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Abstract  
This qualitative action research and case study design aims to im-
prove geography teaching practice by stimulating the intellectual and 
creative aspects of students while promoting holistic development 
from a biblical perspective. The teachers involved use personal exam-
ples, testimony and values to integrate faith into teaching, with the 
Bible as a valuable teaching resource. The integration of faith is made 
complete and relevant to the curriculum, with teachers interested in 
personal development in this regard. The co-researcher planned and 
carried out 20 classroom sessions with faith integration, 4 micro-
classes, and 16 sessions in real classrooms, receiving feedback after 
each session. The co-researchers’ assessments highlight the excel-
lent pedagogical skills of the teacher, the organization and planning of 
the sessions, the clear connections between biblical principles and 
geographical concepts, the creation of a great learning environment, 
the comprehensive approach to the fundamental topics, the integra-
tion of faith as a factor to improve the educational experience and a 
fluid and effective integration of faith. The conclusion is that the ge-
ography sessions with faith integration were effective and appreci-
ated by the students, and the teacher training was relevant and 

 
1Corina Loredana Iancu, MA in Education Student, Montemorelos 
University, Mexico, corinaloredanad@gmail.com; 2Raquel Bouvet de 
Korniejczuk, PhD, Montemorelos University, Mexico, 
rkorniej@um.edu.mx; 2Marcos Enrique Flores González, PhD, enri-
queflores@um.edu.mx. 
 

63

Volume 6, number 1.2, 2024, pp. 63–86



 64 

congruent with the teaching and learning process and the resources 
used.  

Keywords 
Faith-integrated geography teaching, creativity, interactive lessons, 
effectiveness, critical thinking, teaching and learning, Adventist 
schools 

INTRODUCTION 

The Seventh-day Adventist Church has a long-standing 
tradition of establishing schools to nurture students’ spir-
itual growth and develop their character. Adventist educa-
tional institutions aim to prepare professionals who are 
committed to serving their communities and embodying 
Christian values. While these schools have effectively 
adapted to societal changes by offering relevant profes-
sional training (Plaatjes, 2014), the integration of faith into 
the curriculum remains a complex challenge. 

Adventist schools in Romania follow the national curric-
ulum but strive to incorporate Adventist principles. How-
ever, the absence of a formal guide for teachers in this area, 
coupled with the demands of the state curriculum, hinders 
the effective integration of biblical perspectives. This study 
addresses this gap by exploring the potential for integrating 
faith into geography teaching at the 5th, 6th, and 8th grade 
levels at “Dr. Luca” Secondary School. 

As there are no studies on the integration of faith in ge-
ography teaching for lower secondary level, this research 
aims to fulfill this need. The main objective of this research 
is to improve my teaching of geography classes by integrat-
ing faith into teaching and learning. By examining the bib-
lical foundation, curriculum integration, pedagogical prac-
tices, learning environment, and critical thinking skills, this 
study aims to contribute to the advancement of teaching 
methodologies within the Adventist educational context. 
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Building upon the theoretical frameworks proposed by 
Korniejczuk (1994), Krumm (2018), Taylor (2001), Trye et 
al. (2019), and Brewer (2015), this research seeks to pro-
vide a comprehensive exploration of faith integration in ge-
ography education. 

REVIEW OF LITERATURE 

The objective of this research work is to improve the pro-
cess of faith integration in lower secondary education for 
the subject of geography at the Adventist educational insti-
tution where I work. I disseminated all the information ob-
tained among my colleagues who teach in Adventist schools 
in Romania at events organized especially for this purpose. 
The results of this research can be useful for all teachers in 
Adventist schools in Romania. 

This research is structured in the following sections: an 
initial section in which the contextual background of the 
problem, the research questions, the objectives and im-
portance of the study are presented and a section in which 
the relevant literature is reviewed in the theoretical frame-
work. of the study and a section detailing the methodology 
used. 

The study is organized into two main parts. The initial 
part involves a theoretical examination in which data was 
collected from the authors mentioned in the introduction 
and other sources. The subsequent component, the practi-
cal aspect, consisted of teaching a series of interdisciplinary 
microclasses in collaboration with my teaching colleagues 
from different disciplines (history, music, Romanian lan-
guage and literature) who participated in this research 
work. After each microclass, careful observation and anal-
ysis were carried out to improve the quality of belief inte-
gration. These micro classes were organized both online 
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and physically, in classes that I have deployed at the “Dr. 
Luca” Secondary School in Brăila, at the “Dr. Lind” Theo-
retical Secondary School in Câmpenița, in the Soli Deo Glo-
ria” Secondary School of Vaiedeiu - Mureș and at the Ad-
ventus University of Cernica, Romania. The practical part 
continued in the classrooms, with 5th, 6th and 8th-grade 
students of the Adventist school, Dr. Luca” Secondary 
School in Brăila. These training sessions were video rec-
orded and observed by the teachers who supervised the re-
search. Twenty successful lessons were recorded to ensure 
the correct integration of faith in geography lessons (Joyce 
& Showers, 2002). 

Previous studies conducted by different authors showed 
that faith integration was essential for Christian educators 
because IFL was what they were looking for (Trye et al., 
2019). The primary goal of integrating faith into the curric-
ulum of Adventist schools, as stated Rasi (1993), is to 
achieve a higher and noble goal. This objective involves en-
suring that students, upon completion of their studies, have 
internalized beliefs and values that are aligned with biblical 
principles, centered on Christ and oriented to service and 
the Kingdom of God. To achieve this, Rasi suggests the 
need for a systematic and intentional effort by all stakehold-
ers within the education system. 

Faith integration from a Seventh-day Adventist episte-
mological perspective views the Bible and the writings of 
Ellen White as the primary foundation upon which 
knowledge and truth can be proven (Knight, 1989; White, 
1923). The teacher plays an essential role in promoting the 
balanced growth of students (O’Flaherty & McCormack, 
2019; Spaseski, 2018). 

Mollin et al. (2020) recognizes the benefits of a frame-
work as a tool to outline and guide the translation of inter-
ventions and research into practical applications, analyze 
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factors that affect implementation, and evaluate implemen-
tation efforts. 

Such a framework presents the stages of deliberate im-
plementation of faith integration in the disciplines devel-
oped by Korniejczuk (1994). The levels of non-deliberate 
integration are when the teacher does nothing about it be-
cause he is not convinced that it can be done in the subject 
he teaches (level 0); the teacher understands the importance 
of integration and looks for solutions to achieve it (level 1); 
The teacher knows how to integrate into certain subjects 
and makes deliberate plans within a given period (level 2). 
The level of deliberate integration are level 3 when the 
teacher integrates in a superficial, irregular and unplanned 
way; at level 4, the teacher integrates the belief stably, but 
does not bring any change in strategies, without involving 
the active participation of the students; level 5, the teacher 
varies the implementation strategies, involving the students 
in it; and at the last level, level 6, the teacher cooperates 
with students and colleagues and manages to promote a co-
herent Christian worldview (Korniejczuk, 1994). 

Another author I based my research on is Trye. Trye et 
al. (2019) produced a configurational map of faith integra-
tion as innovation. The study identifies ten components of 
the configurational map of the integration of faith in learn-
ing practices. For my study, I took 5 components that, ac-
cording to researchers, are most closely related to a 
teacher’s direct activity in the classroom: biblical founda-
tion, which determines whether practices are firmly an-
chored in the Bible, integrated curriculum, which allows 
identification of evidence of deliberate integration, peda-
gogical practices, ranging from modeling to interactive 
learning methods, the learning environment, which estab-
lishes a life context conducive to biblical integration, and 
critical thinking, which would remind teachers to engage 
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their students in professional and spiritual activities. con-
nections in the teaching and learning process. 

Another contribution used as a source for my study is an 
analysis of different faith-integrated active learning strate-
gies developed by Taylor (2001), which emphasizes the im-
portance of creative and critical thinking. Taylor provides 
teaching examples from the Bible and examples of the eval-
uative results of maintaining a biblical lifestyle. According 
to Kim (2020), faith integration encompasses a progression 
of advanced cognitive skills that enhance students’ analyti-
cal reasoning abilities. When educational experiences are 
designed to facilitate analytical reasoning, students increase 
their understanding, retention of content, and ability to im-
plement conceptual knowledge. 

The fourth significant research contribution is based on 
the learning cycle developed by Taylor and Brewer (2014), 
as well as the 4MAT model of McCarthy and McCarthy 
(2006). This synthesis aims to explore how the learning cy-
cle evolves and how teachers can effectively organize their 
teaching moments. It is well known that the two hemi-
spheres of the brain constantly interact and have different 
functions. Consequently, teachers strive to provide oppor-
tunities that stimulate both the creative aesthetic dimen-
sion, which is processed by the right hemisphere and the 
rational dimension, which belongs to the left hemisphere. 
These opportunities are crucial in the four essential situa-
tions that facilitate meaningful learning. These steps are not 
only integrated into a content structure that may require 
multiple sessions but are also implemented throughout the 
teaching and learning process. These stages focus on the fol-
lowing fundamental concepts: experimentation, conceptu-
alization, application and creation (Brewer, 2015). By reor-
ganizing individual attitudes and principles, educators can 
establish facilitative behavior that fosters a distinct 
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psychological atmosphere of acceptance and facilitates the 
advancement of students’ ingenuity and logic (Parrales et 
al., 2020). 

In terms of incorporating biblical principles into the ed-
ucational environment, Krumm (2018) presents a proposal 
in which the classroom, the emotional atmosphere gener-
ated by the instructor and many other circumstances sur-
rounding the learning scenarios provide countless opportu-
nities for the student to feel naturally at ease. and inclined 
to embody virtuous principles and behaviors daily. To in-
crease school effectiveness, a more interactive and contex-
tual approach to pedagogy and learning is essential. The 
educational framework should promote exploration, criti-
cal thinking and the acquisition of practical skills that allow 
students to apply their knowledge to real-life situations. 

 To achieve a biblical foundation in the teaching and 
learning of geography, a comprehensive examination of 
biblical principles was carried out. The results of this re-
search were compared with the work of other researchers 
who have written and published on this topic (Habenicht, 
2008; Korniejczuk, 1994; Krumm, 2018; Rivera, 2009). 

METHODOLOGY 

The study works under a qualitative methodological per-
spective (Piñero, et al., 2019), as it allows a deeper explo-
ration of the subject, leading to the discovery of hidden per-
ceptions, behaviors and attitudes (Creswell 2013). Accord-
ing to Wa-Mbaleka (2017), the essence of qualitative re-
search lies in its ability to delve into the worlds and experi-
ences of individuals, and the interpretations and meanings 
they attribute to these experiences. By using qualitative re-
search methods, we can collect and analyze data from a 
multitude of perspectives, thus promoting a more complete 
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understanding of the phenomenon under investigation 
(Whitley & Crawford, 2005). Qualitative research is con-
sidered most appropriate when dealing with complex and 
challenging phenomena (Creswell, 2013). In light of this 
fact, a qualitative researcher, who is an integral part of the 
research process, strives to explore a social reality and gain 
a deeper understanding of the complexity surrounding a 
central phenomenon. 

The epistemic-experiential boundary corresponds to so-
cial research and includes ethnographic methodologies, life 
narratives, hermeneutics, phenomenological-hermeneutics, 
evaluative methodologies, case studies and action research. 
The experiential epistemic approach bases its findings on 
the everyday experiences of the research participants, which 
are considered alongside contemporary events (Guba & 
Lincoln, 1994). In the present research, the common pro-
fessional experiences of the co-researchers will be taken into 
account in understanding and interpreting faith integration. 

Research questions  

1. What are the experiences of faith integration in ge-
ography teaching employed by three teachers in 
lower secondary level Adventist schools in Roma-
nia? 

2. What were the practices employed by geography 
teachers before they took part in faith integration 
training for their classes? 

3. What are the teachers’ perspectives after receiving 
the training on faith integration in teaching geogra-
phy classes? 

4. How does my receiving the training and understand-
ing the experiences of my co-researchers contribute 
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to the improvement of my faith integration practice 
as a geography teacher? 

5. How is the implementation of faith in geography 
teaching and learning evident throughout the pro-
cess? 

6. How does a training plan to implement faith inte-
gration in teaching the subject of geography at the 
basic levels in three Adventist schools in Romania 
contribute to the improvement of reality? 

7. How do the findings of this research contribute to 
the improvement of the action plan in faith integra-
tion for geography teachers of lower secondary level 
Adventist schools in Romania? 

Research design  

A combination of two methodological concepts, action 
research and case study, was used. The role of action re-
search is not only to uncover facts but also to contribute to 
the transformation of unsatisfactory conditions perceived 
by the community. To achieve this goal, the researcher must 
have a clear understanding of the expected findings and the 
main purpose of the study (Piñero et al., 2020). 

Action research methodological design provides a holis-
tic and participatory approach to research, integrating the-
ory and practice to address important situations and gener-
ate knowledge. Its focus on the inseparable relationship be-
tween action and research contributes to transforming un-
satisfactory conditions and empowering stakeholders. By 
adopting this approach, researchers can strengthen rela-
tionships, increase the validity and applicability of their 
findings, and actively involve stakeholders in the research 
process. The methodological design of action research also 
promotes reflexivity and continuous learning, ensuring that 
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the research remains responsive to the needs of schools be-
longing to the Romanian Adventist Church’s educational 
network. 

Practical action research is a form of action research for 
this proposal among the various options available. The the-
oretical model underpinning this research effort revolves 
around deliberate and intentional implementation of belief 
integration as outlined by Korniejczuk (1994), along with 
careful use of active learning strategies as described by Tay-
lor (2001). We also consider the classroom environment 
(Krumm, 2018), the configurational art of belief integration 
(Trye et al., 2019), and the 4MAT model (Taylor & 
Brewer, 2014). 

A case study approach was employed to delve into the 
dynamics of a specific group and explore potential avenues 
for social change. This methodology, suitable for contexts 
with unique characteristics (Merriam, 2009), enables in-
depth description, interpretation, and critical reflection on 
the case (Stake & Visse, 2022). 

Data collection  

For this study, various techniques were used, which in-
cluded focused testimonies that revealed individual views 
on previous experiences towards the subject under investi-
gation, as indicated by Piñero et al. (2020). Furthermore, 
the use of experiential diaries was essential in providing a 
comprehensive overview of each perspective throughout the 
instructional process, as suggested by Martínez (2007). Ob-
servation was also used, which considered teaching quality, 
feedback, learning styles, student participation and levels of 
thinking. To capture details, relevant elements and the gen-
eral atmosphere of the classroom, anecdotal recordings 
were used together with a matrix for thorough 
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documentation, in line with the approach proposed by 
Marzano et al. (2011). In addition, a meticulous review of 
curriculum documents was conducted for the integration of 
faith in geography teaching. This involved examining lesson 
plans, instructional designs, and instructional journals to 
delineate differences in experiences before and after the im-
plementation of the intervention strategy, building on the 
work of Flick (2010), Martínez (2007), Marzano et al. 
(2011) and Piñero et al. (2020). 

Participants and sampling procedure 

To carry out this research, qualitative methodologies 
were used, involving three geography teachers from the net-
work of schools of the Seventh-day Adventist Church. The 
three teachers have the necessary qualifications to teach 
lower secondary level students from central and southeast-
ern Romania. The process of choosing schools involved 
identifying individuals who had the qualifications to make 
a significant contribution to the study and who were recep-
tive to innovative approaches. Furthermore, they showed a 
clear willingness to actively participate in the research ef-
fort. Lower secondary level students from 5th, 6th and 8th 
grade of Secondary Education also participated in the study 
“Dr. Luca” by Braila. Most of the research was carried out 
in a school in southeastern Romania, which has 180 stu-
dents enrolled and an average of 15 students per class. We 
obtained the agreement of all parties involved, including the 
participants, the school principal, the education director of 
the Romanian Conference Union and the parents of the stu-
dents, securing the informed consent of the latter to present 
the lessons with the students, although they were not di-
rectly involved as co-researchers. 
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Data analysis 

To comprehensively explore the integration of faith in 
geography teaching, a multifaceted data collection strategy 
was employed. This involved a combination of qualitative 
techniques to capture diverse perspectives and contextual 
nuances. Initially, focused testimonies, similar to in-depth 
interviews, were conducted to delve into participants’ prior 
experiences with faith integration (Piñero et al., 2020). 
These testimonies provided rich insights into participants’ 
existing knowledge, attitudes, and beliefs. Subsequently, 
experience diaries were introduced to document partici-
pants’ reflections and experiences throughout the training 
process (Martínez, 2007). This method offered a longitudi-
nal perspective on their evolving understanding and prac-
tices. 

1. Concurrent to these textual approaches, classroom 
observations were conducted to examine teaching practices, 
student engagement, and the overall learning environment. 
Drawing on Marzano et al. (2011) framework, attention 
was paid to teaching quality, feedback provision, learning 
styles, student participation, and higher-order thinking 
skills.  

2. Observational data were recorded using the GLATER 
model, an anecdotal matrix that captures detailed and nu-
anced information. This is a useful procedure for organiz-
ing and analyzing qualitative evidence (González de Flores 
& Hernández Gil 2011). It allows systematic review of con-
tent and provides a way to interpret the results. Qualitative 
evidence can be easily understood and organized using this 
model. Evidence has been coded and categorized according 
to relevant themes. The model also allows evidence to be 
compared with theoretical bases, resulting in a comprehen-
sive interpretation.  
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Credibility refers to the level of trust and belief in re-
search findings as stated by Lincoln and Guba (1985). Mer-
riam (1998) also emphasizes the importance of credibility 
and suggests several strategies for establishing credibility, 
including triangulation. By utilizing triangulation of data 
sources, we ensure the credibility of this study, which in-
volves the use of multiple data sources, methods, or re-
searchers to gain a more complete and multifaceted under-
standing of the research topic, according to Braun and 
Clarke (2013, p. 338). Triangulation emerges as a funda-
mental concept in research methodology, as it facilitates a 
deeper, clearer and more complete understanding of the re-
search, as Creswell (2003) points out. Therefore, by imple-
menting triangulation, it has allowed for the integration of 
diverse perspectives and methodologies, leading to more ro-
bust and reliable research findings. 

Ethical considerations 

Subject integrity is not compromised by the research. 
Consent to conduct the study in schools and with desig-
nated teachers was obtained through the Romanian Union 
Education Department. In addition, approval was sought 
from the principals of the participating schools. The teach-
ers involved received and completed an informed consent 
form. The data collection process does not involve any dan-
ger or risk for the subjects involved. They retain the free-
dom and autonomy to withdraw from the study at any 
time. Informed consent was also sought from the parents of 
students in the classrooms where the lessons were filmed. 

RESULTS  

There were three moments of the research: Pre-Training, 
During Training, and Post-Training. In the “pre-training 
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interpretation moment” section, the first two questions 
posed at the beginning of the research were answered: What 
are the experiences of faith integration in the teaching of 
geography used by teachers in lower secondary Adventist 
schools in Romania? and What were the practices used by 
geography teachers before taking part in faith integration 
training for their classes? The technique applied for this mo-
ment was focused testimony applied to co-researchers and 
Geografia teachers. 

From the understanding for this moment, six categories 
were highlighted that describe the dynamics of faith inte-
gration in Geografia classes. Namely: The example of the 
teacher Cif: EdLm; Promote learning of values related to 
geography Cif: PAdVrClG; Establish connections between 
the Bible and Geography topics Cif: EcnxlBytG; Emphasis 
on the belief in a Creator God for the teaching of Geogra-
phy Cif:EeCDCedlG; Interest in the integration of faith in 
Geography with a biblical foundation Cif:IxIFeGfB; Lack 
of teacher training on faith integration planning 
Cif:CcdPdlIFe. 

Pre-training discoveries 

For the stage before the faith integration training in the 
Geography class, the teacher assumes that his example as a 
teacher, emphasizing his own Christian identity, and using 
spontaneous opportunities to make faith connections, share 
with the students his testimony and develop values and 
good habits in students. According to researchers, these ac-
tions result in benefits in students’ understanding of faith 
integration. 

Teaching practice, prior to training, according to quali-
tative data, is rooted in deep relationships between the Bible 
and Geography. These relationships occur using the Bible 
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in classes as a teaching resource, as a support for the Geog-
raphy topics that are taught and always ensuring that stu-
dents carry out an in-depth study of the biblical understand-
ing of the class topic. 

A central element in the integration of faith in this pre-
training stage is the belief in a creator God and biblical cre-
ation in the learning of Geography. This belief is incorpo-
rated intentionally since it is not present in school programs 
and texts. Teachers wonder to what extent their efforts ap-
proach the ideal in the integration of faith in Geography. 

Researchers, who have a great interest in being able to 
identify an ideal in the integration of faith in Geography, 
recognize the need for a fuller understanding of the biblical 
foundations of learning, strategies on how to share the love 
of God in the subject, how to carry out planning that allows 
for more complete integration and with relevant learning 
applications that benefit the development of a biblical 
worldview in students. 

Similarly, regarding the second stage called “interpreta-
tion moment during training,” it responds to the following 
question: What are teachers’ perspectives during training 
about integrating faith into the teaching of geography clas-
ses? How does me receiving training and understanding the 
experiences of my co-researchers contribute to the improve-
ment of my faith integration practice as a geography 
teacher? 

In this stage, four categories emerged: Interest in contin-
uing to learn to Integrate the Faith Cif: ISaIfE; Learning 
about Cif Worldview: AsC; The Bible as a Teaching Re-
source Cif:LBcRD; Constant need to develop skills to inte-
grate faith into Romanian geography. Cif:NCdhpIFeGr.  
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Findings during training 

The co-researchers’ assessments of the training program 
show great interest in the personal development of biblical 
thought as a foundation for Geography topics, as well as 
specific training regarding the integration of faith in the 
teaching and learning of geography. The co-researchers 
consider the role of the teacher in the teaching process from 
the perspective of faith, from different pedagogical posi-
tions such as the student and the formation of his 
worldview in the topics of the class. 

This interest in the integration of faith in the teaching of 
Geography is considered a highly personal matter in the de-
velopment of one’s convictions related to God and the Bible 
in the study of Geography, and the application of these bib-
lical concepts to life. everyday life in the form of values, 
attitudes and habits. The challenging, encouraging, and di-
dactically demanding perspective of the training experience 
provides knowledge, resources, and concrete and practical 
tools for effective planning and implementation of faith in-
tegration, which are easily transferable to everyday teach-
ing practice. Thus, with enthusiasm and interest, the co-re-
searchers show a strong commitment to a continuous de-
velopment program to work collaboratively on the contin-
uous improvement of the new skills in development. 

Finally, the training highlights the importance of con-
sciously integrating faith for all aspects of teaching Roma-
nian geography, as well as the need to go beyond traditional 
lessons to encourage holistic growth. Furthermore, they 
consider the Bible as a valuable resource in teaching and 
learning, and they intend to deepen biblical study to address 
thematic challenges in the classroom and promote signifi-
cant transformation in the school environment. 
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For the third stage, called the “post-training period”, the 
following three questions were addressed: How does me re-
ceiving training and understanding the experiences of my 
co-researchers contribute to the improvement of my faith 
integration practice as a Geography teacher? How is the im-
plementation of faith in the teaching and learning of Geog-
raphy evident throughout the process? How does a training 
plan to implement faith-integrated teaching in the subject 
of Geography at the basic levels in three Adventist schools 
in Romania contribute to the improvement of reality? 

Findings during practical experience 

It is important to consider that the training was offered 
in an interdisciplinary manner, including, in addition to Ge-
ography, other areas of knowledge: Romanian Language, 
Music and History. This interdisciplinarity enriched train-
ing with the collaborative participation of co-researchers 
with diverse knowledge that contributed to an understand-
ing of the biblical foundations of the topics presented, the 
application to life through the teaching of values, attitudes 
and habits and a repertoire of didactic approaches from dif-
ferent perspectives. 

Following the interdisciplinary training, the co-re-
searcher planned and conducted 20 classroom sessions ap-
plying faith integration to all aspects presented in the train-
ing. Each of these sessions, some in the format of micro 
teaching workshops and others in the context of a real class, 
received feedback from the co-researchers, regardless of 
whether they were teachers in the area or not, because they 
had participated in the training and knew what was hap-
pening. that was expected for the research. 

Of the 20 practical classes, four were in the format of 
micro-workshops and 16 were in the format of experiences 
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in real classrooms. The classes in the format of teaching mi-
cro-workshops were carried out in person, with the pres-
ence of the trainer (principal research teacher), who, before 
the development of the class, had read and provided feed-
back on the written planning to guide the co-researcher to 
that the experience was as close to the ideal as possible. Co-
researchers from other areas participated as students during 
class and as evaluators after the experience. The session was 
recorded so that it could be observed and analyzed later if 
necessary. The co-researchers had an open observation 
script to provide feedback on the teaching experience based 
on the guidelines provided for their planning. Immediately 
after the teaching experience, there was a moment for an 
individual written reflection by the co-researcher who pre-
sented the class and the co-researcher colleagues. Then 
there was a verbal sharing, which led to reflections, ideas 
and useful suggestions not only for the person who had pre-
sented the class, but for others. 

The teaching experiences in real classrooms with stu-
dents of the level and grade to which the class was directed 
corresponded to real classes where the co-researcher was 
the regular teacher. The co-researchers were present in the 
classroom during the class and had the subsequent reflec-
tion and analysis exercise as in the micro classes. The 
trainer read and provided feedback on the class planning 
and had access to the class recording. 

Below are the most representative assessments of the co-
researchers about the practical experiences of Geography 
classes with the integration of faith. These co-researchers, 
coming from different disciplines but with the same train-
ing, provide a multifaceted and cooperative approach to 
what it means to integrate faith in Geography based on bib-
lical principles, their application and active and innovative 
teaching strategies. This collaborative experience helps all 
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researchers understand the difficulties and possibilities of 
faith integration not only for this research but for future 
research and pedagogical practices in the area of Geogra-
phy. All of this emerges from interesting observations that 
are highlighted below from the evaluative observers who 
for ethical reasons were called “co-researchers”, accompa-
nied by a code that has nothing to do with a specific order: 

The “RUGI Co-investigator” highlighted the teacher’s 
pedagogical aptitude for incorporating faith into the teach-
ing of geography. According to his evaluation, the class was 
well organized and planned, with a clear correlation be-
tween biblical principles and geographical concepts. It indi-
cates that the teacher demonstrated the ability to identify 
and establish connections between these principles, thus im-
proving the student’s educational experience. 

For his part, the “RUTGAP Co-Investigator” considered 
pedagogical diversity as a prominent aspect of the class. He 
expressed that the teacher’s role modelling was evident and 
contributed to the creation of an extraordinary learning en-
vironment. Likewise, the “RUGAP Co-investigator” high-
lighted how the teacher made an effort to address the fun-
damental issues exhaustively during class. He considered 
that the link between biblical principles and geographical 
concepts provided students with a deeper and more reflec-
tive understanding of the disciplinary topics addressed. He 
highlighted how the contemplation of these foundational 
themes stimulates meaningful learning and contributes to 
the holistic development of the student body. 

In this regard, the “RUGP Co-Investigator” distinguishes 
the identification and connection of biblical principles with 
geographical concepts as notable aspects of the classes. Val-
uing the teacher’s ability to achieve a balance between the 
transmission of values and the transmission of geographical 
knowledge, thus allowing a cohesive and significant 
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integration of both elements in the classroom. He consid-
ered that this integration contributed to improving the ed-
ucational experience of the students, an inference high-
lighted by the way in which the students were involved in 
the teaching and learning processes promoted. 

Likewise, the “RUGU Co-investigator” assumes that the 
teacher presented a fluid and effective integration of faith 
in the class sessions. In her opinion, the teacher took ad-
vantage of both planned and spontaneous opportunities to 
reflect on the relationship between faith and geography, 
thus fostering a deeper and more reflective understanding 
of all the topics covered. Additionally, he appreciated the 
teacher’s emphasis on teaching principles and the practical 
use of theories, which played a crucial role in creating a 
deep and transformative learning encounter for the stu-
dents. 

Finally, the co-researchers presented a comprehensive 
evaluation of geography classes with embedded faith inte-
gration. Each emphasized several elements, such as the 
teacher’s pedagogical aptitude, pedagogical variety, holistic 
approach to fundamental concepts, identification and es-
tablishment of biblical principles, and effective and seam-
less integration of faith. These contributions indicate that 
the classes were effective and well received by the students, 
which provided them with a stimulating educational en-
counter with a favorable environment and deep generation 
of knowledge, considering that after the training there is a 
congruence with the teaching process, with the learning 
outcomes and with the teaching methods and resources 
used. 
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CONCLUSIONS 

Integrating faith into geography teaching is an innova-
tive approach that can significantly enrich students’ learn-
ing experience. By connecting biblical concepts with geo-
graphical phenomena, teachers can give students a deeper 
perspective on the world in which they live. The study em-
phasizes the role of the teacher as a role model, whose val-
ues and habits can positively influence students’ develop-
ment. To successfully implement this approach, a solid 
knowledge of the Bible and teaching strategies is necessary. 

In-service teacher training is essential to ensure effective 
integration of faith in teaching. By participating in profes-
sional development programs, teachers can acquire the 
skills needed to use the Bible as a teaching resource and to 
make meaningful connections between biblical and geo-
graphic concepts. An interdisciplinary approach, including 
other areas of knowledge, can contribute to a deeper under-
standing of the complexity of the world and the develop-
ment of critical thinking. 

In conclusion, the integration of faith in geography 
teaching can have a positive impact on pupils’ cognitive, 
emotional and spiritual development. However, it is im-
portant to emphasize that the success of this approach de-
pends to a large extent on adequate teacher preparation and 
the creation of a learning environment that encourages dia-
logue and reflection. 

To promote the effective integration of faith in educa-
tion, it is necessary to develop in-service training programs, 
encourage the use of the Bible as a teaching resource and 
promote an interdisciplinary approach. It is also important 
to implement evaluation and feedback systems that enable 
teachers to improve their teaching practices. Through col-
laboration between teachers, institutions and parents, an 
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educational environment can be created that promotes 
Christian values and prepares students to become responsi-
ble and involved citizens. 

REFERENCES 

Bible, trans. Cornilescu, D. (2014). Romanian Biblical Association. 
https://www.biblegateway.com/ 

Braun, V., & Clarke, V. (2013) Successful qualitative research: A 
practical guide for beginners. Sage. 

Brewer, E. (2015). Aprendizaje natural y el cerebro [Natural learning 
and the brain]. Jornadas de Desarrollo Profesional para la Salud 
y la Formación de Discípulos Universidad de Montemorelos, 
Montemorelos, Nuevo León, México. 
https://crea.um.edu.mx/recursos/canalacademico/ 

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and 
mixed methods approaches (2nd ed.). Sage. 

Creswell, J. W. (2013). Qualitative research and research design: 
Choosing among five approaches. Sage.  

Flick, U. (2010). Data analysis in qualitative research. Morata. 

González de Flores, G., & Hernández Gil, T. (2011). Interpreting 
qualitative evidence: Beyond Glater. Jewel. 

Guba, E. G., & Lincoln, Y. S. (1994). Competing paradigms in quali-
tative research. In N. K. Denzin & Y. S. Lincoln (Eds.), Hand-
book of qualitative research (pp. 105–117). Sage. 
https://psycnet.apa.org/record/1994-98625-005 

Habenicht, D. J., & Burton, L. (2008). Faith for children: A valuable 
guide to making children friends of God. Life and Health. 

Joyce, B. R., & Showers, B. (2002). Student achievement through staff 
development (Vol. 3). Association for Supervision and Curricu-
lum Development. 

Joyce, B., & Weil, M. 1996. Teaching models. Prentice-Hall, Inc. 

Kim, Y. K. (2020). Think Christianly, think critically: Integrating faith 
learning, critical thinking, and the perceived importance of 



 
 

 85 

worldview development among Christian higher education stu-
dents. Religion and Education, 47(3), 273–299. 
https://doi.org/10.1080/15507394.2020.1765068 

Korniejczuk, R. B. (1994). Stages of teachers’ deliberate integration of 
faith and learning: The development and empirical validation of 
a model for Christian education [Doctoral dissertation]. An-
drews University. 

Krumm, S. (2018). Learning environments. Casa Editora Sudameri-
cana. 

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic research. WISE. 

Martínez Miguélez, M. (2007). Qualitative ethnographic research in 
education: A theoretical-practical manual. Thresholds. 

Marzano, R. J., Frontier, T., & Livingston, D. (2011). Effective super-
vision: Supporting the art and science of teaching. Association 
for Supervision and Curriculum Development. 

McCarthy, B., & McCarthy, D. (2006). Teaching around the 4MAT® 
cycle: Designing instruction for diverse learners with diverse 
learning styles. Corwin Press. 

Merriam, S. B. (1998). Qualitative research and case study applica-
tions in education. Jossey-Bass. 

Merriam, S. B. (2009). Qualitative research: A guide to design and im-
plementation. John Wiley. 

O’Flaherty, J., & McCormack, O. (2019). The integral development 
of the student and the ‘goodwill’ of the teacher. Educational 
Research, 61 (2), 123–141. 

Parrales, E. B. A., Palma, J. K. T., Álava, R. A. Q., & Campuzano, M. 
F. P. (2020). The cognitive process and its influence on learning. 
International Journal of Linguistics, Literature and Culture, 6 
(2), 59–66. 

Piñero Martín, M. L., Rivera Machado, M. E., & Esteban Rivera, E. 
R. (2020). Each method is a design. In Proceedings of the quali-
tative researcher: Precisions for the research process. Hermilio 
Valdizán National University. 



 86 

Plaatjes, P. P. (2014). The nature, aims, and values of Seventh-day Ad-
ventist Christian education. 389–406. doi:10.1007/978-94-017-
8972-1_22 

Rasi, H. M. (1993). Integrating faith and values with teaching and 
learning: A definition and applications. Institute of Christian 
Teaching. https://christintheclassroom.org/ifl_definition.html 

Rivera, A. N. S. (2009). Communication, teaching and learning of the 
word of God. Student Publications. https://www.aiu.edu/span-
ish/publications/student/spanish/180-207/comunicacion.html 

Spaseski, D. (2018). Historical and social role of the teacher in the de-
velopment of education. International Journal of Education 
Teacher, 15(1), 113–118. 

Stake, R., & Visse, M. (2022). Case study research. In International 
Encyclopedia of Education (4th ed.) (pp. 85–91). Elsevier. 

Taylor, A. R., & Brewer, U. S. (2014). Your brain has a curvature 
(not a dent) (3rd ed.). International Success Resources. 

Taylor, J. W. (2001). Instructional strategies to integrate faith and 
learning. Journal of Adventist Education, 27, 5–14. http://cir-
cle.adventist.org/files/jae/en/jae201274050807.pdf 

Trye, A. M., Jr., Henriquez-Green, R., & Green, W. H. (2019). An in-
novation configuration map for integrating faith into learning. 
International Journal for Faith Integration, 1(1), 1–17. 
https://www.babcock.edu.ng/ijfi/vol1no1/Trye_IFL_IC 

Wa-Mbaleka, S. (2017). Promoting quality in qualitative research: A 
list of practical strategies. International Forum, 20(1), 58–80. 

Whitley, R., & Crawford, M. (2005). Qualitative research in psychia-
try. Canadian Journal of Psychiatry,50,108–114. https://jour-
nals.sagepub.com/doi/pdf/10.1177/070674370505000206 

automatically-form


