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Abstract  
The study investigated how short movies can enhance English-speak-
ing skills among ESL learners. The purpose of this exploration was to 
inquire the students’ perceptions to this new language teaching alter-
native. It was qualitative research, specifically practical action re-
search, focusing on improving students’ English-speaking skill, em-
powering the researcher to involve in the research process, fostering 
collaboration, generating practical knowledge, promoting reflective 
practice (Carr & Kemmis, 2003; Stringer et al., 2010), facilitating 
meaningful change by using short movies. Qualitative methods were 
used: the pedagogical diary, teacher’s observations, an external ob-
server’ notes, the semi-structured interviews and the triangulation 
method for the credibility and trustworthiness of the findings. The 
data were collected (using Glater model), descriptively analyzed, the 
results showing that short movies helped the students become more 
communicative during English classes. The research involved 26 high 
school students from Onesti, Romania. Sixteen short movies with na-
tive English-speaking characters were utilized from YouTube and 
Hope Discovery, exploring themes related to teenagers’ social and 
emotional aspects. Incorporating short movies into English classes 
was an efficient and enjoyable method to boost speaking perfor-
mance.  
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INTRODUCTION 

English is essential for personal goals, recognized as “the 
major window of the modern world” (Nishanthi, 2018, p. 
872). Speaking, emphasized by Florez (1999, p. 7) as “the 
key to communication”, contributes to success in both per-
sonal and professional life (Rao, 2018, p. 6). A global com-
mon English teaching Issue is the students struggle to ex-
press themselves naturally in class due to fears or obstacles 
hindering their natural communication.  

The literature in this regard indicates that it occurs of an 
issue noticed not only at the Colegiul Tehnic” Gheorghe 
Asachi”, Onești, Romania, but also worldwide; it was ob-
served that the students “lack the bravery to speak” 
(Masruddin, 2018, p. 283), “keep quiet in the classroom” 
(Rao, 2018, p. 11), were “unable to develop their ideas” 
(Lase, 2020, p. 2356). If there was a traditional type of a 
lesson based on students’ course books the students were 
passive learners, they did not show enthusiasm (Nuraeni, 
2018; Pitaksuksan & Sinwongsuwat, 2020), and the lan-
guage practice was reduced to short sentences and short 
speech patterns ; they faced psychological problems when 
it came to speaking in English as they felt shy, nervous, 
stressed, not confident, and afraid of making mistakes 
(Shen & Chiu, 2019). The results of the previous research 
clearly show that students do not learn and consequently 
there is a need to try new ways to teach the English language 
and one of these possibilities is employment. It was required 
to come out of the conventional way of teaching as tradi-
tional method could not satisfy anymore the current teach-
ing environment (Gao, 2022). Movies, by their audio-visual 
effect, play an important role on developing speaking lan-
guage skills, they can create a comfortable learning atmos-
phere for all the students; videos stir students’ curiosity and 
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could also explore their ideas in the class interaction, pro-
moting reflective thinking.  

The importance of this study lies in the possibility of us-
ing other teaching methodologies that seem to be more ac-
cepted by students and improve their learning. This study 
explored the role of using short movies in students’ oral 
communication and it relied on the theory of action-based 
practice research as it provided in-depth understanding of 
the educational phenomena, it helped in understanding in-
dividual student needs, enabling personalized student-cen-
tered learning approaches. Qualitative practical action re-
search allowed the development of personalized approach 
based on students’ needs, leading to more effective teaching 
strategies. Hence, the study researched the use of short- 
movies as a didactic support which reduced students’ bore-
dom in learning speaking as they “provide a full context of 
language to help students improve their ability in speaking 
English” (Madiyoh & Putro, 2018, p. 48); this “is because 
authentic short movies could stimulate students’ interests 
and motivation in using the language”. Short movies are 
well-thought-out to solve students’ speaking problems, 
since they can listen to correct pronunciation of words and 
expressions. Thus, “using authentic short movies activities 
are effective in teaching speaking” (Madiyoh & Putro, 
2018, p. 48).  

This was practical action research as it was guided by 
principles of inclusivity, continuous improvement, and col-
laboration, making it a powerful tool for transformative 
change within educational settings. It focused on teaching 
methods that directly impacted student learning outcomes, 
leading to improved student performance and understand-
ing. Four research questions guided this study: 
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1. What are the learners’ previous experiences before the 
introduction of short films in the process of speaking 
English? 

2. How do the students perceive the introduction of short 
movies in the process of speaking English?  

3. What are the students’ behaviors towards the didactic 
use of short films in English classes?  

4. What changes are observed in students’ speaking ability 
when using short films in English classes 

The purpose of the study was to identify, explore and 
understand the relationship between short movies, and the 
development of the English-speaking skill in students, offer-
ing, at the same time, a healthy cosmovision about life. It 
intended to be useful for developing speaking English abil-
ities, for improving teachers’ didactic strategy, for noticing 
how the students reacted at introducing short movies in 
teaching English. The two objectives of the study are: (1) to 
reveal how the students in the 12th grade perceive the in-
troduction of short movies in class activities as a method of 
developing English speaking ability; and (2) to explore the 
relationship between technology (short movies) and the ad-
vancement of the English-speaking skill in students. 

REVIEW OF LITERATURE 

The research highlights the pressing need to revolution-
ize traditional English teaching methods, particularly re-
garding spoken English as a second language. Indeed, “As 
the education model is changed and adapted, the traditional 
teaching model can no longer satisfy the current teaching 
environment” (Gao & Bay, 2022, p. 1). Thus, the teachers 
are advised to create “new teaching innovations to create 
professional support for EFL teachers in their English clas-
ses” (Chaya & Inpin, 2020, p. 28) and the students 
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“preferred practicing speaking through the content of Eng-
lish movies to using textbooks” (p. 37). In fact, “movies 
might be an effective and fun way to improve the learner’s 
speaking ability” (Okar & Shahidy, 2019, p. 101). 

When using technology to develop speaking, “the stu-
dents feel less bored by the motivation-stirring methods” 
(Lin, 2020, p. 6), they “feel relaxed and enjoy” (Agus et al., 
2020, p. 5), they sense the need to learn under positive feel-
ings and attitudes “which can be achieved by Computer as-
sisted language learning” (Lin, 2020, p. 6); movies, as a tool 
in developing language skills, are an “alternative way to 
teach speaking (Himmayati, 2017, p. 20). “The students get 
the story, setting and moral value from the movie. In fact, 
the students enjoy watching movie in teaching English lan-
guage process” (p. 80). Computer assisted English language 
learning “is now considered the best convenient and useful 
method in language teaching due to its limitless bounda-
ries” (Khalil & Semono-Eke, 2020, p. 20). Watching Eng-
lish videos are considered “a powerful and popular tool 
when it comes to learning languages and they ought to be 
devoted considerable attention by teachers and research-
ers” (Metruk, 2018, p. 2550). The development of commu-
nication skills may be enhanced by new teaching aids, to 
use “technological devices as desirable learning tools” 
(Sarifa, 2020, p. 25). 

By using movies, the students become less bored, more 
self-confident and they help develop holistic skills (Lin, 
2020). Authentic short movies can become good sources in 
enhancing students’ motivation in learning and speaking” 
(Madiyoh et al., 2018, p. 48) .  

As it is authentic (Chaya & Inpin, 2020), the language is 
trustworthy and reliable, it is much more natural than the 
one found in course-books and the imagery, the visual con-
text helps the learners to understand and like the lesson as 
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the short movies provide not only real language and expres-
sions but also full context of language (Kusumawati, 2018). 
By being captivating they motivate students to learn to be-
come good communicators, encouraging them to consider 
learning and speaking as a single knowledge process. 

Both teachers and students view movies positively in 
class for their efficiency in stimulating creativity, interactiv-
ity, diversity, information exchange, and emotional expres-
sion (Agus et al., 2020; Juan & You, 2021). Short films 
serve as constructive visual aids for real-life scenarios, be-
haviors, and lessons (Madiyoh & Putro, 2018), benefiting 
the development of English-speaking skills (Laiya et al., 
2020). They leverage modern technology to engage stu-
dents pleasurably in the learning process (Xiao & Khapre, 
2021). 

Using short videos to teach speaking is effective and ad-
dresses students’ speaking issues (Masrudin, 2018), en-
hances proficiency (Metruk, 2018), provides a realistic lan-
guage setting (Meinawati et al., 2020), and increases inter-
est in correct pronunciation in real conversations (Masrud-
din, 2018). These videos cover diverse subjects, depict eve-
ryday situations concisely (Laiya et al., 2020), typically 
around 10 minutes in this study. They engage students by 
presenting adolescent issues succinctly, stimulating partici-
pation (Liando et al., 2018), and offering authentic lan-
guage (Chaya & Inpin, 2020; Kusumawati, 2018). The fo-
cused vocabulary facilitates retention and practical use of 
language, promoting confidence in expressing opinions. 
Visual cues such as mimicry, facial expressions, and body 
language aid comprehension and discussion (Alluri, 2018; 
Tajgorazi, 2019). Gestures in movies are pivotal for learn-
ing English and improving speaking skills, alongside into-
nation (Meinawati et al., 2020; Pitaksuksan & Sin-
wongsuwat, 2020; Rao, 2019). 
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Another aspect is the identifications of the students with 
the actors and situations (Bray, 2019) so they can develop 
critical thinking, problem solving (Aluri, 2018; El Han-
naoui, 2017; Gezer, 2020), empathy (Chaya & Inpin, 
2020), increasing also imagination (Okar & Shahidi, 
2019). They are more creative than other ways of teaching, 
provide stimulation to convey ideas (Meinawati et al., 
2020), they are influential, inspiring and educational 
(Gezer, 2020), develop imagination (Masyitoh et al., 2019), 
they convey natural language, the real of English language, 
that they are a good source of students’ motivation in the 
learning process (Madiyoh & Putro, 2018; Parmawati & 
Inayah, 2019), that they bring a variety of circumstances 
and reality issues into the classroom, that they offer authen-
tic language authenticity (Chaya & Inpin, 2020; 
Kusumawati, 2018), thus, playing an important role in im-
proving speaking. Movies bring into the classroom real-
world situations, the students are made to organize their 
thoughts (Lidawan, 2019; Parmawati & Inayah, 2019; 
Rao, 2019) and the students are more interested in learning 
English (Agus et al., 2020), in developing their English mas-
tery (Kusumawati, 2018). Briefly, short movies prove to be 
an effective tool for improving speaking (Meinawati et al., 
2020).  

METHODOLOGY 

The research was qualitative as it aimed “to approach 
the world ‘out there’ […] and to understand, describe and 
sometimes explain social phenomena ‘from the inside’” 
(Gibbs, 2012, p. 13). It allowed for detailed exploration, 
providing nuanced insights into educational phenomena, 
students’ behaviors, and classroom dynamics. The action 
research allowed the researcher to debrief, to begin a cycle 
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of asking questions, to collect data, to reflect on the results, 
and then, to decide on a subsequent course of action to op-
timize teaching. It permitted the researcher to collabora-
tively address the lack of communication in English classes, 
making sure that the solution(using short movies in class) 
was tailored to the class needs and challenges; it actively 
involved the teacher and students in the research process, 
offering insights and their experience, engaging in reflective 
practice, addressing real-world issues, leading to a deeper 
understanding of the lack of speaking in English, promoting 
commitment to implementing the changes, making inter-
ventions more effective; thus, the professional development 
aspect was valuable for both individual growth and improv-
ing overall educational practices in teaching.  

Practical action research was chosen over other qualita-
tive designs of investigation due to its cyclical nature involv-
ing planning, acting, observing and reflecting, aligning well 
with the continuous improvement ethos in education. Data 
analysis helped the researcher gain insights into the root 
causes of unwillingness of speaking in English, enabling the 
decision of making a change: to introduce short movies in 
teaching. It involves both investigating problems and taking 
action to resolve them at the same time (Pine, 2009). It in-
volved a process of reflection - action - reflection - action, a 
“spiralling, cyclical process” (Pine, p. 50). Kemmis et al. 
(2014) significantly advanced the understanding of qualita-
tive practical action research in education. The practical 
participatory approach targeted the enhancement of com-
municating in English in real-life settings. It was a dynamic, 
reflective method that actively involved practitioners in ad-
dressing real-life problems, fostering critical reflection. The 
cyclical and iterative nature of action research facilitated 
continuous feedback and adjustment, enabling educators to 
stay current with evolving educational theories and 
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practices (Elliot, 1991). The present study explored how the 
students perceived short movies as a means of developing 
speaking, accompanied by a development of a healthy cos-
movision on the world around them, in terms that were 
meaningful for the development of the research. 

Research design 

According to Mertler (2019), the process of an action 
research consists of four steps: identifying an area of focus, 
collecting the data, analyzing and interpreting the data and 
developing a plan of action and he also establishes the 
stages of the process: the planning stage (in which the prob-
lem is established, literature is reviewed), the acting stage 
(collecting and analyzing data), the developing stage (devel-
oping an action plan) and the reflecting stage (communi-
cating the results, reflecting on the process). 

Action research is a cyclical process thus, after each short 
film used in the class, the data were analyzed, a reflection 
stage took place and the cycle was repeated. At the end, the 
results were shared and communicated and a process of re-
flection on all the conducted activities took place. The eval-
uation of the previous cycles was used to help inform, man-
age and implement the following activities. 

The research followed Mertler’s four steps of research, a 
cyclical research process: (1) Identification of the problem: 
students’ refusal to participate in English-speaking classes; 
(2) Literature review; (3) A development plan was estab-
lished: using short films as an alternative; (4) Observations 
were made, and semi-structured interviews were applied to 
the students to see if there was any change in the students’ 
attitude and speaking ability. The data were analyzed, and 
a new cycle was started until the phenomenon of infor-
mation saturation was reached. Finally, the triangulation 
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method was used to obtain the conclusions of the study (Bu-
setto et al., 2020).  

Training model 

The training model was based on Joyce and Showers 
(2002) and it consisted in: 

• setting a target (short movies in the speaking skill 
with the 12th grade students). 

• monitoring the implementations of innovations 
(short movies in the 12th grade English classes). 

• data collection- represented both new behavior and 
departures from initial state. 

• interpreting their effects on the students, to deter-
mine objectively at what level of intensity the stu-
dents experienced a planned change. 

Sixteen short films were utilized in this study, and semi-
structured interviews were conducted with students at the 
beginning, middle, and at the end of the research. To boost 
the evaluation, an external observer, the institution psy-
chologist, attended classes both at the start and at the end 
of the study. She provided opinions on the English teaching 
technique and completed an Observation Sheet after at-
tending classes using short movies. The research involved 
iterative cycles of data collection and analysis, with adjust-
ments and expansions to the original plan based on new 
insights. The research concluded upon reaching saturation, 
where no relevant current information could be found (Bu-
setto et al., 2020). 

Participants 

The study was conducted at the Technical College 
“Gheorghe Asachi” Onești, Romania, a state high school, 
in a mixed classroom of 26 students, Technician in 
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Tourism-Intensive English qualification. The students, 
whose native language was Romanian, were selected to rep-
resent various speaking levels—beginner, intermediate, and 
advanced—providing a comprehensive perspective on the 
research. 

Implementing the action plan 

The research began by observing a lack of speaking skills 
among 12th-grade students in English classes. From the be-
ginning there was noticed a lack of interest and participa-
tion in the English classes, the students becoming distracted, 
uncommunicative, non-participative. 

Other studies were consulted and referred to see if this 
was an isolated problem or more common, and it was dis-
covered that this problem was also found in other schools 
and countries around the world. Through the literature re-
view it was perceived the “lack the bravery to speak” 
(Masruddin, 2018, p. 283), the fact that the students “keep 
quiet in the classroom” (Rao, 2018, p. 11), that they were 
“unable to develop their ideas” (Lase, 2020, p. 2356), that 
the students are passive learners, that they do not show en-
thusiasm (Nuraeni, 2018; Pitaksuksan & Sinwongsuwat, 
2020), the language practice is reduced to short sentences 
and short speech patterns ; that they feel shy, nervous, 
stressed, not confident, afraid of making mistakes (Shen & 
Chiu, 2019) when it is about using a traditional way of 
teaching, that they are passive, demotivated (Nuraeni, 
2018; Pitaksuksan & Sinwongsuwat, 2020), showing no 
enthusiasm and being reluctant to speaking (Hamidi & 
Benaissi, 2018; Rimi, 2016). Based on these findings, it was 
planned to use short films as a didactic tool to improve Eng-
lish speech (Chaya & Inpin, 2020; Khalil& Semono-Eke, 
2020; Metruk, 2018; Sarifa, 2020). 



 140 

The first-time use of short movies in class captivated stu-
dents, enhancing attentiveness and active involvement. 
While, initially, not all actively participated in speaking ac-
tivities, all students showed visible engagement through fa-
cial expressions and nods, fostering a supportive atmos-
phere. In the second class, another everyday real-life short 
movie was selected. Students, including those less commu-
nicative, displayed interest and curiosity. Even non-commu-
nicative students expressed opinions, some in brief, simple 
sentences, and others attempted to share their thoughts, oc-
casionally using Romanian words while seeking help from 
peers or the teacher. Their willingness to speak and engage 
indicated effectiveness of this method.The first semi-struc-
tured interviews were applied to the students to see their 
reactions to this innovative approach. Then another cycle 
began and so on until 16 short films were completed. In the 
following classes the students showed enthusiasm, they 
waited with curiosity and enthusiasm for the public speak-
ing classes, getting more involved, being more participative, 
spreading the motivation and satisfaction of speaking to the 
whole class. The results obtained coincided with other stud-
ies that show that the students “feel less bored by the moti-
vation-stirring methods” (Lin, 2020, p. 6), it boosted gen-
eral confidence and self-esteem (Alshenqeeti, 2018). “The 
students enjoy the lesson more because they feel like having 
a different situation than usual”; they “were able to see how 
foreigners speak English properly and correctly” 
(Meinawati & Rahmah, 2020, p. 1). Using movies made 
“learning English more fun”, they” were actively in-
volved”, “so interactive and willing to express opinions” 
(Kabooha, 2016, p. 253), they enjoy watching movies while 
they are taught English (Himmayati, 2017). The researcher 
completed observation sheets after each class, a pedagogical 
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diary was written, and an outside observer, the school psy-
chologist, participated in the observation of class reactions. 

Data collection methods 

In qualitative research, researchers play a crucial role by 
sharing their subjective experiences and insights from the 
field, incorporating reflexivity into their role (Gibbs, 2012). 
The active involvement included collecting all relevant data 
in the investigation (Merriam & Tisdell, 2016). Data from 
observations, semi-structured interviews and pedagogical 
diary were used.  

Observation  
There were two types of observers: the participant ob-

server and non-participant observer. In participant ob-
server, the researcher existed as a member of the subjects of 
the study while observing and keeping notes of the charac-
teristics. The non-participant observer attended a couple of 
classes in which short movies were used and recorded her 
own opinions regarding students’ attitude. 

The pedagogical diary  
A narrative written from a theoretical perspective 

(Monsalve & Pérez, 2012), was used to record essential de-
tails for drawing final conclusions, capturing pedagogical 
practices throughout the study. 

Semi-structured interviews  
Were employed to collect qualitative data at three key 

stages of the research: at the beginning (to gauge students’ 
opinions), during (to understand students’ perception) and 
at the end (for evaluation and final considerations). 

Data analysis 

Glater model was used in collecting and interpreting the 
data (González de Flores & Hernández Gil, 2000). It had 
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three phases: (1) Encryption phase (anonymizing the data, 
protecting participants’ identities); (2) Codes and Descrip-
tion (codes were given to the most significant segments of 
data, organizing them in categories, subcategories, themes, 
making easier to identify and analyze them); and (3) Recod-
ification, Recategorization and Interpretation (simplifying 
existing codes, reorganizing data into new categories for 
better analysis, deriving meaning, and explaining the mean-
ing).  

In the first phase, the information was prearranged into 
codes (each student’s name was coded, the number of the 
semi-structured interview was marked, a code was also 
given for the representative idea from the interview and the 
line it appeared in the script of the semi-structured inter-
view). Thus, codes like old-fashioned, difficult, boring or 
involved, interesting, curious emerged from the students’ 
semi-structured interviews. Researcher’s and external ob-
server’s remarks were also coded and put into categories. 

In the second phase of the process the information was 
organized into categories, subcategories, themes and codes, 
a description of the phase corresponding to the code prop-
erties or of the unit of the significance being given, accord-
ing to the theme they fitted in. 

In the third phase, the first step involved assigning de-
scriptions to each code and theme based on the relevant cat-
egory or subcategory (Category VII, SM, AOSM). In the 
second step, data were recorded, followed by recategoriza-
tion and abductive analysis using a matrix. Any merges or 
modifications were documented in relation to the research 
questions. In the second part of the third phase of the Glater 
matrix the interpretation of the findings took place, accord-
ing to encryptions and themes, descriptions and categories. 

Triangulation, following Yin’s approach (2016), was 
employed to enhance data integrity by seeking verification 
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through multiple sources. This involved semi-structured in-
terviews, referencing studies by other researchers on the 
same issue, and incorporating personal and external obser-
vations. This method bolstered the research’s integrity and 
facilitated a comprehensive understanding of the phenom-
ena. Ultimately, data collection, interpretation, and conclu-
sion-drawing marked the culmination of the research. 

Trustworthiness 

The study employed researcher’s observations, semi-
structured interviews, a pedagogical diary, and external rec-
ords. Data were collected and analyzed to draw conclu-
sions. Credibility was demonstrated by consistent results, 
and trustworthiness was confirmed by the alignment of 
data collection methods with research objectives. These 
methods were verified to ensure the validity of assessing the 
impact of short movies on students’ English-speaking abili-
ties. “A valid study is one that has properly interpreted its 
data, so that the conclusions accurately reflect and repre-
sent the real world that was studied” (Yin, 2016, p. 88). 
The researcher was concerned with adopting realist orien-
tations, having in mind “whether another study, given the 
same lens or orientation, would have collected the same ev-
idence and have drawn the same conclusions” (Yin, 2016, 
p. 88) as the ones reached in the current study. 

Ethical considerations 

Ethical rigor was respected, with honest data handling 
and adherence to moral principles, boosting researcher’s 
credibility, enriching education understanding, and bolster-
ing the study validity. The students voluntarily participated 
and the results were honestly reported. It ensured informed 
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consent, protecting confidentiality, minimizing harm, and 
maintaining continuous reflection on ethical issues. 

RESULTS 

Many researchers studied the effect of traditional ways 
of teaching and they mentioned students’ unwillingness to 
speak (El Hannaoui, 2017), their demotivation (Nuraeni, 
2018; Pitaksuksan & Sinwongsuwat, 2020) and their lack 
of enthusiasm (Hamidi & Benaissi, 2018; Lech & Harris, 
2018; Meinawati, 2020; Pitaksuksan & Sinwongsuwat, 
2020; Rao, 2019), their inability to express opinions 
(Meinawaty et al., 2020). 

The majority of the students also considered students’ 
books old fashioned, not updated to present time realities; 
they said that they felt bored, that those classes “don’t let 
us show our creative side”, we were “like a robot who re-
produces from the memory”. They admitted that that they 
were “not fully focused”, that “we don’t have a chance to 
express our opinion”, referring to the fact that the subjects 
of discussion were not appealing to them or adapted to con-
temporary living contexts and situations, “not taking pleas-
ure in participating”, that “makes us not be able to pay so 
much attention after a few minutes of the class. The exercise 
and work sheets were very “static, “unattractive”, “unin-
spiring”, “monotonous”,” repetitive” and” demotivating” 
(these are students’ quotations from the semi-structured in-
terviews).  

On the other hand, he language used in short movies is 
„more natural than found in course-books, the fantastic vis-
ual aids understanding and the students like it” (Louw, 
cited by Madiyoh & Putro, 2018, p. 46.). “Many scholars 
have claimed that movies used in English as a Foreign Lan-
guage (EFL) classroom can become an important part of the 
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curriculum” (Tajgozary, 2019, p. 158). They diminish the 
student’s boredom in practicing speaking and they inspire 
students (Ni’mah, 2019), thus they feel relaxed and enjoy 
the lesson (Agus et. al., 2020). 

Short movies offered the students the possibility of de-
bating. Thus, the majority of students admitted that they 
“started connecting to one another”, “It is the connection 
that is formed between the students and teacher”, that they 
were “curious about the story”, “extremely curious”, that 
“everyone was willing to participate”, “Short movies moti-
vate me to share my opinions, “Each of us wants to express 
our own opinions” and “even people who are not confident 
in their skills, they talked “, “Even those who don’t talk 
much in class want to share their opinion”, they enjoying 
the “discussions and opinions based on the issue and the 
videos. “It induces a good atmosphere in class”: “I’m still 
thinking about the video and how it made me feel”, “It is 
wonderful with videos” having “a strong emotional im-
pact” and the majority of them acknowledged that that they 
felt encouraged to speak: “It definitely encourages us to 
speak, even if we are shy or, I don’t know, maybe not con-
fident enough in our English skills”.  

The external observer found the use of short movies to 
be efficient. Students displayed confidence in their skills, ex-
pressed opinions on lesson topics, and felt comfortable 
sharing their thoughts. They occasionally asked for help 
with English sentences, collaborated with each other and 
the teacher, and showed motivation to reevaluate their life 
values. 

Researchers had previously identified communication is-
sues, finding traditional methods ineffective (Metruk, 2018, 
Bray, 2019, Meinawati et.al, 2020). They discovered that 
short movies could effectively enhance speaking skills in 
English classes. The current research supports this, 
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concluding that short movies are indeed a valuable tool for 
learning spoken English. 

DISCUSSIONS 

The moment short movies were mentioned as a teaching 
tool for the development of the lesson, it caught the stu-
dents’ attention, they became curious, they were in expec-
tancy, “awaited the short movie with excitement” and 
looked happy, enthusiastic. The atmosphere was friendly, 
encouraging, relaxed and appreciative. They did not look 
bored, tired, stressed or tense anymore, but they were co-
operative and ready to help their classmates whenever they 
needed, being confident and satisfied that their ideas were 
expressed, listened, appreciated. It was not necessary to be 
named in order to answer, but they raised hands and even 
interrupted their classmates in their drive to express their 
perspectives on the subject, as they formed in their minds 
certain ideas which they wanted to express and debate: “we 
wanted to prove our point” as one student said. They 
showed willingness to involve, to make themselves listened, 
to find solutions to certain problems, “All of them com-
mented on the people’s behavior regarding the situation and 
the change of the situations”. Even the students who were 
usually silent felt comfortable to speak, even if, at the be-
ginning, in only some truly short and simple sentences. The 
atmosphere was peaceful, full of empathy, “empathy with 
the main characters could be seen on their faces”, self-belief 
and understanding. The English classes became awaited 
and enjoyed so much that the students asked for more other 
classes in which short movies were to be used. They shared 
with the other teachers or schoolmates their experiences 
and they talked very enthusiastic about their new way of 
being taught. They did not feel the process of learning, but 
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the results and the school breaks seemed to come much 
sooner as they expected, all of them being participative and 
cooperative. Thus, the classes were more like a friendly 
meeting of problem solving, a studying English meeting in 
a pleasant, appreciative agreeable, practical beneficial 
method. They even thought of the students who were ab-
sent as not being offered an opportunity for debating and 
expressing opinions, thus showing empathy and selfless-
ness: “The students asked to extend the activity for the fol-
lowing class in order to offer their colleagues who were ab-
sent the opportunity of sharing messages and good thoughts 
for the day”. They “were excitedly awaiting the English-
speaking class as they knew a new short movie would be 
used” and “felt free to express opinions”. 

The observer noted students’ interpretative and critical 
thinking engagement, expressing opinions based on feelings 
and enjoying relating short movies to their lives. The atmos-
phere was respectful, collaborative, friendly, and enjoyable; 
she concluded that using short movies in class benefited stu-
dents’ English-speaking abilities with immediate, spontane-
ous, and direct feedback. 

Students improved self-correction and performance after 
assistance, indicating enhanced self-assessment and error 
identification. Participants praised the innovative use of 
short movies, citing it as a positive departure from tradi-
tional methods, breaking routine, and fostering a meaning-
ful student-teacher connection. One participant preferred 
short movies, highlighting the subconscious language learn-
ing experience and its positive impact. Despite the teacher’s 
responsibility in selecting relevant short movies, aligned 
with the curriculum and student interests, the study con-
cludes that the effort is worthwhile.The external observer 
recorded that “the students showed willingness to express 
their opinions” it was noticed in students a development of 
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their performance after receiving the requested help, as well 
as an improvement of their ability of self-assessing, of iden-
tify their needs and speech errors” and “Thus, this method 
of using short movies in class proved to be welcomed and 
beneficial for the students’ ability of speaking in English”. 

CONCLUSIONS 

From the findings that were organized into themes and 
categories, some conclusions could be inferred, findings 
that transcended the carried-out research. The first category 
that was named: Classical ways of teaching (Themes: Old- 
fashioned, Repetitive, Based on memory, Boring, Unattrac-
tive), seemed to indicate that teaching required a drastic 
change in teaching strategies in general and in the learning 
of English in particular.  

As the investigation progressed, during the semi-struc-
tured interviews with the students, the majority expressed 
strong opposition to textbooks and worksheets. However, 
three interviewees from the advanced group (those who 
demonstrated good grammar knowledge, a rich vocabu-
lary, and strong communication skills) acknowledged some 
utility in textbooks. They indicated that textbooks were ef-
fective for learning basic English patterns and correct gram-
mar, but they viewed short movies as more efficient for de-
veloping English- speaking skills. 

Students seek technology integration in education due to 
the inadequacy of traditional materials in a changing soci-
ety. Schools must adapt teaching methods for the benefit of 
future students amidst widespread multimedia interactions. 
In this context, it was interesting to learn why students re-
jected traditional English learning materials. They funda-
mentally rejected books, including worksheets or assign-
ments, because they considered them to contain too much 
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information and found them unmotivating. Indeed, studies 
confirm that today’s students have shorter attention spans 
and struggle with concentration when using books, often 
feeling stressed, demotivated, anxious, and even experienc-
ing mental blocks (El Hannoui, 2017; Hamidi & Benaissi, 
2018; Lase, 2020; Lech, 2018; Lin, 2020; Meinawati et al., 
2020; Rao, 2019; Torro, 2018). It seemed logical to infer 
that information-saturated books did not stimulate stu-
dents’ interest, especially when it did not reflect their own 
reality in their city, neighborhood, or school (Ali et al., 
2019; Hamidi & Benaissi, 2018; Khan et al., 2018; Pi-
taksuksan & Sinwongsuwat, 2020; Shen & Chiu, 2019). 
Difficulties in understanding English grammar in a decon-
textualized manner and encountering unfamiliar vocabu-
lary further hindered their ability to express themselves 
orally. Other contributing factors included repetitive exer-
cises and rote memorization, leading to feelings of restless-
ness. In summary, students expressed that “books do not 
captivate us in any way” and felt like “robots reproducing 
from memory”. 

The Learning Environments category (Themes: Non-
participative, Boring, Noisy, Losing interest) highlights the 
need for engaging educational settings (Trisca, 2023). Tra-
ditional English class environments negatively impact learn-
ing due to being unattractive and boring, inducing stress 
with noise and distractions. Capturing students’ attention 
is crucial, as lack of engagement leads to discomfort. Cre-
ating an environment conducive to interest and intrinsic 
motivation is the teacher’s primary task for effective learn-
ing (Alluri, 2018; Bray, 2019; Hamidi et al., 2018; Lech & 
Harris, 2018; Meinawati, 2020; Nuraeni, 2018; Pi-
taksuksan & Sinwongsuwat, 2020). 

Another interesting category was Traditional versus new 
(Themes: Attitude swift, Not bored anymore, More 
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involved, Connected, Catch attention, Curious about the 
story, Enthusiasm). Current pedagogical innovation pro-
motes new practices, events and actions to occur in the 
classroom because students are accustomed to this type of 
things. The world of art, hobbies and other youth activities 
that appeal to challenges are strongly influenced using tech-
nological resources, therefore, the youth mentality tends to 
reject those practices that occur within a classroom and that 
have remained almost unchanged for at least 150 years.  

Next, there were explored the ways the students per-
ceived a learning environment based on the introduction of 
short films as triggers for educational action and with the 
aim of getting them to speak in English. Previous studies 
found that videos offered the proper environment for devel-
oping speaking (Bray, 2019; Chaya & Inpin, 2020; El Han-
noui, 2017; Khalil & Semono-Eke, 2020; Lech, 2018; 
Tajgozari, 2019). 

When, at the end of the research, the students were asked 
which method of teaching English speaking they preferred, 
they all chose the method of using short films. They con-
fessed that “I definitely prefer short films”), “I would defi-
nitely choose the modern form, short films”. None of them 
saw disadvantages in using short films in teaching English 
speaking: “I don’t see weaknesses at all”, “I only see 
strengths”. Most of the interviewed students perceived that 
the material used in traditional classes did not adapt to the 
real needs they had in a society that changed drastically in 
the last years. In fact, the introduction of technology in 
school is now out of the question, it becomes an indispen-
sable procedure, especially knowing that, for today’s stu-
dents, the use of multimedia materials are elements with 
which they usually relate. In other words, school must 
change its teaching methodologies if it hopes to have influ-
ence on the education of the future students. 
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Another category, Visual and educational elements 
(Themes: Pronunciation, Body language, Intonation) was 
established to assess the impact of short films on students’ 
oral expression in English. Students emphasized the signifi-
cance of auditory and visual elements in enhancing pronun-
ciation, intonation, and vocabulary. Watching the short 
films improved the use of non-verbal communication, in-
cluding gestures and body language, known to convey mes-
sages more effectively than words alone. This aspect was 
also mentioned by previous studies (Chaya & Inpin, 2020; 
Masruddin, 2018; Meinawati et al., 2020; 2018; Tajgozari, 
2019; Torro et al., 2018). 

And perhaps the most important thing which was no-
ticed was how educational and training messages regarding 
values were assimilated by students in a more natural way, 
allowing them to discuss them with their peers and with 
teachers, using the English language as a means of commu-
nication (Themes: Real life problems, Educational). 

Regarding drawbacks of short films, the interviewees 
emphasized the need for teachers to select films carefully to 
align with educational objectives. The current abundance 
of educational videos has lessened this concern, reducing 
the time needed for selection. 

Nevertheless, the students seemed to have enjoyed the 
classes that used short films (as it was noticed in the Cate-
gory: Atmosphere in classes with short movies and in the 
Themes: Catch attention, Discuss more in class, So much 
enthusiasm, Involved, Say opinions, Fun, Stimulate creativ-
ity, Encourage to speak, Gave confidence, Develop vocab-
ulary) and mentioned not only the friendly and enthusiastic 
atmosphere, but also the improvements they made in com-
munication in English. If, in the beginning of the implemen-
tation of short movies in class they were more “curious 
about the story”, “extremely curious”, “very interested”, 



 152 

“extremely attentive”, “started paying so much attention”, 
“I feel like participating”, “getting involved”, in the end of 
the research they clearly expressed their preference for short 
movies as a didactic method of developing the English clas-
ses (“prefer short movies”)” “I’m definitely going for the 
short movies”, “I would definitely choose the modern way, 
short movies” because they “helped me to improve my dic-
tion”, “they are very helpful”, “help us to improve our vo-
cabulary, pronunciation”, “we have a lot to learn from 
them”, “I feel that I learn English even without being aware 
of this”. The students also concluded that “all of us have 
learned more”, that “we remember what we learned over 
time”, that “it definitely helps us probably more than just, 
uh, textbooks and exercise”. 
In conclusion, short films are a beneficial way to improve 
the English-speaking ability of students of all ages, they are 
authentic sources for learning the English language, they 
can be used effectively to improve speaking ability, and they 
provide good contexts for language learning. 
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