
JOURNAL OF INTERNATIONAL CRISIS AND RISK COMMUNICATION RESEARCH 

ISSN: 2576-0017 

2024, VOL 7, NO S9 

 

Entrepreneurial Perspective in Youth: An 
Exploration Through Cognitive, Attitudinal, And 
Procedural Competencies  

Karen Núñez Valdés1, Alex Dueñas-Peña2, Diana Mireya Cuéllar-Sánchez2  

 
1. Universidad de las Américas: Viña del Mar, Chile k.nunez.valdes@gmail.com  

2. Universidad Colegio Mayor de Cundinamarca:Funza, Colombia  

 

ABSTRACT 

Entrepreneurship and entrepreneurial competencies are pivotal in a world 

characterized by economic instability and constant evolution. These competencies 

are not only valuable for individual success but also exert a positive impact on 

economic and social development. Presented below are the findings of a study aimed 

at analyzing the cognitive, attitudinal, and procedural competencies of youth in the 

western region and how these competencies interrelate and influence confidence 

levels in entrepreneurship within this population. The study employed a mixed-

methods approach, encompassing exploratory, descriptive, and correlational levels of 

inquiry. The participants included 1154 young individuals residing in the 

municipalities of Funza and Mosquera, situated in the vicinity of the capital city of 

Colombia. The results confirm that all three examined competencies are positively 

interrelated and each significantly influences the level of confidence in 

entrepreneurship. Furthermore, the distribution of entrepreneurial confidence was 

observed as follows: 11.9% exhibited a high level, 78.3% demonstrated a moderate 

level, 9.3% displayed a low level, and 0.5% had a very low level. Nevertheless, 

significant challenges were also identified, calling for improvements in these areas.  

KEYWORDS: Entrepreneurial competencies, entrepreneurial confidence, cognition, 

attitudinal, procedural. 
 

1. Introduction 

Both the academic community and governments are increasingly paying attention to 

entrepreneurship due to its significant contribution to economic development, 

making entrepreneurship a relevant topic in both research and government policies 

(Álava-Atiencie & Quinde-Lituma, 2023). The phenomenon of entrepreneurship and 

its profound contribution to economic development have generated growing interest, 

particularly in public administration and academia (Ovalles et al., 2018; World 

Economic Forum, 2016). This attention is focused on promoting individual skills 

that foster entrepreneurial initiative (Villacrés et al., 2019). According to Caldentey 

(2019), in a world characterized by constant change and evolution, where 

international economic crises have tangible impacts, with unemployment being their 

most evident manifestation, alongside discouragement and withdrawal from the labor 
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force, especially among younger generations, entrepreneurship becomes of interest. 

Thus, the ability to conceive, innovate, undertake, and manage projects becomes an 

asset of incalculable value (Álzate, 2019). 

In this context, it becomes imperative to acquire and master a variety of capacities, 

tools, and attitudes to achieve success in the field of entrepreneurship, which 

demands addressing the continuous demands of contemporary society (Pérez & 

Tejedor, 2016). Entrepreneurial competencies emerge as determinant elements in 

promoting knowledge acquisition, adaptation to technological change, enhancement 

of competitiveness, and the promotion of innovation, all with the purpose of driving 

economic development and social change (Herruzo et al., 2019). The OECD (2016) 

emphasizes that the development of skills and human talent is fundamental for the 

growth of nations, which directly impacts productivity, employment, and societal 

well-being, underscoring the relevance of competencies in the global context. On the 

other hand, the World Economic Forum (2016) notes that there is a shortage of 

entrepreneurial competencies in Latin America, complicating the hiring of qualified 

personnel. Additionally, the Inter-American Development Bank (2021) reports that 

socioemotional skills are highly valued by businesses but are scarce among today's 

youth, making the hiring process challenging. 

According to Cobo and Álvarez (2021) and Rey and Peña (2022), cognitive, 

attitudinal, and procedural competencies represent the fundamental pillars that 

underpin success in entrepreneurship. In this regard, cognition refers to the ability to 

think critically, analyze complex situations, and make informed decisions (Pellicer, 

2013). Attitudes encompass entrepreneurial mindset, resilience in the face of failure, 

and the ability to confront challenges with determination (Tobón, 2006). On the 

other hand, procedural competencies pertain to the ability to carry out specific 

actions related to the creation and management of a business, from strategic planning 

to efficient execution (Andrade et al., 2022). 

Ovalles-Toledo et al. (2018) contribute to the topic by pointing out that in this era of 

digital transformation and rapid changes, cognitive competencies enable 

entrepreneurs to adapt to a constantly changing environment, identify opportunities, 

and creatively solve problems. Additionally, entrepreneurial mindset and attitudinal 

resilience are crucial for overcoming the inherent obstacles in the entrepreneurial 

journey, maintaining motivation and confidence even in challenging moments (De 

Caleya et al., 2016). Finally, procedural competencies provide the practical skills 

necessary to transform ideas into viable projects and effectively bring them to market 

(Sanz, 2010). 

This document presents the results of research that explores the level of cognitive, 

attitudinal, and procedural competencies in the entrepreneurship processes of young 

people in the Western Region of Cundinamarca. Through the analysis of real cases 

and a review of specialized literature, it will be demonstrated how these 

competencies are not only necessary but can also be cultivated and developed over 

time. Ultimately, understanding and mastering these competencies become a 

determining factor for success in the exciting world of entrepreneurship. 
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2. Theoretical Framework 

The understanding of entrepreneurship is deeply rooted in the inherent complexity of 

this phenomenon (Ortiz, 2017). Shapero and Sokol (1982) offer an interesting 

perspective by defining entrepreneurship as behavior aimed at transforming ideas 

into action, emphasizing the concept that entrepreneurship develops throughout life 

and is influenced by situational, social, and cultural factors. Similarly, the 

propositions of Kuratko (2005) describe entrepreneurship as a dynamic process that 

involves vision, change, and creation, entailing the conception and execution of new 

ideas and creative solutions. Kuratko further emphasizes the importance of a 

willingness to take risks, teamwork, the identification of opportunities, their 

execution, as well as effective resource management. In this context, 

entrepreneurship refers to the generation and execution of ideas stemming from the 

identification of opportunities, involving processes encompassing creativity, 

management, risk-taking, planning, leadership, and value creation (Zubizarreta et al., 

2014; European Commission, 2016). 

Despite the diversity of perspectives, there is a general consensus regarding 

entrepreneurial initiative, particularly concerning young individuals. Muñoz et al. 

(2016) define it as "the ability of individuals to turn ideas into actions," highlighting 

its importance in youth by fostering creativity and self-confidence, aspects that 

should be cultivated throughout their educational process. Young people, in 

particular, are considered a population with great entrepreneurial potential (Sánchez 

et al., 2005). Furthermore, they represent a significant segment of society, making 

them a relevant subject of analysis for understanding human behavior (Harrison & 

List, 2004). 

Hence, it becomes evident that entrepreneurship is not only a response to a real need 

in terms of regional development and competitiveness (Si et al., 2020) but also 

profoundly impacts the consolidation of groups and individuals with the necessary 

competencies that instill confidence to undertake, lead, and strengthen the 

entrepreneurial fabric. These entrepreneurial competencies play an essential role in 

fostering and implementing projects within a community. However, it is crucial to 

acknowledge that defining entrepreneurship as a process solely oriented towards the 

creation of business projects is inadequate. Instead, it should be understood as a 

cultural process rooted in the individual and extending to all spheres of society 

(Hidalgo, 2014; Cantillo, Pedraza, & Suarez, 2021). This comprehensive approach 

recognizes that entrepreneurship not only drives economic growth but also shapes 

the mindset, creativity, and self-confidence of individuals, enriching social fabric and 

contributing to sustainable progress. 

Therefore, the relationship between confidence, commitment, and entrepreneurship 

among the population composed of young individuals aged 16 to 32, who are 

typically within the university population, highlights the influence of education in 

strengthening their cognitive and procedural competencies (Guevara, 2022). There is 

a significant connection between confidence and the ability to undertake 

entrepreneurial ventures. Self-confidence in one's acquired knowledge is an 

important factor influencing the willingness to take risks and embark on projects. 

This is based on the idea that confidence in one's abilities can be a motivating factor 
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for entrepreneurship (Vázquez et al., 2020). Education plays a fundamental role in 

building this confidence. Through pedagogical experiences in classrooms and 

educational programs, skills and competencies related to entrepreneurship can be 

conveyed, suggesting that formal education can be a vehicle for fostering the 

confidence and skills required for entrepreneurship (Ferrín & Centeno, 2023). 

However, according to Gallego et al. (2023), establishing strong relationships 

between students and their educational institution not only entails the transmission of 

knowledge but also fosters emotional commitment on the part of students towards 

the institution. This can be a crucial factor influencing students' confidence and 

willingness to undertake entrepreneurial endeavors. 

Cognitive, Procedural, and Attitudinal Competencies in Entrepreneurship 

Cognition, as per Neisser's (1967) definition, encompasses all processes involving 

the transformation, reduction, elaboration, storage, retrieval, and use of sensory 

information. On the other hand, the Theory of Cognition has significantly advanced, 

identifying three types of cognitive scripts (agreement, skill, and disposition) as 

fundamental to expert performance (Mitchell et al., 2000; Smith, Mitchell, & 

Mitchell, 2009). Agreement scripts represent individuals' knowledge about contacts, 

relationships, resources, and assets required to establish new economic relationships. 

Disposition scripts form the basis for engaging in new transactions and being willing 

to initiate or resume economic relationships. Lastly, skill scripts encompass 

knowledge related to the capabilities, skills, knowledge, norms, and attitudes 

necessary for successful entrepreneurship. These cognitive scripts are essential to 

understand how individuals engage in business creation and economic relationships 

in general and how these knowledge structures influence their performance as expert 

entrepreneurs. 

In today's knowledge-based society, entrepreneurs face the challenge of developing 

unique knowledge structures that enable them to adapt to market trends and changes 

(Mitchell et al., 2002). Therefore, cognitive competencies are a cornerstone on the 

path to successful entrepreneurship, as these skills go beyond everyday knowledge; 

they are a true know-how and know-act that evolves with the society in which the 

individual operates (Parra, 2018). This implies processing information differently, 

transforming, storing, retrieving, and using data interconnectedly. In this context, 

knowledge is no longer conceived as isolated data but as an interconnected network, 

essential in the mental architecture of human beings, as they are integrated into 

processes aimed at understanding, evaluating, and generating information, making 

decisions, addressing challenges, and in the creation and growth of productive 

projects and entrepreneurship in general (Baron, 2006; Mitchell et al., 2007). 

In this sense, it is crucial to highlight how cognitive structure facilitates the 

identification of prior knowledge and how it relates to new information. These 

cognitive variables relate to how people process information from their environment, 

including the perception of opportunities (Zander, 2004), the assessment of their 

skills, and the consideration of the risks involved (Van Gelderen et al., 2005). They 

are subjective in nature as they are based on individual perceptions. Ultimately, 

entrepreneurship involves the ability to see possibilities where others may not and 

the courage to act accordingly, based on the knowledge structures that allow them to 
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use information meaningfully. 

On the other hand, according to Díaz and Hernández (2007), procedural 

competencies are related to the ability to perform, referring to knowledge related to 

the execution of procedures, strategies, techniques, skills, abilities, methods, among 

others, related to doing. Attitudinal competencies are a fundamental part of human 

development and the formation of responsible citizens (Martínez, 2013). In this 

regard, these competencies are essential because they allow for holistic development 

and go beyond the acquisition of knowledge and technical skills (Yániz & Villardón, 

2008). They focus on the holistic development of the individual, including 

emotional, motivational, and attitudinal aspects. This is crucial for forming well-

rounded individuals who can effectively confront life's challenges (Lora & Polo, 

2023). According to García-Cabrero et al. (2023), these competencies play a 

fundamental role in promoting civic coexistence. They foster values such as 

responsibility, empathy, and solidarity, which are essential for building a democratic 

and harmonious civil society. Individuals with strong attitudinal competencies tend 

to be engaged citizens who positively contribute to the community (Domínguez, 

2023). 

Furthermore, according to García (2011), procedural competencies account for the 

fact that attitudes are behavior patterns that guide our conscious behavior in specific 

situations. This means that attitudinal competencies influence how we behave and 

respond to everyday challenges, being a determining factor in ethical and responsible 

decision-making (Calleja, 2015). Paoloni and Schlegel (2022) suggest that 

procedural competencies also include the ability to be aware of and control 

emotional and attitudinal aspects when facing difficult situations. This skill is 

essential for maintaining composure, resilience, and mental clarity in times of 

adversity. Thus, attitudinal competencies are essential for human development and 

the construction of fair and equitable societies. It is not just about what we know or 

our technical skills but about who we are as individuals and how we contribute to the 

well-being of the community (Palma et al., 2023). 

Procedural competencies are a fundamental component in the development of 

practical skills and the ability to carry out specific tasks effectively. Therefore, this 

type of competency is reflected in the ability to design projects, conduct diagnoses, 

and execute actions to solve problems, and through these, procedural competencies 

become a guide for action and achieving concrete objectives (Saltos, 2023). 

According to León (2023), procedural competencies focus on action and the ability 

to carry out specific tasks effectively. These competencies are essential in the 

education and development of individuals, allowing them to acquire and improve 

practical skills, abilities, and strategies to address specific situations in various 

contexts. The successful application of these competencies contributes to the 

achievement of goals, the development of new skills, and the enrichment of lifelong 

learning. 

As for attitudinal competencies, also known as " knowing how to be", they refer to 

the combination of affective-motivational factors that contribute to the construction 

of personal identity and the ability to be aware of and control emotional and 

attitudinal aspects when engaging in an activity or solving a problem (Tobón, 2013). 
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These competencies go beyond acquiring knowledge and skills; they focus on the 

holistic development of the individual. Delors (1996) emphasizes the importance of 

attitudinal competencies in promoting civic coexistence, urging individuals to build a 

civil, democratic, and solidarity-based society by applying their rights and duties 

responsibly. From a similar perspective, Pozo and Gómez (2009) conceive attitudes 

as behavior patterns or dispositions that guide a person's conscious behavior in 

specific situations. In other words, attitudinal competencies influence how we 

behave and respond to the challenges we face in everyday life. 

 

3. Methodology 

A quantitative, descriptive-level study was conducted. According to Hernandez et al. 

(2014), this type of approach is characterized by its emphasis on the collection and 

analysis of numerical data to describe specific phenomena or characteristics of a 

population or sample, in this case, young residents in the western region. This 

involves the objective description of specific variables and the presentation of results 

in a clear and convincing manner using mathematical tools such as tables and graphs. 

Furthermore, this approach allows for the generalization of results from a 

representative sample, which means that the study's findings can be applied to a 

broader population, thereby increasing the relevance and utility of the research 

(Cortés and León, 2005). Regarding the descriptive level, Bernal (2016) is 

characterized by presenting facts and characteristics precisely and unambiguously, as 

well as recognizing the capabilities and needs for improvements within a specific 

population, such as the enhancement of cognitive, procedural, and attitudinal 

competencies for entrepreneurship in young individuals. 

The studied population consists of a sample of 1154 young individuals living in the 

region, aged between 17 and 30, who are studying in middle and professional-level 

educational institutions in the municipalities of Funza and Mosquera. This is a 

convenience population, informants who are in educational institutions, which 

allowed for their availability and ease of access. They were approached in person 

during the administration of the instrument that aided in data collection. 

The instrument used was a structured Likert-scale type survey, which included three 

variables: cognitive, procedural, and attitudinal competencies. Each variable had six 

items with five possible responses. Data analysis was carried out with the support of 

the statistical software SPSS and Excel. The first step involved organizing the 

information into tables, followed by a descriptive analysis of the results. From these 

tools, an analysis of the instrument's consistency was performed, yielding a 

Cronbach's alpha of 0.804, which, according to George and Mallery (2003), is a 

good and highly reliable coefficient. 

Hypothesis testing was conducted using the chi-square test, and the relationship 

between variables was identified through Pearson's correlation coefficient. 

Proposed Hypotheses: 

Alternative Hypothesis (H1): There is a significant relationship between the 

cognitive competencies of young individuals and their level of confidence in 
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entrepreneurship, where a higher level of cognitive competencies is associated with a 

greater level of entrepreneurial confidence. 

Alternative Hypothesis (H2): There is a significant relationship between the 

procedural competencies of young individuals and their level of confidence in 

entrepreneurship, where a higher mastery of practical skills is associated with a 

greater level of entrepreneurial confidence. 

Alternative Hypothesis (H3): There is a significant relationship between the 

attitudinal competencies of young individuals and their level of confidence in 

entrepreneurship, where more positive and proactive attitudes are associated with a 

greater level of entrepreneurial confidence. 

Alternative Hypothesis (H4): There is a significant relationship between 

entrepreneurial confidence and cognitive, attitudinal, and procedural competencies in 

young individuals. 

 

4. Results 

The following results provide insights into the context of cognitive competencies for 

entrepreneurship based on the perceptions of young individuals, considering their 

experiences and knowledge. Structures such as the educational process for 

addressing business challenges and knowledge in the field are explored to analyze 

both formally acquired and empirical knowledge, both of which are necessary for 

decision-making and problem-solving. The statistical data reflected in Table 1 

demonstrate the young individuals' knowledge of entrepreneurship based on what 

they, their family, or friends know about the subject. Additionally, their attitudes 

toward the support they can receive and how their knowledge can help them 

overcome the fears of entrepreneurship are explored. The findings offer a detailed 

view of how young people understand and engage in the field of entrepreneurship in 

their immediate environment. 

Table 1. Statistics of perceptions regarding knowledge acquired for entrepreneurship 

among young individuals in the Western Region 
Criteria Level of Agreement 

Strongly disagree 3,4% 5,4% 2,5% 4,9% 8,8% 7,3% 

Disagree 8,5% 10,1% 11% 12,1% 19,3% 13,6% 

Undecided 25,7% 33,8% 31,2% 33,4% 21,9% 26,6% 
Agree 44,7% 43,4% 42% 39,5% 38% 37,3% 

Strongly agree 17,7% 7,4% 13,3 10 % 11,9% 15,2% 

Note: The authors, based on the data provided by SPSS, which was obtained through 

the supplied survey. 

In the study involving 1154 young individuals, it was found that 17.7% are 

completely convinced that, despite their youth, they are capable of starting a 

business, while 44.7% agree with this notion. A quarter of the respondents are unsure 

whether they could start a business at their age. However, 8.5% and 3.4% 

respectively disagree or strongly disagree since they believe they are not at the right 

age to embark on entrepreneurship. These findings raise the possibility that a 

significant group of individuals may not have considered or may have been 
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discouraged by their age when it comes to entrepreneurial endeavors. It is concerning 

to note that only a few of the young participants in the study, specifically an average 

of 20%, say they consider their age optimal for starting a business. 

Regarding the knowledge acquired through their education and how this could 

provide them with confidence to tackle the challenges of running a business, it is 

observed that approximately half of the respondents, corresponding to 7.4% and 

43.4% who are "strongly in agreement" and "in agreement," believe that their 

academic background can provide them with the reassurance and guidance necessary 

to address difficulties and make decisions in the business sphere. On the other hand, 

33.8% do not feel confident about this statement, while 10.1% disagree, and 5.4% 

strongly disagree with the idea that their formal education would support them in 

their entrepreneurial endeavors. 

Regarding the knowledge acquired for entrepreneurship through self-study due to 

their interest in the subject, it is observed that more than half of the participants, 

specifically 13.3% and 42%, are "strongly in agreement" and "in agreement" that 

they have taken steps to educate themselves in specific areas of entrepreneurship that 

interest them. 31.2% are undecided on this aspect, while 11% and 2.5% believe they 

have not acquired the necessary knowledge autonomously to start a business, 

showing a certain degree of disagreement and strong disagreement. This result 

demonstrates that in the analyzed sample, a significant 55.3% of participants have 

sought to independently learn about the fundamental topics necessary for carrying 

out this task. 

When exploring whether knowledge about entrepreneurship is sufficient to persuade 

their families and gain their support, it is observed that approximately half of the 

respondents, specifically 10% and 39.5%, state that their knowledge in this area has 

led their family members to support their entrepreneurial projects. However, 33.4% 

are undecided about this, and 12.1% and 4.9% disagree on this matter, showing 

disagreement and strong disagreement, respectively. These results reflect that nearly 

50% of the respondents are optimistic both about their level of knowledge about 

entrepreneurship and the possibility of receiving support from their families to start 

their businesses. 

Regarding whether they have discussed entrepreneurship with family members or 

friends, nearly fifty percent of the respondents, specifically 11.9% and 38%, agree to 

discuss this topic with people close to them. On the other hand, 21.9% are undecided 

on this issue. Meanwhile, 19.3% and 8.8% disagree or strongly disagree with 

discussing entrepreneurship with their family members or friends. These data reflect 

a notable trend among young individuals to discuss such topics with trusted 

individuals. 

In the final question related to cognitive competencies, it was explored whether the 

participants had ever wished to embark on entrepreneurship but had felt fearful due 

to the perception of lacking sufficient knowledge in the subject. More than half of 

the respondents, with 15.2% and 37.3% respectively, strongly agree and agree to 

feeling fear when starting a business due to the insecurity of not possessing the 

necessary knowledge to manage a business on a daily basis. 26.6% expressed doubts 

on this matter. On the other hand, 13.6% and 7.3% indicated disagreement or strong 
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disagreement with this idea. 

Procedural Knowledge of Young Adults 

In this section, results regarding the perception of procedural competencies for 

entrepreneurship among young adults are presented, focusing on technical 

knowledge required to manage a business. These competencies encompass setting 

product prices, analyzing business finances, legal regulations, and projecting sales 

and costs over time. The descriptions provided are based on the statistics presented 

in Table 2. 

Table 2. Procedural Competency Statistics 

Criteria Level of Agreement 

Strongly disagree 2,3% 2,1% 1,9% 2,4% 1,8% 1,6% 

Disagree 10,2% 6,1% 8,1% 7,6% 6,5% 5,3% 

Undecided 23,9% 21% 23% 24,7% 28,1% 28,7% 

Agree 48,8% 53,2% 52,1% 50,1% 51,9% 52,8% 

Strongly agree 14,8% 17,7% 14,9% 15,2% 11,7% 11,7% 

Note: The authors, based on the data provided by SPSS, which was obtained through 

the supplied survey. 

The data presented here depict the perceptions of respondents regarding the need for 

procedural knowledge in entrepreneurship, specifically technical knowledge required 

for managing a business. This includes skills such as setting product prices, 

analyzing business finances, understanding legal regulations, and projecting sales 

and costs over time. The descriptions provided are based on the statistics presented 

in Table 2. 

The data presented reveal the perceptions of respondents regarding the need for 

knowledge in techniques for setting product prices when embarking on an 

entrepreneurial endeavor. It is evident that 2.3% of the respondents strongly oppose 

the idea that knowledge in price-setting techniques is required for entrepreneurship. 

10.2% expressed disagreement with the statement, suggesting a certain reluctance 

towards the importance of these pricing skills. A significant portion, 23.9%, remains 

in a neutral or undecided position concerning the necessity of these knowledge and 

skills. Nearly half of the respondents, 48.8%, agree that having knowledge in pricing 

techniques is essential for entrepreneurship. 14.8% strongly support this assertion, 

endorsing the idea that such knowledge is indispensable when undertaking 

entrepreneurial ventures. 

The perceptions of participants regarding the need for knowledge in techniques to 

analyze business finances when embarking on entrepreneurship are presented. A 

small percentage, 2.1%, strongly opposes the notion that knowledge in financial 

analysis techniques is required for entrepreneurship. 6.1% expressed disagreement 

with the statement, indicating some reluctance toward the importance of financial 

knowledge. A significant group, 21%, remains in a neutral or undecided position 

regarding the necessity of these financial skills for entrepreneurship. The majority of 

respondents, 53.2%, agree that having knowledge in financial analysis techniques is 
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necessary for entrepreneurship. 17.7% strongly support this assertion, affirming that 

financial knowledge is essential when starting a business. 

The perceptions of respondents concerning the need for knowledge about the 

regulations that a business must adhere to when embarking on entrepreneurship are 

presented. A small percentage, 1.9%, strongly opposes the idea that knowledge of 

business regulations is required for entrepreneurship. 8.1% expressed disagreement 

with the statement, suggesting some reluctance towards the importance of regulatory 

knowledge. A significant group, 23%, remains in a neutral or undecided position 

regarding the necessity of this knowledge about business regulations for 

entrepreneurship. The majority of respondents, 52.1%, agree that having knowledge 

of business regulations is necessary for entrepreneurship. 14.9% strongly support this 

assertion, emphasizing that regulatory knowledge is crucial when undertaking 

entrepreneurial ventures. 

The information also reflects the perceptions of respondents regarding the need for 

knowledge in business management when embarking on entrepreneurship. 2.4% 

strongly disagree with the assertion that knowledge of business management is 

necessary for entrepreneurship. 7.6% expressed disagreement, indicating some 

opposition to the idea that such knowledge is necessary. A significant group, 24.7%, 

remains undecided as to whether knowledge of business management is required for 

entrepreneurship or not. The majority of respondents, 50.1%, agree that having 

knowledge of business management is necessary for entrepreneurship. 15.2% 

strongly support this assertion, reinforcing the idea that such knowledge is essential 

when embarking on entrepreneurial endeavors. 

Similarly, the data provided reflect the perceptions of respondents regarding the need 

for knowledge of techniques to project sales over time when starting a business. 

1.8% strongly disagree with the assertion that knowledge of sales projection 

techniques is required when embarking on a business. 6.5% expressed disagreement, 

suggesting some opposition to the idea that such knowledge is necessary. A 

significant group, 28.1%, remains in a neutral or undecided position regarding the 

necessity of these sales projection techniques for entrepreneurship. The majority of 

respondents, 51.9%, agree that having knowledge of sales projection techniques over 

time is necessary when starting a business. 11.7% strongly support this assertion, 

affirming that these techniques are essential when embarking on entrepreneurship. 

The data also highlight the perceptions of respondents regarding the need for 

knowledge of techniques to project costs over time when embarking on 

entrepreneurship. A small percentage, 1.6%, strongly disagrees with the assertion 

that knowledge of cost projection techniques over time is required when starting a 

business. 5.3% expressed disagreement, suggesting some opposition to the idea that 

such knowledge is necessary. A significant group, 28.7%, remains in a neutral or 

undecided position regarding the necessity of these cost projection techniques for 

entrepreneurship. The majority of respondents, 52.8%, agree that having knowledge 

of cost projection techniques over time is necessary when starting a business. 11.7% 

strongly support this assertion, emphasizing that these techniques are essential when 

embarking on entrepreneurship. Overall, the majority of respondents agree that 

having knowledge of cost projection techniques over time is important when starting 
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a business. 

Attitudinal Competencies of Young Adults  

The following survey results focus on attitudinal competencies for entrepreneurship. 

These competencies are essential for success in the business world, as they influence 

how individuals face challenges, take risks, and collaborate with others in the pursuit 

of entrepreneurial opportunities. The collected data provides valuable insight into the 

willingness and attitudes of the participants toward entrepreneurship, which can shed 

light on their ability to confront business challenges with confidence and resilience. 

Table 3. Attitudinal Competency Statistics of Young Adults 

Criteria Level of Agreement 

Strongly disagree 1,3% 2,7% 1,9% 2,3% 1,8% 2,5% 

Disagree 4,3% 4,9% 1,8% 5,7% 4,9% 6,0% 

Undecided 20,6% 28,8% 9,3% 29,5% 31,6% 26,2% 

Agree 51,1% 43,5% 35,7% 45,7% 47,5% 49,7% 

Strongly agree 22,6% 20,1% 51,3% 16,8% 14,2% 15,6% 

Note: The authors, based on the data provided by SPSS, which was obtained through 

the supplied survey. 

Regarding respondents' perceptions of how they handle relationships in terms of 

kindness and firmness in their daily lives, 1.3% strongly disagreed with the statement 

that they handle relationships with kindness and firmness in their daily lives. 4.3% 

expressed disagreement with the statement, suggesting some opposition to the idea 

of handling relationships in this manner. 20.6% are in a neutral or undecided position 

regarding how they handle relationships in terms of kindness and firmness in their 

daily lives. Most of the respondents, 51.1%, agreed that they handle relationships 

with kindness and firmness in their daily lives. 22.6% strongly agreed with the 

statement, supporting the idea that they are kind and firm in their everyday 

relationships. 

The information reflects the opinions of respondents regarding whether they consider 

themselves individuals who seek to empower others. 2.7% of respondents strongly 

disagreed with the assertion that they consider themselves individuals who seek to 

empower others. 4.9% expressed disagreement, suggesting some opposition to the 

idea of considering themselves promoters of strengths in others. A significant group, 

28.8%, remains in a neutral or undecided position regarding whether they consider 

themselves individuals who seek to empower others. 43.5% agreed that they 

consider themselves individuals who seek to empower others, indicating a majority 

that values this quality. 20.1% strongly agreed with the statement, endorsing the idea 

that they consider themselves individuals who seek to promote strengths in others. 

The provided data shows the participants' opinions regarding whether they consider 

themselves individuals who respect personal differences, including skin color, 

gender, and preferences. 1.9% of participants strongly disagreed with the assertion 

that they consider themselves individuals who respect personal differences. 

Furthermore, 1.8% expressed disagreement, suggesting opposition to the idea of 
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considering themselves respectful of personal differences. 9.3% remain neutral 

regarding whether they consider themselves individuals who respect personal 

differences. 35.7% agreed that they consider themselves individuals who respect 

personal differences, indicating a majority that values this quality. A notable 51.3% 

strongly agreed with the statement, supporting the idea that they consider themselves 

individuals who respect personal differences. 

Participants' opinions regarding whether they consider themselves individuals who 

seek reconciliation rather than insisting on imposing their views are as follows: 2.3% 

strongly disagreed with the assertion that they consider themselves individuals who 

seek reconciliation rather than insisting on imposing their views. 5.7% expressed 

disagreement, suggesting opposition to the idea of considering themselves 

reconcilers rather than imposing their viewpoints. 29.5% are undecided regarding 

whether they consider themselves individuals who seek reconciliation rather than 

insisting on imposing their views. 45.7% agreed that they consider themselves 

individuals who seek reconciliation rather than insisting on imposing their views, 

indicating a majority that values reconciliation in interactions. 16.8% strongly agreed 

with the statement, endorsing the idea that they consider themselves individuals who 

prioritize reconciliation over imposing their views. 

The information regarding whether they believe that opportunities to improve or 

achieve business goals should lead them to change their initial thoughts is as follows: 

Only 1.8% of participants strongly disagreed with the assertion that opportunities to 

improve or achieve business goals should lead them to change their initial thoughts. 

This suggests significant resistance to changing focus or perspective. 4.9% expressed 

disagreement, indicating opposition to the idea that opportunities should lead to a 

change in their original thinking. 31.6% are unsure about whether they should 

change their minds based on business opportunities. This suggests that a 

considerable portion of participants does not have a defined opinion on the matter. 

47.5% agreed that opportunities to improve or achieve business goals should 

influence a change in their thinking. This indicates a majority that values adapting to 

new opportunities. 14.2% strongly agreed with the statement, supporting the idea 

that opportunities should lead to a change in their original thinking. 

The data found pertains to participants' opinions about whether they consider 

themselves capable of rallying people around actions that benefit everyone. Only 

2.5% of participants strongly disagreed with the assertion that they consider 

themselves capable of rallying people around actions that are beneficial to all. This 

suggests a lack of confidence in their ability to mobilize others. 6% expressed 

disagreement, indicating some doubt or uncertainty in their ability to rally others in 

beneficial actions. 27.3% remain in a neutral or undecided position regarding 

whether they have the ability to rally people for beneficial actions. This suggests that 

a significant portion of participants does not have a clear opinion on the matter. 

47.2% agreed that they have the ability to rally people around actions that are 

beneficial. This indicates a majority that feels confident in their mobilization ability. 

16.2% strongly agreed with the statement, endorsing the idea that they have the 

ability to rally others in actions beneficial to all. 
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Entrepreneurial Confidence and its Components 

The statistics provided in Table 4 display the levels of cognitive, procedural, 

attitudinal competence, and the level of confidence for entrepreneurship among 

young individuals in the western region. It is indicated that the majority of young 

people possess at least a moderate level of cognitive, procedural, and attitudinal 

competence in entrepreneurship, with percentages of 63.8%, 75.7%, and 86.3%, 

respectively. This is reflected in their moderate level of entrepreneurial confidence. 

Table 4. State of Competencies in Young Adults 

Level Cognitive Procedural Attitudinal Entrepreneurial 
Confidence 

Very low 3,0% 1,7% 1,2% 0,5% 

Low 33,2% 22,5% 12,5% 9,3% 

Moderate 60,0% 64,6% 72,4% 78,3% 

High 3,8% 11,1% 13,9% 11,9% 

Note: The authors, based on the data provided by SPSS, which was obtained through 

the supplied survey. 

It is also noteworthy that there is room for improvement in all these areas, as the 

remaining percentages are consistently at a minimum of 36.2%, 24.3%, and 13.7%. 

Furthermore, the entrepreneurial confidence for this sample of 1,154 young 

individuals is 11.9%, 78.3%, 9.3%, and 0.5%, respectively categorized as high, 

moderate, low, and very low. 

On their part, and based on the Chi-square test, it was found that the asymptotic 

(two-tailed) significance among the four variables is 0.000, indicating that the 

alternative hypotheses under consideration are validated and accepted. Regarding 

entrepreneurial confidence in relation to cognitive, procedural, and attitudinal 

competencies, there is a significant positive relationship with the first two and a very 

strong positive relationship with the third, considering the values of 0.462**, 

0.533**, and 0.659**, respectively. 

Table 5. Correspondence between Entrepreneurial Confidence and Studied Variables 

    (C) (P) (A) (CE) 

Cognitive (C)  Correlation Coefficient | Sig. (Two-
Tailed) 

1 ,111** ,316** ,462** 
 

  0,000 0,000 0,000 

Procedural (P) Correlation Coefficient | Sig. (Two-

Tailed) 
,111** 1 ,319** ,533** 

 

0,000   0,000 0,000 

Attitudinal (A) Correlation Coefficient | Sig. (Two-

Tailed) 
,316** ,319** 1 ,659** 

 

0,000 0,000   0,000 

Entrepreneurial 
Confidence (EC) 

Correlation Coefficient | Sig. (Two-
Tailed) 

,462** ,533** ,659** 1 
 

0,000 0,000 0,000   

**The correlation is significant at the 0.01 level (two-tailed). 



Karen Núñez Valdés, Alex Dueñas-Peña, Diana Mireya Cuéllar-Sánchez  

283 
 
 

Note: The authors, based on the data provided by SPSS, which was obtained through 

the supplied survey. 

Data that allows us to infer that strengthening these competencies through training 

and development programs could have a positive impact on the confidence and 

willingness of young people to undertake entrepreneurial endeavors. Additionally, 

there is a relationship between cognitive, procedural, and attitudinal variables, albeit 

with less strength. 

 

5. Conclusions 

Based on the survey results, the following conclusions can be drawn regarding 

cognitive competencies: 

Approximately half of the participants feel that their academic education provides 

them with the necessary confidence and guidance to face business challenges, while 

one-third of them are uncertain in this regard. This suggests that formal education 

plays a relevant but inconclusive role in preparing young entrepreneurs. 

On the other hand, more than half of the respondents have actively sought 

knowledge about entrepreneurship autonomously, reflecting a high level of interest 

and self-determination in entrepreneurial learning. However, a significant percentage 

still lacks confidence in the knowledge acquired in this way. 

Similarly, about half of the participants have successfully persuaded their families to 

support their entrepreneurial projects, indicating that their knowledge and confidence 

can influence the perception and support of their loved ones. 

It is worth noting that more than half of the respondents have experienced fear of 

entrepreneurship due to a perceived lack of adequate knowledge. This underscores 

the importance of strengthening training and access to educational resources to 

promote confidence and reduce barriers to entrepreneurship among young people. 

Overall, the results depict a diverse range of attitudes and experiences that offer 

valuable insights for fostering entrepreneurship among youth. 

The data on procedural competence suggests that while most respondents recognize 

the importance of acquiring knowledge in fundamental areas for entrepreneurship, 

such as financial analysis, business regulations, business management, and financial 

planning, there is also a significant segment that is indecisive or disagrees regarding 

the relevance of this knowledge. This highlights the need for greater attention to 

education and training in these areas, especially for those who aspire to become 

entrepreneurs. The diversity of opinions about the importance of these skills suggests 

that business education should be more accessible and tailored to individual needs, 

addressing the concerns and doubts of those who are not entirely convinced of their 

relevance. Ultimately, these results reflect the complexity and variety of perspectives 

in the field of entrepreneurship, emphasizing the importance of a more personalized 

and learning-centered approach to support future entrepreneurs in their quest for 

knowledge and business skills. 

The information collected regarding attitudinal competencies allows us to conclude 
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that the majority of survey participants demonstrate positive and favorable attitudes 

toward attitudinal competencies for entrepreneurship. This includes valuing kindness 

and assertiveness in interpersonal relationships, a willingness to build strengths in 

others, respect for personal differences, a preference for reconciliation over imposing 

reasons, adaptability to opportunities for improvement, and the ability to mobilize 

people in beneficial actions. However, it is also observed that, in each of these 

dimensions, there is a minority segment of participants who are indecisive or 

disagree regarding these entrepreneurial attitudes. This highlights the diversity of 

perspectives and approaches within the surveyed sample. Overall, the results suggest 

that most respondents have a positive entrepreneurial mindset and are willing to 

develop the necessary attitudes for entrepreneurship. However, they also underscore 

the importance of providing support and resources for those who may have doubts or 

insecurities regarding these attitudinal competencies. 

The majority of the 1154 young individuals possess at least a moderate level of 

competence in the cognitive, procedural, and attitudinal areas related to 

entrepreneurship, influencing their moderate level of entrepreneurial confidence. At 

the same time, areas for improvement are identified, considering that a significant 

percentage is at lower levels in these competencies. 

It is worth highlighting the positive relationship shown between competencies, as 

evidenced by the results of the Chi-square test, which supports the validity of the 

alternative hypotheses proposed in the study. This suggests that if these 

competencies are strengthened in their respective academic and family 

environments, and considering their positive interplay, it could also have a positive 

impact on the confidence and willingness of young people to embark on 

entrepreneurial ventures. 

References 

Álava-Atiencie, N. y Quinde-Lituma, M. (2023). Análisis explicativo del liderazgo 

transformacional en el perfil emprendedor social de jóvenes universitarios. Formación 

universitaria, 16(2), 49-60. https://dx.doi.org/10.4067/S0718-50062023000200049 

Álzate, A. (2017). Emprendimiento. Editorial. Fondo editorial Areandino.  

Andrade, M.C., Pardo, Y.Y. y Marlés, C. (2022). Desarrollo de competencias en 

emprendimiento en estudiantes de la Uniaversidad de la Amazonia. I+D Revista de 

Investigaciones, 17(2), 131-140. http://dx.doi.org/10.33304/revinv.v17n2-2022009 

Baron, R.A. (2006). Opportunity recognition as pattern recognition: How entrepreneurs 

"connect the dots" to identify new business opportunities. Academy of Management 

Perspectives, 20(1), 104-119. http://www.jstor.org/stable/4166221 

Bernal, C. (2016). Metodología de la investigación (4ͣ edición). Colombia: Pearson. 

CAF- Banco de desarrollo de América Latina y el Caribe. (08 de junio de 2021). Habilidades 

socioemocionales: ¿Cuál es la situación en la región y qué se puede hacer para promover 

su desarrollo? https://www.caf.com/es/conocimiento/visiones/2021/06/habilidades-

socioemocionales-cual-es-la-situacion-en-la-region-y-que-se-puede-hacer-para-promover-

su-desarrollo/ 

Caldentey, A. (2019). Instituciones, emprendedores y comunidad. En E. Herruzo, B. 

Hernández, G. Cardella, J. Sánchez. (Ed.), Emprendimiento e innovación: oportunidades 

para todos (pp. 5-9). l DYKINSON, S.L. 

https://dialnet.unirioja.es/servlet/libro?codigo=882046 

Calleja, E.  (2015). Ética Empresarial: Ideas, reflexiones y casos. Editorial Centro de Estudios 



Karen Núñez Valdés, Alex Dueñas-Peña, Diana Mireya Cuéllar-Sánchez  

285 
 
 

Ramon Areces SA. 

Cantillo, N., Pedraza, C. J., y Suarez, H. (2021). Formación del emprendimiento social: 

Compromiso de la Universidad de la Guajira en Colombia. Revista de Ciencias Sociales 

(Ve), XXVII(1), 216-229. https://dialnet.unirioja.es/servlet/articulo?codigo=7817693 

Cobo, E., y Álvarez, A. (2021). Formación de competencias en emprendimiento de la carrera 

gestión empresarial en la Universidad Técnica Estatal de Quevedo, Ecuador. Revista 

Universidad y Sociedad, 13(5), 596-604. 

http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2218-36202021000500596 

Cortés, M. y León, M.  (2005). Generalidades sobre Metodología de la Investigación. 

Ediciones. Universidad Autónoma del Carmen. 

De Caleya, R., Vázquez, U., Aguilar, C. y Rivera, C. (2019). Análisis de los factores 

determinantes para la formación académica de emprendedores durante sus estudios de 

grado universitario. En E. Herruzo, B. Hernández, G. Cardella, J. Sánchez. (Ed.), 

Emprendimiento e innovación: oportunidades para todos (pp. 17-23). l DYKINSON, S.L. 

https://dialnet.unirioja.es/servlet/libro?codigo=882046 

Díaz, F. y Hernández, G. (2007). Estrategias docentes para un aprendizaje significativo. (2ª. 

ed.). México: Mc Graw Hill. 

Domínguez, H. (2023). Sentimientos y valores, catalizadores de conocimientos y 

competencias ciudadanas en proyectos de Aprendizaje-Servicio. En Revista 

Latinoamericana de Estudios Educativos. Vol. LII, núm. 2, 343-366. 

https://doi.org/10.48102/rlee.2023.53.2.549 

European Commission (2016). Entrepreneurship education at school in Europe. Publications 

Office of the European Union. 

Ferrín, E., y Centeno, J. (2023). Nuevos escenarios educativos: Un reto para el docente de 

hoy. ULEAM Bahía Magazine (UBM) E-ISSN 2600-6006, 4(7), 317 - 329. Recuperado a 

partir de https://revistas.uleam.edu.ec/index.php/uleam_bahia_magazine/article/view/394 

Gallego, A., Gaviria, J., Arroyave, L., Yepes, L., Lopera, K. y Hernández, Y. (2023). Calidad 

en la educación superior: pandemia, virtualidad y relaciones interpersonales. Eleuthera, 

25(1), 53–74. https://doi.org/10.17151/eleu.2023.25.1.4 

García, M. (2011). Una revisión constructiva de la gestión por competencias. Anales de 

Psicología / Annals of Psychology, 27(2), 473–497. 

https://revistas.um.es/analesps/article/view/123101 

García-Cabrero, B., Alba-Meraz, A.  y López-Lena, M.  (2023). Cultura de paz, aprendizaje-

servicio y formación ciudadana: Experiencias y reflexiones. Revista Construyendo Paz 

Latinoamericana, (18), 289-315. https://doi.org/10.35600/25008870.2023.18.0297 

George, D. & Mallery, P. (2003). spss for Windows step by step: A Simple Guide and 

Reference. 11.0 Update (4.ª ed.). Allyn & Bacon 

Guevara Caso, J. B. (2022). Estrategias de oralidad y su influencia en la confianza de los 

estudiantes de una Escuela PNP, Lima, 2021.[tesis de maestría Universidad cesar 

Vallejo]. https://repositorio.ucv.edu.pe/handle/20.500.12692/80779 

Harrison, G. W., & List, J. A. (2004). Field Experiments. Journal of Economic Literature, 

42(4), 1009-1055. https://doi.org/10.1257/0022051043004577 

Hernández, R., Fernández, C. y Baptista, P. (2014). Metodología de la investigación (6ª ed.).  

McGraw-Hill  

Hidalgo, L. (2014). La cultura del emprendimiento y su formación. Rev. Alternativas UCSG, 

15(1), 46-50. https://www.redalyc.org/pdf/5523/552357189003.pdf 

Kuratko, D (2005). The emergence of entrepreneurship education: Development, trends, and 

challenges. Entrepreneurship Theory and Practice, 29(5), 577-598. 

https://doi.org/10.1111/j.1540-6520.2005.00099.x 

León, Y. (2023). Las competencias de un profesional de la educación del siglo XXI. Editorial. 

Generis Publishing 

Lora, M. y Polo, I. (2023). Ruta didáctica para el fortalecimiento de competencias 

emprendedoras en estudiantes con discapacidad. [tesis de maestría, Corporación 



Entrepreneurial Perspective in Youth: An Exploration Through Cognitive, Attitudinal, And Procedural 
Competencies  

286 
 

 

Universidad de la Costa]. https://repositorio.cuc.edu.co/handle/11323/10163 

Martínez, H. (2013). El enfoque por competencias desde la perspectiva del desarrollo 

humano: Aspectos básicos y diseño curricular. Avances en psicología, 21(1), 9-22. 

https://doi.org/10.33539/avpsicol.2013.v21n1.302 

Mitchell, R.K., Busenitz, L., Lant, T., McDougall, P.P., Morse, E.A., & Smith, J.B. (2002). 

Toward a theory of entrepreneurial cognition: Rethinking the people side of 

entrepreneurship research. Entrepreneurship: Theory & Practice, 27(2), 93. 10.1111/1540-

8520.00001 

Mitchell, R.K., Busenitz, L.W., Bird, B., Marie Gaglio, C., McMullen, J.S., Morse, E.A., & 

Smith, J.B. (2007). The central question in entrepreneurial cognition research 2007. 

Entrepreneurship Theory and Practice, 31(1), 1-27. 10.1111/j.1540-6520.2007.00161.x 

Mitchell, R.K., Smith, B., Seawright, K.W. & Morse, E.A. (2000). Cross-cultural cognitions 

and the venture creation decision. Academy of Management Journal, 43(5), 974-993. 

https://doi.org/10.2307/1556422 

Muñoz, G. A., Rodríguez, P., & Santos, L. (2016). Entrepreneurship in higher education in 

tourism, gender issue? Electronic Journal of Research in Educational Psychology, 14(1), 

45–66. https://www.redalyc.org/articulo.oa?id=293144934003 

Neisser, U. (1967). Cognitive psychology. Appleton. 

OCDE, (2016). Fomentando un crecimiento inclusivo de la productividad en América Latina. 

https://www.oecd.org/economy/fomentando-un-crecimiento-inclusivo-de-la-

productividad-en-america-latina.pdf 

Ortiz, P. (2017). El discurso sobre el emprendimiento de la mujer desde una perspectiva de 

género. Vivat Academia, (140), 115–129. https://doi.org10.15178/va.2017.140.115-129 

Ovalles, L., Moreno, Z., Olivares, M., Silva, H. (2018). Habilidades y capacidades del 

emprendimiento: un estudio bibliométrico. Revista Venezolana de Gerencia, 23(81), 217-

230. https://www.redalyc.org/articulo.oa?id=29055767013 

Palma, C., Cleosilda, O. y Sánchez, J. (2023). Educación emocional y bienestar docente: Los 

maestros como modeladores emocionales. Editorial Unimagdalena. 

Paoloni, P. y Schlegel, D. (2022). Competencias socioemocionales en tiempos de COVID-19. 

Pensando la enseñanza desde la experiencia percibida por egresados de ingeniería. Revista 

Educación en Ingeniería, 17(34), 1-12. https://doi.org/10.26507/rei.v17n34.1223 

Parra R.J., Ramayo, Y., y Santiesteban, Y. (2018). Las competencias de dirección en 

educación. Una aproximación a su definición estudio e interrelaciones en un contexto 

moderno globalizado y complejo. Opuntia Brava, 9(1), 280-290. 

https://opuntiabrava.ult.edu.cu/index.php/opuntiabrava/article/view/141 

Pellicer, C., Álvarez, B. y Torrejón, J. (2013). Aprender a Emprender. Aula planeta. 

Pérez, J. y Tejedor, S. (2016). Ideas para aprender a aprender: manual de innovación 

educativa y tecnología. Editorial UOC. 

Saltos, F. (2023). Investigación formativa y competencias investigativas en estudiantes de una 

universidad de Santo Domingo–Ecuador, 2023 [tesis de doctorado Universidad Cesar 

Vallejo]. https://repositorio.ucv.edu.pe/handle/20.500.12692/121317 

Sánchez, J., Lanero, A., y Yurrebaso, A. (2005). Variables determinantes de la intención 

emprendedora en 36 el contexto universitario. Revista De Psicología Social Aplicada, 15, 

37–60. 

https://www.researchgate.net/publication/285863770_Variables_determinantes_de_la_int

encion_emprendedora_en_el_contexto_universitario  

Sanz, M. (2010). Competencias cognitivas en Educación Superior. Narcea, S.A. 

Shapero, A., & Sokol, L. (1982). The social dimensions of entrepreneurship. Encyclopedia of 

entrepreneurship, 72-90. 10.1093/oxfordhb/9780199546992.003.0019 

Si, S., Ahlstrom, D., Wei, J., & Cullen, J. (2020). Business, entrepreneurship and innovation 

toward poverty reduction. Entrepreneurship and Regional Development, 32(1-2), 1-20. 

https://doi.org/10.1080/08985626.2019.1640485 

Tobón, S. (2006). Aspectos básicos de la formación basada en competencias. (Informe 



Karen Núñez Valdés, Alex Dueñas-Peña, Diana Mireya Cuéllar-Sánchez  

287 
 
 

Proyecto Mesesup). Universidad del Rosario. 

Van-Gelderen, M., Thurik, R. & Bosma, N. (2005). Success and Risk Factors in the Pre-

Startup Phase. Small Business Economics 24(4), (pp. 365-380). 

http://dx.doi.org/10.1007/s11187-004-6994- 6 

Vázquez, K. Álvarez. J, Zurita, I. y Moreno, V. (2020). El emprendimiento juvenil en función 

al perfil psicosocial y las condiciones del entorno familiar. Revista Arbitrada 

Interdisciplinaria Koinonía, 5(10), 729-756. http://dx.doi.org/10.35381/r.k.v5i10.714 

Villacrés, R., Morales, A., Veloz, H., y Salazar, S. (2019). Identificación del perfil 

emprendedor de los estudiantes de la politécnica de Chimborazo para el diseño de 

políticas y proyectos institucionales enfocados en la innovación. En E. Herruzo, B. 

Hernández, G. Cardella, J. Sánchez. (Ed.), Emprendimiento e innovación: oportunidades 

para todos (pp. 36-42). l DYKINSON, S.L. 

https://dialnet.unirioja.es/servlet/libro?codigo=882046  

World Economic Forum. (2016, January). The future of jobs: Employment, skills and 

workforce strategy for the fourth industrial revolution. InGlobal challenge insight report. 

Geneva: World Economic Forum. https://www.voced.edu.au/content/ngv:71706 

Yániz, C., y Villardón, L. (2008). Planificar desde competencias para promover el aprendizaje 

(Vol. 12). Universidad de Deusto. 

Zander, I. (2004). El espíritu emprendedor en el ámbito geográfico. Fundamentos 

conceptuales e implicaciones para la formación de nuevos cluster. Cuadernos de 

Economía y Dirección de Empresas 20, 9-34. 

https://dialnet.unirioja.es/descarga/articulo/1143492.pdf 

Zubizarreta, A. C., Arellano, P. R., & de León Sánchez, B. (2014). Education for 

Entrepreneurship: The case of Cantabria. Procedia-Social and Behavioral Sciences, 139, 

512-518.  https://doi.org/10.1016/j.sbspro.2014.08.056 

 


