sections, such as how the topics of  their film were transformed, 
transducted, and reframed as they moved from open discussions to a completed 
film, a sequence the authors call “rhizomatic learning.” In these processes, 
cooperation makes the students gradually re-design their understanding of  the 
themes and articulate the themes in multimodal knowledge representations of  
various forms.  

Frederik Lindstrand (Chapter 3) examines how the concept of  affordances 
can serve as a resource for research by illustrating three points: 1) affordances 
depend on materials; (2) affordances are action possibilities; and (3) affordances 
are the result of  actions. He observes that affordances manifest a specific 
relationship between an agent and its surroundings, and affordances can be used 
to observe the signs of  learning. Lindstrand suggests that the study of  resources 
and affordances should not focus on theoretical mappings of  potential 
affordances in situations of  learning and meaning-making. In order to present 
the agentive work and the influence of  social dynamics, meaning-making 
processes in learning situations should be the core of  research. Since affordance 
provides a way to grasp the qualities in learning situations, it is important to 
study learning from a design-oriented perspective. From the DFL perspective, 
“affordance” also affects the performative and transformative actions in a 
specific situation which are related to “design” in learning.  

In Chapter 4, Anna Åkerfeldt and Boistrup use the LDS model to discuss 
ethical considerations with a focus on standard ethical protocols and its 
methodology. Case studies are presented to demonstrate that researchers and 
professionals gain knowledge by working together, and the authors call for a 
partnership between professionals and researchers in ethical approval process. 
In these examples, the authors also illustrate that owing to different areas of  
knowledge, in collaborative research between researchers and professionals, 
both parties should be involved in the reflections concerning the ethics of  the 
research.  

 Boistrup and Matilda Hällback explore transformations between 
modes/resources, and practical and theoretical aspects of  knowledge in Chapter 
5 with the use of  two case studies. By testing the integration of  mathematics 
with vocational teaching, the authors investigated notions of  tools, norms, 
division of  labour, and community. They illuminate how it is possible to carry 
out detailed analysis of  data from collaborative teaching, with attention to 
design aspects. In particular, the authors conclude that “the version of  the 
Learning Design Sequence along with the analytical model for the analysis of  
praxis and logos, may constitute a framework for the research and design of  
collaborative teaching” (p. 79). 

Five multimodal workshops in Chapter 6 are designed and analyzed within 
the theoretical framework of  Designs for Learning (DFL): (Kress, 2010; 
Selander & Kress, 2017; van Leeuwen, 2005). By using the theoretical concepts 
from the LDS model, Susanne Kjällander offers insights on the process of  
designing and conducting workshops. The author observes that, with the aim of  
developing a functional educator’s tool, the design workshop model can be used 
to design a digital, multimodal tool. In addition, use of  the same words in the 
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educator’s tool (common language) in the workshop series is emphasized in 
order to support the use of  the tool. 

Chapter 7, by Eva Insulander, Lindstrand, and Selander, examines learning 
about the Middle Ages in three contexts: the non-formal digital game, the semi-
formal museum visit, and the formal school setting. Through this process, the 
authors also explore the main differences between institutional framings, 
material resources, agency, and learning. For example, some of  these differences 
include: highlighting different knowledge foci and different (material and 
semiotic) resources; giving space for different kinds of  agency; using different 
assessment standards. The authors recommend more collaborative work 
between schools and other interested parties. In particular, Insulander, 
Lindstrand and Selander suggest that people learn in new and interactive ways, 
such as using digitally distributed and open channels to demonstrate learning. 

Insulander and Elisabeth Öhman offer a case study to explore collaborate 
teaching and learning between a school and a science and technology museum 
in Chapter 8. They convincingly demonstrate that the experiences from the 
collaboration promote greater understanding of  museum educators’ and school 
teachers’ educational roles. The authors acknowledge that, inspired by the new 
learning patterns, teachers participate in the museum’s program and develop 
their programming strategy, which could benefit from and contribute to the 
school’s curricula. 

In Chapter 9, a case study by Insulander and Eva Svärdemo Åberg is used to 
examine the concept of  cultures of  recognition and meaning making in a 
collaborative design process. They focus on the study of  how the museum 
professionals and university researchers work together to frame and form 
choices of  esoteric and exoteric ideas for the development of  the new 
exhibition. The exoteric ideas are made from an outsider perspective often 
provided by university researchers, while the esoteric ideas are valid scientific 
representations and the core of  the exhibition. The mutual interest in learning 
gives the participants a new way of  thinking about designing learning.  

In the Epilogue, the authors summarize the main findings. They add that in 
a digitally connected society, researchers need to view teaching and  
methodological and theoretical tools in new ways. The Designs for Learning  
perspective should encourage collaboration among different professionals. 

 All in all, this volume is a noteworthy contribution to the research on 
powerful models of  designs in and for learning. By rigorously applying the 
Learning Design Sequences model across a diverse range of  formal and 
informal settings, this volume  successfully demonstrates its utility as a powerful 
analytical lens. The book not only provides researchers with coherent 
frameworks for deconstructing the complexities of  teaching and learning but 
also offers practitioners actionable insights into the orchestration of  multimodal 
learning environments. As such, it is a valuable academic resource, bridging 
theory and practice in a tangible way. 
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