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Abstract. This article addresses the integration of technology in Russian language instruction
(RLT) and its transformative impact on pedagogy, student engagement, and results. This article
based on updated literature and real-life experiences examines how computer-based language
learning (CALL), artificial intelligence, and hybrid learning settings are contributing to
improved learner independence, spoken fluency, and cultural competence.
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Аннотация. В данной статье рассматривается интеграция технологий в обучение
русскому языку (ПРЯ) и ее преобразующее влияние на педагогику, вовлеченность
учащихся и результаты. В данной статье, основанной на новейшей литературе и
реальном опыте, рассматривается, как компьютерное обучение языку (CALL),
искусственный интеллект и гибридные учебные среды способствуют повышению
самостоятельности учащихся, беглости речи и культурной компетентности.
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Introduction
Technology integration into russian language instruction (RLI) over the past several years has
radically transformed traditional pedagogical practice and reshaped how learners interact with
the russian language. The old teacher-centered model, with its emphasis on memorization and
grammar drills, has given way to more interactive, learner-centered approaches made possible
through digital technology. From web and mobile-based platforms to open educational
resources (OER), learning management systems (LMS), and artificial intelligence (AI), a wide
variety of technologies now play an integral role in enhancing learner interaction, building
communicative competence, and supporting independent, self-directed learning1.
Main part
Mobile applications such as duolingo, memrise, and quizlet offer on-the-go interactive
vocabulary exercises, pronunciation practice, and grammar review that render language
learning more flexible and accessible. Online learning platforms such as moodle and google

1 Azimov, E. G., Kulibina, N. V., & Van, V. (2023). Linguistic and didactic potential of social networks

in teaching Russian as a foreign language. Russian Language Studies, 21(2), 133–147.
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classroom enable teachers to design hybrid and flipped classrooms, whereby learners work on
content before class and conduct communicative activities in class. Such environments facilitate
autonomy, active learning, and individualized learning experiences which are especially
effective in language learning2.
Artificial intelligence is another RLT revolutionary force. AI-powered chatbots and speech
recognition software allow for real-time conversation simulations where students can hone their
russian-speaking skills in a low-stakes setting. Adaptive learning systems use algorithms to
tailor exercises based on individual performance, thereby optimizing the learning path for each
student. These technologies are not only time-saving but also develop practical competence in
listening, speaking, and reading comprehension through continuous feedback and repetition.
Open educational resources (OER), including online dictionaries, grammar sites, culturally rich
video content, and digital textbooks, have also democratized access to russian language course
materials. Both teachers and students can now tap into a global pool of free, high-quality
materials to accommodate diverse learning styles and goals. OER encourages innovation in
lesson planning and facilitates exposing students to real-world language use through news
broadcasts, movies, podcasts, and interviews with native speakers.
More broadly, this rlt technological advance reflects global trends in language education, where
digital literacies, multimodal pedagogy, and technology-enhanced teaching are ever more at the
center of best practice3. Teachers are increasingly asked to integrate multimedia presentations,
web-based collaborative tools, and interactive sites into their practice in order to meet the new
needs of modern learners. This trend is also within the skill sets outlined in the 21st-century
learning framework, such as creativity, critical thinking, communication, and collaboration.
Application of computer-assisted language learning (CALL) at RLT has led to increased
student participation, improved academic outcomes, and improved self-regulation. As evidence
shows, learners are more likely to participate actively in classes and learn when technology
facilitates the creation of dynamic, interactive learning environments. Zoom, Google Classroom,
Quizlet, and Kahoot are some examples of tools that have allowed teachers to diversify their
pedagogy, making teaching more personalized, interactive, and effective.
Nevertheless, with such apparent benefits, the integration of technology into Russian language
learning is uneven. While there are some institutions that embrace new, cutting-edge tools like
the Diverse Russian multimedia OER, broadening cultural familiarity through virtual exposure,
old-fashioned print materials continue to be employed. Limited infrastructure, inadequate
teacher training, and opposition to technological innovation are some of the barriers that restrict
greater adoption. Moreover, geopolitical events, including fading prospects for Russia-based
study-abroad programs, have instigated greater demand for virtual exchanges and mixed
learning environments.

2 Ivanova, A. S., Lontskaya, M. A., & Pakhomova, I. N. (2021). Teaching reading and listening in

Russian as a foreign language (A1-B1) classes using digital technology. Revista EntreLínguas, 7(esp. 4),

e021080.
3 Lebedeva, M. Y., & Wu, D. (2023). The communicative environment of a synchronous online Russian

lesson in Chinese groups. Russian Language Studies, 21(2), 148–162.
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Empirical studies and case studies in diverse learning settings have shown that the most
successful uses of technology in RLT are possible when technology tools are aimed at specific
learning outcomes. For instance, virtual breakout rooms in video conferencing tools can
effectively develop speaking and listening abilities, and AI-based writing tutors provide instant
feedback, which improves grammar and syntax abilities. Additionally, using social media as an
aspect of classroom tasks creates authentic communication experiences and promotes learner
autonomy.
Blended learning methods, where classroom teaching is supplemented with online activities,
have proved to be extremely successful in the teaching of the Russian language. In one study
that included novice and intermediate learners from various institutions in the United States,
Uzbekistan, and Finland, learners who went through blended and wholly online learning
demonstrated high levels of progress in oral fluency and vocabulary acquisition. Motivation
also increased among them, especially when teaching was supplemented with authentic
communication tasks and culture immersion in the form of digital stories and video projects.
Besides, learners who used digital support reported more control over their learning process.
Interactive reading and listening drills with adjustable playback speed, pop-up translation, and
built-in grammar tips proved especially beneficial for A1-B1 level students. The supports
allowed them to navigate authentic material at their own pace, build up confidence, and
consolidate knowledge. The same students showed considerable improvements both in scores
on norm-referenced tests and in informal communicative ability.
But technology integration comes with a price tag. Teachers often find themselves facing a
steep learning curve when adapting to new digital platforms or building interactive online
lessons. Many teachers report a shortage of institutional support as well as limited access to
professional development opportunities. Training programs that focus on digital pedagogy and
in-class practice are thus essential in equipping teachers to face this fluid challenge. Developing
practice communities where educators can share resources, concepts, and tactics also
encourages innovation and collaborative development4.
Equity is another fundamental problem when using technology in russian language education,
particularly in multi-ethnic learning environments where resource access varies dramatically. In
settings where there are limited resources, students may lack consistent access to high-speed
internet, current digital tools, or even basic infrastructure such as electricity. This digital divide
strongly limits their ability for active engagement in synchronous online courses, interactive
learning sites, or multimedia language activities.
For instance, in much of central asia's rural areas, such as remote portions of uzbekistan,
kyrgyzstan, and tajikistan, students are faced with poor internet bandwidth, electricity outages,
and inoperable learning environments. This reality requires the development of low-bandwidth
solutions, such as mobile-accessible platforms, offline content, and downloadable resources
independent of having access to internet connections. Inclusive teaching practices must be
adopted so that disadvantaged group students are not left behind in an increasingly digitalized
educational setup.

4 Markova, E. M., & Kraev, A. I. (2023). Digitalisation of a textbook on Russian as a foreign language:

The experience of Slovak Russianists. Russian Language Studies, 21(2), 163–176.
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In order to address these disparities, schools and policymakers need to invest in technology
development, provide technology at a subsized or leased price to students, and fund teacher
training initiatives to help prepare instructors in how to adjust instruction to a range of
technology contexts5. Digital equity is equity in education—it's not only access to computers
and the internet, but also high-quality digital content, culturally responsive materials, and
adequate support services.
Moral issues also prominently emerge in the technology-supported language learning area,
particularly with greater use of artificial intelligence (ai) programs. While language learning
software and virtual assistants using ai can yield immediate tailored feedback and adaptive
learning pathways, they also risk several threats. Privacy of student data is a top concern
because information about students and learning patterns can be collected, archived, and used
without complete revelation or realization. Lack of open regulatory policies around educational
ai worsens these threats, possibly exposing students to data exploitation or coercive surveillance.
Additionally, there is the danger that students might overdepend on computer responses, which
can desensitize critical thinking and discourage active language generation. AI feedback may be
quick and efficient, but it will not in all cases be contextually aware or attuned to cultural or
emotional differences—domains which are critical in language learning. Additionally, too much
dependence on technology will undermine meaningful human interaction, which is critical for
pragmatic competence and intercultural communication acquisition.
To meet these issues, teachers must integrate responsible and ethical use policies into
technological tools, such as ai. this involves selecting platforms that are data protection law
compliant, creating lessons that incorporate ai as an adjunct—not a substitute—for human
instruction, and expecting students to critically engage with machine-generated output.
Instructors must create lessons that require learners to compare ai responses with their own
judgment or classroom debate, thereby encouraging metalinguistic awareness and digital
literacy.
In brief, while the promise of technology in the instruction of russian language is great, its
equitable and ethical use is crucial in order to ensure that all learners can benefit from digital
advancements without losing privacy, quality, or human touch.
Despite all those difficulties, the integration of technology into Russian language teaching is
rich with wonderful potential. When used in a judicious manner, computer-based tools enhance
the quality of instruction, advance intercultural awareness, and result in students taking
command of their learning experience. Further studies in the future should be conducted to
examine long-term impacts, particularly on writing skills development, intercultural
communication, and the use of AI for tailored learning.
Conclusion
In summary, technology is now an integral part of contemporary Russian language instruction.
It allows access to authentic resources, enables differentiated teaching, and helps learners study
the language in a meaningful and culturally informed way. To make the most out of its potential,
stakeholders—such as teachers, managers, and policymakers—need to invest in training,

5 Quinn, S. D., & Tumarkin, A. (2024). Diverse Russian: A multicultural exploration (Open Educational

Resource). Michigan State University.
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infrastructure, and curricular innovation. Through this, they will make Russian language
instruction relevant, inclusive, and effective in a more digital world.
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