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Abstract: Task-based language teaching has emerged as a powerful tool for improving
learners’ communicative competence through meaningful interaction in a task and real-world
language use. Despite its proven advantages, many English as a Foreign Language (EFL)
classroom teachers face obstacles for implementing TBLT effectively during lesson procedures
due to limited understanding of its classroom adaption and reaching right-end aims. This article
aims to provide effective practical classroom strategies and guidance to follow step-by-step for
applying task-based language teaching (TBLT) in EFL context. Considering established latest
models and researches, it outlines the key stages of TBLT — pre-task, task and post task and
illustrates how teachers can design tasks, manage interaction among learners and assess
students’ performance at difference stages.
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Introduction. Task-based language teaching (TBLT) has become one of the most influential
methods in second language classrooms, particularly in English as Foreign Language (EFL)
contexts. Unlike other traditional ways of teaching TBLT involves authentic communication,
meaningful interaction among learners, and real-world tasks at the central part of learning
process. Through purposeful use of language, this method helps learners improve their both
accuracy and fluency while promoting learner autonomy and motivation. Over the last decades,
a number of well-designed tasks have appeared to be applied TBLT in language classrooms,
and these tasks have significantly supported learners’ communicative competence and lead to a
deeper language development.

Although there have been several advantages of using TBLT from theorical side, there are still
some struggles faced by educator during the actual classroom implementation. Teachers
frequently have problems with selecting appropriate tasks, balancing form focused instruction
with communicative goals, managing group interaction, keeping learners interested in a topic,
and assessing task performance effectively. However, in many educational institutions where
curricular demands, or exam-oriented systems limit opportunities for open ended
communicative activities practitioners may think TBLT conceptually lacks clear, practical
guidance on how to apply it step by step in real classroom conditions.

This article explores more practical, classroom-ready strategies for implementing TBLT in EFL
settings. Also, some other useful aspects of TBLT like designing tasks, scaffolding learners in
pre-task stage, facilitating meaningful interaction during the task phase, and incorporating
focused feedback and language analysis in the post stage.
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Methodology. Task-based language teaching has emerged as a response to the limitations
of other traditional ways of teaching. TBLT is based on constructivist theory of learning and the
communicative language methodology. This implies that language learning process develops
communication and social interaction rather than an end-product. While doing meaningful real-
world language tasks, learners achieve a stronger command of the target language with
engaging in meaningful task-based assignments. What is more, it includes adapted framework
for a communicative classroom, and this framework consists of pre-task preparation, task
performance and post-task feedback stages.

TBLT has been taking interest in language methodology field since the 1980s. As it is a learner-
centered approach, it prioritizes language as a means of communication. Language exposure is
limited outside of EFL classrooms. Therefore, TBLT can contribute structured opportunities to
stimulate authentic communication. By incorporating real-world tasks into lessons, the
approach supports cognitive engagement, collaboration, and meaningful language use, aligning
with socio-constructivist learning principles.

Pedagogical tasks are categorized in different ways, but several common types include:

o Information gap-tasks: Learners exchange missing information gap (e.g., spot-the-
difference, schedules).

o Opinion-gap tasks: Learners express and justify opinions (e.g., choosing the best
solution to a problem).

o Reasoning-gap tasks: Learner infer or deduce information using logic (e.g., planning a
budget trip)

o Decision-making tasks: Groups negotiate and choose the best option (e.g., choosing an
ideal candidate for a job)

o Problem-solving tasks: Learners collaboratively resolve a scenario (e.g., surviving on an
island)

o Creative tasks: Learners create products (e.g., poster, story, short video)

Discussion. Task-based language teaching (TBLT) provides a practical and effective
classroom tasks to follow for developing learner’s communicative competence when it is
applied with the pre-task, task and post-task stages. Some studies demonstrates that meaningful
tasks promote authentic communication, negotiation with meaning, and learners’ engagement —
three very important factors constantly emphasized as benefits of TBLT.

One core discussion point emerging from the analysis is the importance of teacher preparation
before lessons and understanding task designing. In many EFL classes educators struggle with
implementing tasks not because the approach is ineffective, but they lack some crucial
strategies like clear, classroom-friendly instructions on planning and sequencing tasks.

Another important area is adaptability of TBLT in classrooms. Among some educators TBLT
has been shown as difficult to use in lessons in exam-oriented EFL contexts. However, most of
the tasks can be aligned with curricular goals when they incorporate target language forms
appropriately which are relevant to assessment. This perspective supports that TBLT is not
incompatible with traditional learning goals, instead it increases language development trough
meaningful language use not with isolated drills or Grammar-translation exercises.
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Results and analysis. The synthesis of practical classroom strategies reveals that clear,
well-thought classroom procedures can help teachers overcome many common TBLT
challenges. Some results shows that strategies such as pre-teaching vocabulary, modelling tasks,
using structured group roles, and applying performance-based assessment contribute to
smoother classroom management. These strategies address problems arisen even in large-sized
classrooms, mixed proficiency groups or limited teacher training. Setting up clear lesson
objectives with learners can also help educator reduce the number of possible classroom
problems. Based on analysis, TBLT can successfully be implemented in even exam-oriented or
resource-constrained EFL settings with the help of appropriate support techniques.

Furthermore, the analysis indicates that there is strong alignment between practical steps and
established frameworks. TBLT classroom procedures promote learner autonomy, meaningful
communication, scaffolding, and reflective learning elements of communicative language
competence. Those all mentioned strategies are not only classroom and student-friendly, but
they also pedagogically sound.

Conclusion. Task-based language teaching (TBLT) is still keeping showing up its
effectiveness in promoting meaningful communication, learner’s autonomy and real-world
language use in EFL classrooms. Although it delivers many benefits for both teachers and
learners, its successful implementation requires thoughtful task designing, careful scaffolding,
and a clear understanding of pedagogical principles behind the approach. TBLT is not merely a
method but a flexible pedagogical framework. When applied with careful planning, adaptable
techniques, and ongoing assessment, it helps EFL teachers maintain a bridge between
classroom learning and real-world communication.
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