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Abstract: The COVID-19 epidemic forced the closure of all Malaysian K–12 schools in March 2020, and this unexpected and 
unprecedented disruption to education drastically altered the working lives of Malaysian teachers. The purpose of this descriptive 
single case study is to describe the effects of the COVID-19 school closure on the working life of a secondary school teacher at 
a Malaysian Independent Chinese Secondary School (MICSS). Online semi-structured interviews and documents, such as lesson 
plans and timetables are examples of the qualitative data sources used in this study. The findings indicate that MICSS teachers 
had an above-average workload, with one of the most significant obstacles they faced being pupils’ increasingly negative attitudes 
towards learning during this period, and that for teachers, employing clear and concise teaching strategies, and focusing on those 
students who are keen and willing to learn may be preferable to attempting to focus their attention on each individual student in 
their classes. 
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1. Introduction 
Malaysia, like many other regions throughout the world, 

issued a statewide Movement Control Order (MCO) on 
March 18, 2020, to limit public gatherings, and offset the 
negative impact of COVID-19 on the country (Shah et al., 
2020). All academic institutions were required to close until 
the total number of new cases per day fell below 100 
(Kamaludin et al., 2020). At the beginning of the required 
school closures, daily school activities were also interrupted, 
as teachers, students, policy makers, and parents were not 
prepared to deal with this sudden and dramatic change 
(Carrillo & Flores, 2020; Kaden, 2020), and as a result, it is 
possible that student learning may even have been completely 
abandoned during this initial period. 

With online teaching and learning being widely promoted 
again by the Malaysian government, students’ daily learning 
has only gradually been restored. In truth, Malaysia possessed 
rather well-developed criteria for online teaching and learning 
prior to COVID-19, but the criteria were only seriously 
adopted during this time (Nazilah, 2021). The well-developed 
criteria aided in the orderly performance of online teaching to 
a limited extent, and most K12 schools throughout Malaysia 
were required to reopen in September 2020 in accordance 
with government-issued Standard Operating Procedures 
(SOP); however, face-to-face teaching and learning was 
forced to cease after a brief period of only two months. 

The Malaysian government issued a decree in April 2021 
to reopen face-to-face classroom teaching, based on the 
severity of the pandemic in each state, but most schools were 
forced to close and adapt to online instruction less than one 
month later. In November 2021, as vaccination rates increased 
across Malaysia, the government required public schools to 
gradually reopen, and private schools to reopen selectively in 
consultation with parents, namely, if 50% or more of the 
parents agreed with the reopening of the school, the school 
could reopen under SOP; otherwise, the school would remain 
closed. 

From the perspective of academic research worldwide, the 
issues of the COVID-19 pandemic and its consequences have 
received considerable critical attention (Boyko et al., 2021). 
In the field of education, much attention has been paid to the 
impact of the epidemic on teachers’ professional development 
(Assunção Flores & Gago, 2020; Carrillo & Flores, 2020; 
Chaaban et al., 2021; Donitsa-Schmidt & Ramot, 2020; Ellis 
et al., 2020; Henriques et al., 2021; Kidd & Murray, 2020; 
König et al., 2020; Moyo, 2020; Scull et al., 2020; Valeeva & 
Kalimullin, 2021; Van Nuland et al., 2020), their 
psychological status (EŞİCİ et al., 2021; Leacock & Warrican, 
2020; MacIntyre et al., 2020; Sokal et al., 2020; Wong et al., 
2021), their teaching (Ghateolbahra & Samimi, 2021; Izhar et 
al., 2021; Marshall et al., 2020; Sadler et al., 2020), in 
addition to students’ learning (Clausen et al., 2020; Kamal et 
al., 2020; Kuhfeld et al., 2020; Liao et al., 2021; Nazilah, 
2021; Richmond et al., 2020; Tamin & Mohamad, 2020) and 
psychological state (Hasan & Bao, 2020; Hatzichristou et al., 
2021; Jain et al., 2021), and numerous relevant academic 
studies have been conducted in this area.  

However, questions remain regarding how instructors may 
modify their teaching practice in order to most effectively 
meet the learning needs of their pupils in Malaysian K12 
schools, when alternating between physical and online 
courses, and what types of support teachers themselves may 
require in order to help them more readily adapt to this major 
change in teaching environment. The answers to these 
questions may serve as a reference for the establishment of 
face-to-face classes and related policies in the post-epidemic 
age, in addition to being a source of premise for teachers who 
may continue to need to provide online lessons, and these are 
the primary motivations for conducting this research. 

This paper attempts to describe the working life of one 
MICSS teacher during the COVID-19 pandemic. More 
specifically, this study was guided by the following research 
questions: 

1. What are teachers’ attitudes towards teaching and 
learning online that resulted from the COVID-19 pandemic?  
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2. With the COVID-19 pandemic still continuing, what are 
teachers’ expectations of future face-to-face instruction? 

In this study, “online teaching” refers to the pandemic 
setting in which courses that were previously taught face-to-
face in a physical classroom were required to be offered 
online. This style of online teaching is time-sensitive and 
unpredictable, and hence differs from traditional online 
teaching. 

In order to address all of the research questions, this study 
is organized as follows: the introduction outlines the need for 
conducting the current research, and explains what purpose 
this study may serve; the methodology section describes the 
research design, context, respondent, in addition to the data 
collection and analysis strategies employed in the study. The 
final two sections present the findings of the study, followed 
by a discussion of the findings, and conclusions that may be 
drawn from these, in addition to recommendations for future 
research based on the limitations of the study. 

2. Method 
This descriptive single case study focuses on the changes 

and challenges of a lower secondary school teacher who had 
been teaching online for approximately two years and will 
commence face-to-face teaching in the forthcoming semester 
at MICSS. The single case study design was chosen because 
it allowed for an in-depth investigation of the respondent’s 
perspectives on specific events, without being limited by 
specific data collection methods (Yin, 2003). The current 
section begins with a detailed description of the research 
context and respondent, followed by an explanation of the 
data collection and analysis approach that was employed. 

2.1. Context and Respondent 
This single case study was undertaken during the end-of-

year school holiday in a Malaysian Independent Chinese 
secondary school (MICSS) in the urban region of Port 
Dickson, Negeri Sembilan, Malaysia. MICSS is a unique 
vernacular school system that operates outside of the 
Malaysian national education system (Siah et al., 2015; Thock 
et al., 2017), and therefore possesses more autonomy than 
government schools. It is still required to follow SOP to 
conduct daily teaching and non-teaching activities safely and 
effectively. In 2021, this sample MICSS only provided face-
to-face teaching for one month, from April to May, and for the 
remainder of the year, students’ learning requirements were 
met through online instruction, and this included an end-of-
year (2021) examination. According to the Malaysian 
government SOP, the sample MICSS is required to reopen and 
resume face-to-face classroom instruction in 2022. 

Based on the purposive sample selecting strategy (Merriam, 
2009), a female teacher at the sample MICSS, here referred 
to by the pseudonym “Ms. Misami” for the purpose of 
confidentiality, was the sole participant in this study. Ms. 
Misami began teaching Bahasa Cina (BC) to lower secondary 
school students at the sample MICSS in 2018; in addition to 
this, she also taught Mandarin Chinese History (MCH). She 
only had a total of three years of teaching experience, but she 
had been teaching online for two years at the time of this study; 
therefore, in this research, she is considered as a novice 
teacher. 

2.2. Collection 
The current study used semi-structured interviews as its 

major data collection method, and these were performed and 

recorded using the web-based video teaching tool ZOOM. Ms. 
Misami’s experiences with online home learning, in addition 
to her new teaching skills, assessment of student performance 
in online classes, her workload and expectations for the 
smooth operation of face-to-face teaching in the context of the 
COVID-19, were all discussed in interviews and 
conversations with the researcher.  

All of the semi-structured interview questions were open-
ended, and were aimed at discovering how the interviewee 
was adapting to online teaching, how she perceived students’ 
attitudes toward online learning, what challenges she had 
faced, what support she had received to help her teach and 
what her expectations were for the school’s subsequent 
reopening. Specifically, the following interview questions 
were the focus of this informal discussion: Ⅰ What changes did 
you make in order to cope with the two-year period of online 
teaching? Ⅱ Could you provide an overview of how you feel 
about your online teaching over the previous two years? Ⅲ 
What criteria did you use to assess the performance of your 
students during this time? Ⅳ What resources has the school 
provided to help you with your online teaching? Ⅴ What are 
your expectations for the forthcoming semester when you will 
be teaching face-to-face? In addition, documents containing 
examples of Ms. Misami’s lesson plans and weekly schedules 
were collected in order to validate the data obtained from the 
interviews. 

2.3. Analysis 
The data was analyzed using the qualitative thematic 

inductive technique outlined by Braun and Clarke (2006). 
Following the verbatim transcription of recorded interviews, 
the initial data analysis began with numerous readings in 
order to become familiar with all of the data; this was 
followed by open coding, based on the research questions and 
purpose. As the data analysis procedure progressed, new 
themes emerged and these were incorporated into the coding 
process. “Time,” “Workloads,” “Support,” and “Student 
learning attitude” are some examples of these codes. The 
second round of coding focused on identifying themes that 
were directly relevant to the research questions, refining 
categories and adding new categories to represent task 
frequencies. In order to answer the research questions, codes 
were combined into the following categories for reporting: Ⅰ 
Lesson Planning, Ⅱ workload, Ⅲ interaction with students, Ⅳ 
challenges and support, Ⅴ classroom teaching. Ms. Misami 
participated in the data analysis and reporting processes 
(member-checking) and read the transcripts to ensure the 
accuracy of the intended responses. 

3. Findings 
The current section presents the results based on 

information gathered through interviews and personal 
conversations with Ms. Misami, including how she managed 
the transition to COVID-19 “emergency” online teaching, 
changes in her workload and assessment of her students’ 
learning. 

3.1. Changes made by Ms. Misami to adapt to 
online teaching 

The first section summarizes the changes that Ms. Misami 
implemented in order to improve the effectiveness of her 
online teaching; she believes that these changes have had a 
significant positive impact on ensuring the quality and 
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effectiveness of her long-term online teaching. 
Measures Ms’ Misami’s took to adapt to online teaching: 
In order to accommodate the shortened class period, I 

began to use simpler and more acceptable teaching methods, 
as well as simplifying and even reducing the content that 
would normally have been taught in one class period. In 
addition, I used the EMOODLE platform to administer 
quizzes in line with the subject covered in class, and I also 
created some KAHOOT games for students to play, which is 
another approach I adopted to engage students in learning and 
keep the class from becoming monotonous. The method of 
interaction with my students is the third change I made. 
Before the first half of 2021, I had no intention of giving up 
on any students and always attempted to assist them, but in 
the second half of 2021, I began to focus more on students 
who were willing to take the initiative to learn. 

The main reason for the school reducing the duration of 
online classes, according to Ms. Misami, was because the 
majority of pupils in her school were using cell phones to 
attend online classes, and using them for extended periods 
could pose safety issues, due to these devices potentially 
overheating. Furthermore, even though the Malaysian 
government has proposed relevant subsidies, and 
telecommunications companies have proposed more 
favorable measures (such as decreasing the cost of Internet 
data packages), some students were absent from online 
classes, due to a lack of Internet access, and this problem 

frequently occurred at Ms. Misami’s school. 
In reaction to the changes in her interactions with students, 

she detailed how she worked diligently to communicate with 
all of students in the first half of the period of online teaching, 
as she wanted to avoid students’ studies being delayed as 
much as possible, due to the emergency change in the 
teaching method. She had provided free tutorials after class 
and had had individual discussions with students who were 
particularly resistant, but she discovered that no matter how 
hard she tried, some students’ learning attitudes remained 
negative. As a result, she made the decision not to expend too 
much energy on the minority of students who refused to 
engage in learning, as this would delay those students who 
were actively engaged. 

3.2. Ms. Misami’ s Workload 
Ms. Misami’s teaching schedule was a typical example of 

a MICSS teacher’s workload during the period of online 
teaching, particularly for those working in medium-scale or 
small-scale MICSS, where numerous teachers are required to 
teach multiple grade levels and subjects. In addition to her 
regular teaching duties, Ms. Misami also served as a co-
curricular advisor. As a result, Ms. Misami needed to perform 
her teaching responsibilities, which included multilevel 
(Form 1 and Form 3) BC and MCH (Form 2), while 
simultaneously completing her non-teaching duties, as 
presented in Table 1. 

 
Table 1. Ms. Misami’s Workloads 

Responsibilities Grade Times per week Students 
Teaching    

BC 
Form 1 7 89 
Form 3 6 36 

MCH Form 2 8 140 
Non-Teaching    
Co-curricular  1 23 
Class Events Form 1 2 44 

 
According to Ms. Misami, her online timetable was 

comparable to her normal schedule, but the online 
instructional time was decreased to 25 minutes per session. 
Despite the fact that this new schedule appeared to 
significantly reduce teacher teaching time, Ms. Misami 
explained that since detailed fundamentals needed to be 
taught to students of varying learning levels (particularly 
Form one students) in a ZOOM meeting of limited duration, 
it was necessary to reduce the amount of time spent on 
explanations and practical exercises in order to avoid delaying 
progress, it therefore became necessary to teach students in a 
more direct manner. As a result, the corresponding teaching 
methods and PowerPoint materials needed to be adapted, and 
this indirectly increased her workload. 

Ms. Misami: 
The workload during online instruction increased in terms 

of teaching tasks alone, because in face-to-face teaching, all 
teaching aids are readily available and only need to be slightly 
adjusted. However, because the length of online classes 
differs from that of a physical class, the course content, 
particularly BC, had to be extensively adjusted. For example, 
“Rhetoric” is a challenging topic to understand. In face-to-
face instruction, I might spend quite some time explaining it, 
and having students complete appropriate activities in order 
to ensure that the majority of students in the class could 
comprehend it. However, in online sessions, I only had 25 

minutes available, so I had to reduce the explanation time 
accordingly, explain in a simpler manner, and simplify the 
original more sophisticated topic without inhibiting the 
progress of the course. 

Table 2 displays an example of Ms. Misami’s weekly 
workload distribution based on ZOOM meeting records, the 
official teaching timetable, and her teaching record book. It 
may be seen that her actual teaching time was greater than for 
face-to-face teaching; in addition to this, she also needed to 
devote time to instructing students in real-time on ZOOM, 
planning for teaching and checking students’ assignments, 
and all of these duties required a significant amount of time, 
particularly in the evenings, and this consequently reduced 
the amount of time spent managing class events and attending 
co-curricular activities. 

Ms. Misami reported that her ZOOM teaching time 
remained relatively stable over the previous year, despite 
changes in her time allocation and workload; she still needed 
to dedicate more time to online teaching, lesson preparation, 
and assignment checking than for face-to-face teaching. Ms. 
Misami stated that she invested additional effort into lesson 
planning during the first three months, particularly preparing 
Form 3 BC, because this was her first year teaching Form 3 
pupils and they were preparing to sit the critical Unified 
Examination Certificate examination. Her work allocation 
eventually became more balanced as her daily routine 
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gradually stabilized.   
 

Table 2. Ms. Misami’s weekly (15.11.2021-19.11.2021) workload 
Monday Tuesday Wednesday Thursday Friday 

Class Events 
8:00-8:25 

 
Form 3 BC 
8:00-8:55 

MCH 
8:30-8:55 

Class Events 
8:00-8:25 

MCH 
8:30-8:50 

 
Form 1 BC 
9:30-9:55 

Form 1 BC 
9:00-9:25 

MCH 
8:30-8:55 

MCH 
9:30-10:55 

Form 1 BC 
9:00-9:25 

Check Assignments 
10:10-11:20 

Form 1 BC 
10:25-11:20 

Check Assignments 
9:35-11:00 

Form 1 BC 
10:25-10:50 

Form 3 BC 
10:25-11:20 

Form 1 BC 
11:25-12:20 

Check Assignments 
11:25-11:50 

Form 1 BC 
11:25-12:20 

Form 3 BC 
10:55-11:20 

Form 1 BC 
12:50-13:15 

MCH 
13:20-13:45 

MCH 
11:55-12:20 

Form 1 BC 
13:20-13:45 

Form 1 BC 
12:50-13:50 

MCH 
13:45-14:15 

Check Assignments 
14:00-15:00 

Co-Curricular 
12:50-13:30 

Form 3 BC 
13:50-14:15 

Clerical Work 
14:00-14:30 

Check Assignments 
14:20-14:45 

 
Check Assignments 

13:35-17:00 
School Meeting 

14:15-15:05 
Lesson Preparation 

20:00-22:00 
Lesson Preparation 

20:30-22:30 
 

Lesson Preparation 
20:30-22:30 

Check Assignments 
19:30-22:00 

 
In addition to her regular teaching duties, she also attended 

staff meetings, such as teacher collaboration meetings and 
professional development meetings, which focused on 
computer technology, and which were held bimonthly on 
Saturdays. August was one of her busiest months of the year 
because it was during this month that she needed to 
collaborate with several other instructors from the other two 
MICSS to prepare for multidisciplinary courses, and this 
required approximately five hours per day on average. She 
also admitted that her overall workload during the period of 
online teaching was substantially higher than usual. 

3.3. Ms. Misami’s Feelings about Online 
Teaching and Learning 

A summary of Ms. Misami’s responses to the interview 
questions which concerned her appraisal of her own online 
teaching behavior, her students’ attitudes toward online 
learning and the school support she received, is presented in 
this section. 

Interview question: Could you describe your online 
teaching? 

Ms. Misami: As a result of the online teaching period, I 
discovered that I have surprisingly strong computer abilities, 
which means that the online classes validated my computer 
skills. Student engagement was the most difficult problem I 
faced. On the one hand, I didn’t have a mechanism to track 
student participation, and on the other, I didn’t know how to 
motivate them. To get them to finish their homework, I had to 
restrain them and compel them to shorten their break time and 
extend their online learning time. 

Interview question: What is your students’ attitude towards 
online learning? 

Ms. Misami: On the surface, they appear to be paying close 
attention, but in reality, regardless of class or gender, they 
don’t understand what I’m teaching. For example, I would 
give Form 3 students a quiz every week to summarize what 
they had learned the previous week. The time it took the 
students to complete the quiz and their scores demonstrated 
their poor study attitudes. It became obvious that students 
were not taking the quizzes seriously (the quizzes contained a 
large of number of questions); because they were finishing 
them in less than two minutes, whereas I needed to take more 
than ten minutes to complete them. 

Interview question: What support have you received from 
the school?  

Ms. Misami: My school has organized a lot of related 
training, but the most useful training for me was in 
EMOODLE and KAHOOT, and I also needed to apply the 
corresponding training results to my actual teaching in order 
to mobilize students’ learning motivation during online 
classes, but also to test the effectiveness of students’ learning. 
However, no training has been provided to assist teachers in 
manage the pressure caused by having to adapt to online 
teaching and increased workloads during the COVID-19 
pandemic. 

Interview question: How you evaluate the training you 
received? 

Ms. Misami: I believe that the school has been continually 
training us on the same things over and over again, such as 
KAHOOT, training us once, and then although teachers had 
learnt how to use it, the school did not assess the teachers’ 
learning outcomes, but rather found another trainer to teach 
us how to use it, so it made me feel that it was a waste of time. 
Because there was no mechanism for confirming teachers’ 
KAHOOT learning outcomes, teachers were not aware of the 
effectiveness of KAHOOT after utilizing it, the school is 
simply introducing multiple training activities without proper 
consideration. 

While some students who were able to discipline 
themselves and maintain a positive mindset may have 
excelled in the new learning environment during their two 
years of online learning, Ms. Misami held the view that the 
vast majority of students’ attitudes were becoming 
progressively more negative towards studying. Therefore, she 
stated that she preferred face-to-face instruction, since it 
allowed her to more effectively assist her pupils in changing 
their attitudes and improving their academic achievement. Ms. 
Misami mentioned that she was pleased with her online 
teaching performance in comparison to that of her students, 
and that she had learned a great deal because was able to 
improve her knowledge of teaching-related content taught by 
others by adopting a beginner’s mindset, and once she had 
learned enough, she applied it to her own teaching practice in 
order to supplement and improve her online teaching. The 
most significant development reported by Ms. Misami was 
that over time she had developed her own style of online 
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teaching and learning. She also claimed that her workload had 
increased significantly, and that the pressure from work could 
be extremely stressful at times, but she reserved personal time 
every day to relax by watching anime and playing mobile 
games. 

3.4. Ms. Misami’s Expectations for the 
Forthcoming Semester 

This section presents Ms. Misami’s expectations for the 
following semester, when her school intends to return to full 
face-to-face teaching, as directed by the Malaysian Ministry 
of Education, notwithstanding the severity of the pandemic 
throughout the country.  

Ms. Misami’s reported her expectations for the coming 
semester: 

Of course, I hope the school will provide me with more 
training so that I can be better prepared to educate my students 
in the most straightforward and thorough manner possible. 
Despite the fact that I believe I am progressing in this area 
with more years of teaching experience, and that the progress 
I have made is obvious, I believe I can make even more 
progress with the help of appropriate training. I understand 
that the epidemic has caused significant delays for my pupils, 
but I continue to hope that they will be able to adjust and 
follow my instruction in order to progress steadily. I will 
continue to teach them in the most straightforward manner 
possible, no longer concerned about running out of time, but 
rather focusing on teaching my students rather than rushing. 

With regard to Ms. Misami’s expectations for the 
upcoming semester, the key word she used most frequently 
was simple and direct teaching methodology, with the goal of 
this teaching approach being to more effectively help her 
students understand what they are learning, and thereby to 
continuously improve their learning outcomes, rather than 
merely focusing on not slowing down the teaching process. 

4. Discussion 
In regards to her teaching and her students’ learning during 

online teaching sessions, Ms. Misami maintained that she had 
an above-average workload, as a result of the nationwide 
online teaching triggered by COVID-19 over the previous two 
years, but that both her personal computer skills and online 
classroom instruction remained under her control. What she 
found most difficult to accept was her students’ increasingly 
negative attitude towards learning, despite the numerous 
measures she applied. Overall, she believed that caring for 
students’ attitudes toward learning was more important than 
teaching them new content during online teaching sessions, 
which is consistent with the findings of Kaden (2020), and 
Hasan and Bao (2020). Because simplicity and equity were at 
the heart of her online teaching, in the latter half of the period 
of online teaching, she began to focus more on students who 
were active and willing to learn. Therefore, despite the fact 
that emergency online learning presented many challenges, 
she reported that some of her students did not appear to suffer 
greatly and instead appeared to thrive in the new learning 
environment, and she predicted that her students would have 
little difficulty in quickly adapting to the new semester. 

Regarding the support provided by the school to help 
teachers during online teaching, according to Ms. Misami 
supportive school leadership, assistance with computer 
technology, somewhat practical professional development 
activities and regular communication with her colleagues, 

supported her in conducting online lessons more efficiently 
amid the COVID-19 pandemic. Consistent with the findings 
of Çınar et al. (2021) and Pozo-Rico et al. (2020), necessary 
and effective teacher professional development activities play 
a critical role in assisting teachers to conduct online classes 
more effectively during the COVID-19 period; however, Ms. 
Misami did not receive effective training because she 
perceived the school’s training activities over the previous 
year to be repetitive, and noted that the outcomes of the 
teacher training were not subsequently assessed. As a result, 
she hoped that the school would prioritize quality over 
quantity in terms of training in the upcoming semester. 

5. Conclusions and Recommendations 
The enormous COVID-19 online learning experiment has 

shed new light on what is effective in education while also 
providing cautionary tales (Kaden, 2020). Using a qualitative 
single case study design, the findings of this study suggest 
that MICSS teachers believe that long-term online teaching 
allows them to test their computer skills, and has resulted in 
the realization that more simple and direct teaching methods 
may prove to be more effective in this particular MICSS. 
Teachers may also recognize that paying greater attention to 
those pupils with a strong willingness and desire to learn is 
preferable to paying equal attention to every student. As a 
result, instructors may desire to have additional training 
activities at school as a means to teach them how to most 
efficiently transfer knowledge through the employment of 
more straightforward teaching methodology. 

In terms of the MICSS education system, future research 
could consider the selection of teachers from large-scale 
schools in large cities (such as Kuala Lumpur, Klang, or Johor 
Bahru) to act as research samples, in order to discover more 
about their professional lives throughout the COVID-19 
pandemic. Future studies could also include recruit 
instructors from Malaysian government school (Sekolah 
Kebangsaan), or international schools, in order to investigate 
the influence of COVID-19 on teachers and their teaching 
within the setting of the Malaysian heterogeneous education 
system. Finally, the opportunities and challenges that 
COVID-19 presents for teachers in developed countries or 
regions, as opposed to those in developing countries or 
regions, could be compared in a global context in order to 
provide a comprehensive global picture of teachers’ teaching 
experiences during the pandemic. 
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