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Abstract  
This qualitative action research study, employing a case study approach, 
explores the integration of faith into teaching practices within Romanian 
Adventist schools, aiming to enhance both intellectual and creative stu-
dent development through a biblical lens. Utilizing Interpretativist and So-
cio-Constructivist paradigms, the research combines multiple qualitative 
methods—observations, semi-structured interviews, focus groups, and 
experiential journals—to examine how faith integration impacts stu-
dents’ critical thinking and the learning environment. The findings under-
score the significance of deliberate planning and teacher roles as facilita-
tors and role models in embedding faith throughout all phases of educa-
tion (pre-training, during training, and post-training). The study highlights 
the important role of teacher commitment to ongoing improvement and 
provides insights into effective strategies for integrating faith into teach-
ing practices, ultimately contributing to a more holistic and enriching ed-
ucational experience.  
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INTRODUCTION 

Throughout history, different educational models have 
been established to respond to various human ideologies. The 
educational process includes curriculum and didactics, which 
reflect the values and principles of the society in which it oc-
curs. The curriculum determines what the student will learn, 
and didactics determines how the student will learn (Ionescu, 
2013; Păun & Ionescu, 2018; Toma, 2015). The curriculum 
in the teaching of Romanian language and literature is deter-
mined by a series of factors, such as the values and principles 
of society, the political, religious, and cultural impact of se-
lected literary works, and the national literary tradition (Păun 
& Ionescu, 2018; Toma, 2015). 

In Romania, institutional forms of higher education 
emerged in the second half of the 19th century, inspired by the 
French system (Radu & Ghidău, 2013). The rise of the Soviet 
system in the late 1940s led to a drastic reorganization of ed-
ucation, with an emphasis on political and ideological educa-
tion (Coman et al., 2020). After the revolution of 1989, with 
the fall of communism, the Seventh-day Adventist Church in 
Romania began to develop a network of educational institu-
tions. 

The Adventist educational system in Romania is still devel-
oping but faces a significant obstacle: most teachers have not 
been educated in Adventist institutions, leading to a limited 
biblical understanding of education. The worldview of teach-
ers and students depends on their own understanding of the 
Bible (Sandsmark, 1998). If teachers do not have a deep un-
derstanding of the Bible, they are unlikely to be able to convey 
a biblical vision of education to students (Sharp & Clark-
Soles, 2012; Wachlin, 1998). As a result, there is a risk that 
the Adventist educational system will be influenced by other 
views of education that may conflict with Adventist values. 
Hence, the key question is: how can a clear biblical vision of 
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education be ensured in the Adventist educational system in 
Romania? 

Since the searches carried out found no research done on 
the topic of faith integration in Romanian language teaching 
for the primary level, the aim of this study is to describe the 
existing knowledge on faith integration in Romanian language 
classes and to create a preliminary plan for teacher training. It 
will contribute to the understanding of faith integration and 
to the improvement of Romanian education from this perspec-
tive. The objective of the study is achieved using qualitative 
research that integrates case study methodologies with a prac-
tical action research component. The study is based on exist-
ing theoretical and practical research and focuses on the devel-
opment of biblical foundation following Adventor M. Trye’s 
theoretical proposal (Trye, et al., 2019), integrated curricu-
lum, pedagogical practices, and classroom learning environ-
ment as essential elements for pedagogical development in an 
Adventist school, the contributions of John Wesley Taylor and 
Sonia Krumm (Krumm, 2018; Taylor, 2001) to faith integra-
tion, Korniejczuk’s levels of faith integration implementation 
model (Korniejczuk, 1994), and contributions to didactics by 
McCarthy and McCarthy (2006) and Eugene Brewer (Brewer, 
2015). 

This study is organized into the following sections: an in-
troductory section presenting the context of the problem, re-
search questions, objectives, and the study’s significance; a sec-
tion reviewing specialized literature with the theoretical frame-
work of the study; and a section describing the methodology 
used. 

The study comprises two main parts. The first part is theo-
retical, where data were collected from the authors mentioned 
in the introduction and others. In the second part, the practical 
aspect, a series of interdisciplinary micro-lessons were pre-
sented with my teaching colleagues from other disciplines in-
volved in this research. After each micro-lesson, observations 
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and analysis were conducted to enhance the quality of faith 
integration. These micro-lessons were conducted both online 
and in-person during a meeting in Cernica (Romania). The 
practical part continued in the classroom with second-grade 
students at the Adventist school where I work. These classes 
were recorded on video and observed by the teachers guiding 
the research. Several classes were recorded, from which 20 suc-
cessful lessons were selected to ensure adequate integration of 
faith into language and communication lessons (Joyce & 
Showers, 2002). 

LITERATURE REVIEW 

The objective of integrating faith into the curriculum of Ad-
ventist schools, according to Rasi (1993), is to ensure that stu-
dents “at the end of their studies have freely internalized be-
liefs and values and a biblical vision centered on Christ, ori-
ented towards service, the Kingdom, knowledge, life, and des-
tiny” (p. 1). To achieve this goal, Rasi (1993) proposes that a 
systematic and intentional effort is needed from all stakehold-
ers in the educational system. 

According to White (2013), “True learning and develop-
ment originate in the knowledge of God” (p. 14). The Bible 
reveals truth directly and without adornment, meeting the re-
quirements and aspirations of the human heart, inspiring 
charm and fascination in the most cultivated minds, while sim-
ilarly captivating the simplest minds and those without formal 
education. Additionally, the Bible illuminates the course of ex-
istence (Sinambela et al., 2022). The teacher is key to the har-
monious development of the student (O’Flaherty & McCor-
mack, 2019; Spaseski, 2018). “A true teacher does not settle 
for substandard work. They do not settle for guiding their stu-
dents towards a lesser ideal than the maximum achievable for 
them. Their goal must be to instill in them the principles of 
truth, submission, honor, integrity, and purity, principles that 
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will make them a positive influence for building and strength-
ening society. Above all, they want them to learn the great les-
son of life, that of service through self-sacrifice” (White, 2013, 
p. 29). 

Moullin et al. (2020) acknowledge the advantages of a 
framework as a means to describe and guide the translation of 
interventions and studies into practice, analyze implementa-
tion influences, and evaluate implementation efforts. Such a 
framework presents the stages of deliberate integration of faith 
into disciplines developed by Korniejczuk (1994). These have 
been applied in various research studies examining the process 
of faith integration and learning (Ramirez et al., 2020). The 
levels of unintentional integration are: level 0, when the 
teacher does nothing about it because they are not convinced 
it can be done in the subject they teach; level 1, when the 
teacher understands the importance of integration and seeks 
solutions to achieve it; level 2, when the teacher knows how 
to integrate in certain subjects and deliberately plans to do so 
at a specific time. The levels of deliberate integration are: level 
3, when the teacher integrates superficially, irregularly, and 
unplanned; level 4, when the teacher integrates faith steadily 
but does not change strategies, without involving active stu-
dent participation; level 5, when the teacher varies implemen-
tation strategies, involving students; and level 6, when the 
teacher cooperates with students and colleagues to promote a 
coherent Christian worldview (Korniejczuk, 1994). 

Another important source is the contribution of Trye et al. 
(2019) with a configuration map of faith integration as inno-
vation. The study identifies 10 components of the configura-
tion map of faith integration in learning practices. For this 
study, five aspects that are most closely related to a teacher’s 
direct activity in the classroom will be considered: biblical 
foundation, determining if practices are firmly grounded in the 
Bible; integrated curriculum, allowing for the identification of 
deliberate integration evidence; pedagogical practices, ranging 
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from modeling to interactive learning methods; learning envi-
ronment, establishing a conducive life context for biblical in-
tegration; and critical thinking, reminding teachers to engage 
students in professional and spiritual connections in the teach-
ing and learning process. The result of implementing these 
practices by teachers would lead to greater modeling of inte-
gration in current and future students. 

A third contribution considered for this study is the analysis 
of different active learning strategies with faith integration, de-
veloped by Taylor (2001), which emphasizes the importance 
of creative and critical thinking inherent in Scriptures. Taylor 
provides educational examples drawn from the Bible and eval-
uative examples of how to maintain a lifestyle consistent with 
Scriptures. According to Kim (2020), faith integration involves 
a progression of advanced cognitive skills that enhance stu-
dents’ analytical reasoning ability. When educational experi-
ences are designed to facilitate analytical reasoning, students 
improve their understanding, retention of content, and ability 
to apply conceptual knowledge. 

With mastery, White (2013) asserts that true education 
seeks to “make of youth thinkers and not mere reflectors of 
other men’s thought” (p. 16). The strategies used will dictate 
the learning skills necessary for future success, preparing stu-
dents to view the world through a biblical lens. According to 
Pilpe (2020), teachers can use constructivist theory in their 
teaching practice when based on a biblical worldview. This 
theory, active and inductive by nature, promotes skills such as 
collaboration, communication, creativity, and critical think-
ing. 

A fourth significant contribution to this research will be 
based on how the learning cycle developed by Taylor and 
Brewer (2014) and the 4MAT model developed by McCarthy 
and McCarthy (2006) unfold. This proposes a synthesis of 
how the learning cycle develops, considering how teachers or-
ganize teaching moments. The teacher knows that the brain’s 
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two hemispheres constantly interact and that each hemisphere 
has its specific function. Therefore, teachers attempt to pro-
vide opportunities to stimulate the aesthetic creative dimen-
sion (processed by the right hemisphere) and the rational di-
mension (belonging to the left hemisphere) in each of the four 
situations necessary for meaningful learning to occur. In addi-
tion to being developed in a content structure that may require 
multiple encounters, these instances are also implemented in 
each teaching and learning session. These stages propose the 
following basic ideas: experimentation, conceptualization, ap-
plication, and creation (Brewer, 2015). By restructuring per-
sonal attitudes and values, teachers can create a facilitating at-
titude that fosters a special psychological climate of ac-
ceptance and supports the development of students’ creativity 
and rationality (Parrales et al., 2020). 

Regarding the integration of biblical values into the learn-
ing environment, Krumm (2018) proposes that the classroom, 
the emotional climate generated by the teacher, and many 
other circumstances surrounding learning scenarios provide 
numerous opportunities for the student to naturally feel com-
fortable and drawn to practicing virtuous values and habits 
daily. To enhance school effectiveness, a more interactive and 
contextualized approach to teaching and learning is essential. 
The educational framework should encourage exploration, 
critical thinking, and the acquisition of practical skills to ena-
ble students to apply their knowledge in real-life scenarios 
(Krumm, 2018). 

The choice of qualitative research is justified by its ability 
to capture phenomenological complexity from multiple per-
spectives (Whitley & Crawford, 2005; Zarestky, 2022). This 
approach involves the researcher at every stage of the process, 
facilitating a deep and contextualized understanding (Lavis et 
al., 2023). The interpretivist paradigm, as proposed by 
Goffman (1959), emphasizes the importance of understanding 
social experiences from the actor’s perspective. In this sense, 
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qualitative research offers an appropriate framework for ex-
ploring faith integration in Romanian language teaching, as 
suggested by the work of Piñero et al. (2020). Additionally, 
action research, promoted by Lewin (1946), emerges as a prag-
matic approach to addressing complex social problems. This 
approach, according to Erro-Garcés and Alfaro-Tanco (2020), 
fosters collaboration between researchers and participants, 
which is crucial in constantly changing educational contexts. 

In summary, qualitative research, along with interpretative 
and action-oriented approaches, provides a robust framework 
for exploring faith integration in Romanian language educa-
tion, thus opening up new perspectives for understanding and 
improving educational practices (Alvarado & García, 2008). 
The GLATER model, proposed by González and Hernández, 
along with Merriam and Tisdell’s approach, provides a solid 
framework for systematizing and analyzing qualitative evi-
dence (González & Hernández, 2011; Merriam & Tisdell, 
2016; Piñero et al., 2020). Additionally, Sagor (2000) and 
Joyce and Showers (2002) offer valuable insights into the ef-
fective implementation of action research in educational set-
tings. Participatory research, advocated by Creswell (2007, 
2008), Mertler (2017), and Merriam (2009), emerges as a 
powerful tool for generating relevant outcomes and promoting 
collaboration between researchers and co-researchers. 

A study of religion and morality is necessary to lay a solid 
foundation for the future of young generations (Sîrbu, 2013). 
The need for faith integration in Adventist schools in Romania 
has been and continues to be the subject of study in several 
master’s theses at this university, demonstrating Romanian 
students’ interest in this topic. One such contribution is that 
of Mark Szallós-Farkas. The results concluded that there is a 
greater need for materials for teachers to understand the bib-
lical worldview and how it relates to education (Szallós-Far-
kas, 2018). Regarding the biblical foundation for teaching and 
learning Romanian language, a biblical study was conducted 
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on the assumptions of the Romanian language topic in 
knowledge. They compared their findings with those written 
and published by other authors (Habenicht, 2008; 
Korniejczuk, 1994; Krumm, 2018; Rivera, 2009). 

METHODOLOGY 

Qualitative research has been chosen for its ability to gather 
and examine data from different perspectives, allowing for a 
broader understanding of the phenomenon (Whitley & Craw-
ford, 2005; Zarestky, 2022). Additionally, qualitative research 
has been chosen because the researcher is personally involved 
and committed at every stage of the research process (Lavis et 
al., 2023). 

Research questions  

1. What are the experiences of integrating faith into the 
teaching of Language and Literature employed by 
teachers at the basic levels in five Adventist schools in 
Romania?  

2. What were the practices employed by Language and 
Literature teachers before participating in the faith in-
tegration training for their classes? 

3. What are the perspectives of teachers after receiving 
training on integrating faith into the teaching of lan-
guage and literature classes at the basic levels in five 
Adventist schools in Romania? 

4. How does my receiving the training and understanding 
the experiences of my co-researchers contribute to the 
improvement of my faith integration practice as a ge-
ography teacher? 

5. How does receiving the training course and under-
standing the experiences of my fellow researchers con-
tribute to improving my integrated faith practice as a 
language and literature teacher? 
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6. How is the implementation of faith evident in teaching 
and learning language and literature throughout the en-
tire process? 

7. How does a training plan for implementing integrated 
faith teaching of the Language and Literature discipline 
at the basic level in five Adventist schools in Romania 
contribute to improving reality?  

Research design  

The epistemic experientialist approach grounds its findings 
in the everyday experience of research participants considered 
alongside current facts (Guba & Lincoln, 1994). In this spe-
cific case, the everyday professional experiences of the co-re-
searchers will be considered to understand and interpret the 
integration of faith into Romanian language teaching pro-
grams. 

Combining two methodological models, the interpretivist 
paradigm in the case study design and the socio-constructivist 
paradigm for action research design, has been used to fully 
capture the complexity of the topic. The interpretivist para-
digm focuses on the social actor to understand their perspec-
tive on real facts based on experience (Goffman, 1959). For 
this particular case, the structure articulating the phenomenon 
in relation to the implementation of faith in Romanian lan-
guage teaching practice at Dr. Luca Secondary School in 
Brăila, Romania at the primary level has been identified and 
understood. 

Framing the study under two paradigms generated 
knowledge based on the interests and needs of Romanian lan-
guage and communication teachers at the primary level. The 
aim was to establish community-level actions and to build a 
future vision contributing to the improvement of quality 
within the field of action (Alvarado & García, 2008). Events 
were interpreted, and the perspective of the facts was 
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uncovered. The data were reformulated in light of integrating 
faith into educational practice. 

The case study is an alternative approach for situations with 
particular characteristics (Merriam, 2009), aiming to under-
stand the dynamics of a distinctive group and highlight social 
transformation alternatives. It allows for description, interpre-
tation, and evaluative reflection on a research strategy as-
sumed as a “case” (Stake & Visse, 2022). The research fol-
lowed a procedural proposal with ontological, epistemologi-
cal, and methodological agreement (Merriam, 2009; Piñero et 
al., 2020). The research included exploratory, narrative, and 
interpretive stages. The methodological design of action re-
search integrated theory and practice to address important sit-
uations and generate knowledge (Piñero et al., 2020). 

The action research component is present not only for 
methodological approach but also for its significant contribu-
tion to expanding activities and integration into the studied 
reality. This design aims to strengthen relationships among co-
researchers (Erro-Garcés & Alfaro-Tanco, 2020). Practical ac-
tion research (Creswell, 2012), addressed in this research, clas-
sified under the umbrella of action research, has gained recog-
nition as an alternative strategy for addressing social needs. 
Given the complex circumstances we currently face, character-
ized by rapid changes in our contexts, especially in educational 
environments, this approach becomes particularly relevant. 
The approach involves identifying a situation as the object of 
study, with the intention of producing positive changes in the 
addressed reality. This requires the generation of ground-
based methods that substantially contribute to transformative 
outcomes. 

The action research component is based on Sagor’s postu-
lates (2000) with specific steps. In the initial phase, the re-
search approach was determined, and the purpose and re-
search questions were defined. The next phase involved artic-
ulating theories through literature analysis and observations. 
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The third stage included data collection through an action 
plan and testimonies. Finally, it involved reflection, presenta-
tion of findings, and taking measures to improve the plan. 

Regarding the execution of the action plan, training is es-
sential for change and transformation (Carabajo, 2008; Piñero 
et al., 2020; Van Manen, 1990), following the Joyce and 
Showers model (2002). The theoretical model of this training 
focused on the deliberate implementation of faith integration 
(Korniejczuk, 1994) and active learning strategies (Taylor, 
2001). Emotional climate and learning environments were im-
portant to support virtuous practices (Krumm, 2018). The 
configurational map of faith integration (Trye et al., 2019) 
and the 4MAT model (Taylor & Brewer, 2014) were also con-
sidered. 

Seven sections were planned in the initial action plan. From 
July to November 2020, 11 online sessions were planned to 
introduce the topic of faith integration, explore the theoretical 
framework, and review relevant literature. During this period, 
the research topic was focused on, and the Skepsis presenta-
tion was conducted. At the end of this period, Dr. Marcos En-
rique Flores González qualitative research specialist joined the 
team, with whose help the research design was established in 
the following virtual sessions, from April to July 2021. Thir-
teen online sessions dedicated to defining research methodol-
ogy were planned in the third section, starting in August 2021 
and culminating with the Anaptixy presentation in November. 

Starting from January 2022, the initial plan included the 
collection of concentrated testimonies from co-researchers, af-
ter which, until May 2022, seventeen virtual training sessions 
were scheduled for planning, modeling, and implementing mi-
cro-classes with faith integration components. These micro-
classes, as well as the classes that followed in subsequent 
phases, followed the guide designed by Dr. Raquel Bouvet de 
Korniejczuk (Appendix). Each training concluded with co-re-
searchers’ reflections sharing. 
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The next stage was planned to be carried out physically at 
Adventus University, Cernica, in July 2022. Ten micro-class 
sessions (two for each co-researcher) were scheduled. This 
stage includes the review of micro-class plans by Dr. Raquel 
Bouvet de Korniejczuk, self-reflections, and observations on 
co-researchers’ participation. 

In the final period, from August to November 2022, classes 
worked with students from co-researchers’ schools were 
scheduled. It included the review of lesson plans by Dr. Raquel 
Bouvet de Korniejczuk, observations, and self-reflections. 
Each co-researcher was supposed to conduct over thirty obser-
vations and twenty self-reflections. In this stage, one co-re-
searcher requested four additional micro-classes, which were 
observed physically and virtually. 

Finally, examining each methodological procedure offered 
benefits in terms of improving critical analysis skills (Kemmis 
et al., 2014). This reality required a focus on dialectical, dia-
logical, and reflexive truth at every moment of the research 
process (Piñero et al., 2020). 

Data collection  

For this study, various techniques were used, including fo-
cused testimonies, also known as focused interviews, which 
revealed personal insights regarding previous experiences with 
the studied phenomenon (Piñero et al., 2020). This technique 
was used in the pre-training stage and focuses on in-depth ex-
ploration of the topic, eliciting rich and nuanced details. In the 
next stage, the training stage, experience diaries were used. 
These journals allow participants to record their experiences 
as they unfold, providing researchers with an authentic and 
detailed perspective (Martínez, 2007). Observation was also 
employed, considering teaching quality, feedback, learning 
styles, student participation, and levels of thinking. Anecdotal 
recording with a matrix was used to document details, relevant 
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aspects, and emotional atmosphere (Marzano et al., 2011). 
Furthermore, a documentary analysis of curricular documents 
for the integration of faith into Romanian language teaching 
was conducted. Lesson plans, planning documents, and peda-
gogical journals were examined to distinguish experiences be-
fore and after the action plan (Flick, 2010; Martínez, 2007; 
Marzano et al., 2011; Piñero et al., 2020). 

Processing, analysis, and interpretation techniques  

For the analysis of evidence, we used the GLATER model 
to systematize and analyze qualitative evidence (data), em-
ploying content analysis (González & Hernández, 2011; Mer-
riam & Tisdell, 2016; Piñero et al., 2020). This model allowed 
for the organization and interpretation of data based on codes, 
descriptions, categories, and interpretations. Codes were as-
signed, and data were organized according to themes with 
greater conceptual weight. Meanings were assigned to human 
actions based on comprehensive interpretation. The chosen 
model takes into account evidence and legitimation tech-
niques, demonstrating its versatility in the field. Interpretation 
for conclusions was carried out considering the findings, the-
oretical foundations, and interpretations of the researchers. In 
this regard, I applied the triangulation technique (Merriam & 
Tisdell, 2016) to reveal convergence and legitimize the phe-
nomenon (Gonzalez & Hernández, 2011; Merriam & Tisdell, 
2016; Piñero et al., 2020). 

Participants and sampling procedure 

The participants in this research were referred to as co-re-
searchers. They consisted of six teachers from the Romanian 
language department of schools belonging to the Seventh-day 
Adventist Church. Qualified educators in primary education 
in schools located in central and southeastern Romania, with 
at least five years of experience. It is important to mention 
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that, in accordance with the objective corresponding to a prac-
tical research, the aim was to enhance and improve one’s own 
teaching practice (Creswell, 2012). As the principal researcher, 
involvement in training was integral, and following estab-
lished methodologies, 20 class sessions were conducted with 
15 students from the second year of Dr. Luca Secondary 
School, with whom collaboration is ongoing. It is necessary to 
highlight that although the described students were not direct 
participants in the study, permission was obtained from their 
parents, representatives, and guardians to apply what was 
learned during the training in class sessions. Additionally, it 
should be emphasized that besides Romanian language and lit-
erature teachers, teachers from other disciplines also partici-
pated in the training, significantly contributing to the execu-
tion of the proposed study. 

Ethical considerations 

The identity of the participants in the study was protected 
at all times. The research does not compromise the integrity of 
the subject. The Ethics Committee of the University of Mon-
temorelos reviewed the proposal. Consent was obtained from 
the Department of Education of the Romanian Union, and 
permission was requested for the study in schools and with 
selected teachers. Authorization was also requested and ob-
tained from the directors of the participating schools. In-
formed consent was obtained from the involved teachers. Data 
collection poses no risk to the co-researchers. Professionals re-
tain the freedom and autonomy to withdraw from the study 
at any time. 

RESULTS AND DISCUSSIONS  

There were three moments of the research: Pre-Training, 
During Training, and Post-Training. In the “pre-training in-
terpretation moment” section, the first two questions posed at 
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the beginning of the research were answered: What are the ex-
periences of integrating faith into the teaching of Language 
and Literature employed by teachers at the basic levels in five 
Adventist schools in Romania? and What were the practices 
employed by Language and Literature teachers before partici-
pating in the faith integration training for their classes? The 
technique applied for this moment was focused testimony ap-
plied to co-researchers, Romanian language and literature 
teachers. 

From the understanding for this moment, five categories 
were highlighted that describe the dynamics of faith integra-
tion in Romanian language classes. Namely: Empirical Mode 
for Integrating Faith; Bible-Based Learning Activities with 
Moral Applications; Bible-grounded Actions without Re-
sponding to a Specific Plan; Teamwork Reflections and Favor-
able Learning Environment. 

These categories, originating from our own observations as 
well as those of my research colleagues, have allowed me to 
interpret the reality of faith integration in Romanian language 
classes before training, as follows: Romanian language and lit-
erature teachers at the basic level in Adventist schools in Ro-
mania, who participated in the study, prior to training, focus 
their practice of faith integration in their classes on Bible-
based activities with moral applications grounded in an under-
standing of the concept of faith integration. These activities, 
although based on biblical principles, are not intentionally 
planned. They are dominated by the use of biblical stories and 
selected texts with clear moral teachings. Co-researcher Simon 
states: “In addition to the texts from the textbooks we study, 
I try to bring to their attention (the students) biblical stories.” 
(Cif: CLRSC-5-SS-MF) Teachers attempt to lead reflection 
through teamwork (collaboration) to extract lessons where 
faith is transferred into everyday situations. Dinu mentions 
that the pedagogical practices used are: “conversation, story-
telling, memorization, experimentation, teamwork, or pair 



 
 

 45 

work” (Cif: CLRDB-6-D-MF). The teacher encourages the de-
velopment of critical and reflective thinking so that the student 
can experience spirituality. 

Furthermore, there is a prevailing belief that one of the 
ways to develop a conducive learning environment to encour-
age active student participation is to use questions as a learn-
ing strategy (Krumm, 2018) during morning devotions, which 
emphasize faith integration, all in an empirical manner. Simon 
states: “Every morning I spend quality time with my students 
where we have devotional, share prayer requests, pray for each 
other, and sing,” as a pedagogical practice to promote faith 
integration. Thus, sometimes during the teaching of specific 
subject matter, connections between the subject studied and 
faith arise spontaneously; in these cases, teachers do not know 
whether it is appropriate to capitalize on these connections or, 
even more so, to plan them. This lack of knowledge justifies 
teacher training so that they can implement significant changes 
in faith integration, based on biblical and pedagogical 
knowledge, beyond the empirical momentary approach. 

Finally, unintentionally integrating faith, with limited focus 
on biblical foundations, without specifying pedagogical prac-
tices in a defined model, leaving the spontaneity of the mo-
ment’s connection with the content programmed for Language 
and Literature, almost renders the use of critical thinking (Tay-
lor, 2001) by students nonexistent. This legitimizes the need 
for a change of approach to improve one’s own practice as a 
teacher. 

Similarly, regarding the second stage called “interpretation 
moment during training,” it responds to the following ques-
tions: What are the perspectives of teachers after receiving 
training on integrating faith into the teaching of language and 
literature classes at the basic levels in five Adventist schools in 
Romania?; How does my receiving the training and under-
standing the experiences of my co-researchers contribute to 
the improvement of my faith integration practice as a 
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geography teacher?. For this stage, the technique of experience 
journals was applied (Erro-Garcés & Alfaro-Tanco, 2020) at 
the end of each training session to Romanian language and 
literature co-researchers. 

In this stage, four categories emerged: Planning and Imple-
menting an Active Class with this Faith Integration Approach; 
The Class with the Integration Approach Based on Four Cru-
cial Biblical Facts; Teacher Model with Intentional Planning 
of Faith Integration, and; Focusing Learning in Service of the 
Kingdom of Christ. 

At the beginning of the training, there was a great curiosity 
to discover what contributions it would bring to the faith in-
tegration we were carrying out in our Romanian Language 
and Literature teaching practice. 

Initially, the most important reason for integrating faith be-
came very clear, which is the key distinction of a Christian 
school: focusing learning in service of the kingdom of Christ: 
“It is my duty to teach children to want to do!” (Cif: CLRDB-
6-D-C), “...I can help the child cultivate a healthy habit, ...an 
education that has Christ at the center leads to the transfor-
mation of characters.” (Cif: CLRVB-2-V-C).  

Learning about the difference between secular teaching and 
teaching based on the Bible and faith, focusing the class in ser-
vice of the kingdom of Christ, and understanding the philo-
sophical ideas that support different pedagogical approaches 
were highlighted. The relevance of knowing how to plan and 
implement an active class with this faith integration approach 
was emphasized. There was a clear understanding that the 
class with the integration approach is based on four crucial 
biblical facts: creation, fall, redemption with the crucifixion of 
Christ, and the restoration of a new world. Each teaching 
theme is connected to one or more of these four crucial biblical 
facts. Additionally, the idea prevailed that teaching work in 
Christian schools aims for students to develop their thinking 
based on the Bible so they can make wise decisions. 
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Finally, this training made participants aware of the im-
portance of the teacher model and how vital intentional plan-
ning is for proper faith integration (Korniejczuk, 1994). Cora 
says: “Everything starts with a good plan and good organiza-
tion.” (Cif: Geo-3-CI CS-MF) and Simon: “I want to plan my 
activities very well starting tomorrow so that my students dis-
cover God.” (Cif: CLRSC-5-S-MF). It has not only been an 
academic day but also a spiritual revival experience for all par-
ticipants. This training has served to generate transformative 
learning experiences for students by applying what was assim-
ilated in the training sessions. 

For the third stage, called “post-training time,” the last 
three questions were addressed: How does receiving the train-
ing course and understanding the experiences of my fellow re-
searchers contribute to improving my integrated faith practice 
as a language and literature teacher?; How is the implementa-
tion of faith evident in teaching and learning language and lit-
erature throughout the entire process?; How does a training 
plan for implementing integrated faith teaching of the Lan-
guage and Literature discipline at the basic level in five Ad-
ventist schools in Romania contribute to improving reality? 

There were planned approximately twenty language and lit-
erature lessons (Joyce & Showers, 2002) with faith integra-
tion, taking into account everything that was learned (Appen-
dix). In this stage, six categories emerged: Faith Integration in 
a Planned Manner (Cora stated: “Lesson planning was done 
by addressing the topic from the perspective of faith integra-
tion,” (Cif: Geo-3-CS-CDOF)); Favorable Learning Environ-
ment (Krumm, 2020), (in another lesson, one observation was: 
“A pleasant learning environment was created based on the 
desire to discover.” (Cif: Geo-3- C-CDOF)); Development of 
Critical Thinking (Kim, 2020). (Octavia pointed out: “Stu-
dents’ critical thinking is constantly stimulated by learning ac-
tivities presented by Didina and by questions that encourage 
deep reflection by students.” (Cif: MOS-3-OPO-CDOF); 
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Application of Biblical Principles, Foundations, and Values in 
Life; Adjustment Period for Everyone; Positive Feedback from 
Students (A colleague mentioned: “Students are very excited 
about the experiment and actively participate in answering 
questions that generate conflict between prior and current 
knowledge.” (Cif: IIP2-ACM-CDOF)). 

Observations and on-site evaluations were made for this 
stage (Joyce & Showers, 2002). Observers were trained in 
faith integration and experienced the process both for the Lan-
guage and Literature discipline and for other subjects, being 
trained as teachers and familiar with the Romanian educa-
tional system. In total, four people presented their observa-
tions on this topic. 

They emphasized that integrating faith in teaching for any 
field must be done in a planned manner, seeing it now in the 
practice of learning in a real scenario (Krepf & König, 2022). 
This result coincides with that obtained by Korniejczuk 
(1994). Thus, the structure of lesson plans should show how 
each aspect of the curriculum content is linked. In addition to 
this, a suitable environment must be created for teaching and 
learning processes to be experienced, providing a favorable en-
vironment for completing the activities proposed earlier, simi-
lar to the findings made by Krumm (2018). 

Furthermore, developing critical thinking in students is 
highlighted as a valuable task that has contributed to analyz-
ing information to make a connection with the desired inte-
gration for this discipline. This coincides with Taylor’s state-
ments (Taylor, 2001). 

In the practice of integration, the highlighting of the rela-
tionship between the contents of the Language and Literature 
discipline and the four events recorded in the Holy Scripture 
prevails: Creation, Fall, Crucifixion, and Redemption, consid-
ering, in turn, in didactic practice, biblical principles and val-
ues, identifying connections of interest with the discipline, in 
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this case, with the programmatic content of this discipline. 
This is also present in Ramirez’s study (Ramirez, 2020). 

Additionally, from the observations made by colleagues, 
recognition of the work well done emerged, along with the 
visibility of a noticeable change both in my conception of in-
tegration as a Language and Literature teacher, as they have 
followed alongside me throughout the entire training process 
and have highlighted my evolution in this regard. Octavia de-
clared: “I have noticed something very interesting and ex-
tremely useful for the children, which is their ability to under-
stand concretely what service means: listening, protecting, car-
ing, and helping each other are forms of service. All these con-
clusions were drawn from the lessons taught by Didina in the 
second grade. It’s a fantastic idea to present the value of service 
in this way, with concrete and specific nuances! Bravo, Did-
ina!” (Cif: MOS-3-OD-CDOF) 

However, we are in a period of adaptation that, after these 
first 20 experiences with the group I led, seems to be shaping 
up to consolidate significant contributions to knowledge. Sim-
ilarly, from the observations made by the described co-re-
searchers, recognition of the smooth conduct of the activity 
and visibility of an evident change in the integration concept 
within class sessions due to the practices of a Language and 
Literature teacher were evident. Additionally, there is a pre-
vailing perception of how natural faith integration was, how 
creative the learning process was imbued with values such as 
gratitude, responsibility, the value of and love for character 
formation (Saputro et al., 2022), generating a pleasant learn-
ing environment based on the desire to put into practice the 
qualities that each individual possesses. 

The limitations of this study revolve around its focus on a 
specific setting and the requirement to validate the results in 
alternative educational settings. Nevertheless, it establishes a 
valuable basis for future research on improving the incorpora-
tion of faith in language and literature teaching. 
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CONCLUSIONS  

The process of integrating faith into the teaching of Lan-
guage and Literature in Adventist schools in Romania evolves 
significantly through planned and structured training 
(Korniejczuk, 1994). Before training, teachers tend to inte-
grate faith empirically (Jang, 2018) and without intentional 
planning, limiting the development of critical thinking in stu-
dents. However, after training, teachers show a deeper under-
standing of how to integrate faith in a planned manner, focus-
ing on biblical principles and values, and establishing clear 
connections between Language and Literature content and 
crucial biblical events. This change leads to a more enriching 
and transformative learning environment, where students ex-
perience comprehensive character development and increased 
commitment to service and love (Sinaga et al., 2022). 

The study’s practical implications are clearly presented 
through the three stages of research: pre-training, during train-
ing, and post-training. Initially, it highlights the empirical 
methods teachers used for integrating faith in Romanian lan-
guage classes, which were largely spontaneous and not inten-
tionally planned. The need for structured training to enhance 
intentional faith integration is identified, leading to transform-
ative learning experiences and a more conducive learning en-
vironment. The research underscores the significance of 
planned lesson structures and a favorable learning atmos-
phere, emphasizing the necessity for teacher training in faith 
integration. 

The conclusions of the study are closely tied to its purpose 
and contributions. The research sought to understand and im-
prove the integration of faith in language and literature teach-
ing in Adventist schools. The study effectively demonstrates 
the transition from an empirical, unplanned approach to a 
structured, intentional practice of faith integration through 
teacher training. This shift highlights the importance of 
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planning, critical thinking, and creating a favorable learning 
environment, which aligns with the study’s goal of enhancing 
faith integration in educational settings. 

   

The results of the study directly support its conclusions and 
recommendations. The findings from the pre-training stage il-
lustrate the existing practices and their limitations, justifying 
the need for training. The during training stage shows the pos-
itive impact of structured training on teachers’ perspectives 
and practices. Finally, the post-training stage confirms that 
planned and intentional faith integration leads to improved 
teaching practices and student engagement. These outcomes 
validate the study’s recommendation for structured teacher 
training programs to achieve effective faith integration in edu-
cation. 

REFERENCES 

Alvarado, L. J., & García, M. (2008). Características más relevantes del 
paradigma socio-crítico: su aplicación en investigaciones de edu-
cación ambiental y de enseñanza de las ciencias realizadas en el 
Doctorado de Educación del Instituto Pedagógico de Caracas [The 
most relevant characteristics of the socio-critical paradigm: its ap-
plication in environmental education and science education re-
search carried out in the Doctorate in Education at the Pedagogical 
Institute of Caracas]. Sapiens: Revista Universitaria de Investi-
gación, 9(2), 187–202. https://www.redalyc.org/ar-
ticulo.oa?id=41011837011 

Biblia, trad. Cornilescu, D. (2014). (Bible). Asociația Biblică Română. 
https://www.biblegateway.com/ 

Brewer, E. (2015). Aprendizaje natural y el cerebro [Natural learning and 
the brain]. Jornadas de Desarrollo Profesional para la Salud y la 
Formación de Discípulos Universidad de Montemorelos, Mon-
temorelos. https://crea.um.edu.mx/recursos/canalacademico/ 

Results supporting conclusions and recommendations



 52 

Carabajo, R. A. (2008). La metodología fenomenológico-hermenéutica de 
M. Van Manen en el campo de la investigación educativa. Posi-
bilidades y primeras experiencias [The phenomenological-herme-
neutic methodology of M. Van Manen in the field of educational 
research. Possibilities and first experiences]. Revista de Investi-
gación Educativa, 26(2), 409–430. 
https://www.redalyc.org/pdf/2833/283321909008.pdf 

Coman, C., Botei, M., Valeeva, J., & Sargu, L. (2020). Comparative 
analysis of the development of higher education in three countries: 
The Russian Federation, the Republic of Moldova, and Romania. 
Bulletin of the Transilvania University of Brasov, Series VII: Social 
Sciences & Law, 13(62), 25–34. 
https://doi.org/10.31926/but.scl.2020.13.62.3.3 

Creswell, J. W. (2007). Qualitative inquiry and research design. Sage. 

Creswell, J. W. (2008). Educational research: Planning, conducting, and 
evaluating quantitative and qualitative research (3rd ed.). Pear-
son/Prentice Hall. 

Creswell J. (2012) Qualitative inquiry and research: Choosing among five 
approaches (3rd ed.). Sage. 

Erro-Garcés, A., & Alfaro-Tanco, J. A. (2020). Action research as a 
meta-methodology in the management field. International Journal 
of Qualitative Methods, 19. 
https://doi.org/10.1177/1609406920917489  

Flick, U. (2010). El análisis de datos en la investigación cualitativa [Data 
analysis in qualitative research]. Morata. 

Goffman, E. (1959). The presentation of self in everyday life. In W. K. 
Kolb & K. J. McIntosh (Eds.), Social theory re-wired (pp. 482–
493). Routledge. 

González de Flores, G., & Hernández Gil, T. (2011). Interpretación de la 
evidencia cualitativa: más allá del Glater [Interpreting qualitative 
evidence: Beyond Glater]. Gema. 

Habenicht, D. J., & Burton, L. (2008). Credința pe înțelesul copiilor: Un 
ghid valoros pentru a-i împrieteni pe copii cu Dumnezeu [Faith for 
children: A valuable guide to connecting children with God]. Viață 
și Sănătate. 

Ionescu, M. (2013). Educația: dimensiuni teoretice și practice [Education: 
theoretical and practical dimensions]. Polirom. 



 
 

 53 

Jang, K. (2018). Integration of faith and learning. Journal of Christian 
Education & Information Technology, 34, 101–123. 

Joyce, B. R., & Showers, B. (2002). Student achievement through staff 
development (Vol. 3). Association for Supervision and Curriculum 
Development. 

Joyce, B., & Weil, M. (1996). Models of teaching. Prentice-Hall. 

Kemmis, S., McTaggart, R., & Nixon, R. (2014). The action research 
planner: Doing critical participatory action research. Springer. 
https://doi.org/10.1007/978-981-4560-67-2 

Kim, Y. K. (2020). Think Christianly, think critically: Faith-learning inte-
gration, critical thinking, and perceived importance of worldview 
development among students in Christian higher education. Reli-
gion & Education, 47(3), 273–299. 
https://doi.org/10.1080/15507394.2020.1765068 

Korniejczuk, R. B. (1994). Stages of deliberate teacher integration of faith 
and learning: The development and empirical validation of a model 
for Christian education. [Doctoral dissertation, Andrews Univer-
sity]. ProQuest Dissertations and Theses Global. 

Krepf, M., & König, J. (2022). Structuring lessons as an aspect of pre-ser-
vice teachers’ planning competence: A scaling-up analy-
sis. Zeitschrift für Erziehungswissenschaft, 25(4), 917–946. 

Krumm, S. (2018). Ambiente de aprendizaje [Learning environment]. 
Casa Editora Sudamericana. 

Krumm de Nikolaus, S., Bouvet de Korniejczuk, R., Álvarez, O. A., 
Weiss, D. Q., De Loera, E. C., De Venegas, T. Q., & García Ramí-
rez, C. L. (2020). Prietenul meu cel mai bun: Manual de predare a 
Bibliei pentru clasa a-II-a [My best friend: Bible teaching manual 
for second grade]. Viață și Sănătate. 

Lavis, H., van Vliet, P., & Tavener, M. (2023). Lessons learnt by an ex-
perienced clinician-novice researcher throughout the process of 
qualitative research interviewing. The Qualitative Report, 28(6), 
1665–1679. https://doi.org/10.46743/2160-3715/2023.5922 

Lewin, K. (1946). Action research and minority problems. Journal of So-
cial Issues, 2(4), 34–46. 

Marzano, R. J., Frontier, T., & Livingston, D. (2011). Effective supervi-
sion: Supporting the art and science of teaching. ASCD. 



 54 

McCarthy, B., & McCarthy, D. (2006). Teaching around the 4MAT® cy-
cle: Designing instruction for diverse learners with diverse learning 
styles. Corwin Press. 

Merriam, S. B. (2009). Qualitative research: A guide to design and imple-
mentation. John Wiley. 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to 
design and implementation (4th ed.). Jossey-Bass. 

Mertler, C. A. (2017). Action research communities: Professional learn-
ing, empowerment, and improvement through collaborative action 
research. Routledge. 

Moullin, J. C., Dickson, K. S., Stadnick, N. A., Albers, B., Nilsen, P., 
Broder-Fingert, S., Mukasa, B., & Aarons, G. A. (2020). Ten rec-
ommendations for using implementation frameworks in research 
and practice. Implementation Science Communications, 1(1). 
https://doi.org/10.1186/s43058-020-00023-7 

O’Flaherty, J., & McCormack, O. (2019). Student holistic development 
and the ‘goodwill’ of the teacher. Educational Research, 61(2), 
123–141. 

Parrales, E. B. A., Palma, J. K. T., Álava, R. A. Q., & Campuzano, M. F. 
P. (2020). The cognitive process and influence in learning. Interna-
tional Journal of Linguistics, Literature and Culture, 6(2), 59–66. 

Păun, E., & Ionescu, M. (2018). Curriculum și didactică: Perspective te-
oretice și aplicative [Curriculum and teaching: Theoretical and ap-
plied perspectives]. Polirom. 

Pilpe, J. F. (2020). The frequency of 21st Century skills integration in the 
teaching practices of Secondary Christian school teachers in the 
United States [Doctoral dissertation, Columbia International Uni-
versity]. https://www.overdrive.com/media/8765058/the-frequency-
of-21stcentury-skills-integration-in-the 

Piñero Martin, M. L., Rivera Machado, M. E., & Esteban Rivera, E. R. 
(2020). Cada método un diseño. En proceder del investigador cual-
itativo: Precisiones para el proceso de investigación [Each method a 
design. In Proceedings of the Qualitative Researcher: Precisions for 
the Research Process]. Universidad Nacional Hermilio Valdizan.  

Ramirez, O., Sawyers, P., Wood, D., & Benjamin, F. (2020). Integration 
of faith and learning at a faith-based historically black university: 



 
 

 55 

An exploratory study. Journal of Research on Christian Educa-
tion, 29(2), 126–136. 

Radu, M.-D., & Ghidău, R. (2013). Știința dreptului în România în cea 
de-a doua jumătate a secolului al XIX-lea și până la Primul Război 
Mondial [The Science of Law in Romania in the Second Half of the 
19th Century and Up to the First World War]. Fiat Iustitia, 2(2), 
50–60. 

Rasi, H. M. (1993). The integration of faith and values with teaching and 
learning: A definition and applications. The Institute for Christian 
Teaching. https://christintheclassroom.org/ifl_definition.html 

Rivera, A. N. S. (2009). Communicacion, enseñanza y aprendizaje de la 
palabra de Dios [Communication, teaching and learning of the 
word of God]. Publicaciones Estudiantiles. 
https://www.aiu.edu/spanish/publications/student/spanish/180-
207/communicacion.html 

Sagor, R. (2000). Guiding school improvement with action research. 
ASCD. 

Sandsmark, S. (1998). Response to Andrew Wright. Journal of Education 
and Christian Belief, 2(2), 109–114. 
https://doi.org/10.1177/205699719800200205 

Saputro, A. N. C., Aznam, N., & Partana, C. F. (2022). Integration 
method of religious character values in chemistry learning. Jurnal 
Kimia dan Pendidikan Kimia, 7(1), 111–124. 

Sharp, K., & Clark-Soles, J. (2012). Helping students navigate faith chal-
lenges in the Biblical studies classroom. Teaching Theology and Re-
ligion, 15(4): 357–371. https://doi.org/10.1111/j.1467-
9647.2012.00829.x 

Sinaga, J., Tinenti, M. L., Hutabarat, B. M., Sinambela, J. L., & Sompo-
tan, D. D. (2022). Kajian peran penting pendidikan sekolah advent 
dalam mengembangkan tabiat dan karakter melalui pratik pem-
belajaran di sekolah sebagai wujud prestasi yang dicapai [A study 
of the important role of Adventist school education in developing 
character and behaviour through practical learning at school as a 
form of achievement.]. Journal of Education and Culture, 2(3), 30–
37. 

Sinambela, J. L., Sinaga, J., Pelawi, S., & Tinenti, M. L. (2022). Kepem-
impinan harun pada Zaman Bangsa Israel [Aaron’s leadership in 



 56 

the Age of Israel]. Asian Journal of Philosophy and Religion, 1(1), 
29–36. https://journal.formosapublisher.org/index.php/ajpr 

Sîrbu, R. (2013). Relația dintre atitudinea față creștinism și gradul de dis-
ciplină al elevilor din Școala Mihai Ionescu, București [The rela-
tionship between the attitude towards Christianity and the degree 
of discipline of students from Mihai Ionescu School, Bucharest]. 
ProQuest Dissertations & Theses Global. (2787115181). 
https://www.proquest.com/dissertations-theses/relația-dintre-atitu-
dinea-față-creștinism-și/docview/2787115181/se-2 

Spaseski, D. (2018). Historical and society role of the teacher in develop-
ment of education. International Journal of Education 
Teacher, 15(1), 113–118. 

Stake, R., & Visse, M. (2022). Case study research. In International En-
cyclopedia of Education: Fourth Edition (pp. 85–91). Elsevier. 

Szallós-Farkas, M. (2018). The integration of faith and learning in teach-
ing English as a foreign language [Master’s thesis, Universidad de 
Montemorelos]. Dspace. http://dspace.biblioteca.um.edu.mx/han-
dle/20.500.11972/1063 

Taylor, A. R., & Brewer, W. E. (2014). Your brain has a bent (not a 
dent) (3rd ed.). Success Resources International. 

Taylor, J. W. (2001). Instructional strategies for integrating faith and 
learning. Journal of Adventist Education, 27,5–14. http://circle.ad-
ventist.org/files/jae/en/jae201274050807.pdf 

Trye, A. M., Jr., Henriquez-Green, R., & Green, W. H. (2019). An inno-
vation configuration map for integrating faith in learning. Interna-
tional Journal for Faith Integration, 1(1), 1–17. https://www.bab-
cock.edu.ng/ijfi/vol1no1/Trye_IFL_IC 

Toma, S. (2015). Didactica: Fundamente, perspective, strategii [Didactics: 
Foundations, perspectives, strategies]. Polirom. 

van Manen, M. (1990). Beyond assumptions: Shifting the limits of action 
research. Theory into Practice, 29(3), 152–157. 
https://www.jstor.org/stable/1476917 

Wachlin, M, G. (1998). The Bible: Why we need to teach It; How some 
do. English Journal, 87(3), 31–36. 



 
 

 57 

Whitley, R., & Crawford, M. (2005). Qualitative research in psychia-
try. Canadian Journal of Psychiatry, 50, 108–114. https://jour-
nals.sagepub.com/doi/pdf/10.1177/070674370505000206 

White, E. (2013). La educación [Education]. Apia/Gema.  

Zarestky, J. (2022). Navigating multiple approaches to qualitative re-
search in HRD. Human Resource Development Review, 22(1), 
126–138. https://doi.org/10.1177/15344843221142106  



 58 

 

APPENDICES 
Guide for planning a faith-integrated class 
 

Teacher’s Name: Didina Bratu 

Lesson Theme: Words with Similar Meaning Using Similar Words in New 
Sentences Calligraphy Writing 

Value: Service Habit of Serving Principle: Cultivating the Desire to Serve 

Supporting Text: The Ten Commandments 

Subject: Romanian Language and Literature 

Educational Level: Primary 

 

Step One: Focusing on Faith Integration in Class 

1. Identify a central idea that addresses the lesson content from God’s 
perspective based on one or more biblical principles underlying the 
entire subject and/or unit. This central idea should answer an es-
sential question that arouses the curiosity and desire of the student 
to discover God and engage in living according to His will. 

What do you do when you encounter new words in the texts you read? 
How do you feel in English class when Mrs. Hasel talks to you? (Hasel is 
a volunteer from Africa, an English teacher, does not speak Romanian) 
How would you feel if God spoke to you directly? Would you understand? 
(1 Corinthians 14:11) When we strive to understand what God is telling 
us, we demonstrate that we are faithful servants. 

2. Define the biblical perspective. Find connections of the lesson con-
tent with some of these biblical concepts: creation (God as creator 
and sustainer), the fall into sin (the consequences of sin in the 
world and in human beings, expressed in the great controversy), 
redemption from sin (the plan of salvation and the payment of sin 
at the cross), restoration (the promise of restoring the entire crea-
tion to its original perfection). You can make connections with 
biblical stories or verses. 
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Creation: God created man with the ability to understand His words (Gen-
esis 3:11).  

Fall into Sin: After the fall into sin, man no longer understands the words 
of the Lord (Exodus 20:19).  

Redemption: God took on human form and spoke to people through His 
Son (Hebrews 1:2). 

3. Analyze the lesson content from a biblical perspective: Identify the 
content and activities in the curriculum/textbooks that are in 
agreement or disagreement with the biblical perspective. In case of 
discrepancy, decide whether to expose the error or replace the di-
vergent content with others in accordance with the Bible. § Iden-
tify if the lesson or unit should include content presented in the 
Bible but ignored by the state curriculum. Include this content. 

God has spoken to people throughout time in ways they can understand. 

Step Two: By the end of the hour, the following learning progress is ex-
pected: 

1. Define the learning outcome: The learning outcome is what is ex-
pected for the student to know, to know how to do (skills), and to 
want to do (attitudes and values derived from the Bible) at the end 
of the hour. Knowing that some words are new, knowing how to 
discover the meaning of new words from the given context, and 
wanting to understand the meaning of new words encountered. 

a. Choose the principle/value/habit to be taught in class. (The same 
principle, value, or habit can be developed in several lessons until inte-
grated into the student’s life).  

The habit of striving to understand the word of God. 

b. Describe how you will intentionally use personal example in what 
you want to teach.  

By explaining whenever they ask for help how to explain the newly en-
countered words, by guiding them to the dictionary or to understanding 
the words from the given context. 

c. Describe how you will organize the physical and emotional environ-
ment to support learning.  

In the classroom, there is a dictionary for students that they can consult 
whenever needed. 
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d. Describe how you will encourage students to think deeply. You can 
use activities targeting the higher levels of Bloom’s taxonomy.  

We read the text The Ten Commandments. We observe the new words. 
We identify their meanings from the context. We analyze the words and 
search for words with similar meanings from the children’s vocabulary. We 
evaluate how well the students understood how to explain the new words. 
We create new sentences containing the newly discovered words from the 
text. 

2. Define how you will assess the values, beliefs, habits, and other 
aspects of learning that students have acquired.  

Observing their willingness to understand the new words encountered. 

Step Three: Planning the Class Sequence  

a. Describe how you will organize the lesson following the four steps of 
the 4MAT and applying the elements of the previous steps. 

Motivation: A board with sentences where some words are formed from 
one part of the word and a drawing that completes the word. I will cover 
the words and leave only the syllable and the drawing that together make 
up the new word. I will let them discover the meaning of what they see. 
We will progressively discover the rest of the sentence. Then they will un-
derstand the meaning of the word initially seen composed of a syllable and 
a drawing representing the rest of the word. The conclusion is that we will 
discover the meaning of the new words encountered from the context. 

At Sinai, the people gathered to hear the Law did not succeed in under-
standing the words spoken by God. They asked Moses to tell them the Law 
and promised to listen. God wrote the Law with His finger on stone. 

Information: Reading the text. The students will read the text silently and 
in a chain, then I will do the model reading. While doing the model reading, 
each child will underline the words they do not understand. We will write 
the new words in notebooks. 

Application: Students grouped in pairs will choose a word from the board 
and will read the sentence where they found it. They will look for a substi-
tute for the unknown word (word or expression), or they will rephrase the 
sentence to have the same meaning. We will thus extract the word with a 
similar meaning and write it on the board next to the appropriate word. 

Evaluation: In the same pairs, students will have to formulate new sen-
tences using the underlined words from the text. The new sentences will be 
read and appreciated by classmates. 
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b. Use active learning strategies: 

i. Identify where you will use the essential question that arouses 
the desire to know God through the lesson.  

At the end of the Motivation sequence (4MAT)  

ii. Describe how you will draw students’ attention to faith.  

Through the text read, through interventions made during the hour, and 
by creating opportunities for students to participate in class.  

iii. Identify what the student will do to develop deep thinking.  

By analyzing the text, solving tasks in pairs, identifying new words and 
finding their meanings by rephrasing the sentence, and then composing 
new sentences with the same words that seemed incomprehensible at the 
beginning of the hour. 

Step Four: Evaluation and Reflection  

a. Describe how the student will reflect on their learning.  

By analyzing the content of the text they have studied and striving to find 
the most appropriate answers to the questions that arise during the hour. 
Discovering that a faithful servant must understand the words of God. 

b. Describe how you will reflect on the implementation of the planned 
lesson. By choosing the most suitable text, I will look for the most appro-
priate questions and methods to help students discover that it is important 
to seek to understand what God wants to convey. 

 

Sources for this guide:  
Joyce, B. and Weil, M. (1996).  

Korniejczuk, R. (2015) Refocusing Courses on the Biblical Worldview. 
Unpublished document, used for teacher training in the Mexican Intero-
ceanic Union. Southern Adventist University. Model of biblical founda-
tion course design for higher education. https://www.southern.edu/ad-
ministration/cte/Docs/bffl/BF-Course-Design-Model.pdf 

  


