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White Students’ Attitudes and Behaviors Toward People of Color
Stephanie Bondi, Christropher Heasley, Valerie B. Kolko and Sarah Young

The increase in diversity initiatives on college campuses seems to exclude the
needs of White students in learning about multiculturalism. This study
addresses White students’ attitudes and behaviors toward people of color in a
large, public, Doctoral-Extensive university in the Midwest. Results indicate
strong differences in both attitude and behavior between men and women as
well as between people who have had varying levels of social contact with
minorities. Implications for theory and practice are presented.

Introduction

Across the United States, multicultural attitudes are being encouraged
in colleges and universities in response to an abundance of negative racial
and ethnic incidents. Although educators and researchers hold the general
view that prejudicial attitudes are in a state of decline (Federico & Sidanius,
2002; Sniderman & Piazza, 1993; Tuch & Hughes, 1996; Wilkinson, 2000),
college campuses continue to experience an increase of negative race-
related events (Carter, 1990; Fisher and Hartmann, 1995; Sue & Sue, 1990).
American institutions of higher education have been called upon to educate
students about racism through workshops and facilitated training activities in
order to promote tolerance and acceptance, as well as diminish the effects of
prejudice (Patterson, 1995). Education allows people to comprehend complex
ideological principles that bear on their racial attitudes (Sniderman & Piazza,
1993).

While campus initiatives related to racism address several issues, they
often only reflect minorities” perspectives of unjust attitudes and behaviors
toward themselves (Carter, 1990). Coordinators of diversity initiatives should
also consider the White experience of racial consciousness and privileged
racial statas (Pope-Davis & Ottavi, 1994). Historically, antiracism training
has not allowed Whites to examine the meaning of their Whiteness, nor has it
enabled the contextualization of belonging to a majority culture. It is there-
fore important for educators and counselors to consider “how racist attitudes
might be related to variations in White racial identity, a within-group psycho-
logical variable” (Carter, 1990, p. 46). As Whites begin to understand how
they are indeed part of a racial culture group, administrators can develop
proactive strategies targeted to an individual’s psychological understanding of
racism issues and prejudice.

Few existing studies assess attitudes and behaviors that Whites have
towards people of color. Such limited literature finds that White college
students continue to hold negative attitudes toward their Black counterparts

(Carter, White, & Sedlacek, 1987; Claney & Parker, 1989; Minatoya &
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Sedlacek, 1980; Minatoya & Sedlacek, 1984), and nearly all suggest that
counseling, as well as educational and developmental practices, can help in
understanding the nature of such attitudes. Dennis (1981) suggested a
systematic study be conducted to determine the reasons Wh.ltes perpetuate
their supremacy by denying Blacks equal opportunity. Dennis advocated that
such a study would help provide an understanding of the ways that "‘mythS,
legends, and fantasies become embedded in the psyche as ‘1deol.og1c:a1
imperatives’” (p. 84). This leads to the research imperative tc') dl.s‘?over‘
differences in how Whites acquire, retain, and perpetuate prejudicial atti-
tudes. The current study investigates fixed personal qualities (g_ender and
previous social contact) and their respective differences in White students’
attitudes and behaviors toward people of color.

Literature Review

Numerous studies (Carter, 1990; Carter, White, & Sedlacek, 198”{';
Claney & Parker, 1989; Dovidio, Kawakami, & Gaertner, 2002} Federico &
Sidanius, 2002; Fisher & Hartmann, 1995; Pope-Davis & Ottavi, 1594;
Shirakawa, 1999) have attempted to understand racism in terms of an
individual’s attitudinal, affective, and situational experiences. Carter (1990)
wrote that Whites express ambivalent attitudes and behaviors towfard Blacks
that vary according to the individual’s background, his or her previous
contact with Blacks, and other “ideas” about Blacks that stem oply from
indirect knowledge (Dennis, 1981). In order to understz.md the dlffe.renc.es
among Whites as they develop racial attitudes, a brief 11'terature review is
necessary to describe previous findings. The White Racial Identlt.y Develop-
ment Model (Helms, 1990) provides a framework for underst.andmg how
Whites acquire and develop racist and nonracist fec]ings, which can be
further understood by examining the differences in whlc.h men and women
experience racial identity. Whites’ prior social contf;}ct with people of color
can also help to explain present attitudes and behaviors.

White Racial Identity Development o _
The most frequently cited work of its kind, Helms’ White ‘1dent115y
development model (1990) describes the development of a White 1.rac,1al
consciousness in two phases, abandonment of racism and developing a nop-
racist White identity. McEwen (1996) found racism to be a central theme in
White identity development, and as such, various studies have been con- _
ducted to understand the prejudicial attitudes and behaviors that are associ-
ated with each level of development. As individuals change from being racist
to nonracist, they begin to acknowledge racism as a problem and become
aware of their own Whiteness as a racial state of being (Helms,l 1990).
Other psychologists have explored similar models of racial identity develop-
ment (Hardiman, 1982; Ponterotto, 1938).
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Prior to the emergence of Helms’ influential model (1 990), numerous
other studies also ex plored White identity development, For ¢xample, Claney
and Parker (1989) conducted an inquiry to explore levels of White racial
consciousness and perceived comfort with Black individuals in different
situations. The authors found that Whites who see Blacks from a narrow
perspective tend to develop stereotypic ideas and formulate racist thoughts,
Claney and Parker also cited the need for experiential exercises in order to
allow individuals to move through the stages of racial consciousness,

Following Claney and Parker’s (1989) study, Carter (1990) became the
first researcher to use Helms’ model of racial identity (1990) to explore the
specific relationship between White racial identity attitudes and racism,
Carter found White attitudes to be predictive of racism and supported
existing literature that claimed that Whites in general hoid prejudiced atti-
tudes (Carter, White, & Sedlacek, 1987). Additionally, the analyses showed
gender differences in levels of White racial identity attitudes. Women tended

to have less prejudiced attitudes towards people of color than men of the

same age. Across both genders, however, Reintegration (characterized by
the assertion of White superio

rity and the expression of Black inferiority)
was the most significant predictor of racist attitudes, Pope-Davis and Ottavi
(1994) expanded upon Carter’s (1990) study by including a larger sample
and by using age and gender as exogenous variables, They also confirmed
Claney and Parker’s ( 1989) findings that a relationship exists between
Reintegration and racist atfitudes. A further look at certain individual charac-
teristics, such as gender and previous interracial contact, and related theories
concerning such characteristics’ association with racist attitudes and behav-
lors is warranted to understand the differences in how White individuals
perceive and behave toward people of color.
Gender

Gilligan’s (1977) theory of women’s
departure from previous models

recognizes that women’s feelings and emotions
they make decisions, express themselves, g
connecting an individual’
care and responsibility a
making. Women view th
others, In contrast, Kohl

nd relate to others. Closely

s personal experience and thought, Gilligan identified
s the central theme behind women’s moral decision-
e self as both relational and interdependent with
berg (1969) described a “justice orientation” that
men than to women. In this model, men develop
through a hierarchy that values antonomy and justice. As the relationship
characterized between the self and society’s rules develops from
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preconventional to postconventional, individuals are ahle to base decisions on
universally generalizable principles. Gilligan argued, how;ver, that women’s
growth is in fact grounded in themes of relationships and mterconngcte.dpess.

Both Carter (1990) and Pope-Davis and Ottavi (1994) found significant
gender differences in the White racial identity development O.f college men
and women. Across all ages, women were found to be at a higher leve] of
identity development and thus less likely to }}old racist behe.fs. Carter (,1990)
suggested that these differences may be attributable to Wh.lte. women’s
involvement with the advocacy and support of human al?d Cl.Vll nghts', and
may be able to connect their experiences of sex discrimination with ideas of
racial discrimination. A 1992 study by Qualls, Cox, and Schehr also fgupﬁd
that college women were less prejudiced than men. Johnson and Ma.r_lm 8
(1998) extensive study found that gender alone accounted for a pOt’tlf)ﬂ of
the variance in racial attitudes among a sample of mipseq-gender Whvlte and
Black high school senjors. Such research reinforces Gilligan’s Work in that
women experience changes in racial attitude toward others earlier and more
intensely than do men.

Social Contact
White college students’ attitudes and behaviors towa.rd pgople of cc_)lor

may also be considered in light of their previous .contact with this p(.)pulauf)n. |
Research (Oliver & Mendelberg, 2000) emphasizes the role of social envi-
ronments as a determinant of Whites’ racial attitudes. Allport (1954) was the
first sociologist to examine theories of intergro_up conteﬁict, and found that '
prolonged exposure to people of different ethnic or racial groups resulted in
increased social comfort and fewer acts of prejudice. This resefarcf'xer
described three types of contact that can be used in understanding interper-
sonal contact and its effect on racism. The first kind, casual contz‘tct., does
not pecessarily reduce prejudice, and is rather likely to enfqrce existing
stereotypic negative beliefs. Next, acquaintance contact brin gs knowlc?dge. fo
the individual and provides a more accurate, stable Pnd?rstar?dlng Of m.morlly
groups. The final kind of contact is labeled residential, in which prejudice is
lessened for Whites who five with Blacks as a result of increased communi-
Caéion (Hurtado, Milem, Clayton-Pedersen, & Allen, 1;999)'. I.-Io.weiver,. for
some Whites, contact with minorities in residential sett‘mgs is intimidating, and

ey may therefore identify this kind of close interaction ’as a threat, Hurta_do,
Milem, Clayton-Pedersen, and Allen (1999) used Allport’s the.ory. to describe
how interracial contact “can serve to Iessen or to increase prejudice, depend-
ing on the nature and the quality of the contacti’ (p. 33). ’

Wittig and Grant-Thompson (1998) examined A‘prjr_t S coptact theory

(1954) as it relates to the reduction of racism and pl'e]lfChClal attltudfes ancll
behaviors by Whites. The researchers sought to examine the ways in which
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different levels of social contact enhanced comfort in talking about racial
issues, strengthened the belief in the equal worth of all groups, and increased
openness to making friends across racial boundaries. They found that under
experimental settings that replicated Allport’s ideal conditions, authoritative
support (in this case, by teachers), individualized contact, equal status of
participants, and cooperative interdependence in working toward a common
goal all served to help reduce attitudes and behaviors of prejudice. They also
suggested that school and neighborhood levels of interracial climate be
examined to assess their affect on classroom programs designed to target
racism.

Most studies report positive effects of increased contact between
groups (Pettigrew, 1998). A longitudinal study by Smith (1994) found that
meeting Allport’s conditions (1954) lessened prejudice by both Black and
White neighbors. Oliver and Mendelberg (2000) also found that racist
predisposition decreased with increased exposure in a social context to
people of other races (in this study, the context was an individual’s zip code),
Ina similar study, Thlanfeldt and Scafidi (2002), found that neighborhood
contact affects the attitudes of Whites toward Blacks, but only if those
Blacks are of the same or higher social status. This investigation supported
Allport’s (1954) research, which concluded that for prejudice to be reduced,
individuals must have equal social standing.

Gaps in existing literature lead to both the need and purpose for the
current study. The lack of research on majority groups in educational envi-
ronments, specifically White students in college, implies the need to examine

individual differences as they manifest in Whites’ racial attitudes and behav-
iors.

Method

Participants

Data for this study were collected from a convenience sample of 421
students enrolled in introductory psychology and sociology lecture classes at
aresidential Doctoral/Research—Extensive institution located in the Mid-
west. Thirty-four of the original 421 students (8.1%) respondents reported
their racial or ethnic identification as other than White. The low number of
these individuals in the original sample caused the removal of their responses
from the study. The remaining respondents, who reported their race or
ethnicity as White, constituted a sample size of 387 {91.9%). The mean age
group of the respondents was 18-20 (84.0%). Nearly two-thirds of the
participants identified as female (65.4%). Seventy-seven percent of partici-
pants reported having a mostly White group of friends in high school. The
percentage of those who reported attending a mostly White high school was
65%. Eighty-seven percent reported living in a mostly White neighborhood.
84
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Instrumentation and Procedure
A questionnaire was administered to students at the end of the class

period. The instrument included 13 demo graphic questiqns in addition to
questions derived from five published instrumen'ts. The lpstruments that
served as guides for the questionnatre used in this study 1n§1ude the College
Student Experiences Questionnaire (CSEQ; Pace & Kuh, 1998), Cul.tu.ral
Attitudes and Climate Questionnaire (CACQ; Helm, Sedlacek, & Prieto,
1998), Situational Attitude Scale (SAS; Sedlacek & Brooks, 197%),
Multicuttural Awareness-Knowledge-Skills Survey (MAKSS; D’ Andrea, ‘
Daniels, & Heck, 1991), and Whites/Blacks Attitude Towards Blacks/Whites
; Helms, 1990). .
Scale'l(‘ﬁeTElTn;ment used in)this study consisted of 13 demqgraphw ques-
tions, 50 closed-ended questions, and two open-ended guestlons. Of the
demographic questions, gender and previous contact with people of othcr}rh
races were identified as the exogenous Var%ables for_ the cTarrent study.. he
participant responses to the racial composition of t'he1r environments (};1g
school, high school neighborhood, and group of friends) were collecte (im a
five-point Likert-like scale: (1) mostly White, (2) many Whites, (3) equa
number of Whites and people of color, (4) many people of c:o!or, and (5)
mostly people of color. During data anfcﬁysis, these cattelgorles.\?»fcre then o
collapsed into two groups: those reportllng a mos'tz.y W(l;teér;vnonment (P=
s ting any other racial composition (F=35). .
o a"lll“?l;hSO(; i]rtfé}:;—en%ied{;uestions were identified as eith.er att1tude‘—related
(13 of the 50 questions) or behavior-related. Sﬁfveral'behaworal questions
addressed a single type of cross-racial interactlon‘w,ith one of the four )
following groups: Asian American, African American, Latmo{a, and V\?};le.
These were repeated four times throughout the survey, each time comnsi f;‘lrl-
ing an interaction with each group. Few participants chose to respond to{ e
two open-ended survey questions; these answers were therefore not ana-
in this report.
lyzed/]:?f ;:Sgc;)ne;hdent %atest was used to identify .differences i_n responses by
gender and racial composition of environments (high school, high school ‘
neighborhood, and group of friends). Answers to .the closed-ended questions
were recorded on the following five-point Lﬂ(f?rt—hke f;cale: () grongly /
disagree or rarely/never, (2) disagree or once In.a while, (3} neither agree,
disagree or sometimes, (4) agree or fairly often, and (.5) strongly a}greedctr t
frequently. For the purpose of analysis, these catc?gorles were coll_apse into
three categories, which were (1) disagree, (2) neither agree nor disagree,
and (3) agree.

Limitations ‘ .
Difficulties with the initial sample size caused the authors to reconsider
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the research question itself. In visiting introductory psychology and sociology
classes, the researchers did not foresee the high percentage of women and
first-year students. The current sample is skewed toward these populations,
Existing studies have used both imbalanced samples by gender (Shirakawa,
1999), as well as approximately even samples (Carter, 1990; Pope-Davis &
Ottavi, 1994). Using gender as a study variable, this should not have greatly
affected the data. Research does acknowledge that younger people gener-
ally score lower on racial identity scales (Carter, 1990; Helms, 1990; Pope-
Da(\;is & Ottavi, 1994), which should be considered when evaluating this
study.

'It should also be noted that all of the rescarchers who administered the
questionnaires were White. Past experiments have investigated the impact of
researcher race on respondents’ answers (Fazio, Jackson, Duaton, and
Williams, 1995; Ferguson, Rhodes, Lee, & Sriram, 2001) and concluded that
the race of the researcher indeed affects responses. Claney and Parker’s
{1989) study hypothesized that responses would appear less negative if one
of tpe researchers had been Black: Fazio et al.’s (1995) study found that
subjects with a Black experimenter present responded with fewer prejudicial
responses to a racial prejudice questionnaire, However, because White

students completed all the surveys used for this study, the authors expect that
race was not a significant factor.

Results
Gender
_ Table 1 contains significant findings regarding gender differences in
racial attitudes and behaviors. These resulis are represented on a scale from
one to three (1 = strongly disagree/disagree, 2 = neutral, and 3= agree/
strongly agree for the attitude questions and 1= rarely/once in a while, 2 =
sometimes, and 3 = fairly often/almost always for the behavioral questions)
All results mentioned are at the p < .01 or p <.05 significance level. |
' Differences by gender emerged as themes of racial hostility, discrimi-
n.auon, and policy effects were addressed, The male and female respondents
differed on a number of attitudes related to racial discrimination. Females
were more likely than males to agree that ignorance is the canse of racial
d?scrfm%nation (¢ = 2.88). They were also more likely to affirm that racial
discrimination is a learned behavior (¢ =2.95). There is a significant differ-
ence (7 = 2.25) between male and female responses (o the statement that
people do not racially discriminate when choosing friends. Similarly, males
(M =1.78) were significantly more likely to agree than females (M, = 1.46)
Elat people who feel they are discriminated against are just being oversensi-
ive.

Both males and females agreed that racial hostility is still felt by many
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Table i
Responses by Gender Female Male
Disagree or Agree M S N M S N I3
Enouvgh efforts ure being made to promole
racial diversily. .91 841 250 2.30 frice] 132 4. 36%%

Pcople who feel they are racially

discriminated aguinst are just being

overscnsilive. 146 606 24% 1.78 745 132 4.26%%
Because of affirmative action, pecple of

color often receive preferential treatment

when it comes (o getting into cotlege, 2,21 732 2438 2.49 637 131 374k

Minority students encotnter racial
discrimination from non-minorly

students, 2.51 riird 250 2.25 158 £31 32
Racial discriminalion is lcarncd behavior, 2.78 467 250 2.6t 650 132 25w
tgnorance is the cause of racial

discrimination. 2.69 .63% 250 248 726 32 2.88%%

IPeople are not likely to express their racial

hostility. 1.73 682 247 1.93 809 13¢ 2.51%
People do not racially discriminale when

choosing fricncds. 1.62 763 250 1.81 Bl4 131 2.25%
Racial hostility is still felt by many people, 2.78 S8 248 2.65 619 131 2.23%

How often do I:
Confront others who use racist language or
tell racist jokes itn my presence 1.78 .834 249 1.55 IS 132 2.62%F
Minimize various characteristics of my
racial/ethnic cultare to fit in with the
group 1 am with at the time 1.18 452 247 i41 6335 131 4,08+
Use rucist language or tell racist jokes 1.1% .348 250 157 T64 132 B.08%*

Tecl sclf-conscious slow dancing with
someone who is African American in a

public place Li6 486 250 1.38 .671 132 32w
Become uncomfortable around people who

are Latino/s L1D 355 250 1.28 612 129 3.52%
Become uncomfortable around people who

are Asian American 1.06 263 249 L7 437 132 329%%
Feel uncomlortable when walking through

a neighborhood that is mosuly White 1.08 .354 250 1.20 532 B3l 2.530%
Treel scif-conscicus slow dancing with

someone who is Whilc in a public place 1.O7 316 249 1.17 486 131 2.47"

Nate, # p < .05, * p= QLT o the un a 3-point scule where 1 = disagree, 2 = neither agree nor

disagree, and 3 = agree. Remaining Gueslions were reported on a 3 -point scale where 1 = rarely/once in a while, 2 = sometimes, ind 3 —
altenffrequently.

people, although females were more likely to agree with this statement (7 =
2.23). Another difference was that females were more likely to agree that
minority students encounter racism (¥ = 3.28). Significant differences were
also noted on attitudes toward policy. Specifically, males were more likely to
agree that because of affirmative action, minority students often receive
preferential treatment (¢ = 3.74). Similarly, men were more likely to believe
that enough efforts are being made to promote racial diversity (¢ = 4.36).

There were also significant differences by gender regarding behaviors.
Males were more likely than females to minimize their racial characteristics
to fit in (¢t = 4.09). Furthermore, males also reported that they were more
likely to use racist language or tell racist jokes than female respondents (¢ =
8.08). Women were more likely to confront others who use racist language
or tell racist jokes (¢ = 2.62). Overall, female participants reported feeling
more comfortable than male respondents when interacting with all three
racially different groups listed within the study.
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Previous Contact with People of Color

The researchers assumed that various racial compositions offered
different kinds of social contact with people of other races for the partici-
pant. Significant results for responses of students who reported mostly White
environments versus all other environments can be found in Table 2. There
were no significant differences found between students who had mostly
White peer groups in high school and students who had multiracial peer
groups in the responses to the aftitudinal questions.

Analysis of the behavioral questions based o racial composition of the
partictpant’s group of friends in high school found that participants who
reported that they had mostly White peer groups in high school were less
likely to be uncomfortable being the only White person in a crowd (¢ = -
5.20), and less likely to minimize their racial characteristics to fitin (¢ = -
1.99). They are less likely to interact on a social level {t = -6.18), to hang out
with (¢ = -7.60), or to have serious discussions with someone of another race
or ethnicity (¢ = -6.51). Additionally, they are less likely to compare their
cultural perspective with that of someone from another culture (r= -2.54),
less likely to attend racial or ethnic programs {r = -3.46), and less likely to
seek information regarding racial or ethnic issues (t = -3.52). They are less

Table 2

Mostly While All Others

Responses by Racial Composition of Group of
Friends M Sty N M S N [
I'am comfortable being in a situation where |
amt the only person of my racial/ethnic

group 223 0830 295 272 0564 8y =5,20%%
It would not bother me if my roommate were
African American 265 0.683 295 291 G391 88 -4.49%*

Interact on a social love! with students who

are raciaily or ethnicaily different from my

own background 224 0.805 295 279 0410 90 -6.18%*
Have scrious discussions with stadents who

are of a different race or cthnic background

Irora my own 188  0.835 295 2351 0691 %0 5,5 ¥
Hang oul with semcone who is of a different

race or ethnic background from my own 2.09 (827 294 279 0439 89 -7.60%%
Compare my own cultura! perspective with

that of 4 persen from another cuiture 178 0819 294 202 0783 89 -2.54%
Confront others who usc racist language or

tell racist jokes in my prescnce 1.64 0816 295 L9 0862 00 -2.57%

Attend programs that are about jssues facing

arace or cthnicily that is different from my

own 119 0474 209 144 0638 90 3.6k
Scck out information about jssues facing a

race or ethnicity that is different from my

own 122 0484 204 .51 0727 88 -3.52%%
Minimize various characteristics of my

racial/ethnic culture to fit in with the group

tam with at the time 123 0527 295 .37 0593 g7 -1.99#%*

Nate. **p < .01, *p < .05, ¥ approximated 295 for Moslly White, N approximated 90 for AT Others.
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2.57) and less likely to be comfortable with an African American roommate

. igc?se who attended a mostly White high schc.)ol. reported that the}r \
were more likely to believe that people do not disc?nnnnatc when choosing
friends (r = 2.73). When asked about their behaviors, tbose who attended a
mostly White high school reported that they were less likely to fflttend a )
racial/ethnic program (t = -2.85), less likely to interact on a soqal level (t = -
2.13), and were less likely to hang out with someone who is racially (‘{r.
ethnically different (f = -4.19). Students whos.e nelghbc?rhood compomlgn

was mostly White were less likely to engage in educating themselves about

or immersing themselves in multicultural situations.

|
|
likely to confront others about using racist language or telling racial jokes (r = lk
|

Discussion ‘
The findings, divided into the categoties of gen@er and previous t?ontac;t
with people of color, provide knowledge about the attlltudes and.behiwmrs 0
White students towards people of color. Student affalts 3r0fessmna § can
derive theoretical and practical implications from the findings.

Gender N 1
In addressing the differences of participant responses by gender, a

number of themes surface including racial hostility, 'discrilmnamop, a}r;d t
feelings of comfort with people of cololr. These variables show significan
i i tween female and male responses.
mcongleszﬁgczl;clusions can be made based on tbe differences of re-
sponses by gender. Men harbor more negative racial attltude-s thffm .woti}aen,
and are more likely to desensitize the effects. and causes O.f dllscr-lrfuna ton.
They favored opinions that sought to discredit reports of dlscnmmc‘i;orly t
behaviors towards people of color. Converseiy, females are more h ely to
recognize prejudices. They affirm the realizatmp tf‘aat 'ra(:lal pre}udici?s arert
still prevalent and practiced by most people. Th1§, finding appears ;lo‘sup;;];)(:h
both Carter’s (1990) and Pope-Davis and Ottavi’s (1994) researc in ;’V
women across all cultural backgrounds and ages were found to have fewer
i ial aftitudes. -
negétziégzilgeg::ctler difference can be noted in males’ responses regardmg_
their Ievel of social ease with people of color.. Men reporif being more uncom
fortable than women in social interactions with pf?opie of coler, Th;s;a e
feelings support research (Wilkinson, ?0()0) that fll}ds men mo're Itl ; 33/ 0
and display behaviors of racism than ierr%ales. Their ne?gatlve dttl. ude .
toward people of color manifest in behawqrs that may-mciude us(ljng r%'ld iny
insensitive language, stereotyping, and giving demeaning stares. 0ns1h ering
these results, men may be at lower levels and progress slower throug
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statuses of White racial identity development.

Findings from other researchers suggest that men are, at all ages, lower

than women of comparable age on Helms’ (1990) White racial identity
development scale (Carter, 1990; Pope-Davis & Ottavi, 1994; Wilkinson,
2000). Females have less tolerance for racist and discriminatory attitudes
and behavior and are therefore more likely to confront these inappropriate
actions, Pope-Davis and Ottavi (1994) use a historical perspective to analyze
the attitudes of women regarding racial integration. Specifically, they state
that because women have actively worked toward civil rights, they are more
compassionate about eliminating all kinds of discrimination. Women’s sense
of interconnectedness (Gilligan, 1977) also seems to influence their racial
attitudes and behaviors. Within this activist framework it can be assumed
that women would be more in favor of policies, such as affirmative action,
that seek to end government and de facto practices that discriminate. The
current research suggests that White women in college have a higher level

of identity development than men and therefore communicate less prejudice
through attitudinal and behavioral expressions.

Previous Contact with People of Color
More statistical differences were found between the responses of
participants from mostly White environments and participants from mixed-
race environments. Increased acquaintance contact (described as “high
school friends” on the instrument) and residential contact (*neighborhood you
lived in during high school”) resulted in lower levels of prejudice. These
results align with the conclusions of Allport (1954) and Pettigrew (1998),
who found that greater exposure of Whites to multicultural environments
resulted in fewer negative attitudes and behaviors toward people of color.
Most differences between those who reported experiencing a mostly
White environment while growing up and those from mixed environments
arose in behavioral, rather than in attitudinal, questions. Results indicate that
participants with mostly White high school friends were less likely to hang
out with and have social contact or discussions about race with students of
color. This finding is significant given the number of studies which report that
cross-racial contact has meaningful positive effects for Whites (Hampton,
1996; Minatoya & Sedlacek, 1980: Patterson, 1995; Pettigrew, 1998; Wittig
& Grant-Thompson, 1998). Without such social interactions, students whose
environment was mostly White in high school would gain only a limited
awareness of their White racial identity. They may not understand the extent
of differences among people of different races, nor recognize the need for
learning diverse and multicultural perspectives by attending programs,
seeking out information, or comparing cultures.

The results of this study support existing literature outlinin ¢ the differ-
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ences related to gender and previous interracial contact as t};ey r;lvaslr;fzst t::\;e
White students’ attitudes and beha\;iorsf tox;vard f(;:g{;li (())f g;)hzze ogatively

i itudes towards people of color a
fg‘vz:;i;{:;?tgmaﬂy, White studepts who have exp.eﬂencc?d grea\t‘:ﬂilr. (;?rzt;fttg
with people of color due to the racial makeup of the.lr pre;fllous 2: riron
are more likely to behave desirably toward those of an;)t zrci)alor y
conveying negative attitudes ot behaviors toward people o :

Implications - .
The current study has practical implications for stude‘nt affairs pro es-
ionals, university administratoss, and college faculty. Individual charac‘t'a:;‘féd
S'mnas ,eciﬁcally gender and previous interracial contact should be gonbtlh ;:SB
:;Cki;n%eveloping diversity initiatives. Theoretical frameworks fu; " (;12 hos
described here would support campus pbrograms t(T3 g;;):::z é;)aleatﬁtu(.les -
indi harbor more n
ample, findings suggest that men b : : o
exc‘)lrrrrllgn and tenc% to practice more prejudiced beh:dvmrs toyvard pt?oprllfn .
o 1or. Educators should thus be proactive in creating 1earmgg enwr(;d oot
(t:l(l)at z;cimowledge gender differences in attitude and behavior toward p
[ color. ‘ e and
oree Certain academic disciplines (e.g., SCIENCEs, law, a?d::(s);i?gz% -
izati fraternities, conservatiy
rious student organizations (e.g., ] jou orgat
;Ztions) that are reflective of male predominance can create enwsr onmens
ipe for discrimination and racism. Care should be taken to asgesreate I
i judicial relations and ¢
isti foster prejudicial n
ntal characteristics that may . ns a .
mt::nos here in which both genders can thrive. The contr}butn;ns (S)sz N
?nulticf:ﬂtural and diverse individuals in work or acadermc_seit mi e
hance the identity development of Whites who have had th e prf o e
ant ¢t with people of color and therefore reduce express‘.10n§to D f) e .
o i for all university pers
ici ini be implemented for
Sufficient training should : : : erone
who interact with students within their }emng envxronx.ner;lt.s.l;[‘:xcm(ﬂ
from this study illustrate that individuals w1‘d.1 mosﬂ‘y WhiteT ;lirefore ! ont
friends and neighbors tend to hold more racial prejudices. ,

iversi ite individu-
affairs practitioners should understand the diversity needs of White indl

. . imited interac-
als whose backgrounds and previous environments ofgere? hml{ii?invento-
. 1 can use identity developm
i th people of color. Personne : opment and
?i(f):zs(: ; II::Ieerr’lg 1990) to assess students’ current stage 'cc,if df;:ii \I;\ihite
g, R4) T
design programs that challenge and su_pport ther‘n to co_?; :ople e olor
acial consciousness as a factor in their interactions witi P o an begin with
r Changing White students’ racist attitndes and beha\‘,flf;his an promote
ositive collaboration among and across race and gerrgm.ce entity dovelop-
Il;oth cognitive and psychosocial growth, as well as er a-nit e alticultural
t. When considering the development of future diversity
ment. Whe
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awareness programs, educators must reflect on and consider the ways in
which White students perceive their environmental conditions and the ways
in which they interact with students of color, Student affairs practitioners
should consider using multicultural perspectives in creating well-rounded
curricula that address the interactions of people of color and Whites,
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