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Abstract. Academic achievement has been a crucial aspect in for the students to have a successful learning process. It
requires learning satisfaction and social support in every learning step. This research aims to: 1) describe the level of
learning satisfaction, social support, and academic achievement; 2) analyze the differences in learning satisfaction, social
support, and academic achievement, and; 3) analyze the influence of learning satisfaction and social support on
academic achievement. This research uses quantitative methods with a survey approach. The population is 430 students
of the English department at Islamic Colleges in Aceh. The simple random sampling technique functions to take the
sample of 239 students (43 male and 196 female students). The instruments used in data collection are the Learning
Satisfaction Scale, Social Support Scale, and Great Point Academic documentation. The data analysis uses descriptive
statistics, MANOVA, correlation, and Multiple Linear Regression. The results show that the learning satisfaction, social
support, and academic achievement levels are in the high category. University differences affect learning satisfaction,
social support, and academic achievement levels. Finally, learning satisfaction and social support have a simultaneous

impact on academic achievement.
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. INTRODUCTION

One aim the students must achieve in the education
process at university is good academic achievement. This is
because it is a parameter of successful learning. Academic
achievement reflects the mastery of knowledge, skills, and
attitudes possessed by students after having the learning
process. In higher education, student academic achievement
describes the students’ learning outcomes. It is in the form of
an accumulation of some courses within one semester in the
form of an academic achievement index. This statement is in
line with Elisabeth Sitepu (2017). She stated that
achievement is the result of completing a certain learning
package arranged in certain forms of a specific evaluation
process. Bloom emphasizes that academic achievement is
closely related to the cognitive domain. This is because the
affective and psychomotor domains can run through other
types of tests (Anderson & Krathwohl, 2015). Therefore, the

202

learning process must have clear goals to be achieved. These
goals should be adjusted in such ways that all students who
take part in the learning can obtain a satisfactory
achievement index (Sudjana, 2008). Especially for students
who are in religious universities because the challenges they
have will be greater. Students who study at religious
universities will have higher pressure because of the image
of these religious universities. Although not majoring in
religion, students are required to have good religious
knowledge. This is indicated by the existence of several
religious courses in the curriculum even though they are not
religious majors.

Some factors influence student learning success.
Empirically, they are demographic factors, behavioral
characteristics, intelligence, psychological sides (hnamely
attitude, self-esteem, self-efficacy, and self-concept),
motivation for success, motivation and self-regulation, and
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satisfaction (Dzulkifli & Alias, 2012; Al-Zoubi & Younes,
2015; Doostian et al., 2014; Cleary & Kitsantas, 2017). Two
factors underlie the growth of academic achievement in
students, namely internal and external factors (Purwanto,
2006). Internal factors stem from the individual, such as
interest, motivation, way of learning, maturity, readiness,
and so on. Meanwhile, the external ones arise from the
external environment, including teachers, school, family,
community, etc. Thus, individuals can improve academic
achievement if they already have good learning satisfaction
and social support.

Learning satisfaction is certainly a very important part
for students in following learning in order to achieve optimal
success. Satisfaction means an expression of a feeling that
describes a person's pleasure or disappointment because of a
comparison between the perception they have and the
expected experience of the service they feel (Kotler &
Keller, 2015). Learning satisfaction also means the students'
feelings or attitudes towards learning activities. It directly
reflects the extent to which students' expectations are met
during the learning process (Weerasinghe & Fernando, 2017;
Yu, 2022). Also, learning satisfaction is the students’
feelings or attitudes that they can fulfill their desires and
needs in learning activities or processes (Topala & Tomozii,
2014). Therefore, a high level of learning satisfaction can
provide great hope for students in achieving success and
improving their performance to achieve better results.
Student satisfaction also comes from their achievement and
enjoyment, thereby providing a pleasant experience and
ultimately achieving success in learning (Sinclaire, 2011).
There are three dimensions of learning satisfaction, namely
teaching, assessment, and generic skills and learning
experiences (Fieger, 2012). Teaching is a combination of
two activities, namely teaching and learning activities.
Assessment is part of the learning process. Thus, the
teachers must provide objective assessments to all students.
General abilities and learning experience are the learning
benefits that students expect from the learning process.

Social support plays a very important role in the success
of every student in the learning process. Social support can
be based on a sense of comfort, getting attention, receiving
awards, or various forms of assistance that someone always
gets from other people or a particular group (Sarafino &
Smith, 2014). This is in line with Cobb (Bilgin & Tas, 2018)
who defines social support as a perception of a person
related to various aspects of caring, love, and appreciation.
Social support also means the availability of people in the
surrounding environment who can be relied on when needed
to help solve the problems being faced. In general, when
someone gets social support from others, they will feel a lot
of love, attention and appreciation for themselves. It is also
about the fact of having a network of people that the
individual can rely on if needed. In general, someone who
receives social support feels that they are loved, cared for,
and appreciated. Social support can also increase positive
influence in achieving emotional balance (Boren, 2013),
dealing with stress (Horan & Widom, 2015), creating mental
well-being (Ennis & Bunting, 2013, Rajendran, 2015),
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increasing self-esteem (Rueger et al, 2016), and positively
influencing learning achievement (Jeremia & Kusmiyanti,
2022).

A positive assessment of social support means that the
individual considers that the social support received from
others can function properly according to needs
(Rokhmatika & Darminto, 2013). The positive impact of
appropriate social support can cope with stress when the
individual has problems and provide well-being within the
individual (Bovien in Fabian et al., 2017). Next, the
individual can better adapt to their environment, or adapt
themselves to the circumstances or problems experienced
(Amylia & Surjaningrum, 2014). Social support can be
divided into three, namely support from parents called
parental social support, teacher social support, and peer
social support (Chen in Li, 2012).

Based on some descriptions above, learning satisfaction
and social support are significant for students' success in
learning, especially in achieving a high achievement index.
However, some research findings show that the students’
satisfaction level with learning is still low or sufficient
(Maharani, Febriyanti, & Husnul, 2020). Another study
conducted at academic institutions in Ghana, Ethiopia, and
South Africa showed that students were dissatisfied with the
quality of the academic experience (Gbadamosi & De Jager
2009). Likewise, social support has not been obtained
optimally (Putri & Fauzia, 2019). Therefore, it is necessary
to carry out in-depth research regarding the level of learning
satisfaction and social support for students and their
influence on academic achievement. This research tries to
examine the influence of each aspect of the variable to make
the results more specific and holistic.

This research is different from some previous studies.
However, it remains a reference in carrying out research that
will be carried out. First, Khan & Igbal (2016) found that
satisfaction is not significantly related to academic
achievement. Muzakki (2021) showed a significant
relationship between satisfaction and academic achievement.
This difference has been the basis for conducting this
research. The confusing results are the basis for why this
research was conducted. Cirik (2015) stated that social
support has a significant influence on academic
achievement. However, this research also involves some
variables, including mediator variables which are not the
same as the research to be conducted.

Based on some research findings, some variables to be
tested in this research have not been widely used by previous
researchers. Therefore, they have been to explore the
influence of learning satisfaction and social support
simultaneously on academic achievement. This research is
significant for conducting in-depth verification regarding the
influence among variables. The findings can also affect the
educational and scientific world. Specifically, this research
has three main objectives, namely: 1) describing the level of
learning satisfaction, social support, and academic
achievement; 2) analyzing the differences in learning
satisfaction, social support, and academic achievement, and,;
3) analyzing the influence of learning satisfaction and social



support on academic achievement. This research focuses on
students majoring in English at the Aceh State Religious
College. The selection of the department is due to the lack of
interest compared to other majors. In addition, the input is
diverse and dominated by students with basic competencies
that are not yet qualified. So it is necessary to explore more
deeply related to academic achievement by placing social
support and learning satisfaction as predictors of these
variables.
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Il. METHODS

This research runs using a certain approach. It uses a
quantitative approach with a survey design as a system that
organizes research patterns to find out research objectives.
Survey research is useful to study the samples from a
population by collecting data in quantitative or numerical
form, attitudes, or opinions (Creswell, 2014).

This document is a template. An electronic copy can be
downloaded from the conference website. For questions on
paper guidelines, please contact the conference publications
committee as indicated on the conference website.
Information about final paper submission is available from
the conference website. The manuscript is delivered using
the following components: introduction, methodology,
results and discussion, and conclusions.

Population and Sample

The population is all students of the English study
program in semesters 2, 4, and 6 at STAIN Teungku
Dirundeng Meulaboh, IAIN Takengon, and UIN Ar-Raniry
(430 students). Then a sample of 239 students was taken
(male; 43 students and female: 196 students) using a simple
random sampling technique based on the Slovin formula
with an error rate of 0.1 (Sugiyono, 2019). The entire
population was randomized using the run function in excel
so that the desired number of samples was selected. Table |
below displays the data (frequency and percentage) related
to demographic information from the research respondents.

Table |
Percentage of Respondents Demographic Information

Demographic Information Frequency Percentage
Gender Male 43 18
Female 196 82
University STAIN 29 12,1
Teungku
Dirundeng
Meulaboh
IAIN 14 5,9
Takengon
UIN Ar- 196 82
Raniry
Years of 1stYears 51 21,3
Study 2" Years 109 45,6
3 Years 79 33,1
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Data Collection Instruments

The data collection techniques are measurement and
documentation. The data collection instrument used for the
measurement is a scale. The documentation uses Great Point
Academic (GPA). The scale for the data collection is a
Likert scale. It consists of four answer choices, namely very
suitable, suitable, not suitable, and very not suitable. The
instrument used to measure learning satisfaction is the
learning satisfaction scale developed by Fieger (2012) with
19-item statements. This instrument consists of three
indicators, namely teaching, assessment, and generic skills
and learning experience. The instrument validity of each
item has an r value above 0.6 and the reliability of each
indicator has a Cronbach's alpha value above 0.9. Next, the
instrument used to measure social support is the social
support scale developed by Demaray & Malecky (2002) with
40 statement items. It has four indicators, namely parents,
lecturers, peers, and close friends. The instrument validity of
each item has an r value above 0.5 and the reliability of each
indicator has a Cronbach's alpha value above 0.8. The
instrument is adaptive, so it is valid and reliable because
some previous researchers have used it before. Meanwhile,
to measure academic achievement using Great Point
Academic (GPA) in the previous semester. Data is obtained
by asking students who are research samples to fill out a
questionnaire sheet containing a form about GPA to be used
as research material.

Table Il
Variable and Its Aspect

Variable Aspect Item

Learning Teaching 1,2,3,45,6

Satisfation
Assesment 7,8,9,10,11
Generic skill 12,13,14,15,16,
dan learning
experience 17,18,19

Social Parent 1,2,3,4,5,6,7,8,9,10

Support
Lecturer 11,12,13,14,15,16,17,18,19,20
Friends of the  21,22,23,24,25,26,27,28,29,30
same age
Close Friend 31,32,33,34,35,36,37,38,39,40

Data Procedure and Analysis

The research uses a Google form which contains research
instruments. The Google form link is sent to the person in
charge at each campus to distribute to students. After the
data collection process is complete, the researchers examine
it entirely to be transformed into Excel format. Next, the
researchers analyze the research data using SPSS version
23.0. To analyze the findings for the first research objective,
the data analysis technique is descriptive statistics
(frequency and percentage). The second research objective
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analysis uses descriptive statistics and multivariate analysis.
The third research objective analysis uses descriptive
statistics, correlation, and linear regression multiple. The
significance level for all data analysis is 5%.

Table IV
Mean and SD of Learning Satisfaction, Social Support and Academic
Achievement based on Gender, University and Years of Study

Variable Learning Social Academic
I11. FINDINGS AND DISCUSSIONS Satisfaction Support Achievement
Findings
Learning Satisfaction and Social Support Levels M SD M D M SD
The data analysis results in Table Il show that the Gender F';An:ﬁe gg’i 2‘? Efg igg gg 8‘3
students” average learning satisfaction is high (230 ’ ' ' ’ ’ ’
people/96.2%). The remaining 9 people (3.8%) are in the  University STAIN 613 63 1206 122 37 0.2
medium category. Next, the average social support is in the Teungku
high category (220 people/92.1%), and the remaining 19 'f/:r”rl‘dsnr?
people (7.9%) are in the medium category. This means most TZ?NO 611 69 1183 83 37 02
students have high learning satisfaction and social support Takengon ' ' ' ’ ' '
during the learning process. UIN Ar- 596 59 1215 125 35 03
Raniry
Table Il Years of 15t Years 61,9 66 1204 125 35 04
Frequency and Percentage: Level of Learning Satisfaction and Social Study 24 Years 587 57 1222 122 35 02
Support ' ' ' ' ' '
Variabel Frekuensi Persentase 3 Years 604 59 1203 121 35 03
High  Middle Low High Middle Low
Learning 230 9 0 96,2 3,8 0 The data analysis results using multivariate tests in Table
Satisfation V show that in the gender variable, there are no significant
Social 220 19 0 92,1 7.9 0 differences between male and female students regarding
Support Learning Satisfaction, Social Support, and Academic

Differences between learning satisfaction, social support
and academic achievement based on Gender, University
and Years of Study

The data analysis results using descriptive tests in Table
IV show that female students have a higher level of learning
satisfaction (M = 60.1; SD = 6.1) than male students (M =
59.1; SD = 5, 8). The level of social support for female
students (M = 121.7; SD = 12.2) is higher than for male
students (M = 118.8; SD = 12.3). The level of academic
achievement of female students (M = 3.5; SD = 0.3) is the
same as male students (M = 3.5; SD = 0.3).

The level of learning satisfaction of STAIN Teungku
Dirundeng Meulaboh students (M = 61.3; SD = 6.3) is
higher than students of IAIN Takengon (M = 61.1; SD = 6.9)
and UIN Ar-Raniry (M = 59, 6; SD = 5.9). The social
support level of UIN Ar-Raniry students (M = 121.5; SD =

Achievement with a value of F(3) = 1.423, p > 0.05, and
partial eta squared = 0.019. Next, the University variable
shows a significant difference between STAIN Teungku
Dirundeng Meulaboh, IAIN Takengon, and UIN Ar-Raniry
in terms of Learning Satisfaction, Social Support, and
Academic Achievement with a value of F(6) = 2.410, p <
0.05, and partial eta squared = 0.032. Furthermore, the
semester years of study variable shows no significant
differences between the first, second, and third years
regarding Learning Satisfaction, Social Support, and
Academic Achievement with a value of F(6) = 1.632, p >
0.05, and partial eta squared = 0.022.

Tabel V
Multivariate Analysis of Differences in Learning Satisfaction, Social
Support and Academic Achievement by Gender, College and Semester

12.5) is higher than students of STAIN Teungku Dirundeng Pillai’s F Error  Sig Partial
Meulaboh (M = 120.6; SD = 12.2) and IAIN Takengon (M = Effect e Ratio PF DE  ofF Eta
118, 3; SD = 8.3). The level of academic achievement of Squared
STAIN Teungku Dirundeng Meulaboh students (M = 3.7; Sﬁ?\?:rrsit 0061693 %'ﬁg 2'888 ﬁi’ggg 8'33; 8’8%2
SD = 0.2) is the same as IAIN Takengon (M = 3.7; SD = Years Ofy ’ ‘ : ' ’ ’
0.2) and greater than UIN Ar-Raniry (M = 3 .5; SD = 0.3). Study 0,043 1632 6,000 444,000 0,137 0,022

The level of learning satisfaction of first years students
(M =61.9; SD = 6.2) is higher than that of third (M = 60.4;
SD = 5.9) and second years students (M = 58.7; SD = 5.7).
The social support level of second years students (M =
122.2; SD = 12.2) is higher than that of first (M =120.4; SD
=12.5) and third years students (M = 120.3; SD = 12.1). The
level of academic achievement of first years students (M =
3.5; SD = 0.4) is the same as that of third (M = 3.5; SD =
0.3) and second years students (M = 3.5; SD =0, 2).
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Relationship between Learning Satisfaction and Social
Support with Academic Achievement

The data analysis results using the correlation test in
Table IV show that learning satisfaction has a significant
relationship with social support (r = 0.459, p < 0.05) and
academic achievement (r = 0.263, p < 0.05). Social support



also has a significant relationship with academic
achievement (r = 0.285, p < 0.05).
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Table VI
Relationships between Learning Satisfaction, Social Support and Academic
Achievement

Variable M SD 1 2 3
Learning 59,9 6,1
Satisfaction
Social Support 1212 12,2  0,459** -
Academic 35 0,3 0,263**  (,285** -

Achievement
**P<0,001

The data analysis results using the multiple linear
regression test in Table VII show that learning satisfaction
and social support simultaneously influence academic
achievement with a value of F (2) = 13.599, p < 0.05, and R
Square 0.103. It means the influence exerted
simultaneously is 10.3% and the remaining 89.7% is
influenced by other variables. Next, multiple linear
regression coefficient analysis shows that learning
satisfaction significantly affects academic achievement with
a value of B = 0.007 and p < 0.05. Likewise, social support
shows a significant influence on academic achievement with
a value of B = 0.004 and p < 0.05. This shows that an
increase in learning satisfaction will also increase academic
achievement by 0.007. Every time an increase in social
support will increase academic achievement by 0.004. It is
based on the condition that all other variables are constant.

Table VII
Effect of Learning Satisfaction and Social Support on Academic
Achievement

Variable B SEB B t P
Constant 2,568 0.184 - 13,992 0,000
Learning 0007 0003 0167 2408 0,017
Satisfaction

Social 0,004 0001 0208 3,005 0,003
Support

Sum of 1,617

square

df 2

Mean 0,809

Square

F 13,599

Sig 0,000

R Square 0,103

Discussions

The first research objective is to describe the level of
learning satisfaction, social support, and academic
achievement. The findings show that most students are in the
high category for learning satisfaction and social support.
Meanwhile, for academic achievement, most students are in
the high category. This shows that the English language
study program students of STAIN Teungku Dirundeng
Meulaboh, IAIN Takengon, and UIN Ar-Raniry have been
satisfied and get support during their education, so they have
good achievements.
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High level of learning satisfaction is due to evaluations
carried out after comparing everything they get or the
feelings they have with what they expect (Kirana &
Ratnasari, 2017). These come from good learning,
appropriate assessments of students' abilities, and general
skills, and interesting and challenging learning experiences.
High levels of social support come from parents, lecturers,
and friends. This support is certainly the biggest strength in
pursuing education. Cobb explained that social support is the
most significant indicator that determines whether someone
loves, is liked, respected, and appreciated (Bilgin & Tas,
2018). Smeth stated that when someone gets social support
when experiencing a problem or facing a stressor, he can get
the attention given by the people around him (Putra &
Susilawati, 2018). The academic achievement obtained by
the students reflects the good quality of education they
receive. This is due to the role of all components in higher
education in achieving educational goals. This is in line with
Talib & Sansgiri (2012) who stated that academic
performance or achievement is the extent to which a student,
teacher, or institution has achieved their short-term or long-
term educational goals and is measured either by continuous
assessment or cumulative average grades.

The second research objective is to analyze differences in
learning satisfaction, social support, and academic
achievement among the students of English language study
programs across state religious universities in Aceh. The
research findings show no significant differences regarding
learning satisfaction, social support, and academic
achievement based on gender and semester. However, due to
the differences in universities, there are also significant
differences.

In terms of gender variable, there are no differences
regarding learning satisfaction, social support, and academic
achievement. This indicates that their influence does not
have a significant impact. It means that male and female
students have the same learning satisfaction, social support,
and academic achievement. The results are the same with
Tantri & Roseline (2021) who showed that gender does not
play a role in students' online learning satisfaction. Next,
Susanti & Mariyam (2022) found that male and female
students have the same level of social support. It means no
difference between the two. Wijayanti et al, (2020) stated
that both male and female respondents have the right to
receive support and have many equal opportunities to obtain
their rights, one of which is in terms of education. The
findings are not in line with Joshanloo & Jovanovi¢ (2020)
who found that women showed higher life satisfaction than
men at all levels of income, education, and working groups.
Female students have a higher level of satisfaction in
learning. This difference could be due to differences in the
characteristics of the research samples.

In term of University variable, significant differences
related to learning satisfaction, social support, and academic
achievement indicate differences in higher education
management. Even though learning satisfaction is not the
same from one university to another, most students are in the
high satisfaction category. Students, in the context of



integrated quality management in higher education, are
customers who must be satisfied. To provide satisfaction, it
is necessary to identify some factors that determine the
satisfaction levels. Faculties must be sensitive and evaluate
their service systems, maintain certain variables or
indicators, and improve them. Thus, the students’
satisfaction with the available services continues to increase.
The quality of educational services is crucial to positively
influencing students’ satisfaction and will positively change
the institution’s image (Mulyawan & Rinawati, 2016). Good
service quality encourages student satisfaction, and they will
be loyal to the university (Nguyen et al., 2020). The service
quality has met the requirements and students’ needs. They
also expect to get better potential to build a strong
relationship with student satisfaction (Dhar & Sikder, 2018).
The students will judge the services provided during the
educational process. Therefore, their assessment implies
whether or not their expectations or needs have been
achieved. Some experts explain that subjective
psychological states are there after a comparison between
learners' learning expectations and actual perceived learning
effects (Fernandes et al., 2013; Jiang et al., 2017). The
students' assessment is also about their satisfaction with the
teaching model, course content, learning environment,
learning conditions, and learning effects (Xu, 2018).
Different social support shows variations in the provision
of social support received by students from parents,
lecturers, and friends. They are different from one university
to another. If students get social support from family,
friends, or those closest to them, they will feel cared for.
Thus, this social support can help migrant students adapt to
campus life. This is in line with the explanation from King
(2017) who stated that social support is information and
feedback from other people who show that they are loved
and cared for, valuable, and respected. They are also part of
a group that communicates with each other and has shared
responsibility. The impact felt by students from the social
support they receive is huge, such as feeling calm, cared for,
and feeling confident and competent (Gunarta, 2015).
Differences in academic achievement based on
universities show differences in the learning environment for
each student. These learning differences are due to internal
and external factors. Slameto (2010) suggested that two
factors influence learning, namely internal factors with two
elements; physiological factors such as health and body
condition, and psychological factors like attention, interest,
talent, and readiness. Meanwhile, external factors include
school factors such as curriculum, teaching methods,
relations among school members, discipline at school,
learning tools, and the condition of buildings and libraries.
Although academic achievement is different from one
university to another, most students are in the highly
commendable and very satisfactory category. It means that
universities have been successful in providing education for
students. Besides, they have succeeded in taking on the role
of agents of change who produce quality educational
outcomes by providing qualified skills and good academic
achievements. In short, that is how universities should be, by

p-1SSN: 2477-5924 e-ISSN: 2477-8478

207

Journal of Education, Teaching, and Learning
Volume 9 Number 1 March 2024. Page 202-211

taking a vital role as agents of change. It is because they
must continue to improve the quality of their output so that
they have superior skills and can compete in society,
especially the international community.

There are no differences in learning satisfaction, social
support, and academic achievement based on years of study.
This indicates that their influence does not have a significant
impact. Students in first years, second years, and third years
have the same learning satisfaction, social support, and
academic achievement. This shows that every student gets
the same treatment according to their expectations. There is
good social support during their education, and they get high
achievements according to expectations. Thus, there is no
difference among the students in the upper or lower
semesters.

The third objective is to analyze the influence of learning
satisfaction and social support on academic achievement
among students of English study programs across State
Religious Universities (PTKIN) in Aceh. The results show
that learning satisfaction and social support have a
significant  influence on  academic  achievement
simultaneously. The results of separate analyses also
illustrate the same. Learning satisfaction significantly
influences academic achievement. Rahardjo & Pertiwi
(2020) concluded that the students’ satisfaction levels are
crucial for them to acquire knowledge or skills. Ko & Chung
(2014) proved that student satisfaction can increase the
positive influence of learning quality on learning outcomes.
Learning satisfaction increases motivation to take classes
and have a strong effort to achieve success (Wang et al,
2019; Kurucay & Inan, 2017). Several previous findings also
show the influence of learning satisfaction on academic
achievement in online and offline learning (Basith et al,
2020; Dhagane & Afrah, 2016; Khiat, 2014).

Social support also significantly influences academic
achievement. This is the same with Johnson & Johnson
(2013). They stated that social support tends to increase
academic achievement. Social support provided by peers
plays a role in increasing learning achievement and also
creates confidence in the ability to succeed in school
(Solomon, 2004; Halimah, Kusdiyati, & Susandari, 2017).
Teachers’ social support is directly related to achievement
(Tian, Zao, & Huebner, 2015; Aldrup et al., 2018). Parental
support to children can be in the form of emotional support
which leads to emotional aspects related to the relationship
between them. The support may consist of physical or verbal
behaviors that show affection or encouragement and
positive/open communication. Next, instrumental support
includes certain behaviors that do not show affection openly.
However, it still contributes to the feeling of acceptance and
approval felt by children, for example providing facilities
and infrastructure to achieve achievements or mastery of
competencies (Lestari, 2018). Besides, the parents’ social
support has a significant influence on students' academic
achievement (Rahman, 2016).

De la Iglesia, Stover, and Liporace (2014) also
summarized the positive relationship between social support
and academic achievement. These findings highlight the idea



that the perceived availability of social support is a
necessary belief to diligently engage and excel in academics.
Therefore, students tend to adjust better after concluding an
assessment of social support capacity. Social support is the
main indicator of academic performance. This is in line with
several previous research results which show that social
support has a significant effect on academic achievement
(Leite, Franca, & Leite, 2021; Fernandez-Lasarte, Ramos-
Diaz, & Axpe-Saez, 2019; Fang, Chan, Kalogeropoulos,
2019; Sultan & Rashid, 2015).

The research findings have positive implications for
universities and students in improving academic
achievement. Differences in learning satisfaction, social
support, and academic achievement universities can
certainly be an input to ensure the learning system runs well.
There should be complete facilities and infrastructure for
students' learning comfort and providing excellent service to
make them feel comfortable in the university environment.
Next, it is also necessary to ensure support from other parties
so that the student learning process can run as expected.
Social support will have an impact on students' inner
strength to encourage them to study well. This will
significantly affect the students' academic achievement.

The results of this study certainly have limitations that
specifically only examine students in English majors at the
religious college level, so that the results of the study can
only be a recommendation for religious universities.
Therefore, future researchers can conduct a broader
exploration of all religious and non-religious universities, so
that the results can represent students in general.

p-1SSN: 2477-5924 e-ISSN: 2477-8478

IVV.CONCLUSIONS

Academic achievement is the most crucial part of the
student learning process in higher education. It has been a
benchmark for learning success. Therefore, it is necessary to
examine some factors that influence it. The research findings
show that the students’ academic achievement is in the
commendable category and some are in the very satisfactory
category. It reflects a good learning experience to optimize
their abilities. Learning success is influenced by internal and
external factors. The results show that learning satisfaction
for most students is in the high category. They have been
satisfied with the learning services provided by universities
so they feel that all their expected learning needs have been
met. Likewise, their social support is in the high category.
The social support received by students from parents,
lecturers, and friends is in line with their expectations. The
impact is that students can undergo the learning process well
and continue to encourage and improve their learning
achievement.

The results also show that learning satisfaction, social
support, and academic achievement do not differ
significantly based on gender and semester. However, it is
significantly different according to the university aspect.
Male and female students in the second, fourth, and sixth
semesters have the same learning satisfaction and social
support so their achievements are not much different. In the
tertiary context, there are significant differences that show
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each higher education institution has different methods of
providing services to students. Furthermore, the latest
findings show that Learning Satisfaction and Social Support
have a significant effect on Academic Achievement. This
influence shows that every time there is an increase or
decrease in learning satisfaction and social support, it will be
followed by an increase or decrease in academic
achievement.
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