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Abstract. One of the policies of the independent learning program is that teachers can be innovative in implementing 

learning, position themselves as leaders who are sensitive to students' learning situations and conditions and become 

independent learning leaders. Driving teacher management aims to improve the quality of learning through developing 

teachers' pedagogical, personality, social and professional competencies. This research aims to explore the management 

of driving teachers in improving the quality of learning in public elementary schools in Bireuen Regency. The approach 

used is experimental with a One Group Pretest-Posttest design. Data collection techniques include observation, 

interviews and tests. Data analysis was carried out using qualitative and quantitative methods. The research results show 

that the stages in driving teacher management include: (1) Planning, where teachers participate in preparing the school's 

vision and mission in accordance with the demands of the independent curriculum; (2) Development of competence, 

with a focus on improving teachers' pedagogical, personal, social and professional competence; (3) Implementation, 

where teachers encourage their colleagues to design lessons that meet students' needs and determine appropriate learning 

styles; and (4) Evaluation, which involves preparing evaluation instruments and carrying out initial, middle and final 

assessments to assess student progress. The results of the t test analysis show a significant value of 0.02, which indicates 

the influence of driving teacher management on the quality of learning with an increase of around 40%. These findings 

emphasize the importance of driving teacher management in creating a more effective and responsive learning 

environment. 
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I. INTRODUCTION 

The implementation of independent learning in learning 

contains great significance and has a positive impact on both 

teachers and students (Hasibuan et al., 2019; Lo & Hew, 

2018; Schlenz et al., 2020). This concept is based on 

understanding from previous literature, which emphasizes 

that freedom to learn includes freedom to think, innovation, 

the ability to learn independently, and increased creativity. 

As mandated in Law of the Republic of Indonesia Number 

14 of 2005, teachers have a central role in shaping the 

character of students. The law, in Chapter 1 Article 1, clearly 

states that teachers are professional educators who have the 

main task of educating, teaching, developing, directing, 

training, assessing and evaluating students in various 

educational pathways, including early childhood education, 

primary education, and secondary education. Therefore, the 

implementation of independent learning not only provides 

freedom for students to develop their potential, but also 

requires the role of teachers as facilitators who are able to 

direct and motivate students effectively (Azmiyah & Astutik, 

2021; Gharti, 2019; Swatevacharkul & Boonma, 2020). 

The Ministry of Education and Culture has initiated a step 

forward in improving the quality of education in Indonesia 

through the implementation of the Teacher Mobilization 

Program (PGP). The main aim of this program is to optimize 

teacher potential and advance student independence in the 

learning process (Kholisoh et al., 2023; Rohliyati et al., 2023; 

Sahruddin et al., 2023). PGP is an integral part of the 

transformation of education towards a better direction and 

plays a key role in implementing the independent learning 
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curriculum (Maphalala et al., 2021; Sonzarni et al., 2023; 

Sze Yean, 2019). 

The self-directed learning program is designed to 

empower teachers as innovative and transformational 

learning leaders, so that they can encourage students' holistic 

growth. (Anggraeni & Rugaiyah, 2023; Lusinta Rehna 

Ginting, 2022; Yulianti et al., 2023). Driving teachers not 

only act as learning facilitators, but also as agents of change 

who are able to have a positive influence on the school 

environment as a whole (Gericke & Torbjörnsson, 2022; 

Reinius et al., 2022; Timm & Barth, 2021). According to 

Rohliyati et. al (2023), "Activist teachers are expected to be 

able to support the holistic growth and development of 

students to become students of Pancasila, mentors for their 

colleagues by implementing student-centered learning, and 

become role models and agents of change." Apart from that, 

Mansyur (2021) also explained that, "In addition to 

encouraging quality learning that is student-centered, driving 

teachers also encourage the empowerment of other teachers 

to maximize the same learning model." The development of 

driving teachers is carried out for innovative changes in 

learning and being able to lead oneself without having to 

wait for orders, positioning oneself as a leader who is 

sensitive to the situation and learning conditions of students 

and becomes a learning leader who is independent in 

learning. Then, according to Manao (2022), "A driving 

teacher is a learning leader who is able to apply 

independence in learning and is student-centered." 

The results of initial observations carried out by 

researchers show that there are problems in the quality of 

learning in several elementary schools in Bireun Regency, 

including; 1) Some driving teachers do not receive sufficient 

training to implement innovative teaching methods and 

encourage active learning; 2) unequal distribution of driving 

teachers in various elementary schools; 3) Limited resource 

availability; and 4) lack of communication and collaboration 

between driving teachers and regular teachers in elementary 

schools. 

Facing these conditions, researchers offer a solution by 

focusing on the management of driving teachers. Driving 

teacher management is defined as an approach that can 

overcome learning quality problems. With optimal 

management, educational organizations can involve 

processes of planning, organizing and controlling resources. 

Thus, learning objectives can be achieved effectively and 

efficiently. Effectiveness refers to achieving goals according 

to planning, while efficiency emphasizes the precise and 

organized execution of tasks according to a schedule. 

Several studies on the management of driving teachers, 

such as research conducted by Wardani et. al (2022) 

regarding self-management of driving teachers in increasing 

students' learning motivation at SMA Negeri 1 North Kuta 

shows the results that self-management of driving teachers 

increases students' learning motivation through knowledge 

of the goals of work as educators, self-development through 

education and training, management of emotional 

intelligence , and time management using group methods. 

Research conducted by Farida et. al (2022) aboutcreative 

management of driving teachers in increasing competency in 

implementing discovery learning through in house training 

(IHT)shows that through In House Training (IHT), teachers' 

ability to apply the Discovery Learning Model in learning 

can significantly increase. Apart from that, research also 

conducted by Nizan et. al (2023) aboutThe driving teacher's 

strategy in improving the quality of learning at SMPN 1 

Gunung Sari shows that the strategy implemented by the 

driving teacher to improve the quality of learning at SMPN 1 

Gunung Sari includes: 1) Learning planning that involves the 

results of independent socialization of the independent 

curriculum, mapping student learning styles, developing 

basic competencies and learning objectives, selecting 

learning methods that have an impact and focus on students, 

as well as determining learning media and resources; 2) 

Implementation of learning using a differentiated learning 

model; 3) Assessment and evaluation of learning through 

direct assessment of processes, products and content, as well 

as reflection on learning; 4) Increasing the competence of 

colleagues through training and guidance; and 5) Increasing 

student competency by developing critical thinking 

competency, holistically, and creating a positive culture for 

students. Based on several studies above, it shows that there 

has been no research that focuses on testing the influence of 

driving teacher management on the quality of learning in 

elementary schools. The specific aim of this research is to 

evaluate the influence of mobile teacher management on 

improving the quality of learning in Bireuen Regency State 

Elementary Schools. Aspects being evaluated include 

management strategies implemented by driving teachers, 

including planning, implementing and evaluating student-

centered learning. This research aims to identify how this 

management approach can improve student interaction, 

engagement in the learning process, and overall learning 

outcomes, thereby contributing to the quality of education in 

elementary schools. 

II. METHODS 

This research uses experimental research methods, which 

is a type of research used to identify the effect of certain 

treatments on other variables under controlled conditions. 

The research design used in this research is "One Groups 

Pretest-Posttest Design", namely a research design that is 

only carried out on one group which is measured by giving a 

pretest before being given treatment and a posttest after 

being given treatment. In this way, it can be known more 

accurately, because it can be compared with what was done 

before the treatment was given. This research activity aims 

to assess the differences in the influence of driving teacher 

management on improving the quality of learning in several 

elementary schools in Bireun Regency. The One Groups 

Pretest-Posttest Design research design scheme is shown in 

the following table. 

TABLE I 

RESEARCH DESIGN 

Pretets Treatment Posttest 

T1 X T2 
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Information: 

T1 : The initial test (pretest) is carried out before being 

given treatment 

X : Treatment is given to teachers in the form of 

Activator Teacher Management 

T2 : The final test (posttest) is carried out after being 

given treatment 

In this design, the first step is to give an initial test (pre-

test) to the group that will receive treatment, followed by the 

implementation of the treatment, in this case teacher 

management moves. After the treatment period, a final test 

(post-test) was carried out to measure the changes that 

occurred as a result of the treatment. This approach was 

chosen because it allows researchers to identify the specific 

effects of mobile teacher management on the quality of 

learning under controlled conditions. By comparing the 

results of the pre-test and post-test, researchers can assess 

how big the impact of the treatment given is, as well as gain 

clearer insight into improving students' skills. This design 

also provides a clear structure for data analysis, making it 

easier to use the t test to measure the significance of 

differences between scores before and after treatment. 

To collect relevant data in this research, researchers used 

three main techniques: observation, interviews, and project 

tests. In the observation stage, the procedure begins by 

observing learning activities in the classroom during the pre-

test phase. Researchers recorded interactions between 

teachers and students, as well as the implementation of the 

teaching methods used. After the observation phase, 

interviews were conducted with the teachers to explore their 

views on mobile teacher management and the challenges 

faced in implementing student-centred learning. This 

interview process is designed to dig deeper information 

about teachers' experiences and their hopes for the changes 

expected through this treatment. 

The test instrument that will be used in the pretest and 

posttest is in the form of a project. Every teacher is required 

to actively participate in designing and implementing 

interesting learning activities. These projects can include 

practical applications of course material, allowing teachers 

to measure students' ability to apply their knowledge in real-

world contexts. Project assessment indicators, namely: i) Job 

objectives as an educator; ii) Self-development; iii) 

Emotional Intelligence; and iv) Emotional Intelligence. 

To determine whether the items used to assess the quality 

of learning are valid and reliable, a validity and reliability 

test of the instrument is carried out as shown in the 

following table. 

 
TABLE II 

ITEM VALIDITY RESULTS 

No. Question items Sig value. (2-

tailed) 

1. Job Objectives as an educator 0.721 

2. Self-development 0.689 

3. Emotional Intelligence 0.701 
4. Emotional Intelligence 0.614 

 

Table 2 shows that the four assessment indicators have a 

significance value above 0.05. This shows that the four 

indicators are valid and can be used as instruments to assess 

the management of driving teachers towards the quality of 

learning in elementary schools. Apart from that, the results 

of the reliability test can also be seen in the following table. 

 
TABLE III 

RELIABILITY TEST RESULTS 

Cronbach's Alpha N of Items 

,694 3 

 

Table 3 shows that the results of Cronbach's Alpha in 

instrument reliability show a score of 0.694 > 0.05. These 

results show that the instrument is reliable in assessing the 

quality of learning. 

The population of this study includes all elementary 

schools in Bireun Regency. The research sample was 

selected using a purposive sampling method, which was 

considered based on the presence of driving teachers in 

elementary schools. The three elementary schools that meet 

these criteria are SDN 7 Simpang Mamplam, SDN 10 

Samalanga, and SDN 13 Simpang Mamplam, where each 

school has 3 driving teachers.  

In this research, data analysis was carried out using 

qualitative and quantitative methods, each of which has a 

different approach to understanding and drawing conclusions 

from the data collected. Qualitative data obtained from 

observations and interviews were analyzed to describe the 

implementation of mobile teacher management and its 

impact on the quality of learning in elementary schools. The 

analysis process involves coding the data, where the 

researcher identifies themes and patterns that emerge from 

the information collected. For quantitative data, the analysis 

focuses on the results of the pretest and posttest carried out 

on teachers. This method involves calculating the average 

score, as well as using a t test to determine whether there is a 

significant difference between pretest and posttest scores. 

Apart from that, the N-Gain test is used to measure 

improvements in student learning outcomes in more detail. 

III. RESULT 

A. Teacher Management is a Driver in Improving the 

Quality of Learning in Public Elementary Schools in 

Bireuen Regency 

1) Planning Stage 

The results of the research show that in preparing plans to 

improve the quality of learning, the principal, driving 

teachers and all school components are involved in 

determining the targets or objectives to be achieved. 

Planning in management is the most important function 

because this function will determine other management 

functions. According to Mubarok (2019:36) states that 

"Planning is the initial process of making decisions by 

selecting alternative activities that will or will not be 

implemented so that efforts to achieve organizational goals 

take place effectively and efficiently." This planning is 

included in the preparation of the school's vision and mission 
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which involves driving teachers coordinating with the school 

principal according to the demands of the latest curriculum, 

namely the independent curriculum. Based on the results of 

the interview, it is known that the driving teacher provides 

suggestions for the effectiveness of teaching and learning so 

that the quality of learning increases. Then the driving 

teacher also provides suggestions in setting learning goals. 

Various new ideas have been given by driving teachers to 

schools after being active in the program, apart from that, in 

the planning stage, driving teachers will act as leaders for 

teachers who have not had the opportunity to take part in the 

driving teacher program. The knowledge gained by the 

driving teacher will be shared with his colleagues in order to 

achieve improved learning. So in this planning, the school 

principal will look at the vision and mission from the 

suggestions given by the driving teacher and then coordinate 

to set long-term goals, namely annually. This planning also 

looks at aspects of scientific and technological development 

and considers the opinions of the school committee and 

stakeholders. The driving teacher also invites other fellow 

teachers to design effective learning strategies according to 

today's times in order to improve the quality of learning. 

 

2) Impelemtation Stage 

The results of the research show that the implementation 

of driving teachers in improving the quality of learning is 

based on the needs of students. This aims to determine the 

appropriate learning style for each student. Through this 

driving teacher program, learning is designed to be student-

centered and predominantly model-basedProblem Based 

Learning (PBL), Discovery Learning, Project Based 

Learning (PJBL), Inquiry Learning and Cooperative 

Learning according to the demands of an independent 

curriculum. Learning is carried out in 3 main activities, 

namely initial, core and closing. 

Each activity is student-oriented in order to improve 

students' critical thinking abilities.In the implementation of 

initial activities, the driving teacher is obliged to prepare 

students psychologically and physically, providing 

motivation. By carrying out this treatment, the driving 

teacher creates a pleasant and socio-emotional learning 

atmosphere. According to Mulyasa (2018:149) that 

"Implementation of core learning activities is the 

implementation of learning models, learning resources and 

media based on learning objectives". Meanwhile, the 

implementation of closing learning activities requires 

reflection and feedback regarding the learning that has taken 

place. The driving teacher's reflection and feedback strategy 

is by asking students for feedback regarding what needs to 

be improved, the learning methods used by the driving 

teacher also inform the next meeting. 

The implementation of driving teachers in improving the 

quality of learning also invites colleagues to learn together in 

designing learning according to the knowledge gained in the 

driving teacher program.In this case, the driving teacher 

often discusses learning issues, to be more focused, of 

course by coaching colleagues so that colleagues can explore 

their existing competencies in solving the problems they face. 

 

3) Evaluation Stage 

Learning evaluations are also still carried out to provide 

new breakthroughs regarding things that need to be 

improved and what changes can be seen in the driving 

teacher. Learning assessment is carried out to obtain student 

learning outcomes to measure the level of competency 

achievement. This is done as material for preparing progress 

reports on learning outcomes, and to improve the learning 

process. According to Nizan et al., (2023:1327) that 

"Learning assessment must be carried out consistently, 

systematically, using tests and non-tests in written or oral 

form, performance observations, attitude measurements, 

assessment of work results in the form of assignments, 

projects and/or products , portfolio”. 

The results of the research show that in improving the 

quality of learning teachers are the driving force in preparing 

assessments by defining evaluation objectives, using criteria, 

using evaluation considerations, using a variety of data 

collection methods, being consistent and having a weight for 

each criterion. Driving teachers also implement evaluation 

through assessments of as, of and for learning. Where this 

assessment is carried out at the beginning of learning (as), 

mid-learning (for) and end of learning (of). This is done to 

determine students' progress in each material that has been 

taught. Apart from that, the driving teacher also carries out 

evaluations through transparent reflection in order to provide 

input on deficiencies in the learning carried out so that it can 

become meaningful feedback. 

Based on the results of the interview, it is known that the 

driving teacher involves colleagues in conducting 

evaluations. The evaluation process implemented by the 

driving teacher in improving the quality of learning is seen 

from the learning competencies that students want to achieve 

in each phase by creating learning outcomes (CP) and the 

flow of learning objectives (ATP). correctly and 

systematically. 

 

B. Normalitiy Test 

Normality testing aims to assess whether the distribution 

of the data obtained is normal or not. The normality testing 

process was carried out using the Kolmogorov-Smirnov 

method. The decision in this test depends on the significance 

level used. If the Sig (2-tailed) value is > 0.05, it can be 

concluded that the residual has a normal distribution. 

Conversely, if the Sig (2-tailed) value is <0.05, it can be 

interpreted that the residual does not follow a normal 

distribution. Normality Test Output Results using SPSS 

25.00 are as follows. 

 
TABLE IV 

PRETEST AND POSTTEST NORMALITY TEST RESULTS 
Tests of Normality 

 Kolmogorov-Smirnova Shapiro-Wilk 

 Statistics df Sig. Statistics df Sig. 

Pretest ,129 9 ,200* ,941 9 ,657 

Posttest ,154 9 ,200* ,856 9 ,781 
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Based on table , it is known that the Sig. for the pretest it 

was 0.771 and the Sig value for the posttest was 0.808. The 

Sig value of the two tests is > 0.05, so it can be concluded 

that the teacher pretest and posttest test data are normally 

distributed. 

 

C. Homogentity Test 

After getting the results from the normality test, the next 

step involves data analysis testing, which includes 

homogeneity tests for pretest and post-test data. Data 

analysis was carried out through a homogeneity test using 

SPSS statistical software version 25.00. Homogeneity testing 

is carried out to assess whether the data from the sample 

class is homogeneous or not, that is, whether the sample 

used can represent the entire population. The homogeneity 

test results can be found in the following table. 

 
TABLE V 

HOMOGENTIY TEST RESULT 

Test of Homogeneity of Variance 

Levene Statistics df1 df2 Sig. 

3,412 4 4 0.074 

 

Based on the results of the pretest and posttest data 

homogeneity test using SPSS Statistics 25.00, a significant 

value of 0.074 > 0.05 was obtained, which means that the 

data is homogeneously distributed. 

 

D. Hypothesis testing 

Test the hypothesis in this research usingPaired simple T 

test. The paired simple T test was carried out using SPSS by 

setting a significant value smaller than 0.05. There was a 

significant difference in learning outcomes after 

implementing Blended Learning-based Munalo dance 

learning. In the paired simple T test, if the significance was 

greater than 0.05, then there was no significant difference. 

The hypothesis tested is as follows: 

H0: There is no significant difference in the quality of 

learning in elementary schools after implementing teacher 

mobilization management. 

Hα: There is a significant difference in the quality of 

learning after the implementation of driving teacher 

management. 

The results of the hypothesis testing that has been carried 

out can be seen in the following table. 

 
TABLE VI 

T TEST RESULTS 

Paired Samples Test 

 Paired Differences t d

f 

Si

g. 

(2-
tai
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d) 

Mea

n 

Std. 

Devi

atio

n 

Std. 

Erro

r 
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n 

95% 
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Difference 
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er 

P
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r 

1 
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Post
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-

14,6
00 

9,87

9 

3,46

5 

-

18,78
5 

-

4,57
3 

5,

78
0 

9 ,0

02 

 

Based on table 6, the results of the Paired Simple T Test 

using SPSS show a significant value of 0.02 and Tcount of 

5.780 while Ttable 1.383 (Tcount 5.780 > Ttable 1.383) 

which means H0 is rejected and Ha is accepted. It can be 

concluded that there is a significant difference in learning 

outcomes after implementing the driving teacher 

management. 

 

E. N-Gain Test 

To find out what percentage the quality of learning in 

elementary schools in Bireun Regency has improved, an N-

Gain test was carried out. The NGain test is used to 

determine whether there are differences before and after 

being given treatment in the form of driving teacher 

management. The N-Gain test in this research also uses 

SPSS 25.00. The results of the N-Gain test are presented in 

table form. Below are the results of the analysis written in 

table 7. 

 
TABLE VII 

N-Gain Test Results 

Test N-gain Score (Mean) 

Pretetst 0.215 

Posttest 0.671 

 

Based on the data written in the table above, it can be seen 

that the pretest results have an average N-Gain score of 

0.215 and the posttest has an average N-Gain score of 0.671. 

The two tests have different or different values. If the N-

Gain index is interpreted according to Hake, the pretest 

results are in the Low (weak) category and the posttest 

results are in the average (medium) category. So it can be 

said that driving teacher management can improve the 

quality of elementary school learning in Bireun Regency. 

 

IV.  DISCUSSION 

showed significant changes in the effectiveness of 

teaching methods and student learning outcomes after the 

implementation of mobile teacher management. This 

improvement is measured using the N-Gain test, which 

assesses the difference between pretest and posttest scores to 

categorize students' level of progress from the Low category 

to the Average Category. These results indicate that students 

not only experienced improvements in understanding the 

material, but also demonstrated better abilities in applying 

their knowledge in broader contexts. The implication of this 

improvement for educational practice in Bireuen Regency is 

the need to strengthen mobile teacher management as a 

strategy to increase teaching effectiveness, so as to produce 

students who are more competent and ready to face 

academic challenges. The results of this research support 

several studies, such as those conducted by Wardani et. al 

(2022) shows the results that driving teacher self-

management increases students' learning motivation through 

knowledge of the goals of work as educators, self-

development through education and training, management of 
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emotional intelligence, and time management using group 

methods. Research conducted by Farida et. al (2022) shows 

that through In House Training (IHT), teachers' ability to 

apply the Discovery Learning Model in learning can 

significantly increase. 

The management of driving teachers at the Bireuen 

Regency Public Elementary School forms a framework that 

involves active collaboration between the principal, driving 

teachers, and all school elements in designing, implementing, 

and evaluating learning activities. In the planning stage, 

there is the preparation of the school's vision and mission, 

setting targets, and close collaboration between the school 

principal and driving teachers. The main focus of 

implementing learning is implementing various learning 

models such as PBL, Discovery Learning, PJBL, Inquiry 

Learning, and Cooperative Learning, with the aim of 

creating an inspiring and enjoyable learning environment. 

Evaluation is carried out through a comprehensive 

assessment of various aspects of learning, including aspects 

such as as, of, and for learning. Apart from that, the driving 

teacher is also involved in inviting colleagues to carry out 

evaluations and provide guidance (coaching). 

The strategic role of driving teachers in the educational 

context where they work is very important. Keiler (2020) 

stated that driving teachers have the opportunity to become 

coaches for colleagues with diverse teaching experience. 

They function as companions and initiators in organizing 

activity programs aimed at improving the skills of colleagues 

(Sumiarti & Subur, 2022; Tinumbang et al., 2023; Veryawan 

et al., 2023). Furthermore, driving teachers also play a role 

in providing guidance and sharing experiences related to the 

use of learning models that focus on students, learning that 

has a positive impact on students, and learning that fosters a 

sense of fun (Mukhalalati & Taylor, 2019; Nurlaeli et al., 

2023; Shearer et al., 2020). Not only that, they also guide 

colleagues who are writing classroom action research, in 

accordance with their inherent motivator role. 

The role of the driving teacher includes leadership in the 

learning process by utilizing various available resources, 

while continuing to develop students' knowledge, attitudes 

and skills (Kaso et al., 2021; Langdon Warren, 2021; Melese 

& Tinoca, 2019). Currently, to improve student competence, 

driving teachers need to encourage students to be active in 

learning, creative, think critically, collaboratively, and be 

able to communicate their ideas (Haryani et al., 2021). 

Driving teachers are expected to have the ability to help 

foster holistic character in students, creating quality student 

human resources (Hardiyanto, 2020). Therefore, support for 

relevant learning approaches is crucial for driving teachers in 

achieving these goals, namely realizing student activity and 

creativity, as well as instilling a positive culture in learning. 

Management of the Teacher Mobilization Program plays a 

crucial role in raising the standards of teacher 

professionalism, not only limited to teaching skills, but also 

in forming teachers as dedicated leaders. A Driving Teacher 

is not only recognized as a competent educator, but also has 

the ability to motivate and lead his colleagues. They bring a 

spirit of collaboration and mutual support among educational 

staff, contributing to the creation of an educational 

ecosystem that focuses on the development and needs of 

students. Thus, the Mover Teacher Program Management is 

an important foundation in strengthening teacher 

professionalism and improving the overall quality of 

education. 

V. CONCLUSIONS 

The results of the research show that driving teacher 

management has a significant positive impact on the quality 

of learning at the Bireuen Regency Public Elementary 

School. Normality tests, data homogeneity, and hypothesis 

tests support these findings, with an increase in learning 

quality of 40% from the Low to Average category after the 

implementation of driving teacher management. This finding 

is in line with previous research which shows that driving 

teacher self-management can increase students' learning 

motivation through various strategies such as self-

development, emotional intelligence management, and time 

management. The management of driving teachers at the 

Bireuen Regency Public Elementary School involves active 

collaboration between the principal, driving teachers and 

other school elements, with a focus on implementing 

innovative learning models. The role of the driving teacher is 

not only as a trainer, companion and initiator of activity 

programs, but also as a leader who encourages the 

development of students' holistic competencies. 

Management of the Teacher Mobilization Program is crucial 

in increasing the standards of teacher professionalism and 

forming an educational ecosystem that is oriented towards 

the development and needs of students, making an important 

contribution to improving the overall quality of education. 

The findings of this research indicate that teacher 

management is effective in improving the quality of learning 

in elementary schools, which can inform the development of 

education policies that focus on teacher training and 

empowerment. Policies that support these programs can 

create more innovative and responsive learning 

environments, as well as encourage collaborative approaches 

among teachers. 

During the research process, several limitations and 

obstacles emerged that need to be acknowledged. One of 

them is the limited sample size, which only includes a few 

elementary schools in Bireuen Regency. This may limit the 

generalizability of the findings, because the results obtained 

may not fully reflect the conditions of other schools that 

have different contexts and challenges. In addition, obstacles 

to data collection, such as insufficient time to conduct in-

depth observations or limitations in access to teachers and 

students, can affect the quality and depth of the data 

collected. By understanding these obstacles, it is important 

to pursue further research with more comprehensive and 

diverse designs to gain a better understanding of the 

influence of teacher management on learning quality in 

various educational contexts. 
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