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ABSTRACT

The primary aim of this study was to implement the usage of ChatGPT-40 as an interactive
artificial intelligence (AI) tool in the language learning context to measure its impact on the
speaking skills of English as a Foreign Language (EFL) learners. To collect the required data,
62 Omani EFL learners with an intermediate level of English proficiency were randomly
and equally divided into a control and an experimental group. To ensure the homogene-
ity of students in terms of speaking abilities, a pre-test was Initially conducted. During the
one-month treatment period, both groups received regular in-class training daily; however,
the experimental group was engaged in the interactive and premium version of ChatGPT-40
outside of the classroom for extra practice and feedback. After the treatment, a post-test was
administered to compare the performance of learners within their groups and in compari-
son with their counterparts. The findings of the study revealed that students’ scores in both
groups increased from pre- to post-test, which could be associated with the daily training;
however, the performance of the experimental group in the post-test was significantly better
than the control group, and this could be linked to the use of ChatGPT-40 as the facilitator
of learning. Additionally, the analysis of the scores among experimental group participants
revealed that task response (26.2%) and grammar (26.2%) received the highest increase after
using Al, followed by vocabulary (24.6%) and pronunciation. The study’s results are helpful
for teachers, students, and institutions.
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1  INTRODUCTION

Speaking abilities are crucial in communication, mainly when the native lan-
guage is not employed and the medium of communication is a foreign language.
[1] assert that speaking is crucial for the acquisition and instruction of other lan-
guages. Employing a foreign language allows students to express their ideas verbally.
It is believed that students should engage in speaking practice within everyday
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circumstances to develop competency. Therefore, the instructor needs to provide
students with more speaking chances, incorporating exercises or examples that
immerse them in authentic communication contexts [2]. Thus, special emphasis
must be directed towards enhancing the speaking abilities of English as a Foreign
Language (EFL) learners [3]. EFL learners must attain competency in spoken English,
as it signifies their comprehension of the English language [4]. The effectiveness of
English speaking is evaluated by the accuracy and fluency with which an individual
utilizes spoken language in dialogue [5], [6], [7].

Students with considerable speaking proficiency may succeed in other language
skills and improve their speaking ability via collaborative practice [8]. Proficient
English-speaking skills enhance an individual’s personal and professional growth.
It augments self-confidence and expands networking prospects [9].

Speaking is the most challenging skill for many EFL learners, requiring language
and cultural proficiency. According to [10], speaking obstacles may arise from the
instructor, the curriculum, the resources, or the students themselves. [11] asserts
that speaking English poses the most significant barrier for learners. EFL students
frequently demonstrate stuttering during English conversations. This results from
students’ insufficient exposure to genuine contexts in which they may communi-
cate and articulate themselves in English. Moreover, students lack exposure to the
cultural contexts of native English speakers [2]. Regrettably, verbal proficiency is
undervalued in educational institutions. Educators predominantly prioritize tra-
ditional methods that promote rote learning, rendering learners passive consum-
ers of knowledge. They possess less motivation to attain competence in English.
Learning English is a formidable obstacle, leading some to abandon their studies.
EFL courses prioritize reading and writing skills. This essential capability is com-
pletely disregarded. As a result, learners struggle to express even a single sentence.
Recently, the importance of speaking abilities has been underscored to attain desired
objectives [11]. [12] argues that EFL learners encounter difficulties with speaking
proficiency, and this issue encompasses several facets, including an insufficient ped-
agogical approach, overlooking the cultivation of speaking abilities, underscoring
the importance of reading and writing, the lack of extensive experience, and sel-
dom permission to students to cultivate their speaking abilities. [13], [14] discov-
ered that EFL English programs often employed obsolete instructional approaches,
lacking innovation or improvement, which resulted in insufficient practice and
limited exposure to English-speaking environments. Consequently, incorporating
creative educational technology skills into instructional and educational practices
is important [15]. It is essential to combine innovative strategies [16] and effective
teaching methods [17] with traditional literacy practices in today’s globalized and
technologically advanced context to enhance students’ speaking proficiency [18].

Recent studies by language scholars have concentrated on the application of
Information Technology (IT) in language education and acquisition [19], [20], [21],
[22], [23]. The integration of technology in language instruction enhanced students’
educational experiences by promoting personalized, interactive, and communica-
tive learning processes [24], [8]. Language instructors have adopted IT to create dig-
ital language learning environments that engage students and accelerate language
acquisition [25]. Innovative technology has allowed L2 language learners to enhance
their speaking abilities within their language learning process [26].

Artificial intelligence (AI) technology can improve student learning and support
instructors and offer a more adaptable approach to teaching with learning envi-
ronments tailored to the unique needs of each student [27], [28], [29]. Al technology
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is a valuable tool and an interactive teacher during the learning process. Adaptive
learning solutions can help Al identify what each pupil excels at and what they need
to work on [30]. This makes it easier to customize schooling. This phenomenon is the
result of teachers and Al technology working together to create a comprehensive
learning environment and ecosystem that enhances the overall quality of education.
Al technology can assess how well students can speak, listen, write, and read in the
English language. The Al learning platform can create a personalized lesson plan
for each student, tailored to their specific needs and skills. A student who excels
in speaking may be assigned challenging tasks or resources to help them further
develop their talents [28], [31].

El Shazly [32] states that Al technologies are practical tools for learning because
they are flexible, allow for interaction, and focus on the learner, all of which are cru-
cial for enhancing speaking abilities. Al has also demonstrated its ability to enhance
student engagement and improve interactive language learning methods, which is
particularly important in today’s schools [33]. [34] stated that chatbots are primar-
ily used in education as part of artificial intelligence technology. Al voice chatbots,
employing speech recognition and natural language processing algorithms, can
converse with the same speed and clarity as humans [35] and are beneficial in
educational contexts [36].

Among all the available AI tools, ChatGPT has the potential to assist language
learners during the language learning process [37], [38], [39]. ChatGPT can serve
as an intelligent assistant during the learning process, offering interactive sup-
port to students at any time and from any location. Besides addressing inquiries,
ChatGPT can also organize data and provide feedback [40]. ChatGPT enables stu-
dents to engage in discussions on novel topics and explore strategies for address-
ing tasks and challenging learning situations [41]. The use of ChatGPT in schools
fosters flexibility and personalization in learning. [42] found that using ChatGPT
enables the analysis of students’ speech and provides them with individualized
resources and assignments tailored to their needs and preferences. Additionally,
ChatGPT assists teachers in preparing learning materials easily and quickly, lead-
ing to a focus on more advanced teaching techniques and course designs [43].
Teachers can utilize ChatGPT to generate ideas for lectures, presentations, train-
ing programs, and hands-on courses [44]. ChatGPT assists teachers in creating
tests and assignments, grading them, and providing students with personalized
feedback [45].

It seems essential to investigate how Al technologies can be used in real-life sit-
uations during the process of learning the English language. This illustrates how Al
technologies support the design of effective teaching materials and enhance English
language skills [28]. Although some studies have focused on Al and its impact on lan-
guage learning, a gap remains in the literature regarding the effect of Al tools on the
speaking skills of EFL learners. Further research is needed to determine precisely
how Al aids EFL students in enhancing their speaking skills [46]. Numerous studies
have investigated the potential benefits of Al-powered tools in helping individuals
learn new words [47], enhancing their oral communication skills [48], and improv-
ing their academic performance overall [49]. However, there hasn’t been any real-
world research on how well ChatGPT works for improving speaking skills. Recent
research has primarily focused on broad Al-enhanced tools or conventional chatbot
systems, with less attention paid to the largely untapped potential of advanced lan-
guage models [37]. This project will examine how well ChatGPT-40 helps Omani
intermediate EFL learners improve their speaking skills. It will also provide a
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comprehensive review of the research on how massive language models can be
effectively utilized in language instruction. The subsequent research issues will be
examined comprehensively as well:

1. Does the incorporation of ChatGPT-40 as an interactive learning tool significantly
enhance the speaking abilities of Omani intermediate EFL learners?

2 LITERATURE REVIEW
2.1 Al and speaking skills

Zhang [50] investigated how chatbot interactions can enhance students’ speaking
proficiency, encompassing fluency, pronunciation, intonation, and stress patterns.
A sample of university students enrolled in an English course participated in the
study. While there were no discernible variations in pronunciation across pro-
ficiency levels, the results showed that students’ speaking skills had significantly
improved, particularly in fluency and intonation. Students made significant prog-
ress in tasks that involved speaking and interacting with others. The results indicate
that chatbots can help students become more engaged and improve their communi-
cation skills. This suggests that more research into these new educational tools may
be necessary to help students learn languages in a variety of ways.

Taeza [51] examined the role of Al-powered chatbots in improving speaking
proficiency. Participants were 60 intermediate ESL learners, divided into two groups:
an experimental group that engaged in structured interactions with a conversa-
tional Al chatbot and a control group that utilized conventional language practice
techniques. According to the findings, the experimental group showed noticeably
larger increases in speaking ability, as well as greater gains in self-confidence and a
stronger desire for communication. Additionally, participants’ qualitative feedback
also indicated increased practice and motivation, along with decreased anxiety. The
practical implications recommend incorporating chatbots into language curricula
to provide additional speaking practice, particularly in situations where there are
limited teachers.

Celik et al. [52] investigated ChatGPT’s impact on the speaking self-efficacy of Traqi
EFL learners. During the eight-week treatment period, forty-four students willingly
entered to represent the control or experimental group. Students in the experimental
group used ChatGPT as a speaking tutor to enhance their learning in class on themes
assigned according to the coursebook, whereas students in the control group partic-
ipated in speaking sessions during class. Results revealed that ChatGPT is a promis-
ing tool for enhancing students’ speaking self-efficacy scores because it provides a
supportive environment for receiving constructive feedback, allows recordings to
be played repeatedly, and tailors instruction to each learner’s level. As a result, they
could speak more confidently and with less fear.

Vu et al. [53] examined the effectiveness of an Al-based method in helping EFL
college students enhance their speaking and pronunciation skills in English. The
study’s goal was to determine how an Al system and a LINE bot, which utilized
Microsoft’s Azure technology, impacted students’ ability to speak and pronounce
words. The experimental group utilized Al technologies, while the control group
employed traditional teaching techniques. The results showed that the experimen-
tal group had far better pronunciation and speaking skills than the control group.
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This shows that Al technologies can help students become more independent and
improve their language skills in real-life situations.

Almutairi and Alghammas [54] investigated how the ELSA app can enhance
basic speaking skills, including pronunciation, fluency, coherence, and vocabulary
of Saudi students. The results show that the students in the experimental group
made significant improvements in all areas of speaking, including vocabulary
range, fluency, coherence, and pronunciation. The results of the study indicate that
the ELSA app offers a beneficial interactive learning environment and significantly
enhances the speaking abilities of EFL learners.

3  METHOD
3.1 Participants

The study’s sample consisted of 62 Omani EFL learners who participated volun-
tarily in this study and were randomly assigned to either a control or experimental
group, with 31 students in each group. The participants were native Arabic speak-
ersaged 19 to 21. The institution’s evaluations indicated that these students possess
an intermediate level of competency in the English language. These students were
selected from a foundation department at one of Oman’s higher education insti-
tutions. The national curriculum of Oman requires learners to complete one to
two academic years in the General Foundation Program (GFP). The GFP program
is mandatory and a prerequisite for higher education in Oman. Thus, to secure
entry into specialized areas, the GFP program offers students a range of subjects,
including English, Mathematics, and IT, with English serving as the medium of
instruction.

3.2 Instruments

To collect the required information on the speaking skills of the participants, a
few instruments were employed by the researchers.

Speaking examination tools. The speaking examination had three segments.
Section 1, with 5 minutes, consisted of 31 scenarios, each including 3 to 4 questions
on typical subjects, such as hometowns and college memories. The second phase
consisted of 30 scenarios, each lasting roughly 5 to 6 minutes, during which students
received the second part of the dialogue and had to formulate questions based on
those responses. This component was designed to assess students’ grammatical pro-
ficiency in using tenses. The final section of the examination comprised 17 pictorial
narratives and cartographic representations. Students could choose to create their
narratives using visual tales or maps. In the former scenario, students were allotted
one minute, along with a pen and paper, to compose prompts and utterances for
their speaking tasks. In the latter scenario, students were provided one minute to
examine the map and become familiar with its location, with two to three minutes
allotted to this part. The speaking examination was scored out of 20 for intermediate
students, with evaluation factors including task response, lexical resources, gram-
mar, and pronunciation, each worth 5 marks. Two examiners evaluated the learners
while their voices were recorded accordingly. The variance between the markers
must not exceed 3 points.
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ChatGPT-4o interactive voice application. The second and main instrument
employed by the researchers to collect the speaking information of the students was
the ChatGPT-4o0 interactive voice application, which was only applicable on mobile
phones. This version was premium, and the researcher supplied it for 30 users
during the treatment period.

There are several benefits to using this specific tool in the speaking improve-
ment process for students. Students can access ChatGPT-40 at any time and from
any location, allowing them to practice speaking according to their preferences. This
obviates the necessity for in-person language tutors or conversation partners.

Even if language learners do not use the correct linguistic terms, ChatGPT-40
can still understand the words and phrases they attempt to convey and will rewrite
the sentences with proper grammar. Additionally, the individual feedback learners
receive is tailored to their needs and level of competence [55].

3.3 Procedures

This study was conducted during the third term of 2025 at the university for
one month. The research included 62 intermediate learners who were informed
that their participation was voluntary and were then divided into treatment and
control groups. The speaking pre-test was administered one week prior to the start
of the treatment period. The researcher taught both groups the basics and steps to
improve their speaking skills, but the treatment group also utilized ChatGPT-40 as a
means to practice speaking outside of class. To ensure that everyone knew how to
utilize ChatGPT-40 correctly, the researcher held a session for students in the experi-
mental group and provided an example to help them with any problems that might
arise. The researcher created a ChatGPT-4o0 for each student. The students were
given speaking requirements at the intermediate level and were instructed to use
the precise prompts that the investigator had developed.

The experimental group participated in four 45-minute speaking sessions per
week in class, using the university’s authorized textbook and teaching methods. The
themes were “Describing Daily Routines,” “Making and Responding to Suggestions,”
“Expressing Preferences,” and “Narrating Past Events.” Students planned communi-
cation tasks in class, such as role-playing (for example, planning a vacation with a
friend), filling in knowledge gaps, and engaging in group discussions. The teacher
often observed these exercises in class, providing students with general commen-
tary on how well they used language, how fluent they were, and how suitable their
expressions were, as well as offering some lexical and grammatical tips to improve
the learners’ speaking abilities.

Students in the experimental group were required to conduct speaking exercises
outside of class every day using the mobile version of ChatGPT-40. The tasks were
like what they learned in class. For example, after a lesson on ideas, the students
used ChatGPT-4o to converse with Al as if they were peers while planning a week-
end trip. In another project about historical events, students shared a personal story
with ChatGPT-40 and then answered questions, such as “How did you feel at that
time?” ChatGPT-40 provides students with quick feedback by rephrasing, replacing
words, and correcting sentences. Teachers monitored students’ Al-driven conver-
sations by having them upload screenshots and write brief reflective notes. This
ensured that students used the app and received meaningful feedback. The teacher
examined some of these exchanges more closely and made additional comments
during class to help students better understand and address common issues.
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The control group had four 45-minute speaking sessions in class that included
the same topics and activities as the experimental group. The teacher taught in
class, providing general feedback on students’ progress, monitoring participation,
and encouraging engagement. The control group received no assistance from Al or
practice speaking outside of school. Their speaking practice was restricted to the
classroom, where the instructor was in charge, and there was no extra technology
to help them.

3.4 Data analysis

Initially, it was essential to assess the normality of the data in the pre- and post-
test of the speaking test to select the most suitable parametric or nonparametric test
for comparison. Therefore, a Shapiro-Wilk test for normality was conducted, and the
results are presented in Table 1.

Table 1. The results of the normality test in the pre- and post-test

Shapiro-Wilk
Statistic df
Pre-test Control 915 31 017
Experiment 939 31 076
Post-test Control 920 31 024
Experiment 951 31 171

Table 1 shows that the pre-test scores for the control group (p =.017) and the post-
test scores for the same group (p =.024) are far from normal distribution, given their
p-values are less than .05. The experimental group’s pre-test (p =.076) and post-test
(p=.171) scores are not very far from a normal distribution, which means that their
data are basically normally distributed. Thus, to measure the performance of par-
ticipants within their groups, a Wilcoxon Signed-Rank test was conducted, and the
results are presented in Table 2.

Table 2. The performance of both groups from pre- to post-test

Groups Post-Test — Pre-Test

Control Z —4.894
Asymp. Sig. (2-tailed) .000
Experimental 7 —4.886
Asymp. Sig. (2-tailed) .000

Table 2 shows that the control group had a Z-value of —4.894 and a p-value of
less than 0.001, which indicates that the scores improved in a statistically significant
manner from the pre-test to the post-test. Similarly, the experimental group had a
Z-value of —4.886 and a p-value of less than 0.001, which shows their significant
performance in the post-test. While both groups showed substantial improvement
in their post-tests, a Mann-Whitney U test was conducted to compare the groups
together, and the results are presented in Table 3.
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Table 3. The comparison of students’ speaking performance in both groups from pre- to post-test

Pre-Test Post-Test

Mann-Whitney U 415.000 151.000
Wilcoxon W 911.000 647.000
Z —-957 -4.671
Asymp. Sig. (2-tailed) 339 .000
Effect Size (r) 0.122 0.593

The findings of Table 3 reveal that there were no statistically significant differ-
ences between the two groups in the pre-test (p = .339), indicating that both groups
had similar levels of speaking abilities. The difference was statistically significant
at the post-test (p <.001), indicating that the experimental group performed signifi-
cantly better than the control group after the intervention. Additionally, the post-test
effect size increased significantly to r = 0.593, indicating a substantial and essential
difference in favor of the experimental group. This improvement provides strong
evidence that the treatment had a measurable and positive impact on students’
academic performance.

To gain a deeper understanding of the experimental group’s detailed perfor-
mance on each speaking criterion, further analysis was conducted. Table 4 shows
the related findings.

Table 4. The results of the criterion analysis of the pre- and post-test of the experimental group

N Mean Rank Sum of Ranks

PostTR — PreTR Negative Ranks 0 .00 .00
Positive Ranks 31 16.00 496.00
Ties 0

PostGr — PreGr Negative Ranks 0 .00 .00
Positive Ranks 31 16.00 496.00
Ties 0

PostVoc — PreVoc Negative Ranks 0 .00 .00
Positive Ranks 30 15.50 465.00
Ties 1

PostPro — PrePro Negative Ranks 0 .00 .00
Positive Ranks 29 15.00 435.00
Ties 2

Table 4 shows that the experimental group made significant improvements in
all four speaking criteria: task response, grammar, vocabulary, and pronunciation.
All 31 students did better on the post-test than the pre-test in both task response and
grammar (Mean Rank = 16.00; Sum of Ranks = 496.00). Thirty students did better in
vocabulary (Mean Rank = 15.50; Sum = 465.00), and 29 students did better in pro-
nunciation (Mean Rank = 15.00; Sum = 435.00). In terms of contribution to overall
improvement, grammar (26.2%) and task response (26.2%) had the most outstanding
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average score on the post-test, followed by vocabulary (24.6%) and pronunciation
(23%). These results show that ChatGPT-40 has a significant and consistent effect
on enhancing several aspects of spoken English. Complementing the findings, the
descriptive analysis of the pre- and post-test was measured, and the results can be
seen in Table 5.

Table 5. The descriptive analysis of all criteria in pre- and post-test

Std. Deviation Minimum Maximum
PreTR 31 2.6129 71542 1.00 4.00
PreGr 31 2.6452 .55066 2.00 4.00
PreVoc 31 2.9677 75206 1.00 4.00
PrePro 31 2.6129 66720 1.00 4.00
PostTR 31 3.8065 74919 3.00 5.00
PostGr 31 4.0323 70635 3.00 5.00
PostVoc 31 4.0968 70023 3.00 5.00
PostPro 31 3.6129 66720 3.00 5.00

Table 5 shows that the mean score for task response went up from 2.61 (SD=0.72)
in the pre-test to 3.81 (SD = 0.75) in the post-test, gaining +1.19 points. Grammar
improved from a mean of 2.65 (SD = 0.55) on the pre-test to a mean 0f 4.03 (SD=0.71)
on the post-test, gaining +1.39 points. Vocabulary improved with a mean score of
2.97 (SD = 0.75) to 4.10 (SD = 0.70), gaining +1.13. Finally, pronunciation went up
from 2.61 (SD = 0.67) on the pre-test to 3.61 (SD = 0.67), gaining +1.00 points. Figure 1
shows the visual presentation of these data.
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Fig. 1. The criterion-based comparison of scores of students in the pre-test and post-test
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4  DISCUSSION

The current study investigated the effectiveness of using an interactive model of
ChatGPT-40 on the speaking skills of Omani intermediate EFL learners. Sixty-two
students participated in the study with speaking pre- and post-tests as the points of
comparison, and after a month of treatment period, the comparison of students’ per-
formance in both tests revealed that although initially both groups progressed from
pre-test to post-test, which could be the result of in-class training, the experimental
group significantly outperformed the control group in the post-test. This could be
associated with the use of ChatGPT-4o0 outside of classroom settings as an extra facil-
itator of language learning. Additionally, the detailed analysis of the post-test in the
experimental group revealed that the grammar and task response criteria showed
the highest improvement, followed by vocabulary and pronunciation.

The experimental group, on the other hand, made better progress since they
interacted with ChatGPT-40 more outside of class. The Al model assigned students
unique speaking tasks, engaged them immediately, and provided feedback tailored
to their individual needs. This helped them practice and improve their language out-
put in low-stress settings. This extensive exercise helped students to recall what they
had learned in class and encouraged them to correct and become more attentive
to language. The criterion-based study showed that grammar and task response
improved the most. This is likely because ChatGPT-40 often rephrased what learners
said using correct structures, which provided students with consistent and contex-
tualized examples. The control group performed better on the post-test, which was
likely due to their regular classroom lessons that allowed them to practice speaking
In a structured manner.

The results show that it is possible to use Al-driven interaction models in lan-
guage training to improve and personalize the learning of practical language skills,
notably speaking. The results support the use of Vygotsky’s sociocultural theory
[56] in digital settings, where ChatGPT-40 acted as a dynamic scaffold, making it
easier for learners to communicate, give feedback, and negotiate in a dialogic way
that helped them grow within their zone of proximal development. Additionally,
significant increases in grammar indicate that form-focused input from the model
may aid learners in improving their structural correctness, which aligns with Long’s
[57] ideas on focus-on-form training. This study contributes to the growing body
of research demonstrating that large language models are effective for learning a
second language (1.2), particularly in enhancing spoken accuracy and fluency in
settings where face-to-face communication is limited or where intelligent systems
are employed.

The study’s findings align with several investigations that have demonstrated
the beneficial impacts of AI assistance tools on students’ speaking abilities.
[49] examined the effectiveness of artificial intelligence-based instruction in
enhancing 1.2 speaking skills in a practical setting and found that Al-driven instruc-
tion enhances 1.2 speaking skills among language learners. A study conducted by
[58] investigated the impact of Al on the speaking proficiency of EFL students, and
the results indicated that Al significantly improved the learners’ speaking skills.
[59] investigated the influence of Al-driven instruction on the oral proficiency of
female English students and highlighted the substantial advantages of Al-based
training in enhancing the speaking skills of female English language learners.
Similarly, [60] examined the impact of Al software on the speaking proficiency of
ELL learners, underscoring the significant role of Al-based training in enhancing the
speaking abilities of EFL learners.
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5 CONCLUSION

This study investigated the impact of using ChatGPT-40 as an extra facilitator of
language learning on the speaking performance of Omani EFL learners. The results
of the students in the experimental group showed a significant difference in per-
formance compared to the control group. In addition, a thorough investigation of
the scores in the control group, based on various criteria including task response,
grammar, vocabulary, and pronunciation, revealed that the students’ task response
and grammatical knowledge improved significantly, followed by improvements in
vocabulary and pronunciation. These results could be associated with the use of
ChatGPT-40 as an interactive application.

The findings of this study provide some positive insights for teachers, students,
and institutions. The results indicate that Al technology may help teachers reach
more students outside the classroom, providing them with additional opportunities
to practice and receive real-time feedback. This might help address some of the issues
that arise when individuals practice speaking independently, particularly in large
classes, allowing teachers to focus on specific concerns during face-to-face instruc-
tion. ChatGPT-40 gives students an easy-to-use and flexible way to improve their
speaking skills at their own pace. It builds confidence via personalized, low-pressure
conversations using a responsive language model. The improvements in grammar,
task response, vocabulary, and pronunciation demonstrate even more that the
system can work on several aspects of communicative competence simultaneously.
From an institutional perspective, these results highlight the importance of utilis-
ing new educational technologies that align with contemporary learning styles
and promote self-directed learning. Schools seeking to enhance their language pro-
grams may benefit from incorporating Al-powered technology into their blended
or hybrid learning models, thereby making language training more individualized
and scalable.

Although the study revealed positive results for implementing ChatGPT-40 in the
language learning context, it has several limitations that should be clearly stated. The
sample consisted of 62 Omani EFL learners, all from the same college and ranging
in age from 19 to 21. This homogeneity may make it more challenging to apply the
results in other EFL settings, particularly those that include students from diverse
cultural or linguistic backgrounds. The study employed a brief intervention period.
After using ChatGPT-40 for a month, there were clear improvements in speaking
skills. However, longer treatment may provide us with additional information on
how to achieve and maintain linguistic progress. Third, just one version of the
ChatGPT application (-4o0, premium, voice-enabled) was used. This ensured that the
delivery was always the same; however, the results may not apply to other versions
or free-access editions of ChatGPT, which may have limited features or slower
response times. In the end, things such as students’ motivation, anxiety levels, and
exposure to English outside of the intervention were not controlled. When exam-
ining the statistics, variables that can’t be controlled should be taken into consider-
ation, as they may have influenced the different outcomes for different individuals.

There are various ways that future research might expand the results of this
study and improve the field of Al-mediated language learning. Further study should
investigate how well ChatGPT-40-based treatments work for learners at all levels of
English proficiency, including beginners and advanced learners, to determine if the
benefits observed are consistent across all stages of language acquisition. Second,
researchers might use different Al tools, such as Google Bard, Microsoft Copilot,
or voice-activated assistants like Amazon Alexa, to determine if these technologies
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improve speaking skills in the same way or different ways. Third, long-term research
is recommended to investigate the long-term effects of Al-assisted speaking prac-
tice, such as how well students maintain their fluency, grammatical accuracy, and
pronunciation over time, beyond the immediate post-test period. Fourth, qualita-
tive approaches such as learner diaries, interviews, or stimulated recall processes
can be employed to gain a deeper understanding of how learners perceive, think,
and engage with Al This information can reveal cognitive and emotional processes
that performance measures alone may not reveal. Fifth, future studies may investi-
gate how ChatGPT-40 can be utilized in blended or traditional classrooms. It could
examine how teacher-led tasks and Al-assisted speaking activities can work together
to enhance students’ communication skills across a wide range of educational
settings. In the future, researchers may examine sociolinguistic issues, such as how
ChatGPT-40 impacts learners’ pragmatic skills, their ability to communicate across
cultures, and their understanding of formal and informal language registers. These
parts haven’t been studied enough, although they are essential for using language
in real life.
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