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The passage of the Vocational Education Act of 1963, will undoubtedly

have a great impact on the future of all American citizens in the years ahead.

This Act creates an extreme challenge for all vorkers in vocational
education. Teacher educators feel this challenge vitally, since they play
an important role in preparing personnel to carry out the intent and purposes
of this Aczt.

Fany questions are prevalent today among teacher educators in agriculture

as to what changes in teacher training programs are necessary to adequaiely
prepare teachers and administrators to cope with their new oppertunities
and responsibilities,

Vany problcms becomc evident, among which is the recruitment of high
quality trainees. Traditionally, most states have had the problem of
recruiting a sufficient number of high caliber trainees. Fowever, now with
the anticipated expunsion and the need for more teachers, which will
undoubtedly result from this Act, this problem becomes even more acute.

All institutions training teachers of vocational agriculture must study and
inaugurate procedurcs for the recruitment of hipgh caliber students to pre-
pare them for teaching vocationul agriculture and non-farm agricultural
occupations.

The necessity for stepped up recruitment procedures is evident and
cannot wait. Efforts must begin now in order to interest and c¢nrcll
qualified trainees. By the time these prospective trainees have become
qualified to teach, the exyansion of vocational agricultural programs will
rost likely have progresscd to an unprecedented level, and the need for
well trained teachers will beceme the pgreatest experienced in the hictory
of the pregrom.

In the past, wost of the recruitment efforts have been directed
teward the high sclools offering vocational agriculture, and more specifi-
cally the vocational agriculture students. Some incidental and effective
recruitment has been done on collepe and university campuses Lhrough
organizations such as Lhe Alpha Tau Alpha, Collegiate FFA Chaplers, ond
various agricultural clubs.  Young men with several years of Varm or rancoh
expericence have been selected for their job competency. Perhops it will
now bececne necessary to consider the selection of a portion of bthe trainecs
whose experience background may be in areas of apgri-business, herticulture,
farm machinery, otc., and superimrose uron this background additional
technical and professional training to prepare them for teaching certain
non-farm agricultural occurations. The need will continue for the training
of vocational agriculture teachers with strong backgrounds in farming and
ranching. Hewever,kere it is becoming evident that the increasing com-
rlexity of the farm business, may give rise to the necessity for more
specialization cf teackers for the regular vocational agriculture progronm
as it hac operated in the past.
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To further the needed recruitmoent pr wiram, a2 eritiecal  leok must be
taken at certain aspects of the situation ind ansvers found to the follnwing

o questions.

1. Is our public relations program adequate to inform prospective

a trainees from high schools vhere there is no voecational agriculture

rogram in operation as to the advantages and opportunities in the field
of agriculture, non-farm agriculture occupations and agricultural education?

2. Are the present teachers of vocational agriculture doing their
full part in informing and encouraging high caliber high school junior
and senior students of the opportunities in agriculture and in agricultural
education? .

3. Are teacher educators using all available resources to inform
present college students of the advantages and opportunities in agricultural
education? Y

. Perhaps the largest problem looming in the minds of teacher educators
in agriculture is that of the changes that must be made in the voecational

*: agriculture teacher preparation curriculum. As a result, a most vital

guestion becomes, shall there be one basic curriculum or shall there be
 more diversified specialization in specific areas of training? Theoretically,

* -the best instruction would be given by a specialist prepared to teach each

of the different areas of specialization in agriculture and non-farm agri-
~ ecultural occupations offered. Practically however, this can not be done
in most instances for two main reasons: First, many school districts that
will offer training in agriculture and non-farm agricultural occupations
are too small to justify the cost of more than one teacher; and secondly,
there will not be sufficient qualified specialists available to fill
future emerging rositions.

. With these facts in mind, it seems our present task is not primarily

- to train the vocational agriculture teachers to be specialists but to train

them in their ability to organize programs, manage personnel and. coordinate and
correlate the student work experience so that instruction in related agri- v
cultural fields may be offered by competent persons in the cocoperating establish-

" ments.

_ Research results from pilot programs in agriculture related occupations
indicate that a cooperative program similar to that offered in Distributive
Education and Diversified Occupations in Trade and Industrial Fducation is

an effective means of offering training in non-farm agriculture occupations,

‘ If this proves to be the most effective way of offering this typc of

. training, provisions must ke wade to expand the teacher training curriculum
to include new approaches in the preparation of present and prospective
vVocational agriculture teachers.

Some suggested areas of training that will be needed to adequately pre=-
Pare instructors to teach and administer the expanded program under the
Vocational Education Act of 1663 are:

1. Training in public and human relations so the teachers may have
the ability to:
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a. Maintain a Tavorable fnviromment with reople from
business and industry 25 well as those directly
associated with farmirg ard ranching,

b. Gain acceptance by students, the school, and the
cormunity for this new tyre of program.

2. Training in conducting and using community survays to
help the teacher to:

a. Determine the types of training needed. -
b, Determine the number of tossible training stations
in the conmunity.,

3. Training in initiating an agricultural occupations program
S0 the teacher will have the ability to:

a. Determine what occupations can be included in
this area. :

b. Understand the objectives of training for agricultural
¢Occurations,

¢, Select a functional advisory committee.

d. Determine facilities needed for the program.

e. Determine the instructional material that is needed
and its availability.

T. Properly select students

g. Select desirable training stations

h, Schedule and register students with a minimum
of conflicts. '

L, Training in coordination and correlation techniques which would
include the proper methods to be used to:

a. Determine coordinators resronsibility

b. Budget coordinators time

¢, Visit students at training stations

d. Rate students

e. Visit parents of present and prospective students
f. Recruit new students

g- Follow-up previous students

h. Prepare records and rerorts

i. Organize and advisge clubs or organizations

J» Cooperate with organized labor

5. Training in instructional methods in agricultural otvcupaticns
to enable the teacher 1o:

4. Determine Lhe course content in various agricultural
occupations

b. Develop and use training guides

c. Petermine the correct method to use in offering
related instiruction

d. Use related material prorerly

e. Train ceoperating instructors to be effective
teuchers, -
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6. Training in ceoperzting in the t1al vocational progrom
at a schcol which weould include:

a, Vays of using other vocaticnal instructors in
teaching and ccordination

b. YWays of using othér vocational facilities

¢, Methods of using present vocational agriculture
courses as prerequisite for agricultural occupations
training

d. VWays of changing the present farm mschanics instruction
to offer the most specific skills needed in the various
agricultural occugations

e. Methods of incerrporating agricultural cccupations
training into the present voecational agriculture
program where needed.

TFACHER EDUCATION TOMCRROW *
S. S. Sutherland, University of California, Davis
Ve have at our University a program in which certain professors are invited

to speak before student groups and to give what is called "his last lecture on
earth.” I have prepared my presentation to you this morning somewhat in this

" elimate since, according to hour custcm, you seldom, if ever, invite snyone to

appear before you twice. Therefore, this should, in reality, be my last lecture
to this group. I should like, in the time allcted to me, to do two things this
rmorning; first, to view with some alarm a situation which has some implications
for teacher education in agriculture today, and to take a look at tomorrow and

}Mthe challenges it should bring to throse of us who have the responsibility for pre-
o~ paring teachers of agriculture for our public schools.

Not long ago in California we acquired a new Chief of the Division of Iustruc-
tion in the State Depaftment of Fducation, and our State Director of vocational
education thought it would be good orientation for him to visit some departments
of vocational agriculture in our high schcols to see the kind of instruction that

. was being done. An itinerary was arranged. An entire day was set aside for
~this and several derartments were visited. Imagine the chagrin of the State Di-

rector when, in not one ol these derartments did they see a single cuse where

the teacher was teaching; where they saw any formal instruction in agriculture.
Not a single class! Plunning for some Fulure Farmer activity, yes; doing many

of the little chores which cccur around the department, certainly; but no tcaching.
I'11 confess I don't krow to what extent this is a problem in other states, but

I'm convinced that, in our state, many of our teachers reclly don't sperd much
time in teaching.

There was a time when I was convinced that our agriculture teachers, in

- general,vere the best teackers in the school; that they used the most progress-

ive methods, in the very best sense of that word; that in the use of problem-
solving procedures, the use of cormunity resources, the fine utilization of the
Supervised farming prcgrams and the individual instruction that accompanied

* Presented at the Annual AATEA Breezkfast, Atlantic City, N. J., 1663.



