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ABSTRACT

This case study examines curriculum mapping as a strategic tool for new liaison librarians to
build faculty relationships, align library instruction with curricular needs, and support student
success. Using an action research approach, the study focused on the College of Education at a
large research university. The project involved mapping degree programs and analyzing syllabi
to identify high-impact courses for library integration. Curriculum mapping provided critical
insights into academic programs, enabling targeted outreach and tailored instructional support.
Results included a nearly threefold increase in instruction sessions, more than tripled student
consultations, and sevenfold increase in faculty consultations over one academic year. Faculty
feedback highlighted the value of scaffolded information literacy instruction and expanded
digital resources. By offering a replicable framework, this article provides practical guidance for
academic librarians seeking to enhance instructional impact and position the library as a key
partner in teaching and learning.
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Introduction

Liaison librarians serve as the primary link between academic programs and essential
library resources, providing information literacy instruction, research support, and collection
development services (Johnson, 2018). However, new liaison librarians often struggle to
establish these critical faculty relationships, especially when managing multiple liaison areas or
large departments (Huber & Wagner, 2023). New liaison librarians often wonder how to quickly
learn the structure of their departments, where to focus outreach for the greatest impact, and
how to embed library instruction effectively. One proven method for addressing these questions
is curriculum mapping.

Archambault and Masunaga (2015) define curriculum mapping as a systematic analysis
of a program’s courses. By creating a curriculum map, librarians can visualize the program’s
overall layout and interconnections, revealing curricular structures, relationships, and teaching
priorities (Bullard & Holden, 2006). This approach illuminates how students experience their
discipline and increases librarians’ awareness of the curriculum, enabling more strategic
engagement (Archambault & Masunaga, 2015).

For new academic librarians, curriculum mapping offers both a broad program overview
and specific course-level insights to guide outreach and instruction. It helps identify which
courses align most closely with library services, providing clear starting points for faculty
engagement (Bullard & Holden, 2006). Moreover, the mapping process deepens librarians’
understanding of disciplinary priorities, informing their instructional design and collaboration
efforts (Henson, 2023). By reviewing a department’s degree requirements and assignments,
librarians can pinpoint where library resources will enhance teaching and learning and use these
insights to start meaningful conversations with faculty about the library’s role in student success
(Henson, 2023).

This article presents a case study illustrating how a new liaison librarian used curriculum
mapping to guide instructional outreach within the College of Education at a large research
university. Grounded in an action research framework, the project involved analyzing degree
programs and course syllabi to identify high-impact opportunities for library engagement. The
case study offers a replicable and scalable process for using curriculum mapping to build faculty
relationships, embed instruction, and increase the library’s visibility. By documenting this
approach, the article provides practical guidance for academic librarians, particularly new
liaisons, seeking to align their services with curricular needs and position the library as a key
partner in teaching and learning.

Literature Review

Curriculum mapping is a systematic method used to evaluate the cohesiveness,
sequencing, and alignment of a curriculum with desired educational outcomes (Jacobs, 2004).
Defined by Jacobs (2004) as a tool to answer critical questions such as "Who is doing what?"
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and "Are we operating effectively?" it enables educators to examine how different courses and
instructional components relate within a program. By charting content, teaching methods, and
assessments against learning goals, curriculum mapping highlights gaps, redundancies, and
misalignments, offering a comprehensive perspective on how learning is structured and
progresses over time (Buchanan et al., 2015; Archambault & Masunaga, 2015).

Development in K-12 Schools

The concept of curriculum mapping originated in K-12 education. English (1980)
introduced it as a method to align the written and taught curriculum. In the late 1990s, Jacobs
framed curriculum mapping as an ongoing process to ensure purposeful sequencing across
grade levels (Jacobs, 1997). By 2000, curriculum mapping was widely used in K-12 schools to
achieve horizontal and vertical alignment of content and skills (Jacobs, 2004). Academic
librarians later drew on these principles to integrate information literacy into higher education
curricula.

Syllabus Analysis in Academic Libraries

Academic librarians in the 1980s began examining course syllabi to gauge library
integration. Rambler’s (1982) pioneering study at Penn State found that 63% of the 162 syllabi
analyzed required no use of library resources, indicating a serious underutilization of the library
in coursework. Subsequent studies in the late 1980s and 1990s reported similarly low levels of
required library research within courses (Lauer et al., 1989; Bean & Klekowski, 1993).

By the 2000s, librarians used syllabus studies to inform outreach and instruction on a
more strategic level. Dewald (2003) analyzed business syllabi to uncover faculty expectations for
research. Williams et al. (2004) showed that analyzing online syllabi could uncover many
opportunities for libraries, ranging from collection development to instruction, and could
generate ideas for deeper faculty collaboration. Similarly, Jeffery et al. (2017) employed text-
mining software to analyze over 1,200 syllabi, identifying patterns of library use across
departments. Their findings informed strategic outreach efforts, such as workshops and
resource guides tailored to specific faculty needs. McAdams and Glauberman (2017) further
showed how analysis could identify high-potential courses for library engagement. These efforts
marked a shift from simply documenting low library use to proactively seeking ways to embed
library instruction where it was missing.

By the late 2000s, syllabus analysis became more evidence driven. VanScoy and Oakleaf
(2008) coded first-year course syllabi for specific research skill requirements and discovered
that nearly all first-year students were expected to find research resources, evidence that
virtually every incoming student could benefit from library instruction. Boss and Drabinski
(2014) introduced a rubric-based syllabus analysis to identify courses where library integration
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would have the most impact. Together, these studies laid the groundwork to expand from
individual syllabi analysis to mapping entire curricula.

Expansion of Syllabus Analysis into Curriculum Mapping

The release of the Information Literacy Competency Standards by the Association of
College & Research Libraries (ACRL) in 2000 and the Framework for Information Literacy for
Higher Education in 2016 encouraged librarians to move beyond individual syllabi analysis
toward program-level mapping. Bullard and Holden (2006) promoted curriculum mapping as a
way to align library instruction with institutional learning outcomes and accreditation
requirements. Similarly, Lampert (2007) urged librarians to weave information literacy into the
fabric of academic programs instead of treating library sessions as isolated one-shots.

By the 2010s, librarians recognized curriculum mapping as a powerful strategy for
information literacy integration. Booth and Mathews (2012) emphasized curriculum mapping as
a powerful method to visualize the entire learning journey of students in a program and to
identify pivotal points for library intervention. They noted that mapping provides insight into
the steps, requirements, and communities a learner navigates in a degree path, revealing where
library instruction or support would be most impactful (Booth & Mathews, 2012). This big-
picture perspective moved librarians closer to the role of educational partners.

Buchanan et al. (2015) offered one of the most comprehensive guides to implementing
curriculum mapping for information literacy programs. They outlined multiple pathways, from
internally driven mapping (using library-generated data like instruction statistics or course
guides) to collaborative mapping with academic departments, in order to chart where
information literacy outcomes align with course curricula. Their research demonstrated that
librarians could leverage existing data (e.g., course learning outcomes, accreditation standards,
library usage patterns) or gather new information (faculty interviews, SWOT analyses) to map
information literacy within curricula. The result was a set of strategies that librarians in various
institutional contexts could adopt to integrate information literacy more systematically
(Buchanan et al., 2015).

Impact on Library Liaison Work

Curriculum mapping has transformed liaison librarianship by shifting it from reactive
service to proactive engagement with departments (Hubner & Wagner, 2003). By mapping
course sequences and research activities, liaisons can anticipate needs, propose instruction at
key points, and align collections with curricula (Miller, 2019).

Mapping can also be a catalyst for faculty collaboration. Moser et al. (2011) found that
mapping information literacy skills across a college’s curriculum not only identified
collaborative possibilities with faculty but also made the curriculum more transparent to all
stakeholders. In their project, librarians met with faculty to map where each of the ACRL
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information literacy standards was introduced or reinforced in courses (Moser et al., 2011). This
process revealed gaps and redundancies in information literacy coverage and opened
conversations with faculty about shared goals for student learning. The act of creating a
curriculum map became an outreach tool.

Locker and Whelan (2024) likewise observed that curriculum mapping can serve as a
communication bridge to faculty. Even without a formal information literacy requirement, a
curriculum map provided a concrete framework for liaisons to talk with faculty about where and
how students are (or are not) encountering research instruction in the curriculum (Locker &
Whelan, 2024). Librarians at Berkeley College involved faculty directly in developing
department-specific curriculum maps, which were then made available on the library’s website
as a reference for both faculty and students (Ziegler, 2019).

Perhaps one of the greatest benefits of curriculum mapping for liaisons is the ability to
assess and maximize the library’s reach among students. For instance, in one “impact mapping”
project, liaisons combined quantitative data and qualitative reflections to map all points of
information literacy engagement across the curriculum at a liberal arts college (Locker &
Whelan, 2024). Their goal was to determine how many students the library was reaching and to
target new interventions to fill the gaps. The mapping revealed which courses and student
cohorts were receiving library instruction and which were overlooked due to the lack of a
common information literacy requirement. Using this information, the liaison team could
strategically prioritize classes or programs for outreach, ensuring a more equitable distribution
of library support (Locker & Whelan, 2024). This “impact mapping” exemplifies how liaisons are
using curriculum maps as both an assessment tool and a planning roadmap, guiding decisions
on where to allocate instructional time for the broadest student benefit.

Similarly, Khailova (2021) demonstrated the value of mapping for scaffolding
information literacy instruction across entire programs, and Buchanan et al. (2015) noted that
curriculum-mapped approaches make instruction more systematic and comprehensive.
Achieving such comprehensive coverage, reaching students across the curriculum in a
coordinated fashion, rather than leaving instructional gaps, is a key measure of success for
liaison librarians.

While previous studies demonstrate the value of curriculum mapping for embedding
information literacy, many of these projects are complex, resource-intensive, and developed
over several years. They often require collaborative planning, specialized expertise, or extensive
faculty involvement, conditions that may not be feasible for new liaison librarians. Although
curriculum mapping is not a new method, this case study presents a novel application by
adapting the process into a simplified, action-oriented framework specifically designed for quick
implementation by new librarians. Based on one librarian’s experience applying this model in
practice, the approach offers a replicable, scalable tool for initiating outreach and building
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instructional partnerships. Designed to align with the iterative and time-sensitive nature of
liaison work, it provides a practical starting point that can be expanded over time as librarians
grow more comfortable in their role.

Institutional Context

The University of Alabama, an R1 research university, serves approximately 40,000
undergraduate and graduate students. University of Alabama Libraries supports these academic
programs through four centrally located libraries: a main library housing library administration
and general collections; a science and engineering library; a business library; and a special
collections library. Seventeen subject specialist liaison librarians provide tailored services,
including instruction sessions, workshops, reference consultations, collection development,
digital learning object creation, and subject-specific resource curation. In Fall 2023, a new
instructional design librarian (the author) joined the University Libraries information services
team. Given their educational background and professional experience in K—12 education, they
were appointed as the library liaison for the College of Education.

The College of Education at the University of Alabama serves 3,226 students (2,151
undergraduate and 1,075 graduate students) and has over 150 faculty members across six
departments: Special Education; Educational Leadership, Policy, and Technology Studies;
Educational Studies in Psychology, Research Methodology, and Counseling; Curriculum and
Instruction; Music Education; and Kinesiology. Historically, the Education Library, located
adjacent to the College of Education's main building, served as the hub for education-related
scholarly work and curriculum materials. The library housed print and curriculum resources for
education faculty and students, and its liaison librarian maintained a well-established presence
within the College and the Education Library for over twenty years.

In Spring 2023, two significant changes disrupted this established relationship between
the College of Education and UA Libraries. First, the Education Library building was closed and
repurposed. Education materials were relocated to either the main library or the archival
facility. Second, the long-serving liaison librarian retired. During their tenure, they had built
strong relationships withing the College and maintained a consistent presence through both the
Education Library and long-standing instructional collaborations. Although this history laid the
groundwork for a generally positive perception of the library among faculty, the transition still
posed considerable challenges. No formal documentation of the previous liaison’s outreach,
instruction, or communication practices was available, and the closure of the Education Library
meant that many of the points of contact and institutional knowledge were effectively lost. As a
result, the author entered the role without clear pathways to faculty or an inherited structure to
support engagement.

When the author assumed the liaison role in Fall 2023, they encountered several
immediate challenges. As a first-time academic librarian, they needed to quickly adjust to a new



74 Journal of New Librarianship, 10(2), 2025

professional environment while building relationships from scratch. The recent closure of the
Education Library had left many faculty and students uncertain about where to access resources
and support. With the liaison now based in the main library, the once-familiar, convenient point
of contact was no longer present. The author needed to establish trust and gain a clear
understanding of the College’s evolving instructional and research needs.

Initial outreach efforts included general emails sent to the College of Education’s faculty
listserv. However, these messages lacked the specificity and personalization necessary to capture
the attention of busy faculty members. Without a deep understanding of the College’s programs
of study or current needs, these early outreach attempts failed to generate meaningful
engagement. During their first semester, the author relied primarily on faculty reaching out for
instruction or resource requests. By the end of the semester, the author had conducted only six
library instruction sessions, seven individual research consultations with students, and two
consultations with faculty.

Recognizing the low engagement numbers and the need to build connections within the
College, the author adopted a more strategic approach to outreach. Drawing on their
background as a K—12 educator and the demonstrated utility of curriculum mapping in both K-
12 and higher education, they launched a curriculum mapping project to guide targeted outreach
and instructional planning. This evidence-based strategy provided a structured method for
quickly learning the College’s programs and course offerings, while also laying the groundwork
for scalable future engagement.

The curriculum mapping project was designed with three primary objectives: (1) To
become familiar with the degree requirements and programs offered by each department within
the College of Education. (2) To develop an outreach strategy that effectively engages faculty and
students with library resources and instruction. (3) To pinpoint meaningful connections
between course content, library resources, and instructional opportunities. The project launched
in January 2024 with a target implementation date of July 2024, ensuring readiness to support
faculty and students more effectively during the Fall 2024 semester.

Methodological Approach: A Case Study Framed by Action Research

This article presents a case study that documents the development and implementation
of a curriculum mapping strategy by a new liaison librarian. The goal was to design an
instructional outreach method that could be quickly implemented, iteratively refined, and scaled
over time. Rather than conducting empirical research, this project employed a reflective,
practice-based approach grounded in the principles of action research. While the author was
part of a larger team of liaison librarians at their institution, this curriculum mapping project
and resulting outreach efforts were designed and implemented solely by the author in their
liaison role for the College of Education.
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Action Research Approach

Action research is an inquiry process aimed at solving problems or fostering change
while engaging in systematic research (LeMire & Graves, 2019). It is frequently used in practice-
based disciplines because it enables practitioners to improve their work in real time while also
generating insights that can inform future practice (Somekh & Zeichner, 2009). It employs a
spiral cycle of planning, action, observation, reflection, and re-planning (Kemmis et al., 2014).
Action research was chosen for this project due to its focus on pragmatic improvement and the
implementation of new processes (Jefferson, 2014; Dearborn, 2022). In this project, action
research provided a flexible structure for developing and refining curriculum mapping as an
outreach strategy. Each stage of the research process corresponded to a cycle of planning, acting,
and reflecting, allowing the author to adjust and expand the approach as new insights emerged.

Roadmapping

The first step in the curriculum mapping project was to create a roadmap of the College
of Education’s degree programs. This aligned with the planning phase of the action research
cycle and helped build a clear understanding of how the College was structured. For the author,
roadmapping offered a practical way to quickly learn which departments granted which degrees,
what courses were required, and how different programs were connected (Bullard & Holden,
2006). Roadmapping gave a big-picture view of the College, showing how programs were
organized and how students progressed through their coursework. Required and elective
courses were listed, and cross-listed courses were flagged to highlight their potential for broader
instructional impact.

This process helped reveal patterns that might not have been obvious otherwise. For
example, it showed which courses were shared across programs and which were commonly
taken early in a student’s academic journey. As Locker and Whelan (2024) note, roadmapping
can uncover hidden opportunities for outreach by making program structures more transparent.
For a new liaison librarian, it also builds confidence by creating a reference point that can guide
outreach and instruction planning.

Tools and Implementation

Microsoft Excel was used to build the roadmap because it offered flexibility, scalability,
and ease of use. Excel’s search and filtering features made it easy to navigate the data, while its
compatibility with Microsoft OneNote supported note-taking and long-term knowledge
management. Storing the roadmap in the cloud also ensured that it could be easily updated,
shared, or transferred to other staff as needed.

The roadmap was organized into separate Excel sheets for each department within the
College of Education. Using the university’s course catalog and departmental websites, the
author documented each department’s degree programs, beginning with undergraduate
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programs and continuing through graduate-level offerings. To improve visual clarity, each
degree program was color-coded. Under each program heading, required and elective courses
were listed, including course numbers and titles. A separate column indicated whether a course
was mandatory for the program. Cross-listed courses were marked with a star to highlight
overlap across programs.

This structure brought together previously scattered information into one searchable,
easy-to-use file. For the author, the roadmap served as a central reference point that supported
outreach, instruction planning, and faculty engagement. It also demonstrated a clear investment
in learning the academic structure of the College, which helped establish trust and credibility
during early interactions with departments.

Syllabus Analysis

The second step in the curriculum mapping process was conducting a syllabus analysis to
identify courses where library instruction or resources could be embedded. Syllabus analysis
helps librarians evaluate courses for references to library usage, information literacy outcomes,
and research-based assignments (Boss & Drabinski, 2013). Previous studies have shown that
syllabi are reliable indicators of instructional opportunities for library integration (Dewald,
2003; Williams et al., 2004; VanScoy & Oakleaf, 2006; Dubicki, 2019). For new liaison
librarians, syllabus analysis provides actionable insights that can guide targeted outreach and
early engagement.

Smith et al. (2012) emphasize that reviewing syllabi allows librarians to offer services
that are directly aligned with course needs, complementing faculty instruction and elevating the
library’s role from supplemental to essential. In this project, syllabus analysis was used to
identify high-impact courses, such as those with research assignments or learning outcomes
related to information literacy, so that outreach could be directed where it would be most
meaningful.

Criteria for Syllabus Selection

Given the College of Education’s nearly 400 courses, a systematic approach was required
to narrow the scope for syllabus analysis. For the first round of syllabus analysis, it was
necessary to limit the number of syllabi analyzed to fewer than 100 to ensure the workload was
manageable for the project timeline. The initial roadmap was filtered using the following
criteria:

1) Required Courses Only: Focusing on required courses ensured a higher likelihood
of reaching all students within a degree program. This reduced the list to fewer
than 300 courses.

2) Cross-listed or Foundational Courses: Courses that served multiple programs or
introduced core disciplinary concepts were prioritized, narrowing the list to 155.
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3) Frequency of Offering: Courses with less than three instances of offering across
programs were excluded, leaving 68 courses for the final analysis.

Syllabi for these 68 courses were obtained the university’s Simple Syllabus repository for review
and evaluation.

Syllabus Rating Scale

Each syllabus was rated based on its potential for library instruction and resource
integration. Rating was done using a modified version of the Principia study instrument
employed by Rambler in her 1982 syllabus study. The Principia study instrument used a scaling
category of “much,” “some,” “and “none” to measure library use across courses (Rambler, 1982).
For this project, courses were evaluated for the presence and depth of research-related

assignments and information literacy components.

Courses rated with a score of 1 were identified as having little potential for research
involvement. These courses showed no explicit mention of research projects, information
literacy, or library resources in the syllabus, and their assignments did not lend themselves to
research-intensive activities. An example of such courses included those focused solely on
practical application with no academic research components.

Courses rated with a score of 2 demonstrated moderate potential. These courses
included small projects or assignments requiring basic research skills or access to library
resources. Assignments often involved introductory research tasks or surface-level analysis.
Examples included annotated bibliographies, presentations on educational theories, and the
utilization of the school library collection for an author or book study.

Lastly, courses rated with a score of 3 exhibited high potential for research involvement.
These courses featured substantial, in-depth research projects or assignments that were clearly
connected to information literacy skills and library resources. They often included explicit
learning outcomes related to research. Examples included literature reviews; original research
studies; gathering, analyzing, and visualizing data; evaluating and analyzing theoretical
frameworks; and program evaluations.

Each syllabus was assigned a numerical score and entered the Excel roadmap alongside
the course name. For those rated 2 or 3, notes were added about assignment details, learning
outcomes, and potential library resources (e.g., databases, LibGuides, tutorials). The
spreadsheet also included the professor’s name, semester taught, and a link to the syllabus. An
excerpt from this curriculum map is included in Appendix A to illustrate how course ratings and
instructional opportunities were documented.
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Connecting Mapping to Outreach

The curriculum map was designed not only as an internal reference but also as a
practical tool to guide outreach. Once courses with moderate or high potential were identified,
the next methodological step was to prepare for engagement with faculty teaching those courses.
The intent was to use the curriculum map as evidence when initiating conversations, ensuring
that outreach was targeted, course-specific, and directly connected to departmental needs. In
this way, the methodology extended beyond analysis to include a deliberate plan for applying
the map in practice as a foundation for relationship-building.

While the methodology provided a structured approach for developing the curriculum
map and planning outreach, the process was not without constraints. As with any practice-based
project, certain challenges emerged that shaped how the methods were applied in practice and
highlighted the constraints of this first iteration of the project. These challenges are outlined
below to provide context for interpreting the outcomes.

Challenges and Limitations

Like any practice-based project, this curriculum mapping initiative encountered several
challenges that will shape future iterations. One notable limitation involved the variability of
syllabi. The initial analysis treated each course as a single unit, assuming consistency across all
sections. However, while course-level learning outcomes were generally consistent, assignment
details varied significantly between instructors. This variation occasionally made it difficult to
determine the level of research engagement a course truly required. As Dewald (2003) similarly
observed, syllabi can differ widely in structure and depth, even when covering the same course
content. Moving forward, each course section will be treated as a distinct case to account for
these differences more accurately.

A second challenge was the inconsistent quality and completeness of syllabi. Some
documents provided detailed descriptions of assignments and learning outcomes, while others
included only general language or minimal information. In these cases, assumptions were
sometimes necessary. As Beuoy and Boss (2019) point out, the strength of syllabus analysis is
directly tied to the quality of the syllabi being reviewed. In future cycles, the author plans to
follow up with instructors to clarify assignment expectations when syllabi are vague or
incomplete.

Finally, while the project benefited from access to a university-wide syllabus repository,
this level of access is not universal. Not all institutions make syllabi publicly available or easily
searchable. In contexts where syllabi are restricted or inconsistently archived, librarians may
need to request them directly from faculty, which could limit the scope of the mapping process
or delay its implementation. This should be considered when adapting this model to other
institutions.
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These limitations reflect the iterative nature of action research. Each cycle of planning,
implementation, and reflection surfaces new questions and opportunities for refinement. The
lessons learned through this initial mapping process will inform more nuanced, inclusive, and
accurate approaches in future iterations.

Outcomes

The syllabus analysis encompassed 68 courses within the College of Education and
provided valuable insights into where library instruction and resources could be integrated. Of
the courses reviewed, 54.4% (37 courses) were rated as having high potential for library
connection, 29.4% (20 courses) as moderate potential, and 16.2% (11 courses) as little to no
potential. Graduate-level courses accounted for 93% of those rated as moderate or high
potential, reflecting the College’s emphasis on research at the graduate level and its more
practice-based focus at the undergraduate level. These findings helped the author prioritize
outreach efforts where library instruction could have the greatest impact.

Faculty Engagement through Curriculum Mapping

The curriculum map also served as the foundation for targeted faculty outreach, creating
structured opportunities to build relationships and embed library support. This stage aligned
with the “action” phase of the action research cycle, as the author began putting the plan into
practice through direct engagement with stakeholders.

Department Head Meetings

The first outreach activity involved in-person meetings with department heads during
Summer 2024. These face-to-face meetings served as initial introductions and provided an
opportunity to share findings from the curriculum mapping project. Department heads offered
helpful context, including how courses were structures and how student cohorts were organized.
They also shared insights about faculty specializations and departmental needs, as well as
suggestions for student groups that might benefit from library support. In some cases,
department heads described how the previous liaison librarian had worked with their
department, which helped the author understand existing expectations and identify areas for
growth. Notes from these meetings were recorded in a shared OneNote notebook, organized by
department for ongoing reference. These meetings positioned the author as an active partner by
demonstrating investment in the academic structure of the College.

Faculty Outreach

The second outreach activity focused on reaching out to individual faculty members
teaching courses identified in the curriculum map as having moderate or high potential for
library instruction. These faculty were contacted by email during the first week of August 2024.
Each message included a brief introduction, a summary of relevant library resources tailored to
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course assignments or learning outcomes, and an invitation to schedule library instruction. The
emails emphasized practical value and made it easy for faculty to follow up. The goal was to
demonstrate familiarity with their course content and suggest actionable ways the library could
enhance instruction. A sample outreach email is included in Appendix B.

Growth in Instruction and Consultations

This outreach led to measurable increases in engagement. Forty-three personalized
emails were sent to faculty teaching courses identified as having moderate or high potential. The
outreach efforts led to 17 invitations to provide library instruction, which was nearly triple the
number of sessions conducted during Fall 2023. Additionally, 19 faculty members embedded
recommended LibGuides or video tutorials into their course shells, and all respondents agreed
to share the author’s contact information and appointment scheduling link with students.

Student and faculty engagement also increased significantly. Individual research
consultations with students rose from seven in Fall 2023 to 22 in Fall 2024. Faculty research
consultations increased from 2 to 15 during the same period, creating additional opportunities
to support faculty research and strengthen departmental relationships. The growth in
engagement is illustrated in Figure 1. These early outcomes suggest that curriculum mapping
can provide an effective structure for aligning outreach with curricular needs. Although limited
to one academic year, the results indicate promising directions for strengthening the library’s
presence in courses and programs across the College of Education.

Figure 1. Illustrates the increase in library engagement outcomes between Fall 2023 and Fall 2024,
following the implementation of the curriculum mapping project. Metrics include instruction sessions,
student research consultations, and faculty research consultations.
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Discussion

The curriculum mapping project yielded valuable insights into the College’s program
structure and faculty expectations for student research. By reviewing course objectives and
assignments, the author gained a clearer understanding of how students progress through their
programs and where research skills are emphasized. These insights informed both the design of
the outreach and the creation of new instructional strategies.

Macro- and Micro-Level Insights

This project affirmed the findings of Beuoy and Boss (2019), who emphasized that
curriculum mapping provides both macro- and micro-level perspectives on academic programs.
At a macro level, the curriculum map offered a bird’s eye view of students’ paths through their
degrees and highlighted key courses where library instruction would have the greatest impact.
This informed strategic outreach priorities and ensured instructional support was offered at
critical points in the curriculum. At a micro level, the syllabus analysis uncovered specific
research assignments and course-level expectations that helped the author develop targeted
resources, such as course-specific LibGuides and tutorials. This dual perspective allowed for a
more intentional, layered approach to outreach and instruction. These perspectives also
provided a useful entry point for conversations with faculty about aligning library support with
curricular needs.

Faculty Conversations and Emerging Needs

A primary objective of the project was to spark meaningful conversations with faculty
about how the library could better support their needs. The curriculum map proved invaluable
for this, serving as both an information resource and a discussion starter. Over the summer, the
author met with department heads to share findings from the mapping project. These
conversations led to invitations to present at three departmental faculty meetings during the fall
semester. They were also invited to present at the College’s monthly brown-bag seminar. These
opportunities increased the visibility of library services and helped position the author as a
resource not only for students but for faculty development as well.

Through these discussions, two important needs emerged. First, faculty expressed clear
interest in moving beyond traditional one-shot instruction sessions toward more scaffolded
approaches to information literacy. Traditional one-shot sessions gave a broad overview of
resources but often resulted in repetitive content and did not adequately address students’
evolving research needs. Faculty noted that library orientation and one-shots often cram too
much information into a short period, leaving students overwhelmed or disengaged. This
feedback aligns with cognitive load theory (Paas et al., 2003), which emphasizes the importance
of managing complexity to support meaningful learning. These conversations underscored the
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need for instruction that is developmentally aligned and delivered in smaller, more relevant
segments across students’ academic trajectories.

Second, faculty identified areas where digital resources were lacking and where
awareness of existing tools was limited. For example, there was a LibGuide for qualitative
research methods but none for quantitative methods, and departments like Kinesiology and
Counseling lacked subject-specific guides. Additionally, many faculty in Curriculum and
Instruction were unaware of the school library collection and children’s literature databases that
could benefit their students. These observations suggest a dual need: to expand and update
digital resources and to better promote and contextualize the tools already available to faculty
and students.

Reflection and Relationship-Building

Taken together, the project outcomes and faculty feedback demonstrate that curriculum
mapping served not only as a method for data collection, but also as a framework for reflection
and relationship-building. The increased instruction sessions, consultations, and embedded
resources, combined with faculty calls for scaffolded instruction and stronger digital support,
highlight how mapping can function as both an evidence-gathering tool and a catalyst for
collaboration.

Through this process, the author was able to engage in meaningful conversations with
faculty, support curriculum-aligned instruction, and establish a foundation for future outreach
initiatives. These initial findings reinforce the value of using curriculum mapping as a starting
point for strategic, relationship-driven liaison work.

Implications for Practice

This project offers a practical and replicable model for new academic librarians seeking
to understand their liaison areas and build meaningful connections with faculty. Once of the
most significant contributions of this approach is its focus on quick implementation. By using
readily available information, such as course catalogs and syllabi, librarians can independently
gather the insight they need to begin outreach.

One aspect of curriculum mapping that makes it particularly appealing for new liaison
librarians is its ability to be conducted independently of faculty input. According to Archambault
and Masunaga (2015), it empowers librarians to take ownership of their subject area without
demanding faculty time upfront. This autonomy makes curriculum mapping not only a strategic
tool, but also a proactive approach to outreach, which is especially valuable in settings where
relationships are still being established.

For new academic librarians, curriculum mapping offers a systematic and proactive way
to understand the structure and needs of their departments while developing outreach
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strategies. However, the process can seem daunting at first. There are multiple approaches
described in the literature, and it can be difficult to know where to begin (Olsen et al., 2023).
Novice liaisons must interpret existing models, learn how to identify relevant information
literacy connections, and then determine how to apply those insights within their own
institutional context.

Experts suggest starting small with a clear, defined goal. A curriculum map can be simple
or complex depending on its purpose, and new librarians benefit from identifying one key
objective to guide their first iteration (Butterbrodt, 2020). It is also helpful to view the map as a
living document that evolves over time. Rather than trying to address every need at once, new
liaisons can begin with a basic roadmap and then gradually build in more layers, like course-
level research expectations, instruction timelines, or threshold concepts, as they become more
familiar with their department and its curriculum.

This project also illustrates the value of using curriculum mapping to target outreach and
personalize faculty engagement. Instead of sending general announcements or relying on
passive service models, the author used course-level data to craft tailored emails that spoke
directly to faculty needs. This strategy led to significant increases in instruction sessions,
research consultations, and faculty collaborations in just one academic year.

The findings also highlight two areas of professional practice that deserve continued
attention. First, faculty feedback made clear that traditional one-shot instruction is not meeting
the evolving research needs of students. Moving forward, librarians can use curriculum mapping
data to design scaffolded, developmentally aligned instruction that supports learning in
manageable, context-specific segments. This includes building tiered instruction across graduate
programs and aligning content with student research milestones.

Second, the project revealed gaps in both the availability and visibility of digital learning
resources. Curriculum mapping can help identify where subject-specific guides, tutorials, or
asynchronous tools are missing, as well as guide outreach to raise awareness of existing
resources. As academic libraries continue to expand their digital offerings, targeted development
and promotion of these materials will be essential to supporting student learning at scale.

Ultimately, curriculum mapping can be a highly effective tool for liaison librarians, not
just for instructional planning, but for building lasting relationships within academic
departments. By aligning library services with curricular needs, librarians can shift from reactive
service providers to strategic partners in teaching and learning.

Next Steps

Action research is inherently cyclical, emphasizing reflection continuous improvement,
and the flexibility to adapt strategies based on emerging needs. The curriculum mapping project
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described here represents the first iteration of a living process that will evolve in response to
new insights, faculty feedback, and curricular changes within the College of Education.

The next phase of the project will focus on aligning library instruction more closely with
course learning outcomes through the integration of threshold concepts from the ACRL
Framework for Information Literacy. Drawing on the mapping work of Khailova (2021), the
author plans to connect program-level outcomes with information literacy instruction to ensure
students receive timely, developmentally appropriate support throughout their academic
journey.

Scaffolded instruction will be piloted with at least one graduate cohort, combining in-
person workshops, asynchronous content, and curated digital learning objects. This approach
directly responds to faculty concerns about the limitations of one-shot sessions and reflects a
growing demand for sustained, layered engagement across programs. Recognizing the
limitations of providing instruction for all courses, future iterations will focus on strategically
supporting high-impact courses identified through curriculum mapping. This ensures that
limited instructional time is directed where it can have the most meaningful impact on student
learning.

Additionally, the digital learning infrastructure will continue to expand. The syllabus
analysis and faculty feedback identified gaps in subject-specific guides and tutorials, as well as
missed opportunities to promote existing tools. New resources will be developed in
collaboration with departmental faculty and shared through targeted outreach strategies. Future
iterations of the curriculum map will incorporate feedback loops, expanded analysis of course
sections, and ongoing evaluation of instruction outcomes. By using action research to guide
these developments, the author can continue to adapt and refine the model in ways that are both
context-specific and scalable.

Conclusion

Curriculum mapping offers new liaison librarians a structured strategic approach to
learning their departments, identifying instructional opportunities, and building faculty
relationships. As demonstrated in this project’s first year, even a simplified curriculum map,
grounded in publicly available course data and analyzed through an action research lens, can
produce promising gains in outreach, instruction, and engagement. While these results are
preliminary, they highlight the method’s potential for broader application.

By reviewing program structures and analyzing course syllabi, the author was able to
identify high-impact courses, tailor outreach to faculty needs, and embed instruction at critical
points in the curriculum. These actions led to a significant increase in instruction sessions,
student consultations, and faculty collaborations in just one academic year. Faculty feedback
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also revealed deeper instructional needs, including a desire for scaffolded support and more
robust digital learning tools, which are insights that will guide future work.

This case study reinforces the value of curriculum mapping not only as a planning tool
but as a means for reflective practice and relationship-building. Framing the project within an
action research methodology allowed for an iterative, flexible process that responded to real-
time challenges and faculty needs. Each cycle of analysis and outreach produced new insights,
leading to informed adjustments and continued growth.

At its core, curriculum mapping can serve as a powerful entry point for new academic
librarians. It transforms passive service models into proactive engagement strategies and
positions librarians as educational partners within their departments. In a rapidly evolving
academic landscape, this approach offers a scalable, adaptable framework for delivering
instruction that is intentional, inclusive, and aligned with the curriculum.
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Appendix A

Curriculum Map Excerpt from Special Education EdD Program
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Appendix B

Example Email to Faculty

Dear [insert faculty member’s name],

My name is Melissa Herzberg, and I'm the new liaison librarian for the College of Education. I
joined UA Libraries last year and have been working on ways to better connect library resources
and services with courses in the Department of Special Education. As part of this effort, I've
been reviewing syllabi across the College to identify opportunities where the library can offer
meaningful support. Based on the assignments and learning outcomes in your course, BER 600:
Survey of Educational Research, I believe there are some great possibilities for collaboration.

As a foundational course in the graduate program, BER 600 introduces students to graduate-
level research practices. One of the key assignments in your course, a comprehensive annotated
bibliography, offers a strong opportunity for library support. The library’s Annotated
Bibliography Research Guide (https://guides.lib.ua.edu/annotatedbibliography) provides

students with step-by-step guidance on how to approach this assignment. For students who are
new to academic research, I also recommend exploring the database SAGE Research Methods,
which is designed to help students understand research design, methodology, and analysis. The
library offers a SAGE Research Methods Guide (https://guides.lib.ua.edu/sageresearch) that
walks students through how to use this resource effectively.

I'd be happy to visit your class to offer a short session on strategies for searching academic
databases and locating peer-reviewed sources. If you're interested in scheduling instruction or
discussing other ways we can collaborate, feel free to reach out. You're also welcome to share my
contact information below with your students. I'm happy to meet with them individually for
research support.

Sincerely,

[insert contact information]
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