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Abstract: The Merdeka Curriculum, recently introduced in Indonesia, aims to restore learning by prioritizing 

essential content and character development. While promising, its implementation in language education 

presents significant challenges and opportunities. This meta-synthetic analysis explores these aspects by 

synthesizing findings from various qualitative studies on the curriculum’s impact on language learning. Data 

were gathered from peer-reviewed journals, conference proceedings, and educational reports, focusing on 

studies conducted in diverse Indonesian educational settings. Key challenges identified include inconsistent 

teacher training, limited resources, and resistance to new pedagogical approaches. However, the curriculum 

also offers notable opportunities, such as enhanced student engagement, improved critical thinking, and the 

promotion of learner autonomy. Its emphasis on project-based learning and flexible teaching methods fosters 

a more interactive, student-centered environment. The study concludes that while the Merdeka Curriculum 

presents challenges, it also holds significant potential to enhance language education. Addressing these 

challenges requires comprehensive teacher training, adequate resource allocation, and continuous support for 

educators. The study recommends targeted professional development for teachers, increased investment in 

educational resources, and ongoing evaluation to ensure effective implementation. Policymakers should create 

supportive frameworks that enable schools to adapt the curriculum to their specific contexts, maximizing its 

benefits for language education. 

Keywords: Merdeka curriculum; language education; meta-synthetic analysis; educational challenges; 

learning opportunities; teacher training; student engagement 

 

 

INTRODUCTION 

The Merdeka Curriculum, introduced in Indonesia 

as part of a broader educational reform, represents 

a significant shift in the approach to teaching and 

learning by emphasizing flexibility, student-

centered learning, and character development. This 

curriculum was designed to address various gaps in 

the educational system, focusing on essential 

competencies over rote memorization, which is 

particularly relevant in language education 

(Amanda et al., 2023; Andayani, 2023; Andriyanto 

et al., 2023; Anisah & Qamariah, 2023; Arrasyid, 

2023; Aryati, 2023; Asyhadiyah, 2023; Azmi et al., 

2023; Balqis, 2024; Barlian & Solekah, 2022; 

Bulan & Nurhasanah, 2024; Bui & Nguyen, 2024). 

Initial research on the implementation of the 

Merdeka Curriculum has highlighted both 

opportunities and challenges. While the curriculum 

has been praised for promoting greater engagement 

and adaptability among students, its success is 

highly dependent on how well teachers can adapt 

to these new methodologies, particularly in English 

language teaching (Abidin & Malisa, 2023; Aeni et 

al., 2024; Amanda et al., 2023; Ferdaus & Novita, 
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2023; Fatma et al., 2024; Halawa, 2024; Halil et 

al., 2024; Hariyani et al., 2023; Hasna, 2023; 

Huzaefah et al., 2023; Idris et al., 2023; Intiana et 

al., 2023). 

One of the primary challenges identified in the 

literature is the inconsistency in teacher training 

and preparedness, which varies significantly across 

different regions and institutions. This 

inconsistency has led to uneven implementation of 

the curriculum, with varying degrees of success in 

different educational settings (Irawati et al., 2022; 

Jayanti & Mustofa, 2023; Jing et al., 2023; Juli 

Astari, 2023; Kaluge & Usmi, 2024; Kardena, 

2024; Karimatunisa & Sartika, 2024; Kharimah & 

Qamariah, 2023; Krishnapatria, 2021; Latifa et al., 

2023; Latifa et al., 2024; Lestari et al., 2024). 

Moreover, the limited access to professional 

development opportunities, particularly in rural 

and under-resourced areas, has further exacerbated 

these challenges. Teachers in these regions often 

struggle to adapt to the new demands of the 

curriculum, leading to disparities in educational 

outcomes (Li, 2024; Liu, 2024; Megawati et al., 

2023; Melani & Gani, 2023; Mubarok et al., 2023; 

Muslim & Sumarni, 2023; Nadiya et al., 2024; 

Nadiroh et al., 2023; Ni'mah et al., 2024; Ningsih 

et al., 2024; Nurjanah et al., 2024). 

Despite these challenges, the Merdeka 

Curriculum offers significant opportunities for 

innovation in language education. Its emphasis on 

project-based learning and the integration of 

technology in the classroom has the potential to 

create a more interactive and student-centered 

learning environment (Nur & Maulida, 2024; 

Pratiwi & Inayati, 2023; Pratama et al., 2023; 

Purnomo & Sabardila, 2022; Rahimah & 

Widiastuty, 2023; Rahmadhani, 2023; Rachman, 

2023; Rois et al., 2023; Rosdiana, 2023; Said et al., 

2023; Sampelolo & Kombong, 2022; Sari et al., 

2023). 

The flexibility of the curriculum also allows for 

the incorporation of local and cultural content, 

making language learning more relevant and 

meaningful to students. This is particularly 

beneficial in Indonesia’s diverse educational 

contexts, where a one-size-fits-all approach is 

often ineffective (Sari et al., 2023; Sari et al., 2023; 

Sari et al., 2023; Siminto, 2023; Su & Lee, 2024; 

Tahir et al., 2023; Tanto, 2024; Tirtanawati & 

Prastiwi, 2024; Tricahyati & Zaim, 2023; 

Vecchione et al., 2023; Wahyuni et al., 2023; 

Wardani et al., 2023). 

The curriculum’s focus on fostering learner 

autonomy and critical thinking skills is seen as a 

major advantage, encouraging students to take a 

more active role in their education. This is crucial 

for developing language proficiency and essential 

skills for lifelong learning, particularly in the 

context of English as a foreign language (Wilson 

& Nurkhamidah, 2023; Yang & Chen, 2023; Zai, 

2024; Zhang, 2024; Zidan & Qamariah, 2023; 

Zarei & Mahdavi, 2014; Aeni et al., 2024; Amanda 

et al., 2023; Aryati, 2023; Asyhadiyah, 2023). 

However, a critical research gap exists in 

understanding how these opportunities can be 

effectively harnessed in varied educational 

contexts, particularly in under-resourced regions 

where the challenges are most pronounced. 

Existing studies have often focused on the 

curriculum's potential without fully exploring the 

practical implications and strategies needed to 

overcome the barriers to its implementation 

(Abidin & Malisa, 2023; Aeni et al., 2024; 

Andayani, 2023; Anisah & Qamariah, 2023; 

Arrasyid, 2023; Asy'ari & Setyawan, 2024; Azmi 

et al., 2023; Bui & Nguyen, 2024; Fatma et al., 

2024; Ferdaus & Novita, 2023). 

The novelty of this study lies in its meta-

synthetic approach, which integrates findings from 

a diverse range of qualitative studies to provide a 

comprehensive overview of the challenges and 

opportunities associated with the Merdeka 

Curriculum's implementation in language 

education. This approach allows for a deeper 

understanding of the curriculum's impact across 

different educational settings, offering practical 

insights that can guide future policy and practice. 

The significance of this study is multifaceted. 

By synthesizing findings from various studies, this 

research not only highlights the key challenges and 

opportunities but also provides actionable 

recommendations for policymakers, educators, and 

curriculum developers. These recommendations 

aim to maximize the curriculum's potential and 

address its inherent challenges, contributing 

valuable insights to the ongoing discourse on 

educational reform in Indonesia. This study 

ultimately seeks to inform and improve the 

implementation of the Merdeka Curriculum, 

ensuring that its benefits are fully realized across 

the diverse educational landscape of Indonesia. 

 

METHOD 

This study employs a meta-synthetic approach to 

explore the challenges and opportunities associated 

with the implementation of the Merdeka 

Curriculum in language education within 

Indonesia. The meta-synthesis method integrates 
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qualitative findings from multiple studies to 

provide a comprehensive understanding of the 

curriculum's impact on language learning 

outcomes. 

This study utilizes a meta-synthetic analysis, a 

methodological approach that integrates 

qualitative findings from various studies to 

generate a holistic understanding of a particular 

phenomenon. Recent literature emphasizes the 

value of meta-synthesis in educational research, 

particularly when exploring complex and 

multifaceted issues such as curriculum 

implementation (Tseng et al., 2024; Kulkarni et al., 

2024). The design was selected to systematically 

compare and integrate findings from diverse 

qualitative studies on the Merdeka Curriculum's 

implementation, providing a broad view of its 

effects across different educational contexts. 

The data for this meta-synthetic analysis were 

collected from multiple sources, including peer-

reviewed journals, conference proceedings, 

doctoral dissertations, and educational reports. The 

search for relevant studies was conducted using 

academic databases such as Google Scholar, 

JSTOR, and ScienceDirect, focusing on studies 

published between 2021 and 2024. This period was 

selected to ensure that the findings reflect the most 

recent developments in the implementation of the 

Merdeka Curriculum. Keywords used in the search 

included "Merdeka Curriculum," "language 

education," "English language teaching," 

"curriculum implementation," "Indonesia," and 

"qualitative studies," ensuring that the selected 

studies were highly relevant to the research 

objectives (Madigan et al., 2024; Rassaei, 2024). 

 

Table 1. Data collection and selection criteria for 

meta-synthetic analysis 
Category Details 

Data Sources Peer-reviewed journals, 

conference proceedings, 

doctoral dissertations, 

educational reports 

Databases 

Used 

Google Scholar, JSTOR, 

ScienceDirect 

Publication 

Date Range 

2021-2024 

Keywords 

Used 

"Merdeka Curriculum," 

"language education," "English 

language teaching," "curriculum 

implementation," "Indonesia," 

"qualitative studies" 

Selection 

Criteria 

Relevance to research 

objectives, focus on Merdeka 

Curriculum implementation in 

language education in Indonesia 

The studies included in this meta-synthesis 

were selected based on their relevance to the 

research objectives, specifically focusing on the 

implementation of the Merdeka Curriculum in 

language education in Indonesia. The search 

strategy was designed to identify studies that 

provided qualitative insights into this topic, 

ensuring a comprehensive synthesis of findings. 

The use of multiple databases and a wide range of 

keywords ensured that the study captured a diverse 

set of perspectives and experiences (Spence et al., 

2024; Nakić Radoš et al., 2024). 

The analysis of the selected studies was 

conducted using a thematic analysis approach, 

widely recognized for its effectiveness in 

identifying and synthesizing patterns across 

qualitative data (Borenstein, 2024; Vuogan & Li, 

2024). The first step involved data extraction, 

where key findings, methodologies, and 

conclusions from each study were carefully 

extracted to ensure that all relevant information 

was captured. This was followed by a coding 

phase, where the extracted data were 

systematically coded to identify recurring themes 

and patterns across the studies. These coded data 

were then synthesized into broader themes that 

encapsulated the core challenges and opportunities 

associated with the implementation of the Merdeka 

Curriculum in language education. Finally, a 

validation process was conducted to ensure that the 

synthesized themes accurately represented the 

original studies' findings, maintaining consistency 

and accuracy in the analysis (Stogiannis et al., 

2024; Akbari et al., 2024). 

 

RESULTS AND DISCUSSION 

The meta-synthetic analysis of the selected studies 

reveals several key challenges and opportunities 

associated with the implementation of the Merdeka 

Curriculum in language education. These findings 

align with and expand upon previous research, 

providing a deeper understanding of the 

curriculum's impact on educational practices in 

Indonesia. 

 

Inconsistent teacher training 

The analysis highlighted inconsistent teacher 

training as a significant challenge, a finding that 

echoes the concerns raised by Abidin & Malisa 

(2023) and Aeni et al. (2024). These studies 

pointed out that the success of the Merdeka 

Curriculum heavily depends on the preparedness 

of teachers, which varies significantly across 

regions. This disparity is particularly evident in 

rural and under-resourced areas, where teachers 
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often lack access to comprehensive training 

programs. Halawa (2024) similarly noted that 

ongoing professional development is crucial to 

ensure that teachers are equipped to implement the 

curriculum effectively. The inconsistency in 

training across different regions has led to uneven 

implementation, with some schools being better 

prepared to adopt the new curriculum than others. 

 

Limited resources 

Another major challenge identified was the limited 

availability of resources, particularly in 

underfunded schools. This finding aligns with the 

work of Mubarok et al. (2023) and Nadiya et al. 

(2024), who reported that resource constraints 

severely limit the ability of schools to implement 

the Merdeka Curriculum as intended. The lack of 

materials, technological tools, and infrastructure in 

these schools hampers the integration of project-

based and technology-enhanced learning, which 

are central components of the curriculum. Ni'mah 

et al. (2024) also highlighted that without adequate 

resources, the effectiveness of the curriculum is 

significantly compromised, particularly in 

fostering innovative teaching practices. 

 

Resistance to new pedagogical approaches 

The introduction of the Merdeka Curriculum faced 

resistance from some educators, particularly those 

who are more comfortable with traditional, 

content-driven teaching methods. This resistance is 

consistent with findings by Andayani (2023) and 

Ferdaus & Novita (2023), who documented the 

challenges teachers face in shifting to more 

flexible, student-centered approaches. HASNA 

(2023) emphasized that this resistance is often due 

to insufficient training and support, which makes it 

difficult for teachers to embrace the curriculum's 

new pedagogical demands. The current analysis 

suggests that more targeted support, including 

mentoring and professional learning communities, 

is needed to help teachers transition to these new 

methods. 

 

Enhanced student engagement 

Despite these challenges, the Merdeka Curriculum 

also presents significant opportunities, particularly 

in enhancing student engagement. This finding is 

supported by studies such as Krishnapatria (2021), 

Rahmadhani (2023), and Wahyuni et al. (2023), 

which have shown that the curriculum's emphasis 

on project-based learning and the integration of 

technology can lead to higher levels of student 

participation and interest. The current analysis 

reinforces these findings, demonstrating that when 

effectively implemented, the Merdeka Curriculum 

can create a more interactive and engaging learning 

environment, which is crucial for improving 

educational outcomes. 

 

Improved critical thinking skills 

The curriculum's focus on developing critical 

thinking skills is another major opportunity 

highlighted in the analysis. Previous research by 

Azmi et al. (2023), Liu (2024), and Tricahyati & 

Zaim (2023) has shown that the Merdeka 

Curriculum encourages students to engage in 

higher-order thinking, such as problem-solving, 

analysis, and reflection. The current findings 

support this, indicating that the curriculum not only 

enhances students' cognitive abilities but also 

prepares them for the complex challenges of the 

modern world. This focus on critical thinking is a 

key strength of the curriculum, offering students 

valuable skills that extend beyond the classroom. 

 

Promotion of learner autonomy 

The promotion of learner autonomy was another 

significant opportunity identified by the analysis. 

This finding is in line with studies by Amanda et 

al. (2023), Aryati (2023), and Bui & Nguyen 

(2024), which highlighted the curriculum's role in 

fostering self-directed learning. The Merdeka 

Curriculum's flexible structure allows students to 

take greater responsibility for their own learning, 

which is particularly beneficial in language 

education. The current analysis confirms that this 

emphasis on learner autonomy helps students 

develop the skills necessary for lifelong learning 

and personal development. 

 

Table 2. Challenges and opportunities in implementing the merdeka curriculum: Key findings and 

related studies" 
Category Key Findings Detailed Description Related Studies 

Challenges    

Inconsistent 

Teacher 

Training 

Significant variability 

in teacher training 

across regions, leading 

to uneven curriculum 

implementation. 

The analysis revealed that teacher 

preparedness varies significantly, with some 

regions, particularly rural and under-

resourced areas, lacking access to 

comprehensive training programs. This 

Abidin & Malisa 

(2023); Aeni et 

al. (2024); 

Halawa (2024) 
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inconsistency hampers the effective 

implementation of the Merdeka Curriculum, 

as teachers in these areas are not adequately 

equipped to adopt the new pedagogical 

approaches. Consistent, high-quality training 

is essential to ensure uniform application 

across all regions. 

Limited 

Resources 

Lack of materials, 

technological tools, 

and infrastructure, 

particularly in 

underfunded schools. 

Schools in underfunded areas struggle with a 

scarcity of resources, including teaching 

materials, technological tools, and basic 

infrastructure. This limitation is a significant 

barrier to implementing the Merdeka 

Curriculum, which relies heavily on project-

based and technology-enhanced learning 

strategies. Without adequate resources, these 

schools cannot fully engage with the 

curriculum's innovative methods, leading to 

disparities in educational outcomes. 

Mubarok et al. 

(2023); Nadiya et 

al. (2024); 

Ni'mah et al. 

(2024) 

Resistance to 

New 

Pedagogical 

Approaches 

Educators resistant to 

shifting from 

traditional methods to 

the curriculum’s 

student-centered 

approach. 

The transition to the Merdeka Curriculum 

requires a shift from traditional, content-

driven teaching methods to more flexible, 

student-centered approaches. However, many 

educators, particularly those with long-

established teaching practices, resist this 

change. This resistance is often due to a lack 

of sufficient training and support, making it 

challenging for teachers to adopt and 

integrate the new methods effectively. 

Addressing this resistance is crucial for the 

curriculum's success. 

Andayani (2023); 

Ferdaus & Novita 

(2023); Hasna 

(2023) 

Opportunities    

Enhanced 

Student 

Engagement 

Increased student 

participation and 

interest due to project-

based learning and 

technology integration. 

The Merdeka Curriculum's emphasis on 

project-based learning and the integration of 

technology has been shown to significantly 

enhance student engagement. Schools that 

have successfully implemented these 

methods report higher levels of student 

participation and interest. This engagement is 

crucial for creating a more interactive and 

effective learning environment, which can 

lead to improved educational outcomes. 

Krishnapatria 

(2021); 

Rahmadhani 

(2023); Wahyuni 

et al. (2023) 

Improved 

Critical 

Thinking Skills 

Focus on higher-order 

thinking skills such as 

problem-solving, 

analysis, and 

reflection. 

The curriculum’s design encourages students 

to develop critical thinking skills through 

activities that require problem-solving, 

analysis, and reflection. These higher-order 

thinking skills are essential for academic 

success and lifelong learning. By fostering 

these skills, the Merdeka Curriculum 

prepares students to tackle complex 

challenges, both in their academic careers and 

in real-world situations. 

Azmi et al. 

(2023); Liu 

(2024); 

Tricahyati & 

Zaim (2023) 

Promotion of 

Learner 

Autonomy 

Greater responsibility 

for learning through a 

flexible curriculum 

structure, fostering 

self-directed learning. 

The Merdeka Curriculum promotes learner 

autonomy by allowing students to take 

greater control of their own learning. This 

flexibility encourages self-directed learning, 

where students are responsible for setting 

their learning goals and managing their 

progress. Such autonomy is particularly 

beneficial in language education, where 

personalized learning paths can lead to more 

Amanda et al. 

(2023); Aryati 

(2023); Bui & 

Nguyen (2024) 
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effective language acquisition. This focus on 

learner autonomy is a significant shift from 

traditional teacher-centered approaches, 

aligning with modern educational practices 

that emphasize student agency. 

This table and its elaboration provide a 

comprehensive overview of the challenges and 

opportunities associated with the implementation 

of the Merdeka Curriculum, drawing on both the 

findings of the meta-synthetic analysis and 

previous research. The Merdeka Curriculum 

represents a significant shift in Indonesia's 

educational framework, particularly in language 

education. Its implementation presents both 

challenges and opportunities that impact teachers, 

students, and the broader educational system. 

Understanding these factors is crucial for ensuring 

the successful adoption and integration of the 

curriculum. On one hand, challenges such as 

inconsistent teacher training, limited resources, 

and resistance to new pedagogical approaches can 

hinder the effective implementation of the 

curriculum. On the other hand, the curriculum 

offers opportunities to enhance student 

engagement, foster critical thinking, and promote 

learner autonomy, leading to improved educational 

outcomes. 

To provide a clear overview of these dynamics, 

the following diagram visually represents the 

central phenomenon of implementing the Merdeka 

Curriculum in language education, along with the 

associated challenges, opportunities, and their 

respective consequences. 

 

 
Figure 1. Dynamics of implementing the merdeka curriculum in language education: challenges, 

opportunities, and outcomes" 

The diagram above  is the conceptual diagram 

that visually represents the key findings related to 

the challenges and opportunities in implementing 

the Merdeka Curriculum. The diagram highlights 

the central phenomenon, the associated challenges 

and opportunities, and their consequences. The 

color-coded boxes differentiate between 

challenges and opportunities, providing a clear and 

organized view of the relationships and outcomes 

  

Steps for teachers in implementing the merdeka 

curriculum in language education 

The implementation of the Merdeka Curriculum in 

language education requires a strategic approach 

that encompasses both addressing challenges and 
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leveraging opportunities. Research has shown that 

inconsistent teacher training is a significant barrier 

to effective curriculum implementation. Studies by 

Abidin & Malisa (2023) and Halawa (2024) 

emphasize the need for ongoing professional 

development to ensure that all teachers are 

adequately prepared to deliver the curriculum 

across various regions. Continuous learning and 

professional growth are essential for aligning 

teaching practices with the curriculum's demands. 

This underscores the importance of schools and 

educational authorities providing regular access to 

training programs, workshops, and resources. 

Consistent and high-quality training helps to 

reduce disparities in teacher preparedness, 

ensuring a more uniform implementation of the 

curriculum across different settings. 

In addition to training, the Merdeka Curriculum 

necessitates a shift from traditional, content-driven 

teaching methods to more flexible, student-

centered approaches. This transition is supported 

by findings from Krishnapatria (2021) and 

Wahyuni et al. (2023), which highlight the benefits 

of integrating project-based learning and 

technology in the classroom. However, such a shift 

may face resistance, particularly from educators 

who are accustomed to established teaching styles. 

Teachers must be open to embracing these changes 

and should receive practical support from 

educational institutions to ease the transition. This 

includes guidance on how to effectively integrate 

new methodologies into their teaching practices, 

which is crucial for fostering a learning 

environment that promotes critical thinking and 

learner autonomy. 

In resource-limited settings, the challenge of 

implementing the curriculum effectively is 

compounded by a lack of materials, technological 

tools, and infrastructure. Research by Mubarok et 

al. (2023) and Nadiya et al. (2024) highlights the 

importance of resourcefulness in overcoming these 

barriers. Teachers in underfunded areas must find 

creative ways to deliver the curriculum, such as 

using low-cost or freely available educational 

technologies, collaborating with peers to share 

resources, and utilizing community assets to 

enhance the learning experience. Advocacy for 

better resource allocation is also crucial. Teachers 

can play a significant role in pushing for the 

resources necessary to ensure that all students, 

regardless of their geographical location, have 

access to quality education. 

Opportunities for enhancing student 

engagement are another key aspect of the Merdeka 

Curriculum. Studies by Liu (2024) and Tricahyati 

& Zaim (2023) demonstrate that the curriculum’s 

emphasis on project-based learning and technology 

integration can significantly increase student 

motivation and participation. By designing 

activities that promote active learning, teachers can 

create a more interactive and participatory 

classroom environment. This engagement is not 

only beneficial for student motivation but also 

leads to improved learning outcomes, as actively 

engaged students are more likely to internalize and 

apply the knowledge they acquire. 

Fostering critical thinking and learner 

autonomy is another crucial implication for 

teachers. The Merdeka Curriculum encourages 

lessons that move beyond rote memorization, 

challenging students to analyze, evaluate, and 

create. Studies by Azmi et al. (2023) and Liu 

(2024) highlight the importance of developing 

these higher-order thinking skills, which are 

essential for academic success and lifelong 

learning. Teachers are tasked with designing 

learning experiences that promote self-directed 

learning, giving students more control over their 

learning processes. This approach aligns with 

modern educational practices that emphasize 

student agency and autonomy, preparing students 

to tackle complex challenges in both their 

academic and real-world contexts. 

Collaborative teaching practices are essential 

for supporting teachers as they implement the 

Merdeka Curriculum. Research by Ferdaus & 

Novita (2023) and Hasna (2023) suggests that 

building support networks through collaboration 

with peers, such as team teaching or peer 

mentoring, can help teachers navigate the 

curriculum's challenges and enhance their 

effectiveness. Collaborative practices not only 

provide a platform for sharing resources and 

strategies but also foster a collective approach to 

overcoming obstacles, benefiting the broader 

teaching community. 

Inclusivity is another critical consideration, as 

the curriculum's flexibility allows teachers to tailor 

their instruction to meet the diverse needs of their 

students. According to studies by Bui & Nguyen 

(2024) and Sari et al. (2023), inclusive practices 

that accommodate different learning styles, 

cultural backgrounds, and abilities are essential for 

ensuring that all students are supported in their 

learning journeys. Teachers should focus on 

differentiated instruction, culturally responsive 

teaching, and the use of formative assessments to 

guide instruction, creating a more equitable 

learning environment. 
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Finally, the importance of advocacy cannot be 

overstated. Teachers must advocate for the 

necessary resources and support to implement the 

Merdeka Curriculum effectively. As highlighted 

by Amanda et al. (2023) and Aryati (2023), this 

involves lobbying for better access to training, 

materials, and technological tools, as well as 

seeking support from school leadership to 

overcome implementation challenges. By 

addressing these implications, teachers can more 

effectively implement the Merdeka Curriculum, 

thereby enhancing the quality of language 

education and improving student outcomes in 

Indonesia. 

Below is a table that summarizes the key 

implications for teachers in the implementation of 

the Merdeka Curriculum in language education, 

linking these implications to action required.  

 

Table 3. Key implications and action steps for teachers in implementing the Merdeka Curriculum in 

language education 
Implication Description Action Required 

Continuous Professional 

Development 

Teachers need ongoing training 

to align with the curriculum’s 

demands. 

Schools and educational authorities 

should provide regular training 

programs, workshops, and resources. 

Adaptation to New 

Pedagogical Approaches 

Transition from traditional to 

student-centered methods may 

face resistance. 

Teachers should embrace changes such 

as project-based learning, technology 

integration, and focus on critical 

thinking. 

Resourcefulness in 

Resource-Limited Settings 

Teachers must creatively 

implement the curriculum 

despite limited resources. 

Use low-cost/free technologies, 

collaborate with peers, and utilize 

community resources; advocate for better 

resources. 

Enhancing Student 

Engagement 

The curriculum offers 

opportunities for more 

interactive and participatory 

learning environments. 

Design activities that promote active 

learning and increase student motivation 

and participation. 

Fostering Critical Thinking 

and Autonomy 

Teachers should focus on 

developing higher-order 

thinking skills and promoting 

learner autonomy. 

Create lessons that challenge students to 

analyze, evaluate, and reflect on their 

learning. 

Collaborative Teaching 

Practices 

Collaboration among teachers is 

essential to navigate curriculum 

challenges. 

Engage in team teaching, peer mentoring, 

and sharing of resources and strategies 

with colleagues. 

Focus on Inclusivity The curriculum’s flexibility 

allows for tailored instruction to 

meet diverse student needs. 

Implement differentiated instruction, 

culturally responsive teaching, and 

formative assessments to support all 

students. 

Advocacy for Support and 

Resources 

Teachers must advocate for 

necessary resources and support. 

Lobby for access to training, materials, 

technological tools, and leadership 

support to overcome challenges. 

This table provides a concise overview of the 

main implications for teachers, along with the 

corresponding actions required to effectively 

implement the Merdeka Curriculum in language 

education. The table not only identifies the 

challenges and opportunities associated with 

implementing the Merdeka Curriculum but also 

provides actionable steps that teachers can take to 

navigate these challenges and maximize the 

curriculum’s potential benefits. Through 

continuous professional development, adaptation 

to new pedagogical approaches, resourcefulness, 

and collaboration, teachers can effectively 

implement the curriculum and enhance the quality 

of language education in Indonesia. 

 

CONCLUSION 

The implementation of the Merdeka Curriculum in 

language education presents a transformative 

opportunity for the Indonesian educational system, 

but it is not without its challenges. The 

curriculum’s shift towards student-centered 

learning, critical thinking, and learner autonomy 

aligns with global educational trends, offering 

significant potential to enhance educational 

outcomes. However, to realize this potential, 

several critical factors must be addressed. 
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Inconsistent teacher training remains a 

significant barrier to effective implementation. 

Without consistent, high-quality professional 

development, teachers may struggle to adapt to the 

curriculum’s demands, leading to uneven 

application across different regions. Addressing 

this requires a coordinated effort from educational 

authorities to provide ongoing training and 

resources, ensuring that all teachers are equipped 

with the skills and knowledge necessary to deliver 

the curriculum effectively. 

 Resource limitations, particularly in 

underfunded schools, further complicate the 

curriculum’s implementation. Teachers in these 

settings must be resourceful, utilizing available 

technologies and community resources to bridge 

gaps. Moreover, advocating for better resource 

allocation is essential to create an equitable 

learning environment where all students can 

benefit from the curriculum's innovative 

approaches. 

Despite these challenges, the Merdeka 

Curriculum offers numerous opportunities, 

particularly in enhancing student engagement, 

fostering critical thinking, and promoting learner 

autonomy. These aspects are crucial for preparing 

students to navigate the complexities of the modern 

world, making the curriculum a valuable tool for 

educational advancement. 

For teachers, the successful implementation of 

the Merdeka Curriculum involves embracing new 

pedagogical approaches, fostering collaboration 

among peers, and focusing on inclusivity to 

address the diverse needs of their students. By 

overcoming resistance to change and advocating 

for the necessary support, teachers can play a 

pivotal role in driving the curriculum’s success. 

While the implementation of the Merdeka 

Curriculum in language education presents 

challenges, it also opens the door to significant 

opportunities for educational improvement. With 

the right support, training, and resources, teachers 

can effectively navigate these challenges, ensuring 

that the curriculum achieves its goal of providing a 

more engaging, equitable, and effective education 

for all students. 
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