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“Social and emotional learning (SEL) involves the processes through which children and 
adults acquire and effectively apply the knowledge, attitudes and skills necessary to 
understand and manage emotions, set and achieve positive goals, feel and show empathy 
for others, establish and maintain positive relationships, and make responsible decisions.” 
(www.casel.org) 

 
Building on the important groundwork established by the emotional intelligence tradition advanced by 
Salovey and Mayer (1990) and popularized by Daniel Goleman (1995), social and emotional learning has 
gained significant traction in educational systems across the globe.  In Social and emotional learning: A 
critical appraisal (Sage, 2013), Neil Humphrey, an educational psychology professor at the University of 
Manchester, provides an incisive and penetrating analysis of the SEL approach.   
 
While writing from within the SEL community, Humphrey’s critique is balanced, authentic, and 
important.  He is not afraid to ask tough questions about the field’s research history, nor does he hesitate 
to advocate for SEL’s immense potential to influence student affective growth and learning.  Humphrey 
challenges the SEL community to pursue excellence in the system’s foundations, development, and 
implementation, thus ensuring greater credibility, practice, and impact. 
 
SEL has the potential to “promote students' self-awareness, social awareness, relationship and 
responsible-decision-making skills; and…improve student attitudes and beliefs about self, others and 
school (www.casel.org).  The approach has been remarkably popular.  Humphrey notes that, in many 
respects, SEL’s development arc has much in common with many recent fads in Western education.  
However, he is very clear: SEL is not a fad.  He believes that SEL is here to stay, and that it will continue 
to have an important impact on student growth.   
 
However, Humphrey takes great pains to qualify his confidence in the SEL approach.  While it is not a 
fad, neither is it a panacea, as some SEL proponents have suggested.  Instead, SEL is an effectively 
developed way to address the affective dimension that has always been valued in education.  Humphrey 
notes that SEL is unique from other approaches because it applies emotional intelligence theory and 
research to education (Hoffman, 2009), and it focuses on a developmental approach to social and 
emotional abilities (Denham and Brown, 2010). 
 
Perhaps the most important contribution of Humphrey’s work is his identification of some key limitations 
of SEL-related research. These are limitations which he also believes must be addressed through better 
research and more realistically-aimed objectives.  Humphrey notes that too many SEL-related studies 
have drawn on teacher or student self-reports or have been based on unpublished reports that have not 
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been sufficiently peer-reviewed, do not monitor implementation, and have poor or no reported reliability 
and validity considerations.  These are significant challenges from an empirical perspective.  However, 
Humphrey makes specific suggestions to address each of these concerns.  He also provides evidence that 
some studies have overcome these deficiencies, thus advancing the SEL discourse. 
 
One of the most significant challenges Humphrey identifies is the complexity of assessing 
implementation.  Because SEL appears similar to many other attempts to address affective aspects of 
education (e.g., character education programs), practical steps taken to implement the approach can vary 
widely from school to school and from person to person.  Without consistent strategies and a clear 
understanding of the model itself, assessing implementation has been very challenging.  Humphrey is 
realistic about the authenticity of these challenges.  Implementation depends heavily on the perceptions 
and attitudes of educational leaders and classroom teachers.  And it demands that implementers pay 
attention and respond to the unique learners they are working with in classrooms.  This will continue to be 
a significant challenge for SEL researchers, but Humphrey provides some important suggestions and 
questions to guide their work. 
 
Humphrey challenges the panacea mindset that often characterizes SEL discourse.  While the evidence 
suggests that well-structured, well-implemented SEL interventions can make a difference for students, 
caution, wisdom, and appropriate expectations are in order.  Rather than claiming SEL is “good for 
everybody,” Humphrey writes: 
 

We may consider for whom such approaches may be most needed and/or beneficial, why, 
and under what circumstances (Durlak et al., 2011; Weisz et al., 2005). Given this, SEL 
may be best viewed as a potentially very effective means through which to effect positive 
change for children and young people, but one that schools may need to consider in terms 
of their individual contexts (p. 138).  
  

The evidence suggests that SEL has a marked impact on students who are typically deemed “at risk,” and 
will have small to moderate impacts (based on Durlak et al.’s (2011) effect size measures) for most 
students.  SEL may not be a panacea, but it has the potential to be transformational for some students, and 
will, at the very least, positively influence the growth and development of all students.  In this context it is 
important to note that the focus of SEL is not on academic impacts of the intervention, even though the 
research suggests that this will be a positive side-effect.  The focus and benefit to students is the affective 
dimension.  The approach can have a significant influence on social and emotional awareness and skills 
development.  Despite the enthusiasm about academic impact, the true strength of the SEL approach is 
that it provides specific resources and tools for establishing a caring, relational educational context that 
develops self- and other- social and emotional awareness and skills. 
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 Guidelines for Authors  
 
The Journal for Invitational Theory and Practice (JITP) (ISSN-1060-6041) publishes once a year and 
promotes the tenets of invitational theory and practice, self-concept theory, and perceptual psychology. 
First published in 1992, it is currently indexed in the ERIC and EBSCO databases. The JITP seeks to 
publish articles under two priorities. First, manuscripts are encouraged that examine and expand the 
theory of invitational learning and development, investigate the efficacy of invitational practices, and 
relate these beliefs and findings to other theories of human development and behavior. Second, 
manuscripts are considered without directly relating their discussion/findings to ITP if their focus is on 
theories that are compatible with ITP. The JITP accepts articles for submission year round; however the 
submission deadline for each issue is July 1 of each year.  
The Journal uses a blind peer review of articles and final decisions regarding publication are made by the 
Editor. On publication, authors will receive two copies of the Journal. Authors are asked to use the 
following guidelines when submitting manuscripts to be considered for publication:  
 
1. Prepare manuscripts in APA style. Refer to the Publication Manual of the American Psychological Association, 
6th Edition (2010).  

2. Submit manuscripts as attachments to email sent to the editor at [editorofJITP@gmail.com]. All submissions will 
be acknowledged by return email to the originating email address.  

3. Please include your home and business phone numbers should the editor wish to contact you quickly.  

4. Although most document file types can be read, Microsoft Word® format is the preferred file type. Please 
remove embedded comments, tracked changes, and hidden personal data in your file.  

5. Double space the entire document (including references and quotations) using Times New Roman 12 point font. 
Use one inch margins on each side, top, and bottom.  

6. Place author’s name and a paragraph describing the review author's institutional affiliation and areas of interest.  

7. Beginning on the second page, include the title and an abstract of 150 - 250 words. Do not include author’s 
names on this or following pages.  

8. Use tables (created with Microsoft Word® table function only) and figures sparingly per APA style. Place them 
on separate pages at the end of the document indicating the preferred placement in the manuscript. All artwork and 
diagrams should be included as separate digital graphic files, preferably TIFF (*.tif).  

9. Lengthy quotations require written permission from the copyright holder for reproduction. Authors are 
responsible for obtaining permissions and providing documentation to the editor.  

10. Please do not submit manuscripts that are currently being considered by another journal.  

11. The review of manuscripts is usually complete within eight to twelve weeks. However, feel free to contact the 
editor at any time.  

12. If your document is accepted please be prepared to use the reviewing function of MS Word for revisions.  

13. For Book Reviews and further information please visit: http://www.invitationaleducation.net/jitp.html.  
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