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ABSTRACT

Writing poses a significant challenge for most students who struggle with brainstorming.
Among many mobile Al tools, ChatGPT can help alleviate writing difficulties. Nevertheless,
the use of mobile Al tools, especially ChatGPT, for brainstorming in a writing class has not been
fully investigated. Thus, this study aims to inspect the acceptance of EFL (English as a foreign
language) students regarding using ChatGPT for brainstorming in a writing class. The present
study employed quantitative and qualitative approaches with a 5-point Likert scale question-
naire and a semi-structured interview. 257 EFL students at a private Vietnamese university
with prior experience using ChatGPT for writing brainstorming participated in the study.
The results revealed that the university students in this study responded positively to using
ChatGPT to support them in enhancing their writing quality regarding perceptions of ChatGPT,
actual practice, the advantages, and disadvantages. Nonetheless, some difficulties were also
addressed to assist EFL students in enhancing their writing skills. Several solutions to using
ChatGPT in writing were explored in this study to boost students’ writing performance.
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1  INTRODUCTION

Writing is an intricate language skill that students must consistently practice
to fully grasp all its components [1]. Effective writing demands an understanding
of comprehensive linguistics concerning macro and micro writing skills [2].
Consequently, learning success critically depends on the proper use of a learning
strategy [3]. Furthermore, if the methods align with the learning environment,
students’ motivation can be strengthened [4].

With the rise of technology, students now have greater access to education
through online platforms [5] for study purposes, especially with mobile Al tools that
assist with instant help, adaptive learning, and personalized feedback. Various syn-
chronous and asynchronous platforms are used in classrooms to enhance learning
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experiences [6]. Among mobile-based Al tools, ChatGPT has become a useful resource,
facilitating students to partake in language acquisition and brainstorming activities
with flexibility. ChatGPT provides prompt and customized responses, supporting
students in improving their language, communication, and critical thinking skills [7].

ChatGPT is being used more frequently via mobile devices than desktops,
prompting significant inquiries on its impact on student involvement, usability,
and efficacy in brainstorming. Mobile access facilitates real-time feedback and
improves accessibility; nonetheless, it may also introduce distractions and affect stu-
dents’ interactions with Al-generated information. Despite the growing significance
of ChatGPT in language learning, few studies have examined its effectiveness in
writing—particularly in the Mekong Delta of Vietnam.

To address this gap, this study explores the role of mobile Al tools in writing
instruction, focusing on ChatGPT-assisted brainstorming. The research aims to
answer the following questions:

1. What are university students’ views about using ChatGPT for brainstorming
in writing?

2. How do students perceive the pros and cons of utilizing ChatGPT for brainstorm-
ing in writing?

By investigating these aspects, this study contributes to a deeper understand-
ing of mobile Al-assisted learning environments and their implications for writing
development.

2  LITERATURE REVIEW
2.1 ChatGPT and its growing role in education

ChatGPT can provide replies to students’ needs; thus, students are capable of
grasping innovative ideas and personalized responses [8]. With its huge benefits,
there has been a growing number of users. ChatGPT has had tremendous success
since 2023, thereby becoming one of the most rapid technology tools [9] because its
use across industries, as well as its ability to provide instant outputs, is unmatched.
As mentioned by Lavidas et al. (2024), the connection of Al tools such as ChatGPT in
academic settings has been a key factor in enhancing students’ engagement to apply
innovative technologies for their learning purposes [10].

2.2 Brainstorming as a writing strategy

Brainstorming is a strategy to aid students in initiating ideas for their writing
performance [11]. Students can not only gather initial thoughts but also generate
new ideas for their writing [12]. Furthermore, as Karakose et al. (2023) point out,
incorporating brainstorming techniques in the writing process encourages students’
critical thinking and self-efficacy, leading to improved academic performance [13].

2.3 Chat GPT in language learning and mobile education

ChatGPT performs a crucial role in all educational levels [14]. ChatGPT also simu-
lates daily-life conversations and provides immediate feedback on their grammar as
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well as vocabulary; therefore, it enhances students’ language skills [15]. Therefore,
this tool can be utilized to promote students’ performance [16].

2.4 Effectiveness of ChatGPT for writing and brainstorming
in mobile environments

ChatGPT, with its large data stores, can enable itself to understand and interpret
users’ inputs and produce relevant responses [17]. Consequently, ChatGPT plays
a crucial role as a writing assistant in different subjects [18]. Thanks to ChatGPT,
students and teachers can explore diverse angles of their domain [19].

ChatGPT allows users time for brainstorming, as it can provide a variety of new
ideas related to topics, themes, and viewpoints as well [20]. Students who tend to
write in other languages may find ChatGPT’s text translation helpful with accurate
grammar and vocabulary [21]. As a result, ChatGPT can enhance students’ writing
skills faster [22, 23]. Students can use ChatGPT’s features on mobile phones, which
helps them think through ideas and improve their writing skills with ease. Lavidas
et al. (2024) offered deeper insight into this phenomenon and demonstrated how Al
tools like ChatGPT encourage learners to participate actively as a result of the ATl’s
personalized, user-friendly interface.

ChatGPT can do more than provide ideas; it can analyze written texts and offer
feedback on various writing features like vocabulary and word choice [24]. Students
improve their writing abilities by receiving guidance and assistance from this
tool for their successful writing [25]. ChatGPT not only facilitates students’ writing
performance but also the effectiveness of their compositions [26].

3  METHODOLOGY
3.1 Research design

The research employs a descriptive research design to investigate English as a
foreign language (EFL) students’ opinions of ChatGPT employment in writing, as it
can clarify the reality regarding people’s perspectives [27].

Convenience sampling is useful; however, it does have drawbacks like the
probability of bias, which includes a lack of representation from certain groups
and an overall failure to generalize. In order to address these biases, diversity in
participants was achieved through different levels of language proficiency and
gender balance. Students from the Mekong Delta region were chosen because their
specific language and education context were pertinent to the purpose of the study.
The implications of the result are not applicable for other areas that have differing
socio-economic and cultural circumstances.

3.2 Participants

A total of 257 EFL students got involved in the survey. The convenience sample
technique was used to let the researcher accumulate information from the available
participants when the research was being conducted. These individuals are all
freshmen to senior university students, whose ages range from 18 to 23, attending
various universities in Vietnam’s Mekong Delta. Additionally, all participants had
four months of experience using ChatGPT in writing. Students use mobile devices in
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class for numerous academic activities via ChatGPT to generate ideas in academic
writing with permission. Therefore, their composition can reach higher achievement.

Table 1. Demographic information of the participants

Variable and Modalities Frequency Percent

Gender Male 120 47
Female 155 53
Age 18 215 78.2
19 20 7.3

20 15 5.5

21 25 9

Years of study 1st 220 80
2nd 15 3.5

3rd 15 5.5

4th 25 9

3.3 Instruments

To answer the research questions, a mixed-methods approach was employed,
incorporating quantitative and qualitative data [28]. In the first section, a question-
naire was used to gather data about how EFL students perceive utilizing ChatGPT
for brainstorming in their writing. For the quantitative approach, a questionnaire
was adapted from Jamoom [29]. The questionnaire of 16 items was categorized into
five key areas: perceived usefulness, perceived attitude, perceived benefits, and per-
ceived drawbacks. The items were rated on a 5-point Likert scale, from strongly
disagree to strongly agree (from one to five). In the second segment, students’ percep-
tions regarding the usage of ChatGPT for brainstorming in writing were examined
using qualitative data from semi-structured interviews with open-ended questions.

Ten participants were interviewed with the six questions: (1) Do you agree that
ChatGPT is beneficial to brainstorming in writing?; (2) Do you agree that ChatGPT
is easy to use for brainstorming in writing?; (3) Do you have positive views of uti-
lizing ChatGPT for brainstorming in writing?; (4) Will you continue using ChatGPT
for brainstorming in writing class in the future?; (5) What are three primary pros
of ChatGPT for brainstorming in writing?; and (6) What are three main causes of
ChatGPT for brainstorming for writing?

To collect quantitative data with the acceptance of each lecturer, these partici-
pants were sent the link to the questionnaire. The process of data collection lasted
for 20 minutes. The answers were recorded on the Google Doc form and used for this
stage of the research. To gather qualitative data, multiple appointments were arranged
between the researchers and the respondents. Individual interviews were conducted,
lasting around 45 minutes, with responses meticulously documented and transcribed
for subsequent analysis. Prior to official involvement, the students were provided
with detailed information regarding the study, their responsibilities, and the option
to refrain from answering any sensitive questions that would induce discomfort.
The participants were requested to sign a consent form affirming that their partici-
pation was voluntary and that they might withdraw from the study at any moment.

To examine the validity of the survey before the collection of data, numerous peers
checked the survey with a great deal of carefulness. Statistical Package for the Social
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Sciences (SPSS) version 25 was employed to evaluate the quantitative data to certify
the questionnaire’s reliability. The finding indicated that the alpha value for Cronbach
was .94, which can ensure the questionnaire’s sufficient reliability. The questionnaire
was designed with bilingual items. These participants had some freedom to answer
in either English or Vietnamese. Such responses were then translated into English.

4  FINDINGS AND DISCUSSION

4.1 The findings from the questionnaire

Table 2. Mean score of students’ views on using ChatGPT for brainstorming in writing

N Minimum Maximum Mean (M) SD

Students’ perception of the use of ChatGPT 257 2.00 5.00 3.96 0.72
for brainstorming in writing

Table 3. Mean scores of four clusters of students’ views on using ChatGPT for brainstorming in writing

Clusters N  Minimum Maximum Mean(M) SD
Students’ perceptions on using ChatGPT for 257 2.00 5.00 3.96 0.72
brainstorming regarding “perceived usefulness”
Students’ perceptions on using ChatGPT for 257 1.50 5.00 3.94 0.77
brainstorming regarding “perceived attitude”
Students’ perceptions on using ChatGPT for 257 2.00 5.00 3.97 0.80
brainstorming regarding “perceived advantages”
Students’ perceptions on using ChatGPT 257 1.00 5.00 3.59 0.90
for brainstorming regarding “perceived
disadvantages”

The findings of a 16-item questionnaire are presented in Table 1. It indicates that
students perceive utilizing ChatGPT for brainstorming in writing fairly positively
(M = 3.96, SD = 0.72). The results are described in Table 2, which shows students’
mean agreement degrees were at a relatively high level (from 3.59 to 3.97).

Students’ views on using ChatGPT for brainstorming in writing regarding
“perceived usefulness”

Table 4. Students’ views of using ChatGPT for brainstorming in writing regarding perceived usefulness

N Minimum Maximum Mean (M) SD

1.1 find utilizing ChatGPT to be simple 257 1 5 418 0.81
and convenient.

2.1 Dbelieve ChatGPT can help me brainstorm 257 1 5 4.04 0.85
for writing more effectively.

3. Learning writing with ChatGPT is enjoyable. 257 1 5 3.92 0.94

4.1 feel that I can easily understand the writing 257 1 5 3.97 0.88
content provided by ChatGPT.

5.1 think ChatGPT can help me save time 257 1 5 3.78 0.98
in brainstorming for writing.

6. I want to utilize ChatGPT for brainstorming 257 1 5 3.89 1.01
in writing in the future.
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According to Table 2, students’ perceptions of ChatGPT’s perceived value for writ-
ing brainstorming were rather positive (M = 3.96, SD =.71) among their responses.
Table 3 illustrates that the highest degree of agreement was reached when students
thought that using ChatGPT in writing would be easy and convenient (M = 4.18,
SD =0.81). Then, the students reckoned that using ChatGPT in writing is more pleas-
ant M = 3.92, SD = 0.94), which could aid them in learning writing more efficiently
(M = 4.04, SD = 0.85). Next, the students expressed the least amount of agreement
(M =3.97, SD = 0.88) that they could easily understand the writing material offered
by ChatGPT. In addition, the students (M = 3.89, SD = 1.01) desired to utilize ChatGPT
for future brainstorming writing. In conclusion, most of the students thought that
using ChatGPT would facilitate their brainstorming in writing.

Students’ views of using ChatGPT for brainstorming in writing regarding
“perceived attitude”

Table 5. Students’ views of using ChatGPT for brainstorming in writing regarding perceived attitude

N Minimum Maximum Mean (M) SD

7. Tuse ChatGPT to increase my interest and 257 1 5 3.68 1.10
motivation for brainstorming in writing.

8. [ use ChatGPT to improve my brainstorming 257 1 5 4.04 0.99
in writing.

9. T'use ChatGPT to improve my ideas in writing. | 257 1 5 3.92 0.75

10. I use ChatGPT to help me gain a deeper 257 1 5 3.97 0.92

understanding of the English language
and culture in writing.

From Table 2, students’ perception of utilizing ChatGPT for brainstorming in writ-
ing regarding perceived attitude was quite high (M = 3.94, SD = 0.77). In Table 4,
the students believed they utilized ChatGPT to boost their interest and motivation
in writing brainstorming (M = 3.68, SD = 1.10) with the least amount of agreement.
Conversely, the greatest degree of agreement was given to the student’s statement
that they used ChatGPT to enhance their writing brainstorming (M =4, 04, SD =0.99).
The students then claimed to have utilized ChatGPT to enhance their writing con-
cepts (M =3.92, SD =0.75). Following that, the students thought that ChatGPT assisted
them in writing with a greater comprehension of the English language and culture
(M = 3.97, SD = 0.92). In summary, most students had a positive attitude towards
using ChatGPT for brainstorming in writing.

Students’ views of using ChatGPT for brainstorming in writing regarding
“perceived benefits”

Table 6. Students’ views of using ChatGPT for brainstorming in writing regarding perceived benefits

N Minimum Maximum Mean (M) SD

11. I think ChatGPT can help me improve 257 1 5 4.06 91
the quality of my writing.

12. I believe ChatGPT can provide me with 257 1 5 3.89 94
more writing learning opportunities.

13. I think ChatGPT can help me enhance 257 1 5 3.94 87
my writing abilities.
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As the results described in Table 2, students’ perceptions regarding the advan-
tages or perceived benefits of ChatGPT for brainstorming in writing were fairly high
(M =3.97, SD = 0.80). According to Table 5, students believed that ChatGPT provided
them with more opportunities to learn writing, which was quite high (M = 3.89,
SD = .94), which presented the least value of the agreement. In contrast, the highest
amount of agreement was collected through students’ confirmation that the quality
of their composition was better with the assistance of ChatGPT (M = 4.06, SD = .91).
Besides, the high degree of agreement was recorded when students admitted the
advantages of using ChatGPT. To conclude, most of the students agree that ChatGPT
can aid them in improving their writing ability.

Students’ views of using ChatGPT for brainstorming in writing regarding
“perceived drawbacks”

Table 7. Students’ views of using ChatGPT for brainstorming in writing regarding perceived drawbacks

N Minimum Maximum Mean (M) SD

14. I think ChatGPT may have issues with 257 1 5 401 1.02
plagiarism or information leakage.

15. I think ChatGPT’s responses may contain 257 1 5 3.93 1.03
some inaccurate information.

16. I think ChatGPT is not helpful for my English | 257 1 5 2.83 1.35
writing.

From Table 2, the mean score of students’ views regarding the perceived draw-
backs of ChatGPT was pretty high (M = 3.59, SD = 0.90). In Table 7, students thought
that ChatGPT was not helpful for their English writing (M = 2.83, SD = 1.35). On the
contrary, the highest degree of agreement was recorded when students think that
ChatGPT may have issues with plagiarism or information leakage (M = 4.01,
SD =1.02). Additionally, students believed that ChatGPT’s responses would give some
inaccurate information, which was fairly high (M = 3.93, SD = 1.03). In summary,
several students admitted having encountered several difficulties using ChatGPT for
brainstorming in their writing.

4.2 Results from the interviews

To investigate students’ views of utilizing ChatGPT for brainstorming in writ-
ing, ten students were interviewed about perceived usefulness, perceived attitude,
perceived benefits, and perceived drawbacks.

Perceived usefulness. Nine out of 10 participants agreed that utilizing ChatGPT
was useful in writing. The vast majority of participants expressed the belief that
ChatGPT may facilitate the generation of varied ideas and viewpoints, enabling them
to investigate various aspects of the writing topic. Some participants also believed
that ChatGPT could offer them the very first stage of brainstorming ideas in academic
writing, which enables students to get an initial step in bettering their composition.

For brainstorming in my writing class, I believe ChatGPT is helpful. In addi-
tion to the ideas I have suggested myself, ChatGPT can give me creative views
and ideas. (Student 4, interview extract)
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Nonetheless, student 6 expressed disapproval of ChatGPT due to its potential to
stifle creativity. He assumed that the students might become dependent on ChatGPT
for writing improvement. Instead, students are supposed to brainstorm and iterate
their ideas and then refer to ChatGPT’s suggestions. This tool could be used as a
reference for activating vocabulary related to a writing topic.

I do not think that ChatGPT is useful for brainstorming in my writing class.
From my perspective, I prefer articulating and finding ideas by myself; rather than
relying on a fixed list of ideas presented to me by ChatGPT because I could be way
more creative with my thinking. (Student 6, interview extract)

Perceived attitude. According to the results of the interview, six out of 10 students
had a favorable opinion of using ChatGPT for brainstorming when writing since it
can generate ideas and overcome writer’s block. Furthermore, these participants
believed that ChatGPT could enable students to efficiently outline their writing,
thereby conserving substantial time.

I have positive attitudes towards the use of ChatGPT for brainstorming in a
writing class because it can enhance writing ability, offer new insights, and assist
me in overcoming writer’s block. (Student 1, interview extract)

Two students, however, supposed that using ChatGPT for writing and brain-
storming would result in indolence and a lack of inventiveness. As a matter of fact,
relying on this tool to generate ideas may lead them to passive thinking.

I have negative attitudes towards brainstorming depending on ChatGPT.
Many students utilize ChatGPT without using their knowledge and sometimes
they use ChatGPT for other purposes which rapidly enhance their writing exams.
(Student 7, interview extract)

Similarly, the other two students had a neutral attitude toward utilizing ChatGPT
for writing brainstorming as this trend can lead to both pros and cons. Therefore,
students must utilize ChatGPT judiciously to maximize its benefits.

After several times using ChatGPT for writing, I have kept a neutral attitude
about using this platform for brainstorming in writing class. I mean it generates
a lot of ideas but not many of them are applicable, so I use a combination of
my knowledge and use ChatGPT. (Student 10, interview extract)

Perceived benefits. According to the results of the interviews, eight out of ten
students highly evaluated the ability of ChatGPT to provide a huge number of ideas
for their composition. Moreover, they shared the same satisfaction with the speed of
ChatGPT in writing.

Some main advantages of using ChatGPT for brainstorming include rapid idea
generation and exposure to diverse perspectives. (Student 8, interview extract)

In addition to its benefits, three out of ten admitted that using ChatGPT to collect
information before starting to write was very easy. Therefore, they can save a great
amount of time for other aspects of their work. Furthermore, they certainly obtain
adequate and essential vocabulary for their composition.
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It can help me save time because it is very easy to use and fast. (Student 4,
Interview extract)

Perceived drawbacks. As the analysis of students’ responses presented, most of
the students share one similarity regarding the drawbacks of ChatGPT. Seven out of
10 students claimed that they could be too dependent on ChatGPT.

Because of the convenience of ChatGPT, students are likely to rely on the
support of this tool. (Student 9, interview extract)

However, such convenience could easily lead to students’ laziness. In other
words, they did not need to spend time thinking of ideas; with the help of ChatGPT,
they had lots of different information for their writing.

Using ChatGPT frequently may make students lazier. (Student 6, interview
extract)

As a result, students lost their creativity in writing. Three students admitted that
ChatGPT reduced their ability to generate ideas on their own. Consequently, it is
prudent for teachers to provide students with explicit instructions to ensure they
utilize ChatGPT appropriately while enhancing their writing abilities. Even one of
those three students emphasized the influence of this matter on their writing ability.

Using ChatGPT may reduce my creativity to think of first ideas for my work.
(Student 6, interview extract)

5 DISCUSSION AND CONCLUSION
5.1 Discussion

This study aims to examine students’ views of ChatGPT in writing brainstorming,
falling into four categories: (1) perceived usefulness, (2) perceived attitude,
(3) perceived benefits, and (4) perceived drawbacks.

The questionnaire and interview results indicate that most students were favor-
able toward utilizing ChatGPT for brainstorming in writing. The findings align with
previous research [18], which suggests that ChatGPT can support idea development
and foster collaboration among learners. Furthermore, this study reinforces the
conclusions of [17, 18], demonstrating that ChatGPT enhances students’ ability to
comprehend inputs and generate relevant responses to writing prompts, solidifying
its role as an essential writing aid.

Regarding perceived attitudes, most students expressed a positive stance toward
using ChatGPT for brainstorming. This aligns with [19], where students generally
exhibited enthusiasm for integrating ChatGPT into their writing process. One signif-
icant advantage is the accessibility of ChatGPT anytime, anywhere through mobile
devices, making writing assistance more immediate and flexible. In comparison
with traditional brainstorming methods demanding scheduled sessions, mobile-
based ChatGPT permits students to generate their ideas, assisting in a more active
learning experience. This benefit reflects the changing landscape of mobile-assisted
writing instruction and emphasizes ChatGPT’s significance in mobile learning,
where flexibility and immediacy are key aspects.

12 International Journal of Interactive Mobile Technologies (iJIM) iJIM [ Vol. 19 No. 11 (2025)
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The findings of this study, along with those of [19], highlight ChatGPT’s strong
potential in generating ideas. Both the questionnaire and interview results reflect
students’ satisfaction with the tool’s convenience at the initial stage of writing.
Additionally, the study is consistent with [22, 23], which suggests that using ChatGPT
for brainstorming on mobile platforms promotes accessibility and efficiency, aiding
students in collecting information and structuring ideas with ease.

The integration of ChatGPT into a mobile learning environment also fosters
greater engagement. Research in interactive mobile learning technologies suggests
that students benefit from tools that provide immediate feedback and flexible learn-
ing processes, which ChatGPT can offer. The ability to interact with an Al-powered
assistant on mobile devices reduces barriers to learning as students can get immedi-
ate assistance outside of the classroom. However, even though ChatGPT has a lot to
offer in terms of accessibility and engagement, its use must be balanced with more
conventional teaching techniques to prevent students from becoming excessively
dependent on AL

Despite these benefits, the study also identifies concerns regarding over-reli-
ance on ChatGPT, a drawback that aligns with findings from [22, 23]. Students who
depend too heavily on Al-generated suggestions may experience reduced critical
thinking and creativity in writing. Furthermore, mobile-based learning results in
additional challenges, such as distractions from notifications, social media, and lim-
ited screen space for extensive text editing. These factors may affect students’ abil-
ity to engage deeply with brainstorming tasks compared to a desktop environment.
These issues show how crucial it is to make sure that students get the most out of
ChatGPT without becoming unduly reliant on it. To preserve critical thinking abil-
ities and creativity, one possible tactic is to encourage students to use ChatGPT in
conjunction with more conventional brainstorming methods such as mind mapping
or cooperative group discussions.

Expanding ChatGPT’s role in mobile learning requires integrating more active
factors, similar to those found in other mobile educational technologies. Features
such as personalized prompts, voice input for brainstorming, and multimodal Al
assistance (e.g., combining text and visual brainstorming tools) could further enhance
its effectiveness. By encouraging students to interact with the tool more actively
rather than merely accepting Al recommendations, these features could reduce
worries about over-reliance. Furthermore, adding these interactive capabilities can
strengthen ChatGPT’s position as a component of the mobile learning environment.
Future studies should explore how ChatGPT can be optimized for mobile usage to
facilitate more interactive and personalized writing support.

By broadening the discussion to include ChatGPT’s role as a mobile educational
tool, this study bridges the gap between Al-assisted writing support and the increas-
ing field of mobile learning technologies. Understanding how students engage
with ChatGPT in mobile contexts provides valuable insights into its potential for
improving both accessibility and learning outcomes in digital education.

5.2 Conclusion

Regarding students’ perspectives about utilizing ChatGPT for brainstorming in
writing, there are numerous differing views. While some students believe that uti-
lizing ChatGPT while writing would enable them to consult effective writing exam-
ples to enhance their work, other students believe that using ChatGPT will result in
boredom and a lack of originality. Teachers should therefore give students advice
on how to successfully include ChatGPT in mobile learning environments, stressing
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that it should be used as an additional tool rather than as a replacement for auton-
omous thought, in order to help them become better writers. To avoid over-reliance
and promote critical thinking, educators should offer advice on establishing clear
guidelines for ChatGPT usage.

The long-term effects of Al-assisted brainstorming on students’ writing abilities
should be investigated in future studies, with an emphasis on the ways in which reg-
ular usage of programs like ChatGPT affects creativity, critical thinking, and general
writing ability. Additionally, more research might look into how teachers can help
kids get the most out of ChatGPT while reducing any negative effects.

6  LIMITATIONS AND IMPLICATIONS

This study has several significant limitations. First, the sample size was rela-
tively small, consisting of participants from a private university in Vietnam. Future
research should explore a broader range of settings with more diverse respondents
to enhance generalizability. Additionally, this study employed convenience sampling,
which may have resulted in a non-representative sample and potential bias. The
reliance on convenience sampling could also exclude important groups, limiting
the accuracy of the findings. Moreover, due to time constraints, this study focused
only on students’ perspectives on using ChatGPT for writing brainstorming. Future
studies should investigate whether teachers’ and students’ perspectives align to pro-
vide a more comprehensive understanding of ChatGPT’s role in writing instruction.

Furthermore, further research should examine the potential long-term impacts
of ChatGPT on students’ brainstorming for writing. While ChatGPT can provide cre-
ative writing ideas, students must learn to use it appropriately to enhance their writ-
ing process rather than depend on it entirely. Educators play a crucial role in guiding
students toward responsible and effective use of Al tools. Therefore, future studies
should explore strategies for integrating ChatGPT into mobile learning environments
while addressing concerns about over-reliance. Investigating how teachers can
ensure ChatGPT functions as a supportive rather than a substitute tool would be par-
ticularly valuable. Additionally, providing practical recommendations for instructors
and policymakers could enhance the study’s real-world applicability. Understanding
students’ experiences, challenges, and self-motivation in using ChatGPT for writ-
ing could lead to more effective instructional approaches and policies, ultimately
improving Al-assisted learning outcomes.
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