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Abstract: This study examined distance learner resilience in overcoming academic burnout during their
research in the English department. The descriptive qualitative and quantitative approaches were used to
evaluate the experiences and perspectives of 144 distance learners on their self-directed learning activities
from the Undergraduate and Graduate English Education Study Programs at Universitas Terbuka (UT). The
findings revealed that a strong support system is important in enhancing learners' resilience in distance higher
education. Support from family and institutions contributes to their emotional and academic stability, while
community engagement and access to digital resources expand learning opportunities and overcome barriers.
In addition, the balance between online learning and personal life is key to preventing academic burnout and
maintaining learning motivation. Therefore, educational institutions need to develop holistic support
strategies, covering emotional, social, and managerial aspects for distance learners.

Keywords: English distance learners, higher education, online learning, learners’ resilience, technological

stress

INTRODUCTION
Distance learning systems are the primary option
for pursuing higher education for adult learners.
Adult learners are usually in the age range of 25-
40 years (Ardiwinata et al., 2021). Their busy
work allows for more flexible time management
and can be done anywhere. Although some of
them are not serious about pursuing formal
education online, others show high motivation
and are more focused on learning outcomes
because the majors they choose can support their
current field of work (Gray & Diloreto, 2016).
There are three main motivations related to work
and profession, namely expanding specialized
knowledge, gaining new professional insights,
and obtaining higher professional certification
(Symposia, 2006).

The Universitas Terbuka (UT) is a state

university that has implemented an open and
distance learning system since its establishment in
1984 (Ardiasih et al., 2023). Based on the
experience of UT tutors regarding student
characteristics, compared to face-to-face students,
online students have several limitations. Among
them are limitations in communicating with tutors
or fellow students, few opportunities to ask
questions about material that is still unclear, short
deadlines for submitting assignments, or internet
networks that often experience disruptions. One
of the criticisms of online learning is the lack of
social connections. According to (Erlangga,
2022), one of the most common problems that
arise in online learning is a lack of social
connections. In a face-to-face  learning
environment, students have many opportunities to
connect with their classmates, participate in group
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activities, and form interpersonal relationships.
These social connections not only enhance the
educational experience but also help students
acquire critical communication and collaboration
skills. Furthermore, social connections are closely
linked to a person's adaptive functioning.
Behavior, emotions, and cognitive attitudes play
vital roles in supporting students’ resilience,
enabling them to build academic achievement,
form healthy social relationships, and manage
emotions effectively (Guo et al., 2021; Mu &
Guo, 2022). Resilience is crucial in determining
students’ ability to recover from adversity and
overcome  discouragement (Rahmawati &
Zamroni, 2023).

In the context of education, Nashori & Saputro
(2021) summarize academic resilience as the
ability of students to deal with setbacks,
challenges, difficulties, and pressures effectively
in learning activities. Students' ability to use both
internal and external resources to handle negative
situations is a reflection of this competence
(Boatman, 2014). There are 4 main aspects of
academic resilience. First, self-belief refers to
students’ ability to acknowledge their weaknesses
that need to be addressed to foster personal
development and fulfill academic responsibilities
throughout the educational process. So indirectly
a sense of self- confidence and belief in one's
abilities is built. Second, a sense of control in the
form of the ability to control oneself over various
pressures and burdens experienced, predict future
events, and prepare oneself to face them. Third,
low anxiety in the form of

calmness due to being able to regulate
emotions and anxiety levels regarding academic
responsibilities, homework, and semester exams.
Finally, persistence is the form of determination
not to give up easily although facing difficulties
and failures in completing academic tasks and
responsibilities (Martin, 2012). Managing stress
with optimism and adaptability helps students
prevent a decline in academic achievement (Singh
& Jha, 2013). A support system is a fairly
important dimension in resilience, namely support
from family, peers, and tutors (Hernandez &
Cortes, 2012; Tise et al., 2023) because it
facilitates emotional regulation and mitigates
stress. A conducive and safe learning
environment, ease of finding learning materials,
and support from institutions act as external
support. Therefore, students need to master
effective strategies for dealing with weak
resilience. Students can learn problem- solving
skills, build positive mindsets, and seek help

when experiencing difficulties (Joseph, 2012).
Once resilience is established, students can
initiate positive self-transformations by cultivating
new skills and enhancing their motivation to
achieve goals (Mclntosh & Shaw, 2017). In short,
the concept of resilience includes the ability of
students to rise from adversity and overcome it

independently.
Factors associated with resilience include
optimism, social support, the surrounding

environment, problem-solving strategies, adaptive
functioning, and the tendency to continue to
develop and make positive changes in the face of
academic challenges in education. To ensure that
they stay on the right academic track, distance
learners need regular monitoring and support
throughout their educational journey (Sampson,
2003; Simpson, 2021). Educational institutions
must be able to routinely help them set learning
goals and develop skills to overcome their
academic challenges (Suman, 2023). One form of
assistance is counseling services. Distance
learners must have easy access to meet their
emotional and psychological needs, such as stress
management services, health problems, anxiety,
and other mental health (Abu Hasan et al., 2023).
A good relationship between students and tutors
or instructors also helps them become more
confident and enthusiastic. Tutors can share
advice and experiences related to academic
assignments so that students can build their
confidence.

Furthermore, interaction and support for
student resilience can also be provided by the
learning management system (LMS) platform as a
centralized medium for presenting interesting
materials, lively forum discussions, and easily
accessible chat rooms (Sari & Mediatati, 2023).
Virtual interactions will foster a sense of unity and
familiarity, just as face-to-face sessions do.
Students can continue by forming communities
such as WhatsApp groups, Facebook groups, or
other platforms (Van den Berg & Mudau, 2022).
Once an active community is formed, they can
share experiences, discuss difficult material, and
provide support, reducing feelings of isolation and
building stable resilience. Students can also create
online communities to share experiences, ask
questions, and provide peer support to reduce
feelings of isolation and increase resilience
(Grégoire et al., 2022). This community can be
facilitated through social media groups,
discussion boards, or special platforms. Virtual
communities can also learn groups (Gray &
Diloreto, 2016). So that students can collaborate
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in completing assignments and preparing for final
exams.

Support  from  institutions, technological
interventions, and self- development programs are
also crucial. The availability of academic
guidance and counseling services can provide
emotional support to learners in English language

education programs. Virtual classrooms can
encourage interaction and mutual motivation
among classmates. Moreover, an interactive

learning environment can be fostered when
students actively participate in discussion forums
during tutorial sessions. In addition to being able
to ask questions, students can receive input from
peers and tutors. By working in groups, students
can help themselves develop interpersonal skills,
learn to be responsible for the tasks given, and
build a strong sense of togetherness (Chiriac,
2014). Thus, many aspects synergize to increase
resilience in distance learners.

Preliminary  study conducted by the
researchers on several distance learners in the
English Language Education program revealed
several substantial challenges. They experience
limitations in a language environment that does
not support real-time speaking practice. The lack
of consistent peers for practicing speaking skills
in daily life presents a significant challenge for
students. Moreover, during webinar tutorials,
distance learners often experience a lack of
confidence in engaging in virtual discussions,
primarily due to limited opportunities for direct
speaking practice. These findings are the basis for
formulating the focus and objectives of the study.

Given this situation, this study seeks to
determine how resilient distance learners of
English at UT are. Thus, the formulation of this
research question is as follows. (1) How resilient
are English distance learners of Universitas
Terbuka? (2) What are the important elements
that enhance the English distance learners of
Universitas Terbuka?

METHOD

An exploratory mixed-methods design was
adopted in this study, combining quantitative and
gualitative strategies to achieve an in-depth
understanding of resilience among distance
learners in the English language education
program (Tashakkori & Creswell, 2007). The
motivation for using a mixed-methods approach
stems from its ability to establish numerical trends
and support them with detailed insights.
According to Mertens (2014), the qualitative
analysis was conducted after the quantitative
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phase to enhance and provide deeper insight into
the findings derived from the statistical data. The
quantitative strand intended to assess resilience-
related characteristics, whereas the qualitative
strand sought to investigate learners' perspectives
and lived experiences. The descriptive qualitative
technique allowed the researchers to organize,
classify, and synthesize the open-ended data,
making it easier to draw well-supported
conclusions (Manan et al., 2020; Miles &
Huberman, 1994).

The participants of this study consisted of
distance learners enrolled in the undergraduate
and graduate programs of the English Education
Department at UT. A convenience sampling
method was employed, facilitating voluntary and
flexible participation (Rwodzi & Jager, 2021).
While the survey was distributed via the Moodle
chat box to ensure wide accessibility, this method
may have led to sampling bias due to its inability
to reach all eligible students equally. The
questionnaire was completed by

144 student participants. To provide contextual
background for the findings, essential
demographic information was obtained. Of the
respondents, 74% identified as female and 26% as
male, with ages ranging between 20 and 45 years.
In terms of academic level, 65% were enrolled in
undergraduate programs, while the remaining 35%
were pursuing graduate studies.

The online questionnaire modified Lereya et al.
(2016) was utilized to gather the data from English
department student. The researchers divided the
questionnaire into two dimensions. The first
dimension focuses on English learners’ resilience,
while the second is an open-ended question that
allows learners to elaborate on their answers
(Lereya et al., 2016; Moh Muzammil et al., 2020).
The first dimension's inquiries focused on
learners’  connections to  their  families,
environments, as well as their own personalities,
which influence their ability to be resilient in their
studies. It comprises family connections,
institutional connections, community connections
inside institutions, participation in community
life, self-esteem, empathy, and problem-solving.

The total number of questions in this part is
about 21. It includes four response options:
strongly disagree for 1-scale, disagree for 2-
scales, agree and strongly agree for 3 and 4-
scales. The researchers preferred to choose 4
scales in this study to eliminate the neutral option,
and at the same time to push the respondents to
take a side in determine their opinions.
Furthermore, three open-ended questions were
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used to extend the information. To ensure item
validity, a qualified psychology lecturer from UT
was requested to conduct both face validity and
reliability of tests on the items in question.

The data were collected in the form of a Likert
scale from the online questionnaire and was
statistically evaluated using SPPS-25 with no

preceding  assumptions. The closed-ended
guestions' minimum, maximum, mean, and
standard deviation were identified using

descriptive statistics as the quantitative analysis.
To gain more thorough understanding of student’s
resilience, this study used method of triangulation,
by combining a quantitative data from Likert-
scale questionnaire with qualitative data from
open ended question. Moreover, for an open-
ended inquiry, the researchers examined every

line of information in term of points and
presented it as constructed themes.

The study was conducted in accordance with
all ethical guidelines. The study's objectives were
explained to the participants, and they received
guarantees of confidentiality and anonymity.
Before access to the questionnaire, electronic
informed permission was acquired. No personally
identifiable information was gathered, and
participation was completely optional.

RESULTS AND DISCUSSION

The preliminary results of the data studies
revealed the resilience of English distance
learners in higher education. To ensure the data is
valid and reliable, Table 1 is given to show the
validity of test items as follows.

Table 1. The validity test results

Items r Sig. (2-tailed) Cronbach's Alpha if Item Cronbach'
Deleted s Alpha

X1 1 0.933 0.935
X2 432 0.000 0.933

X3 490™* 0.000 0.934

X4 780™* 0.000 0.932

X5 350™* 0.000 0.932

X6 279** 0.005 0.933

X7 213* 0.035 0.933

X8 523** 0.000 0.929

X9 417 0.000 0.930

X10 382** 0.000 0.929

X11 416 0.000 0.931

X12 310™* 0.002 0.934

X13 298™* 0.003 0.931

X14 307 0.001 0.931

X15 333 0.001 0.931

X16 310™* 0.002 0.932

X17 374 0.000 0.932

X18 276 0.006 0.932

X19 362 0.000 0.931

X20 298™** 0.003 0.933

X21 0ga** 0.005 0.932

X22 0.275 0.004 0.933

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed). Alpha > 0,6

The table depicting the validity test results
shows that the sig-2 tailed value is less than 0.05;
then, the items are considered valid.

If the total questions are bigger than 0.05, as
represented in the figure, particularly X2 in 0.000,
the question item value is valid.

Similarly, measurements were taken from the
R table findings. Item X2 and so on implied that the
estimated r (Pearson correlation) is bigger than
the r table (0.195). For example, x2 r is computed

to be .432**; because the calculated t exceeds the r
table, all items are declared valid. Furthermore,
Wijaya & Kloping ((Wijaya & Kiloping, 2021)
stated that if the Cronbach alpha value is greater
than 0.06, all items are considered reliable. For
example, in X1 until X22, the data show that
all items exceeded 0.06, and the Cronbach value is
about 0,935. As a result, we can conclude that
all question items are valid and reliable.

Moreover, to assess the resilience of English
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distance learners at UT, several components in the
following table generate resilience. They are
associated with family connections, institutional
connections, community connections, community
participation, self-esteem, empathy, and problem
resolution. All items from the variables can be
seen from this following diagram:

X7 X6

X17 X18

Figure.1. Spread of mean of score of the items
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The data from the figure above shows the
average score of each component. The further the
point from the center of the graph, the higher the
level of perception of support from students for
that component. By looking at a wider area, we
can identify the strongest support components or
those that need to be improved. There are 7
components, such as family support, institutional
relationships, community support in institutions,
student participation in institutions, self-esteem,
empathy and problem solving. For example, if X1
is more prominent, it means that ‘'Family
Connection' gets the highest rating. From the
figure, codes X2, X3 occupy the highest position,
where that aspect is in family support, then, the
second highest component is X17, X16 in this
case also occupy a high position, where both are
variables in the empathy component.

To deepen the understanding towards the
diagram above, the descriptive statistics can be
seen in the following table.

Table 2. Learners’ resilience in english education distance learners

Descriptive Statistics
Component Code Statement Mean 5td. Deviation
Familv X1 Iz interested m my college work {on English Department) 3,2083 071815
connection: -"_11 X2 Beleves that [ will be success on English Department 33833 036087
";lﬂm*—s “‘;“ ¥ X3 Wants meto domy best on English Depariment 33536 055189
fﬂ;:];?]:h:: “ X4 Lizten to me when [ have something to say on English Department 32282 079564
Institution pi6] Rezlly cares about me on English Department 29444 (.66667
connection: At N6 Tells me when 1 do a good job on English Department 3,0139 0.66885
college, thereisa “37 Roidy 1o listen when I need to discuss something 3,0208 0.66342
staff and an
academics who:
Community X8 Eeally cares sbout me on English Department 53,1519 0,72R645
connectioninthe ~ X9  Appreciate me when I do a good job on English Department 31736 0.79623
Institution K10 Believes that Twill be a success on English Department 371232 088350
Participationin =~ X11 I am a member of a club, sports team, church group, or other group on 16111 0,86187
community life English Department
b ] T take lessons inmusic, art, sports, or have a hobby on English 34514 055155
Department
Self-esteem X13 I can solve my problems related to English Department 33138 0.54177
X14 Tcan do most things if T try on English Department 54514 0,53355
X15  There are many things that [ do well on English Department 34633 059028
Empathy Xi16 I fezl bad when somecne gets their feelings hurt (such zs facmg problem 3,5065 0.52884
or misunderstanding while leaming English)
X17 Ity to understand what other people feel while learning English 33278 0.54123
Problem solving 18 When I need help on Englizh Department, [ find someone (expertize) to 31873 070927
talk to
X189 Itryto work out problems by talking about them on English Department 32133 0.67070
The findings showed that 144 learners support the learners’ resilience in learning
completed the questionnaire. According to the English.

data, the minimum number is about 1,00 of Likert
scale which demonstrates that the learners
strongly-disagree. Whilst, the maximum number
is 4,00 which described strongly agree.
Furthermore, mean score and standard deviation is
used to compare the result of each item which

The above table indicates a positive perception
toward the family connection among students in
English department, as illustrated by the favorable
mean scores. Primarily, on the highest rated items
as “I will be a success in the English Department"
(M = 3,5833) suggests that students would feel a
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strong sense of family support on their academic
potential. This would in line with a critical
motivational role, in strengthening student’s
academic identity and commitment to study.
Meanwhile, the lower score of the family
connection was about family’s interest to college
work, this implies the relative gap between active
engagement and potentially predicted as less
involvement of day — to — day academic issues.
Moreover, the statements “my family wants me to
do my best” still indicates an encouraging
atmosphere among family members, and is
believed to perceived more strongly that direct
involvement in academic activities. That is a sign
for students to have independency to navigate
their academic experiences.

The result of English students’ resilience in
respect to Institutional connection explain a
relatively positive result. Even if the score appears
to be on a scale of 2,00 or disagree, the standard
deviation is 0,66667, yet the learners still perceive
the faculty and staff institution offer serious help
to their academic determination. Moreover, the
finding implies a reciprocal dynamic. The
institution believes that student success is
strengthened by the student's self-efficacy and
motivation to complete their degree in English.

From the component of community
connection, the data highlights the potential gap
towards emotional supports from community and
academic confidence, although the mean score
reach the neutral point 3.00, the value shows the
lack of affirmation. From community connection
towards student’s potential in the English
department. It shows by the fact of the data that
resilience is relatively low in relation to being a
member of a club, sports team, religious
organization, or other group on the English
department.

Moreover, three highest component that
support student’ resilience is empathy, that was
around 3,5069 from the range, indicating that the
learners are in a great situation to study in the
English Department. Other than that, the student’s
strength also came from their own self ability to
have a power of solving the problem. The internal
motivation could shape the way how people think
and act, and when it comes to problem-solving, the
learners already possess resilience. The mean
score for all four things is up to 3,00. It takes
approximately 3,1875 to say that they easily
recognize people or experts to speak with.
Furthermore, all such positive results showed a
satisfactory outcome within the range of 3,00 of
the mean score. The average score for the point "l

think 1 will be successful when | grow up" is
3,5972. It indicates that all learners already have
self- resilience during their studies, particularly in
understanding English language learning.

To provide the clearer understanding
towards the research question on how resilient are
English distance learners of Universitas Terbuka,
here are some points that can be revealed from the
data:

The resilience of English distance learners in
higher education

As aligned with aim of this study, which was to
investigate English learners’ resilience during
pursuing their study through online learning
system, the main findings of this study described
four important components that support the
resilience. They encompass family connection,
self-esteem, empathy, and problem solving.
Family connections and some other components
had inflicted the confidence of learners to have
the resilience during their study in English
department.

The feeling of burnout or stress during their
study which caused by any hard situation can be
alleviated by the connections to the family.
However, this finding was inconsistent with one
study that mentioned that parents’ level of
education is a factor in increasing the academic
burnout of students (Liu et al., 2023). The result
of the data assumed that sharing and
communicating with parents, spouses the crucial
to help learners. Even if family members do not
comprehend the integral part study, but
communication, in fact significant to help the
learners (Zeng et al., 2021). It also is reported in
one study that family support led to a greater
contribution to learners’ academic resilience than
peer support or teachers in the pandemic phase
(Zhu et al., 2022). At this point, the findings
imply that family assistance may serve as a
significant external dimension that assists learners

in adjusting themselves to their learning
environment.

Moreover, our findings support the
resilience of distance learners lie within

themselves. When an individual has good self-
esteem, empathy, and problem-solving skills, they
would have resilience in their personality. The
process of pursuing their degree in English
education was assumed will be successful if they
had a strong commitment to solving the problem
across the study. Learners who comprehend the
situation and understand what other people feel
while learning English were predicted to gain
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more success in learning as they pertain a well
empathy. Similarly, learners’ resilience can be
upheld from the individual who has a strong skill
to solve the problem and conceive goals and plan
for their study. This is related to another study
that supported learners who are able to make
decisions in the character allowed them to become
personally entrenched in any situation (Drewelow
& Finney, 2020).

The involvement  of  the learning
environment as the reinforcement also has
increased resilience that supports the learners’
situation during their learning process. College or
institution  connection, community in the
institution, and participation in community life as
part of the component have given many helps for
learners. However, the limitation of distance
mode in higher education might give a different
perception of learners in coping themselves to
gain the higher resilience in their personal life.

Furthermore, to elaborate the findings about
the important elements that enhance the English
distance learners of Universitas Terbuka, here the
result that were depicted in term of thematic
analysis:

Significant components to enhance the learners’
resilience in their English studies in online
learning.

Concerning boosting the learners' resilience for
their English studies, the researcher also
continued the focus the attention onto the
participants’ responses to open-ended questions.
On this point, the language used by learners in the
guestionnaire is Indonesian, which was then
translated by the researcher’s team into English.
After doing the translation process, the researcher
applied keyword clustering tools to find the most
related themes and points as the important
information. The data from open-ended results
revealed three major themes. The extract from the
translated responses is given under the following
themes.

Family and institution supports

In line with the survey results from the point “Do
you feel you get enough support in learning
English online?” Family is the most prominent
source of support for online English learning. Here
are several excerpts from the respondents’ short
answers.

"My main support system is my family."

"Yes, family and friends, they really accompany
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me in my study."
"Family provides support in learning English"

"Yes, | have full support from everyone in my
environment, including my family."

Other than family support, motivation is vital in
increasing learners’ trust regarding their ability to
learn English. Learners discovered that pursuing
their studies would be challenging without the
external encouragement that is friends and the
devotion from themselves. Here are the details
from the data.

"I had support from family members and
friends.”

"l think most of my job comes from friends,
companions, colleagues."

"I feel like 1 have enough support from myself."

The finding suggested that the readers who
opted to continue their education through distance
learning mode commit to their study. In line with
self-support, family is seen as one determinant that
truly contributes to making life more meaningful
instead of friends, institutions, or any spirituality
approaches (Ahmadi et al., 2023). Meanwhile,
other previous research that mentioned distance
learners mostly is self-directed, unsupervised, and
expected to be more autonomous, even though
traditional learning types should have done the
similar effort (Sampson, 2003).

Family support is one of the key strengths
observed in the result, which aligns with the point
about external support systems. This present
strength will give insight to any distance learners
to at least find their inner circle or network in case
they do not have family support to increase the
motivation to study. However, the researchers
thought that this finding leads to one risk for
online learners. That too much support from
family would lead to family dependence.

Consequently, external support is crucial, yet
the biggest assistance to help learners finish their
study is only from their self-commitment.
Furthermore, in line with the way learners gained
the confidence to continue their studies in the
English department that employ the Moodle
system at UT, institutional support in the result
has depicted to be very helpful in assisting
learners. This point answered the research
question about the important elements that
enhance English distance learners. For the
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analysis, here are the quotes from the data.

"In my experience, the campus is
communicative and very helpful."

really

"l really got help from several tutors through
online learning."

"I got support from lecturers and friends
during my study in UT”

“I have no problem related to technological
barriers so | can do my work properly,
including using Moodle in my learning
process.”

The study has expanded the previous research
scope by asking the learners’ response towards
their institution helps, whether the institution such
as lecturer or staff support and care to their online
learners. The data showed that institutions put a
big deal into the learners’ needs. Nevertheless, the
institution has also been helpful in supporting the
learners pursuing their degrees. The data also
illustrated the credibility of the institution to
provide the adequate infrastructures for distance
learning program. This relates to Moodle as a
platform that improves learners’ English skills;
for example, English video attached in material
initiation boosts up their listening skills. Another
thing, learners are easily accessing the extended
material provided by the tutor, which eventually
enhances their reading skill, at the same time also
improves their pronunciation and speaking skills
anytime they interact using web-based tutorials in
the Moodle system. One important thing that
benefits learners from UT as a distance learning
institution is making learners’ writing skills
improve since they have regular task drills and
certainly improve learners’ critical thinking.

As a result, language learning can be done

remotely through interactive learning
environments  supported by communicative
technology. In this context, UT has offered

various tutorials delivered through media such as
audio/video cassettes, radio shows, television
shows, telephone, email, the internet, web-based
resources, and printed materials.

However, no matter how small the help from
the institution, it is expected would help learners
gain their confidence and strengthen their learning
process, particularly related to any stress caused
by the barrier, such as technology (Ardiasih et al.,
2023). This is contrary to the other study about the
challenges and coping strategies of distance

learning in Ghana, which resulted in low
motivation of human resources on distance mode
(Segbenya & Anokye, 2023)

Nevertheless, as online learning has existed and
gained a lot more attention in the level of higher
degree, the data leads the discussion into the
chance for institutions to improve any dimension
of institution quality, including staff and tutor
services (Akareem & Hossain, 2016).

Community support and digital resources
Learners reported that online resources and
community groups give supplementary sources of
assistance, demonstrating the complex qualities of
online English learning support systems. The
availability of an enormous amount of
information on the internet contributed to the
learners in their studies. The quotes to that point
are stated below.

"] learned from YouTube and several websites."

"l know English from various information |
searched on the internet."

"From social media, | learn English from
YouTube and other social media..."

"One TV with foreign regions has a big
influence on my language."

"1 can lean on my English communities and
friend from groups on WhatsApp anytime | got
difficulties during learning language ..."

"l am learning from the English community that
I have since | was in senior high school..."

In accordance with the discussion in literature
reviews, learners’ resilience is a crucial part of
individual psychology after overcoming stress,
fatigue, or burnout in their life experience. The
research comprised the significant components to
enhance English distance learners in higher
education at UT. Here, the help from other
resources such as community groups and other
online material from any websites has increased
the learners’ academic purposes, precisely helping
them in improving their degree in the English
Department. On this point, social media play a
crucial role beyond traditional learning to support
learners to communicate and gives the flexible
qualities, that encompass Facebook, Instagram,
WhatsApp, YouTube, and Twitter (Barrot, 2022;
Ohara, 2023).

To support their learning, students opted
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YouTube for their multimedia learning. this
functional media is acceptable in UT since
YouTube is not only the social media but also the
tools that offer many useful information for
learning (Shoufan & Mohamed, 2022). Moreover,
the finding also indicates that distance learners
have a good insight to adapt with barriers by
asking their friends outside UT. This can lead to
one opportunity that learners can be more
competent in facing challenges in learning
English. This is in line with the way how students
have self- regulated study to anticipate the
learning process and maximize the output (Dekker
et al., 2023; Info, 2024; Kim et al., 2021). That is
similar to one study that mentioned that higher
education distance learners are better at mitigating
the negative consequences of adversity and
attaining their goals(Teoh & Liau, 2023). Yet, on
this point, it would be better if institutions provide
the roadmap for learners before creating their
milestones in community or independently
conducting online surfing without direction or
limitation.

This is similar to the previous research from
other country, the sense of community connection
either external or internal, would benefits the
learners to negotiate, communicate as long as they
know how start with, indeed help them expressing
themselves in the environment to ensure their
participation and continue to gain experience by
real learning action (Gunes et al., 2024).

Maintaining balance between online learning and
personal life

The results encompassed the importance of
several key points in respect to time management,
organizing the schedule, prioritizing health, and
ensuring proper rest to increase learners' resilience
in learning English. The quotes from the data
depicted that learners have engaged themselves to
gain the retention to complete their studies.

"Manage your time as good as possible, make a
list of activities and then group them based on
priorities."”

"Scheduling my studies and family by dividing
my time well between these two things."

"l divided my time between study and personal."
"Make a deadline for my agenda."”

"Not delay to fill the task, especially the weekly
discussion, so | can divide my time between
studies and family."

p-ISSN 2301-7554, e-ISSN 2541-3643
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"Organize my time, especially rest time as
possible, also my work time and study time."

It can be seen that there is a picture of
components that generates resilience  of
individuals’ life experience to overcome any
challenges in learning language online or pursuing
online degree program, particularly in English
education program. As mentioned in a literature
review, resilience is the ability to manage stress
optimistically, and adaptability greatly helps
learners in their academic performance. The study
on the emotional experiences of language in
remote setting has identified boredom appear to
be the most examined (Tao & Gao, 2022). That is
why the ideas of making online language learning
onto more engaging and conversational were
offered (Yazdanmehr et al., 2021). Another
thing, to make learners stay focus, it is suggested
the learners to adopt themselves to maintain time,
and optimize their learning atmosphere. This is
crucial as the more individuals commit to
experiencing on-the-job demands, such as
overload, time pressure, the more conflict happens
when one individual is unable to solve the
imbalance (Boamah et al., 2022). Hence, good
self-management from a person to have the ability
to achieve goals significantly influences
themselves to the extent to which they can initiate
their learning experiences or their future.

CONCLUSION

The results of this study demonstrate the
resilience of English language learners in distance
learning institutions. The main findings identified
several important components, including family
relationships, self-esteem, empathy, and problem-
solving, all of which contribute to the resilience of
distance English learners. Family relationships
have increased learners' confidence to remain
resilient during their studies in the English
department.

From the perspective of language teaching and
distance learning, the integration of technology
and education has revolutionized pedagogical
goals, created a new learning taxonomy
applicable to interactive learning environments,
and enabled learners to take control of their
knowledge construction process. In addition,
learners’ academic resilience is greatly influenced
by their reasons for selecting to study at UT,
where learning goals are closely related to
individual motivations for starting the learning
process at college. Moreover, some points that
explain moderate values or relatively positive
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results can be taken into the draft for the
institution. For example, in the context of
supporting learners' language development,
institutions must demonstrate active involvement
by not only supplying adequate technological
infrastructure but also by implementing initiatives
that effectively foster the enhancement of students'
English language proficiency.

Regarding the weakness of community
participation, the institution could review the
curriculum system, on this point to make the
supporting program for English distance students.
Activities such as direct English mentoring
can be useful to see the progress of the distance
students, other peer programs also can be useful to
support students' need to make them focus on
improving their English competence. In the end, it
will support language learning, and at the same
time support their resilience during the English
learning program. However, this study has
limitations concerning statistical analyses, such as
correlations, regression models, or other relevant
test designs. Future research could address these
gaps to explore potential causal relationships or
significant group differences. Additionally, an in-
depth  qualitative approach, such as a
phenomenological design, is recommended in
subsequent studies to gain a more comprehensive
understanding of students' resilience in language
learning. Concerning, further investigation could
also examine the impact of substantial academic

workloads on students’ language learning
progress.
REFERENCES

Abu Hasan, N. I., Ganggayah, M. D., Suhaimi, S., Abu
Hasan, N., & Jamal, N. F. (2023). Mediating
effects of fear on mental health among
undergraduate students during open distance
learning. Malaysian Journal of Medical
Sciences, 30(6), 91-107.

https://doi.org/10.21315/mjms2023.30.6.1 0

Ahmadi, F., Cetrez, O. A., & Zandi, S. (2023). Living
through a global pandemic: A cross-sectional
study on the psychological resilience of the
university population in Iran. International
Journal of Environmental Research and Public
Health, 20(6).

https://doi.org/10.3390/ijerph20064844 Akareem, H.
S., & Hossain, S. S. (2016).

Determinants of education quality: what makes
students’ perception different? Open Review of
Educational Research, 3(1), 52-67.

https://doi.org/10.1080/23265507.2016.1 155167

Ardiasih, L. S., Meylina, M., & Rahmiaty, R. (2023).
An analysis of distance learners’ technological
competence on Moodle- based Learning

Experiences. International Research-Based
Education Journal, 5(1), 18.
https://doi.org/10.17977/um043v5ilpl8-32
Ardiwinata, J. S., Wahyudin, U., Yunus, D., Purnomo,
& Wulandari, H. (2021). The implementation of
technology in adult learning in community
education units. Proceedings of the First

Transnational Webinar on Adult and
Continuing  Education (TRACED  2020),
548(Traced 2020), 58-63.

https://doi.org/10.2991/assehr.k.210508. 011

Barrot, J. S. (2022). Social media as a language learning
environment: a systematic review of the
literature (2008-2019). Computer Assisted
Language Learning, 35(9), 2534-2562.
https://doi.org/10.1080/09588221.2021.1 883673

Boamah, S. A., Hamadi, H. Y., Havaei, F., Smith, H.,
& Webb, F. (2022). Striking a balance between
work and play: the effects of work-life
interference and burnout on faculty turnover
intentions and career satisfaction. International
Journal of Environmental Research and Public
Health, 19(2), 1-14.
https://doi.org/10.3390/ijerph19020809

Boatman, M. (2014). Academically resilient minority
doctoral students who experienced poverty and
parental substance abuse. 1-216.

Chiriac, E. H. (2014). Group Work as an Incentive
for Learning - Students’ Experiences of Group
Work. Frontiers in Psychology, 5(June), 1-10.
https://doi.org/10.3389/fpsyg.2014.0055 8

Dekker, 1., Schippers, M., & Van Schooten, E. (2023).
Reflective goal-setting improves academic
performance in teacher and business education:
a large-scale field experiment. Journal of
Research on Educational Effectiveness, 0(0), 1

29. https://doi.org/10.1080/19345747.2023.2
231440
Drewelow, 1., & Finney, S. (2020). Developing

intercultural empathy through a strategy- based
simulation in intermediate Spanish. Language
Learning Journal, 48(6), 754-767.
https://doi.org/10.1080/09571736.2018.1 448433

Erlangga, D. T. (2022). Student problems in online
learning: solutions to keep education going on.
Journal of English Language Teaching and
Learning, 3(1), 21-26.
https://doi.org/10.33365/jeltl.v3i1.1694

Gray, J. A., & Diloreto, M. (2016). The effects of
student engagement, student satisfaction, and

perceived learning in online learning
environments. 11(1).
Grégoire, S., Beaulieu, F., Lachance, L.,

Bouffard, T., Vezeau, C., & Perreault, M.
(2022). An online peer support program to

improve mental health among university
students: a randomized controlled trial.
Journal of American College Health, 1-13.

https://doi.org/10.1080/07448481.2022.2 099224
Gunes, A., Ozen, E., & Aykul, M. (2024). The

478



ENGLISH REVIEW: Journal of English Education
Volume 13, Issue 2, June 2025

determination of the sense of community levels
of university students in online distance
education environments in terms of different
variables. Turkish Online Journal of Distance
Education, 25(1), 247-259.
https://doi.org/10.17718/tojde.1251673 Guo, J.,
Tang, X., Marsh, H. W., Parker, P.,

Basarkod, G., Sahdra, B., Ranta, M., & Salmela-Aro,
K. (2021). The roles of social-emotional skills
in students’ academic and life success: a multi-
informant and multicohort perspective. Journal
of Personality and Social Psychology,
November. https://doi.org/10.1037/pspp0000426

Hernandez, A. S., & Cortes, D. (2012). Factors and
conditions that promote academic resilience a
cross-country  perspective.  56th  Annual
Conference of the Comparative and ...,
January.

Info, A. (2024). Self-Efficacy and self- regulated
learning ’ s role in self- directed | earning ’ s
impact on academic writing problem- solving for
EFL undergraduates. 9(1), 19-32.

Joseph, S. N. (2012). Empowering students through
problem- solving learning a pathway to
heightened participation and engagement.
Interntional Collaboration Book Chapter, 9, 1-
14.

Kim, D., Jo, I. H., Song, D., Zheng, H., Li, J., Zhu, J.,
Huang, X., Yan, W., & Xu, Z. (2021). Self-
regulated learning strategies and student video
engagement trajectory in a video-based
asynchronous online course: a Bayesian latent
growth modeling approach. Asia Pacific
Education Review, 22(2), 305-317.
https://doi.org/10.1007/s12564-021- 09690-0

Lereya, S. T., Humphrey, N., Patalay, P., Wolpert, M.,
Bohnke, J. R., Macdougall, A., & Deighton, J.
(2016). The student resilience survey:
Psychometric validation and associations with
mental health. Child and Adolescent Psychiatry
and Mental Health, 10(2).
https://doi.org/10.1186/s13034-016-0132- 5

Liu, Z., Xie, Y., Sun, Z., Liu, D., Yin, H., & Shi, L.
(2023). Factors associated with academic
burnout and its prevalence among university
students : a cross - sectional study. BMC
Medical Education, 1-13.
https://doi.org/10.1186/5s12909- 023-04316-y

Manan, A., Fadhilah, M. A., Kamarullah, &
Habiburrahim. (2020). Evaluating paper- based
toefl preparation program using the context,
input, process, and product (Cipp) model. Studies
in English Language and Education, 7(2), 457—
471.  https://doi.org/10.24815/siele.v7i2.16467
Martin, A. J. (2012). Resilience and Learning.
In  Encyclopedia of the Sciences of
Learning (pp. 207-223). Faculty of Education
and Social Work.

Mclntosh, E., & Shaw, J. (2017). Student Resilience:
Exploring the positive case for resilience. In

p-ISSN 2301-7554, e-ISSN 2541-3643
https://journal.uniku.ac.id/index.php/ERJEE

Unite Students Publications
University of Bolton.

Mertens, D. M. (2014). Research and evaluation in
education and psychology: integrating diversity
with quantitative, qualitative, and mixed
methods. (V. Knight (ed.)). SAGE Publications,
Inc.

Miles, M. B., & Huberman, A. M. (1994). Qualitative
Data Analysis. In R. Holland (Ed.), SAGE
Publications (2nd ed.). SAGE Publications, Inc.

Moh Muzammil, Sutawijaya, A., & Harsasi, M.
(2020). Investigating student satisfaction in
online learning : the role of student interaction
and engagement in. Todje, Special 1s(July), 88—
96.

Mu, D., & Guo, W. (2022). Impact of students’ online
learning burnout on learning performance - the

(Issue  May).

intermediary role of game evaluation.
International Journal of Emerging
Technologies in Learning, 17(2), 239-253.

https://doi.org/10.3991/1JET.VV17102.285 55

Nashori, F., & Saputro, 1. (2021). Psikologi resiliensi.
In  Universitas Islam Indonesia (Issue 1).
https://www.researchgate.net/publication/351283
333_Psikologi_Resiliensi

Ohara, M. R. (2023). The role of social media in
educational communication  management.
Journal of Contemporary Administration and

Management ~ (ADMAN), 1(2), 70-76.
https://doi.org/10.61100/adman.v1i2.25
Rahmawati, D., & Zamroni, Z. (2023). The

moderating role of adversity quotient in the
relationship between achievement motivation
and orientation to future work among university
students. Indonesian Psychological Research,
5(2), 112-119.

Rwodzi, C., & Jager, L. De. (2021). Resilient english
teachers’ use of remote teaching and learning
strategies in gauteng resource-constrained
township secondary schools. Perspectives in

Education, 39(2), 62-78.
https://doi.org/10.18820/2519593X/PIE.V
39.13.6

Sampson, N. (2003). Meeting the needs of distance
learners. Language Learning and Technology,
7(3), 103-118.

Sari, O. P., & Mediatati, N. (2023). Students resilience:
The impact of online learning policies during the
covid-19 pandemic on academic stress. Journal
of Educational Social Studies, 12(1), 73-83.
https://doi.org/10.15294/jess.v12i1.69964

Segbenya, M., & Anokye, F. A. (2023). Challenges
and coping strategies among distance education

learners: Implication for human resources
managers. Moses, Segbenya Francis Aning
Anokye, 42(31), 27694-27708.

https://doi.org/10.1007/s12144-022- 03794-5
Shoufan, A., & Mohamed, F. (2022). YouTube and

Education: A Scoping Review. IEEE Access,

10(December), 125576-125599.

479


http://www.researchgate.net/publication

Lidwina Sri Ardiasih, Juhana, Frimadhona Syafri, Rahmiaty, Meylina, Kwang Sik Chung
Support systems and learner resilience in english distance higher education

https://doi.org/10.1109/ACCESS.2022.32 25419
Simpson, O. (2021). Administering distance learning
for success. A Guide to Adminstering Distance
Learning, November, 300-327.
https://www.researchgate.net/profile/Orm  ond-
Simpson/publication/365770286_Admini
stering_Distance_Learning_for_Success/I
inks/63828f1e48124c2bc67250be/Admini
stering-Distance-Learning-for- Success.pdf
Singh, 1., & Jha, A. (2013). Anxiety, optimism and
academic achievement among students of
private medical and engineering colleges: A
comparative study. Journal of Educational and
Developmental Psychology, 3(1), 222-233.
https://doi.org/10.5539/jedp.v3n1p222
Suman, C. (2023). Cultivating a growth-oriented
mindset in educational settings. Peer Review
Journal Talent Research Institute, 2(1), 24-42.
https://doi.org/10.5281/zenod0.8154509
Symposia, K. T. (2006). Knowledge and Space Volume
18. https://www.springer.com/series/7568 Tao,
J, & Gao, X. (2022). Teaching and
learning languages online: Challenges and
responses.  System,  107(May),  102819.
https://doi.org/10.1016/j.system.2022.10 2819
Tashakkori, A., & Creswell, J. W. (2007). Editorial:
the new era of mixed methods. Journal of
Mixed  Methods Research, 1(1), 3-7.
https://doi.org/10.1177/23456789062930 42
G. B. S, & Liau, A. W. L. (2023).
Distance learners’ emotional intelligence and
perceptions of their situational barriers in
learning english. Turkish Online Journal of
Distance Education, 24(2), 120-144.
https://doi.org/10.17718/tojde.1048366
Tise, J. C., Hernandez, P. R., & Schultz, P. W. (2023).
Mentoring  underrepresented  students  for
success : Self-regulated learning strategies as a

Teoh,

critical link between mentor support and
educational attainment. Contemporary
Educational Psychology, 75(October),
102233. https://doi.org/10.1016/j.cedpsych.2023.
102233

Van den Berg, G., & Mudau, P. K. (2022).

Postgraduate students’ views on the use of
WhatsApp groups as an online communication
tool to support teaching and learning during
COVID-19. Perspectives in Education, 40(1),
112-128.
https://doi.org/10.18820/2519593X/PIE.
V40.11.7

Wijaya, M. C., & Kloping, Y. P. (2021). Validity and
reliability testing of the Indonesian version of
the eHealth Literacy Scale during the COVID-
19 pandemic. Health Informatics Journal,
27(1). https://doi.org/10.1177/14604582209754
66

Yazdanmehr, E., Elahi Shirvan, M., & Saghafi, K.
(2021). A process tracing study of the dynamic
patterns of boredom in an online L3 course of

German during COVID-19 pandemic. Foreign
Language Annals, 54(3), 714-739.
https://doi.org/10.1111/flan.12548
Y., Ye, B, Zhang, Y., & Yang, Q. (2021).
Family cohesion and stress consequences
among Chinese college students during covid-
19 pandemic: A moderated mediation Model.
Frontiers in Public Health, 9(July), 1-9.
https://doi.org/10.3389/fpubh.2021.70389 9
Zhu, X., Chu, C. K. M., & Lam, Y. C. (2022). The
predictive effects of family and individual

Zeng,

wellbeing on university students’ online
learning during the covid-19 pandemic.
Frontiers in  Psychology, 13(June), 1-9.

https://doi.org/10.3389/fpsyg.2022.89817 1

480


http://www.researchgate.net/profile/Orm
http://www.springer.com/series/7568

