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Eliminating sex stereotyping, providing sex equlty and allowing
people to enter nontraditional occupations have been lIssues that have
recelved much attention from the news media and Congress. Many voca-
tional education programs have historically attracted students of only
one sex, such as males In agriculture or females In home economics.
However, In recent years, students have been encouraged to enroll in
vocational education programs that are nontraditional for thelr sex.
This has resulted because of legislative action. Therefore, women can
enroll In traditionally male programs and men can enroll in tradition-
ally female programs—-or can they?

Several researchers have Investigated ways to encourage students to
enter nontraditional programs (Lawson, 1977; Lerner, Bergstrom, & Cham-
pagne, 1976). Some problems encountered by nontraditional students
while enrolled In sex-typed secondary education programs were identified
by Evans (1979) and Green (1979). Other researchers found that problems
and attitudinal barriers existed for students who wanted to enter
courses thought to be nontraditional for their sex (Green, 1979; Rleder,
1977; Vetter, Sechler, Lowry, & Canova, 1979; Weitz, 1977). F. M. Asche
(personal communication, December, 1980) noted that follow-up studies of
nontraditional completers had not been conducted. In addition, Vetter
et al. (1979) recommended that "much more information needs to be made
aval lable on the concerns and needs of boys and men as they relate to
nontraditional enrol lments.” Thus, a study of the vocational nontradi-
tional completers with respect to thelr school preparation and encoun-
tered work barriers appeared as a needed area of research in vocational
education.

Purpose

'This study analyzed the attitudes of nontraditional and traditional
program completers toward thelr school preparation, work and work barri-
ers encountered in obtaining employment after completing their voca-
tional agriculture program. Such information should be helpful In
determining program strengths and weaknesses, identifying what motivates
students to select a program and reducing problems that may 1imit future
enrolIments. Knowledge of these factors Is especially Important when
offering nontraditional, Innovative programs of an elective nature.
Such a situation exists In the area of nontraditional enrollments of
males and females in vocational programs. In the study, nontraditional
completers were defined as females who had completed a typically male
program.

The objectives of the study were to:

1. ldentify factors percelved as Influencing nontraditional and
traditional students to enroll In vocational programs.

2. Describe the attitudes toward: (a) satisfaction with their
program; (b) supportiveness of influential Individuals; and (c) problems
In seeking and obtaining employment and with job advancement.
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3. Compare nontraditional and traditional agricultural completers
on attitudes toward schoo! and school preparation and encountered work
barriers.

Methodology

The population was the 1980 secondary vocational education program
completers In West Virginia from comprehensive high schools and voca-
tional schools having both nontraditional and traditional enroliments.
A nontraditional vocatlional education program was defined as one with
20% or less enrollment by one sex (0tt+, Carmichael, Gallup, Lewis, Russ,
& Veres, 1980). Two separate samples were drawn: a random sample of
100 of the 208 nontradltional program completers (48%); and, for compar-
Ison, a random sample of 100 of the traditlional completers from the same
school and program as the nontraditional completers (N = 1336, 7%).
Fifty-seven nontraditional and 57 traditlonal subjects were enrolled In
vocational agriculture.

The researcher developed the questlonnaire for the purpose of the
study. A five-member panel of researchers In vocational education
reviewed the questionnalre to establlsh content validity. The question-
naire was fleld tested In a vocational horticulture program in which
both males and females were enrolled (N = 25). Cronbach's alpha rella-
bility coefficients were determined for perception of school preparation
(alpha for pilot test = .49; data sample = .65) and attitudes toward
school (alpha for pilot test = .48; data sample = .73). The question-
naire was found to be rellable (Nunnally, 1967). Also, for the respond-
ing sample, perception of work barriers was found to be rellable by
Cronbach's alpha.

The questionnaire was mailed 10 months after the subjects completed
their program. A follow-up questionnalre was malled to all nonrespond-
ents. Efforts were made to locate the subjects whose questionnalre was
returned undelivered by the postal service. Telephone calls were made
to a 10% sample of the tradlitional and nontraditional nonrespondents (15
subjects contacted). Chi-square analysls showed no statistical differ-
ence between respondents and nonrespondents. Thus, I+ would appear that
there was no difference between respondents and nonrespondents, and the
results reported could be generalized to both groups.

Final response rates were 36% for the nontraditional sample and 42%
for the traditional sample. For those that responded, 36% were nontra-
ditlonal vocatlonal agriculture completers and 31% were +traditional
vocational agriculture completers. Chl-square statistics were used for
group comparisons, and the comparison-wise error rate should be consid-
ered when Interpreting the results.

Results

Personal Characteristics

Sixty=-two percent of the nontraditional and 46% of the traditional
agricultural respondents were employed, and 23% and 54% respectively
were seeking employment. Because the respondents could indicate more
than one category, some of the respondents who were employed were also
looking for a job. Approximately one-fourth (23%) of the nontraditional
and 46% of the traditlonal respondents were continuing thelir education
elther as full-time or part-time students. Twenty-seven percent of the
nontraditional agricultural completers and 33% of the traditional com-
pleters had recelved a formal advancement in thelr jobs, excluding sal-
ary Increases.
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Enrol Iment Factors

The most frequently chosen responses by the traditional respondents
for enrolling In an agricultural program were program sounded Interest-
Ing (77%), good at this kind of work (77%), wanted to learn a skill to
prepare for a Job (77%), wanted to try out this fleld (62%), thought |
would like the work (62%), good Job with a good Income (62%) and Jobs
avallable (62%). The respondents could indlicate more than one reason as
to why they enrolled. The most frequent responses of the nontraditional
agricultural completers were program sounded Interesting (100%), thought
| would 1lke the work (85%), wanted to learn a new skill to prepare for
a Job (69%), wanted to try out this field (69%) and program recommended
by people (62%).

Satisfaction With Vocational Program

More traditional (100%) than nontraditional (85%) completers |iked
thelr experience in vocatlional agriculture. The majority Indicated they
had good Instructors (92% and 77% respectively) and would recommend
thelr vocational education program to a friend (92% and 77% respec-
tively). Elghty-five percent of both respondent groups Indicated they
had teachers who were interested iIn thelir progress. However, more non-
traditional completers (85%) Indicated they would choose the program
agaln than traditional completers (69%). In regard to whether males and
females should be encouraged to take courses considered to be nontradi-
+ilonal for thelr sex, 77% of the traditional and 100% of the nontradl-
+ional agricultural completers expressed that It was appropriate for
females to enroll in traditionally male courses. However, the com=-
pleters were less agreeable that males should be encouraged to take
courses consldered to be nontraditional for thelr sex. Significantly
more nontraditional agricultural completers (92%) than traditional com-
pleters (46%) thought males should be encouraged to enroll In nontradi-
tlonal classes.

Impact of Influential Individuals

Influentlal Individuals Investigated Included parents, peers,
teachers and counselors. Conslderation was glven to: assistance with
career cholce, treatment from teachers and classmates, support of voca-
+ional cholce, and assistance with education or job placement.

Asslstance with career choice. The nontraditional and traditional
agriculfural respondenfs reporfed "myself," parents and vocational
teacher were of most help (Table 1). A significantly larger percentage
of tradlitional completers than nontraditional completers Indicated that
their vocatlonal teacher assisted them with thelr career cholce. The
overall pattern was similar for most of the Individuals with a larger
percentage of traditional completers having percelved receliving
assistance than d1d nontraditional completers.

Treatment from teachers and classmates. Very few of the nontradi-
t+ional (15%) and traditlonal (153) agricultural completers Indicated
that they had been treated differently from others In thelr classes by
their vocatlonal education teachers. However, almost half (46%) of the
nontraditional completers and 15% of the traditional completers indi~
cated they had been treated dlfferently from others by their classmates.

Support of vocatlonal choice. The majority of agricultural
respondents Indicated that thelr parents supported their vocational
cholce. However, as shown In Table 2, a larger percentage of tradi-
tional completers reported support from parents, friends and counsel-
ors. A significant difference between the two groups existed for male
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Table 1
Helpfulness With Career Cholice While Completers Were in Hlgh School

Percent

Much Help Some Help No Help
Influential Individuals NT T NT T NT T
Myse| f 77 84 23 8 0 8
Male parent or guardlan 67 77 25 15 8 8
Female parent or guardian 61 62 31 23 8 15
Vocational teacher 46 85 39 0 15 15%
Nonvocational teacher 31 31 46 31 23 38
Guldance counselor 30 3 31 39 39 30
Male friend 23 31 39 31 38 38
Female friend 15 8 54 54 31 38

Note. NT = nontraditional; T = traditional.

*p<.05, Chi-square.

friends. More nontraditional agricultural respondents Indicated oppos |-
tion to their vocational cholce from male parent or guardlian, counselors
and friends than did the traditional respondents.

Table 2

Support of and Opposition to Respondents' Vocational Choice

Percent
Influential Individual Nontraditional Tradi+ional
Supported Cholce
Mother 77 85
Father 67 77
Female friend 54 69
Counselor 46 69
Male friend 38 85%

—— —— — —— —————— —— —— ——— — — ————— — ————— —— — — —_ —

Opposed Cholce

Father 17 0
Counselor 15 0
Female friend 15 0
Mother 8 8
Male friend 8 0

Note. The percentages do not add to 100% because the neutral category
was deleted from the table.

*p<.05, Chi-square. ’



Assistance with education or job placement. The nontraditional and
tradi¥Tonal agricultural completers Indicate that the most Important
person to assist them with securing thelr education or job placement was
"mysel|f" (Table 3). Others considered helpful were parents and the

vocational teacher. More than three times as many traditional
completers Indicated their vocational teacher was helpful than did the
nontradlitional completers. In general, the traditional completers

thought Individuals were more hetpful than did the nontraditional
completers. Almost half of the nontraditional completers (46%) and 23%
of the traditional completers Indicated that thelir guidance counselor
was of no help to them in securing thelr present education or jJob
placement.

Table 3

Sources Considered of Much Help, Some Help or No Help in Securing Educa-
+ion or Job Placement

Percent

Much Help Some Help No Help

Influential Individuals NT T NT T NT T
Mysel f 73 92 27 0 0 8
Female parent or guardlan 55 62 45 23 o 15
Male parent or guardian 55 69 36 23 9 8
Vocational teacher 18 69 446 16 36 15
Guldance counselor 18 8 36 69 46 23
Former vocational student 18 23 18 15 64 62
Female friend 15 18 27 39 55 46
Male friend 0 38 45 24 55 38
Nonvocatlonal teacher 0 23 64 31 36 46

Note. NT = nontraditional; T = traditional.

Emp loyment Constraints

Over half of the nontraditional (55%) and traditional (70%) agri-
cultural completers perceived that they were required to do work which
was not required by their coworkers. However, t+he majority of the
respondents (89% nontraditional, 80% traditional) Indicated that thelr
present supervisor was Interested In thelr progress. In addition, 45%
of both respondent groups were unhappy with their salary. More nontra-
ditional completers (55%) than traditional completers (36%) were unhappy
with thelir advancement potential.

Conclusions and Implications

The study lidentified factors that nontraditional and traditlonal
vocatlonal agriculture program completers perceived to Impede them in
obtaining their vocational goals. The factors included: influences of
vocational enrollment, satisfaction with school preparation, impact of
influentlal individuals, assistance with education or job placement, and
employment constraints. The findings Identified potential problems
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percelved both by nontraditional and traditional secondary vocational
agriculture students.

Regarding the reasons for enrolling In vocational education pro-
grams In agriculture, the nontraditional completers were less Ilikely
than traditional completers to percelve their program as providing a
good Job with a good Income or as a means for obtainlng a good job. In
general, the traditional respondents chose their vocational education
program for more varled reasons than the nontraditional respondents.
Both respondent groups reported that they enrolled because the program
sounded Interesting, wanted to learn a skill to prepare for a Job and
wanted to +ry out the fleld. |In addition, both nontraditional and tra-
ditional completers had positive attitudes toward their vocational pro-
grame

Influential Individuals were perceived as less helpful and nonsup-
portive by the nontraditional completers. Friends of the respondents
were more |likely to support traditional cholices than nontradit+ional
cholces. Regarding helpfulness with career cholice, the vocational
teacher was perceived as being more helpful than parents and friends by
the traditional respondents. Parents were more helpful for the nontra-
ditlonal respondents. Parents were Identifled as being Influential In
the finding by Penn and Gabriel (1976). However, the present study
revealed that parents were not as helpful In securing education or Job
placement for the nontraditional respondents. Penn and Gabrie! reported
that the negative aspects of parental influence were reported mostly by
females who wanted to pursue nontraditional careers.

Vocatlonal teachers were Influential in the decision by the
respondents to enroll In vocational education programs. However, once
enrolled, the respondents indicated that their vocational teachers were
not as helpful as the completers wanted, nor did the majority of the
respondents think they could turn to their vocational teacher for sup-
port. In addition, vocational teachers need to work wlth both nontradi-
tlonal and traditlonal students for support on career placement and
advancement. Since parent blas (especlally the male parent) existed
particularly for nontraditional students entering an agricultural occu-
pation, vocational teachers need to be aware of this blas in the home.

A large percentage of the completers Indicated that guidance coun-
selors were of little or no help to them in securing education or job
placement. This finding concurred with the reported findings of others
that students encountered problems with guidance counselors, particu-
larly If the students wanted to enroll In a nontraditional course or
program (Evans, 1979; Lehmann, 1977; Lewls and Kaltrelder, 1976). Per-
haps students need to be more aware of the services counselors can
offer. In addition, counselors may need to explain to the students the
services that are available, since there was a recurring and unsatisfied
need for assistance from guidance counselors In securing both education
and job placement. Schools must conslder adding vocational counselors
to thelr staff and to provide placement assistance for vocational! pro-
gram completers.

Students appear less receptive to nontraditional students in +the
educational programs than do teachers. Thus, some efforts need to be
exerted to help students understand and break through sex stereotyping
in their thinkinge.

A greater problem appears to exIst in the area of employment for
nontradltional program completers In agriculture than exists In the
vocational education program. This Is particularly true for percelved
advancement opportunities for the nontraditional program completers.
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Since there Is evidence that problems exist In the school setting
and on-the-job, educators and employers must assess carefully the atti-
tudes of students toward nontraditional enrollments; the avallability of
support systems, such as teachers, parents, guldance counselors and
co-workers; and the opinion of the job market toward students who want
+o pursue nontraditional careers. Special efforts will be needed If
students are to succeed In educational programs and careers which are
considered to be nontraditional.
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