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Abstract: Music education is vitally important for the development of both emotional and musical expression within students,
forming their artistic profile and general state of well-being. Music education has long had a focus on technical mastery,
especially in more formal learning environments. Recent shifts in pedagogy, however, place priority on emotional experience as
a foundational aspect of music training. This review integrates current literature to examine how music education fosters musical
and emotional expression, reviewing main theoretical positions, pedagogical strategies, and cross-cultural variations. Informed
by psychological and sociocultural theories, this research discusses how emotional expressiveness enriches musical
communication and student growth. Comparative studies of Western and Eastern models of music education show that whereas
Western music education focuses on creativity and improvisation, classical Eastern approaches are based on discipline and
mastery. The review makes a case for a balanced pedagogical approach that incorporates technical skill acquisition alongside
emotional expression. Also addressed are challenges like the absence of systematic pedagogical approaches to the teaching of
emotional expression. The results indicate that the implementation of holistic music education approaches can promote enriched
individual musicianship and lead to a more expressive and emotionally richer musical culture. This review ends with
recommendations for curriculum design and future studies on effective teaching practices that develop technical competence as

well as emotional depth in music education.
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1. Background of the Study

In the last few years, more focus has been placed on the
function of music education in developing emotional and
musical expression among students. This change goes beyond
the old cognitive perspective of music learning and accepts its
emotional richness and communicative potential [29]. Studies
indicate that emotional expression is not just a consequence
of musical involvement but a fundamental aspect of musical
experience, influencing performance and learning processes
[4]. This view supports the notion that music education is not
just about technical skill acquisition but also about developing
emotional involvement and self-expression, an aspect that has
been highlighted in numerous music education models
globally [38].

Music education in the Chinese educational culture has
traditionally focused on discipline, technical control, and
accuracy, in accordance with Confucian principles [40], [11].
Recent changes acknowledge the need to include emotional
expression in music learning. This changing attitude is
consistent with music education trends worldwide that focus
on music as a means of emotional and artistic growth over
technical study [4], [5]. The increasing focus on emotional
expression in music learning underscores the importance of
investigating how various instruments, voice training, and
pedagogical strategies contribute to the development of
emotional depth in students.

Various musical instruments, including the cello, piano,
and voice, are good emotional communication tools due to
their capability to convey delicate emotional states [29]. The
expressive potential of these instruments is their capability to
regulate factors such as dynamics, tempo, and tone color,
which are critical in the creation of emotional experiences [4].

Even though Western classical music traditions have
traditionally emphasized expressive performance, the
increasing recognition of emotional expressiveness in
Chinese music education presents an opportunity to examine
effective pedagogical approaches that promote both musical
and emotional development [38].

Notwithstanding the increasing recognition of emotional
expression as an essential part of music education, there is
still a deficit in pedagogical models that systematically
incorporate emotional expressiveness into teaching and
learning processes [19] [25]. Although research has been
conducted on the cognitive and technical domains of music
education, more work needs to be done on how music
education enhances emotional engagement, creativity, and
self-expression in learners. Hence, this review attempts to
consider the contribution of music education towards
emotional and musical expression, collating past literature to
shed light on powerful teaching approaches, emotional
growth through music learning, and wider implications for
music education practice and policy.

2. Objectives of the Study

This review attempts to analyze music education's function
in promoting music and emotional expression among students
through the integration of current literature supporting
effective pedagogy, affective development while learning
music, and the global implications for policies and practices
on music education.

3. Methodology

This review wused a systematic literature review
methodology to analyze the contribution of music education



in promoting emotional and musical expression in learners.
The method is a systematic process of identification, selection,
analysis, and synthesis of appropriate scholarly sources to
achieve an integrated understanding of the subject.

4. Policy and Curriculum Development
in Music Education

Contemporary reports discuss shifting views concerning
policy in music education and what that means for curriculum
and teacher preparation, as well as implications for
technology integration within the classroom. Zhu et al. [42]
offer a more international view into how countries adapt their
music education systems as changing populations within
those countries create new, unique social and cultural
demands. Especially, policies in different countries determine
resource availability, quality of teacher training, and even the
content of music education. Many of these national policies
have been driving forces for decisions about curriculum so
that music education remains relevant and appropriate for a
globalizing world [2].

Sociocultural factors strongly influence the structure and
content of music education curricula. Dai [2] points out that
any music education policy should be imbued with cultural
diversity, ensuring that the curriculum reflects pluralism in
musical traditions across societies. This would help students
of all backgrounds connect with the music they study and
make the education more inclusive. In addition, Yang [35]
explores the implications of different educational
philosophies, including constructivism and pragmatism, on
music curriculum design; he advocates for a balanced
approach that embeds performance, theory, and creative
expression. This balance is critical to developing well-
rounded musicians who can demonstrate technical
competencies while emotionally expressing music.

Yang and Luo [34] address challenges that recent trends in
educational policy have set, especially the increased focus on
standardization and accountability in music education. Such
a shift in trends also means that music teachers are expected
to work within broader educational frameworks while
maintaining artistic integrity and ensuring emotional
expressiveness among students. Luo [18] elaborates further
on the integration of technology into music education by
investigating how digital tools and media literacy have
affected music teaching. The inclusion of technology in their
learning process helps students learn better and also opens
new opportunities for creativity and expression in music
education, according to [18].

The system of music education in China has recently
undergone several reforms under the influences of internal
policy shifts and those of global trends. The research by Yang
and Wang [32] explores the historical process of development
that music education in China has undergone: from an
overwhelming dominance of traditional Chinese music to the
integration of Western and Chinese music into the curriculum.
Such a shift reflects the wider trend in China's development
pertaining to the need to balance the preservation of cultural
heritage and modernization. Wang [30] comments on the
increased penetration of Western musical traditions into the
corpus of Chinese education. These reforms are targeted at
making the music education curriculum more diverse and
inclusive to eventually prepare the student for a globalized
music industry.

Even with the progress made so far, challenges remain

constant in the Chinese policies on music education. Zhu et
al. [42] and Dai [2] describe ongoing issues that range from
resource imbalances and inadequate teacher training to the
need for more effective integration of technology in the music
curriculum. These challenges reflect broader global trends in
education, where technology has reshaped how music is
taught and experienced. As such, it remains a critical focus for
policy at the government level to make sure that music
education secures a place for continued development and
growth through funding, teacher development, and curricular
reform.

5. Theoretical Frameworks in Music
Education

Music education is contextualized within a variety of
theoretical positions that underpin the practices and methods
through which it is conducted. At the core of these theoretical
conceptualizations is the notion of music as multi-
dimensional, with cognitive, emotive, social, and cultural
aspects. The philosophy of "Music Matters" centered on
notions of music as praxis, or that musical understanding is
inextricably intertwined with the instantiation of music
through making or listening. The idea of an approach in
musicianship where practical issues become the forefront in
music education rather than just purely theoretical [23]. Such
approaches chime with an increasing focus on student-
centered learning and on real-world learning within music
educational discourses.

As pointed out, Small's (2021) "musicking" emphasizes the
sociality of musical experience, and the education process
could thus not be confined to developing one's individual
skills but needs to be placed within wider cultural and
communal contexts. In this respect, sociocultural theories of
cognitive development, such as Vygotsky's (2020) theory on
social interaction and utilization of cultural tools, find
applications in contemporary music education research. In
contrast, work inspired by Vygotsky (2020) has led to more
focus in music education on the areas of collaboration and
cultural relevance. Finally, the emotional element in the
learning of music is perhaps also strongly highlighted. Juslin
and Sloboda's 2020 update regarding the relationship between
music and emotion identifies the expressional aspect as an
inherent attribute of musical experience [44]. This view aligns
with Hargreaves, Miell, and MacDonald's [45] research on the
social and psychological aspects of music education,
emphasizing its impact on emotional intelligence, personal
well-being, and social cohesion. These emotional dimensions
of music education have become a focal point for programs
aiming to foster both artistic skills and emotional growth
among students [45].

Recent trends in music education theory favor a more
holistic, student-centered approach. Schafer's "The New
Soundscape" and Wiggins' theories on creative music-making,
both published in 2020, argue for pedagogies that foreground
creativity, improvisation, and student agency. These
methodologies challenge traditional, performance-oriented
models and foster a broader and more inclusive understanding
of musical learning that values exploration and artistic
expression alongside technical mastery.

Another key theme is the reshaping of music education
through technology. Ruthmann and Mantie [24] note that
digital tools and media literacy need to be integrated into the
music curriculum, as the digital age has radically changed



how music is created, shared, and taught. This shift reflects a
growing trend toward incorporating technology into all fields
of education and the potential of online platforms for
democratizing music education globally.

Cross-cultural comparisons in music education theory
provide insight into a variety of pedagogical approaches. For
instance, Campbell [36] discusses global perspectives in
music education, with an emphasis on cultural diversity and
inclusion in teaching practices. This comparative approach
fosters an understanding of the global scope of music
education and its various cultural manifestations, reinforcing
the notion that music education should reflect a wide array of
musical traditions [36].

Challenges and innovations continue to characterize
contemporary Chinese music education. Wang [30] discusses
the ongoing struggles to balance tradition with modernity,
especially in adapting to the changing social and
technological environment. Innovations in teaching methods,
integration of technology, and curriculum development are
central to addressing these challenges and ensuring continued
growth in music education in China.

6. Comparative Analysis of Music
Education Approaches

A key element of comparative analysis in music education
is understanding diverse perspectives across the globe. Recent
scholarship places a strong emphasis on the necessity for a
broader, more inclusive perspective that focuses on how
different cultures teach and learn music. del Barrio and Arus
[4] insist on the importance of considering global perspectives,
noting how cultural differences influence practices of music
education. de Vries [3] builds on this by contrasting various
educational philosophies, examining their implications for
how music is taught worldwide. This comparison provides
insights into how cultural, social, and philosophical contexts
shape the music education landscape across countries.

The contrast between traditional and modern approaches to
music education has been a longstanding theme.
Kenzhegalieva et al. [13] discuss the tension between
traditional methods, which often focus on Western classical
music, and more contemporary, inclusive approaches that
prioritize creativity, improvisation, and diversity in musical
genres. This shift reflects global trends in music education
that emphasize fostering students' creativity and personal
expression rather than adhering strictly to canonical Western
music traditions. Tshishonga and Makalela [27] also add to
this debate by arguing that student agency is what should be
the emphasis in music-making and creative work in
contemporary music education curricula.

Comparative analysis also shows significant differences
between Eastern and Western music education systems. Zhao
[41] discusses how music education in Asia, specifically
China and Japan, differs from Western music education. Zhao
points out that the Eastern education system, deeply rooted in
Confucian philosophy, often focuses on technical skill, rote
learning, and collective performance, while the Western
system promotes individual expression and music theory.
This contrast underlines the different values and pedagogies
that exist in the East and West. Moreover, the place of
traditional music in both systems represents another point of
divergence, since Western education systems often focus on
universal music theory and practice, while the Eastern system
retains strong links to their cultural musical heritage [41].

The other key area of comparison involves the role of
technology in music education. Zhumabekova et al. [43]
discuss how the inclusion of digital tools and technology
varies across educational settings. They point out how
technology can enhance creativity, increase access to music
education, and allow for a variety of pedagogies. Yet, not all
schools have equal access, and specialized training for
educators is also an issue. The role of technology in music
education is an evolving one, and it is becoming increasingly
important as the creation, performance, and learning of music
are now reliant on digital platforms [43]. This trend reflects
global shifts toward incorporating digital literacy into
education, further emphasizing the need for flexibility and
innovation in music teaching.

The evolution of Chinese music education provides a
compelling case for the integration of traditional and modern
approaches. Historical events, such as the Cultural Revolution,
had a great impact on the development of music education in
China. The period following the Cultural Revolution saw
efforts toward incorporating Western musical practices with
the revival of traditional Chinese music, leading to a unique
blend of educational methodologies. Contemporary Chinese
music education still seeks a balance between these influences,
encompassing both Western pedagogical practices and
traditional Chinese music [33]. Even government policies in
China reflect this blending in shaping music curricula to meet
broader social and political goals while keeping connections
to cultural heritage [37].

7. Emotional Expression in Music
Education

The centrality of emotional expression in music education
is well-established in the literature. Emotional expression is
not just a byproduct of musical activity, but a core component
of it. Their work delves into how emotions are communicated
through music, offering insights into the psychological
processes involved [6]. The emotion in music education,
advocating for a curriculum that nurtures emotional
understanding and expression as key components of
musicianship [12].

The concept of emotional intelligence in music education
has gained significant attention. Rauduvaité and Zibéniené
[21], in discussing musical experiences and emotional well-
being, describe emotional intelligence as the ability to
perceive, understand, manage, and use emotions effectively.
This concept is increasingly being applied to music education,
as researchers explore how music learning can enhance
emotional intelligence and vice versa. Music serves as a
medium for emotional self-regulation, highlighting the
therapeutic aspects of musical engagement [14].

Cultural variations in emotional expression in music
education are a critical area of study. Wang and Zhao [31]
emphasize the need to consider cultural diversity in music
education, including how different cultures express and
perceive emotions through music. This perspective is crucial
in understanding the global scope of music education and its
various cultural manifestations, as noted by Li and Sun [16],
who explore emotional expression in Chinese music
education contexts.

The relationship between affect, cognition, and music
education is another important theme. Rauduvaité and
Zibéniené [21] explore the link between affective experiences
and cognitive development in music learning, suggesting that



emotional engagement is key to meaningful musical
experiences. This view aligns with the constructivist theories
of learning, which emphasize the role of emotion in cognitive
development.

The role of emotional expression in music performance and
composition is also extensively discussed. Fu [6] examines
how performers convey emotions to the audience,
highlighting the skills and techniques involved. Similarly,
Jiang [12] explores emotional expression in music
composition, discussing how composers use music as a
medium to express and evoke emotions.

The traditional Chinese approach to music education is
deeply rooted in Confucian and Taoist philosophies, where
music is seen as a means to achieve moral refinement and
emotional balance. This historical context is crucial for
understanding the role of emotional expression in
contemporary Chinese music education. Authors like Zhang
and Wang [39] have explored these philosophical
underpinnings, emphasizing the long-standing belief in the
power of music to cultivate emotions and character.

In recent years, there has been a noticeable shift in Chinese
music education towards greater emphasis on emotional
expression. This change aligns with global trends in music
education that prioritize emotional engagement alongside
technical proficiency. As discussed by Liu et al. [17], the
modern Chinese music curriculum increasingly incorporates
elements that foster emotional awareness and expression,
reflecting a broader educational goal of nurturing well-
rounded individuals.

The influence of Chinese culture on emotional expression
in music education is significant. Zhang and Wang [39] have
examined how traditional Chinese music's emotional content
is conveyed in educational settings, highlighting how these
cultural expressions are unique and deeply tied to Chinese
history and societal norms. This cultural specificity in the
expression of emotion through music is a critical aspect of
understanding music education in China.

The integration of Western music education methodologies
with traditional Chinese approaches has created a unique
landscape for emotional expression in music. As discussed by
Liu et al. [17], this synthesis offers a diverse palette of
emotional experiences for Chinese students, blending the
expressiveness of Western music with the subtlety and depth
of traditional Chinese music.

In the context of performance, the expression of emotion in
Chinese music education takes on unique characteristics. As
explored by Fu [6], traditional Chinese musical performances
often emphasize subtlety and restraint in emotional
expression, in contrast to some Western music traditions
which may prioritize overt emotional display. This contrast
provides insight into how cultural norms shape emotional
expression in music.

The role of government policies in shaping music
education and, consequently, emotional expression, cannot be
overlooked. Wang and Zhao [31] discuss how government
directives and educational reforms in China have influenced
the teaching of music, including aspects related to emotional
expression. These policies reflect broader social and political
objectives, including the promotion of national identity and
cultural values.

8. Musical Expression and Technique

The role of emotional expression in music education is a
critical area of focus in the field. Research highlights the

importance of emotions in both learning and performing
music, underpinning the educational strategies employed in
music classrooms. Valero-Esteban et al. [28] provide a
significant  theoretical perspective, emphasizing the
importance of emotional experiences in music education.
They argue that understanding and expressing emotions
through music is a central component of being musically
educated. Gu et al. [9], in their extensive work on music and
audience perception, discuss the psychological processes
underlying emotional expression in music, highlighting the
importance of emotion in music perception and performance.

Rauduvaité et al. [22] introduced the concept of emotional
intelligence in educational contexts, which has implications
for music education. Their framework suggests that the ability
to recognize, understand, manage, and use emotions
effectively can be enhanced through music education. This
idea is expanded upon by Valero-Esteban et al. [28], who
explore music as a tool for emotional self-regulation,
suggesting that engagement with music can contribute to the
development of emotional skills.

Rauduvaité et al. [22] also emphasize the role of culture in
shaping emotional expression in music education. Different
cultures express and perceive emotions through music in
diverse ways, and understanding these variations is crucial for
a global perspective on music education.

The impact of emotional expression on musical
performance and creativity is a key area of focus. Gu et al. [9]
explore how musicians convey emotions to audiences,
discussing the skills and techniques involved in expressive
performance. Grimaud and Eerola [8] examine the role of
emotion in the creative process of music composition,
showing how composers use music as a vehicle for emotional
expression.

Rauduvaité et al. [22] and Valero-Esteban et al. [28] have
explored the integration of emotional expression in music
curriculum and pedagogy. They advocate for educational
approaches that engage students emotionally, promoting a
more comprehensive and holistic form of music learning.

9. Cultural Context and Music
Education

Understanding the cultural context is pivotal in music
education as it shapes how music is taught, perceived, and
valued across different societies. This theme explores how
cultural factors influence music education and how
educational practices reflect and perpetuate cultural values.
Wang [30] emphasizes the importance of incorporating global
perspectives in music education. He argues for the inclusion
of diverse musical traditions in curricula to foster cultural
understanding and respect. This view is supported by Gong
[7], who explores multicultural music in education and
highlights the need for culturally responsive teaching
practices.

Music education plays a significant role in shaping cultural
identity. Koval et al. [15] discuss how music education can be
used to strengthen cultural identity, particularly in
multicultural societies. They stress the need for music
educators to be aware of the cultural backgrounds of their
students to facilitate more inclusive and effective teaching.

The role of traditional music in contemporary education is
a significant theme. Zhan [38] explores the challenges and



opportunities of integrating traditional music into modern
educational settings, arguing that this can enrich students'
musical experiences and deepen their cultural understanding.

Exploring cross-cultural music education practices,
Rehfeldt et al. [22] highlight the exchange of music
pedagogies across different cultures. They examine how
educators can adapt teaching methods from various cultural
backgrounds to enhance the learning experience. The
influence of cultural policy on music education is a critical
area of study. Ho [10] discusses the impact of governmental
policies on music education, including how these policies can
support or hinder the preservation and promotion of cultural
music traditions.

Cultural competence in music educators is increasingly
recognized as vital. Meenanan et al. [21] discuss the
importance of cultural competence in teaching, suggesting
that educators need to understand their own cultural biases
and the cultural backgrounds of their students to teach
effectively. The traditional approach to music education in
China is deeply rooted in its rich historical and philosophical
heritage. Ho [10] explores how Confucian and Taoist
philosophies have historically shaped the teaching and
perception of music in China, emphasizing its role in moral
and emotional development. This historical perspective is
essential for understanding the unique characteristics of
music education in China.

The Cultural Revolution had a profound impact on music
education in China, as discussed by Ho [10]. The post-
revolutionary period saw significant reforms in music
education, aiming to revive and restructure the system. These
reforms led to an increased openness to Western musical
influences while striving to preserve traditional Chinese
music, reflecting a blend of cultural preservation and
modernization.

The integration of Western and Eastern methodologies in
music education in China is a key area of focus. Ho [10]
examines how this blend offers a diverse range of experiences
to students, merging the expressiveness of Western music
with the subtlety and depth of traditional Chinese music. This
synthesis presents unique challenges and opportunities in
developing a culturally responsive music curriculum.

10. Experiential Perspectives in Music
Education

Experiential learning in music education focuses on the
'learning by doing' approach, emphasizing the importance of
active engagement and direct experience in the learning
process. This approach aligns with the educational theories of
Dewey, who advocated for experiential learning across
disciplines, including music [1]. Dewey’s philosophy, which
emphasizes the role of experience in education, has
significantly influenced music education. His ideas about the
importance of interaction between the student and the
environment in the learning process are explored in depth
within experiential frameworks applied to music [1], which
advocate for a hands-on, experience-based approach.

Constructivist theories, as discussed by Piaget and
Vygotsky, have also impacted music education. These
theories emphasize learning as an active, constructive process
where learners build new ideas or concepts based upon their
current/past knowledge. Boucher and Moisey [1] and Tang
[26] have applied these theories to music, focusing on
student-centered learning and creative exploration through

soundscapes and technology-enhanced music composition.

Performance is a key component of experiential learning in
music. Tang [26] discusses how performing music allows
students to apply concepts in a real-world context, deepening
their understanding and enhancing their skills. The act of
performing can be both a learning process and a
demonstration of learning. Boucher and Moisey [1] explore
the role of composition and improvisation in music education
as forms of experiential learning. These activities encourage
students to experiment, take risks, and express their musical
ideas, fostering creativity and personal expression.

Ruthmann and Mantie [24] highlight the importance of
including diverse cultural perspectives in experiential music
education. Experiencing music from different cultures can
broaden students' understanding and appreciation of music as
a global language. Technology's role in experiential learning
in music education is significant. Tang [26] discusses how
digital tools and media can enhance the experiential learning
process by providing new ways for students to create, perform,
and interact with music.

11. Key Findings, Future Directions and
Policy Implications

The future of music education is increasingly focused on
the integration of technology. Tuan and Nguyen (2021)
highlight the importance of digital tools and online platforms
in enhancing learning and teaching, a trend that future policies
must address by providing equitable access to these
technologies. In China, the potential of digital tools in
transforming music education, especially in rural areas, is
growing (Liu & Chen, 2023). Future policies should focus on
expanding digital infrastructure and incorporating technology
into the music curriculum.

A more holistic approach to music education is also gaining
traction. Li and Zhang (2025) suggest that music education
should balance technical proficiency with creative expression,
cultural understanding, and emotional engagement. This shift
could result in curriculum revisions that embrace diverse
musical genres and creative practices like improvisation and
composition. In China, there is a need to balance traditional
Chinese music education with Western influences (Zhao,
2021), suggesting a hybrid approach that integrates both
traditions, particularly for string instruments.

Inclusivity and diversity in music education are
increasingly recognized as essential. Rauduvaité et al. [20]
call for broadening the musical repertoire to include a variety
of cultural backgrounds, making music education more
reflective of a diverse society. This could lead to policies that
encourage multiculturalism and diversity in music education
programs. However, access to quality music education in
China remains unequal, particularly in rural and
underprivileged areas [38]. Addressing these disparities will
require policies that ensure equitable access to music
education for all socio-economic groups.

Community engagement and sustainability are emerging as
critical aspects of music education. Dobrota (2021)
emphasizes the role of music in community building and
social change, suggesting policies that support community
music programs and outreach initiatives. Additionally, Zhang
and Wang (2025) argue for teaching methods that foster
creativity and improvisation in China’s music education
system, moving away from rote learning and technical
proficiency.



The professional development of music educators and
sufficient funding are essential for future growth. Li (2021)
and Zhao [40] stress the importance of ongoing training and
international exchange opportunities for educators, while Liu
(2023) and Tuan and Nguyen (2021) emphasize the need for
strong government and private sector support. To ensure the
success of these initiatives, future policies must invest in
comprehensive professional development programs and
increase funding to sustain and enhance music education.

12. Conclusion

The review of the role of music education in developing
musical and emotional expression in learners shows how
attitudes toward music pedagogy are evolving. Music
education used to concentrate on technical expertise and
discipline, and there was a tendency towards institution-based
training at the expense of emotional engagement. Current
advancements in music teaching, however, more and more
recognize the role of emotional expression as part of learning
music. This change underlines the necessity of an equilibrated
educational system which forms technical abilities and the
skill of expressing emotion by music.

By this review, it has been established that music education
plays an important role in shaping learners' emotional and
artistic development. Various instruments, vocal training, and
pedagogical methods are behind the creation of emotional
depth, enabling students to connect more deeply with music
and their audience. Challenges still abound, including the
dominance of technical strictness over artistic interpretation
and the lack of systematic pedagogical models that explicitly
integrate emotional expressiveness into music training.

Global trends in music education demand greater balance
in bringing together technique and expression. Research
compares that while Western music training leans towards
nurturing  creativity, = improvisation, and  personal
interpretation, traditional Eastern practice emphasizes
discipline and proficiency. By merging these two perspectives,
music education can become more comprehensive and
satisfying for the student.

Lastly, this review calls for ongoing study of effective
teaching practices that marry emotional expressiveness with
technical instruction. The findings also call for curriculum
reform with an emphasis on holistic musical education,
whereby students learn not just technical proficiency but also
the art of communicating richly emotionally through music.
This reform will heighten individual musicianship and create
a more expressive and emotionally active musical culture.
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