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Article Information ABSTRACT

Passing the Licensure Exam for Teachers (LET) is a significant milestone for aspiring

Received: January 08, 2025 educators, yet achieving top scores presents numerous challenges. Given the high-stakes
Accepted: February 12, 2025 nature of the exam, understanding the struggles and coping mechanisms of topnotchers
. . offers valuable insights for future examinees and policymakers. This qualitative study
Published: April 25, 2025 explored the challenges faced by LET topnotchers and the strategies they employed to
overcome these obstacles. Using a phenomenological approach, semi-structured interviews
were conducted with LET topnotchers from Davao del Norte State College. Participants
shared their experiences related to exam preparation, difficulties encountered, and coping
mechanisms. Thematic analysis revealed key challenges, including time constraints, financial
difficulties, emotional stress, and health concerns. Despite these hurdles, participants
demonstrated resilience by employing adaptive time management, secking peer and social
support, engaging in spiritual practices, and maintaining a balance between intensive study
and personal well-being, The findings underscored the importance of a holistic approach
to exam preparation, addressing both academic and non-academic factors that influence
success. This study contributed to the literature on self-regulated learning, resilience, and
social support in high-stakes testing, It also had practical and policy implications, highlighting
the need for enhanced financial aid, well-being initiatives, and peer mentorship programs
for LET takers. Future research should examine the long-term impact of these strategies
on professional teaching careers and explore institutional interventions to further support
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aspiring educators.

INTRODUCTION

High-stakes exams, such as the Licensure Exam for
Teachers (LET) in the Philippines, play a pivotal role in
determining the professional future of aspiring educators.
Success in these exams marks a significant personal
achievement and serves as a gateway to formal entry into
the teaching profession. Despite the critical importance
of passing such exams, the preparation process is often
fraught with challenges that can impede academic
success, particularly for those from disadvantaged
backgrounds (Hernandez, 2019). Financial constraints,
time management issues, health concerns, and emotional
stress are some common obstacles that examinees face,
and preparing for these exams is a multifaceted challenge
(Putwain et al., 2020).

The LET, administered by the Professional Regulation
Commission (PRC), tests candidates on their general
and professional education knowledge and their specific
subject area expertise. As the teaching profession
continues to evolve and the demand for high-quality
educators grows, the pressure to perform well on this
exam has intensified (Marpa, 2021). Research suggests
that licensure exams assess knowledge and challenge
candidates’ resilience, resourcefulness, and ability to
manage stress under pressure (Rodriguez & Solis, 2021).
This makes the preparation process as much about mental
and emotional endurance as it is about academic mastery.
Given the importance of licensure exams in shaping

professional trajectories, it is crucial to understand the
specific challenges that topnotchers—those who excel in
these exams—encounter during their preparation and the
strategies they employ to overcome them. While previous
studies have explored general exam preparation strategies
(Dunlosky e al., 2013), there is limited research focusing
on the unique experiences of topnotchers in high-stakes
exams like the LET. This study aims to fill this gap by
investigating the lived experiences of LET topnotchers,
focusing on the challenges they faced and the strategies
they used to achieve success.

Understanding these experiences can inform educators,
policymakers, and review centers about how to support
better future examinees, particularly those aiming for
top scores. By exploring the interplay between academic,
emotional, and social factors in LET preparation, this
research contributes to the broader literature on high-
stakes exam preparation. It provides insights that can
enhance the effectiveness of licensure exam support
systems.

LITERATURE REVIEW

Preparing for high-stakes exams like the Licensure Exam
for Teachers (LET) is a multifaceted process involving
academic mastery, emotional resilience, time management,
and social support. The literatute on exam preparation
highlights several key ateas relevant to this study, including
self-regulated learning, financial constraints’ impact, peer
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support’s role, and the importance of mental health and
well-being during high-stakes exam preparation.
Self-regulated learning (SRL) has been widely recognized
as a critical factor in academic success, particulatly in
high-stakes exam contexts (Panadero, 2017). SRL involves
goal setting, self-monitoring, and strategic planning,
allowing students to take control of their learning
process. Research by Zimmerman (2008) emphasizes that
successful exam takers can effectively manage their study
time, set achievable goals, and adjust their strategies based
on self-assessment. Recent studies have confirmed the
role of SRL in improving academic outcomes, with high-
achieving students demonstrating strong self-regulation
skills (McCardle e¢7 al., 2021). In the context of licensure
exams, SRL enables examinees to cope with the complex
demands of reviewing extensive materials while managing
personal and emotional challenges.

Financial difficulties are a well-documented barrier to
academic achievement, particularly for students preparing
for professional licensure exams (Hernandez, 2019). The
stress associated with financial instability can negatively
impact cognitive performance and reduce students’ ability
to focus on their studies (Mani ¢f a/., 2013). Students from
low-income backgrounds are often forced to balance
exam preparation with part-time work or other financial
responsibilities, which can detract from their study time
(Jones e# al., 2020). This financial burden can exacerbate
feelings of anxiety and stress, further complicating
the preparation process. Studies suggest that financial
support, such as scholarships or grants, can significantly
improve students’ ability to perform well in high-stakes
exams by reducing financial-related stress (Murphy e a/,
2019).

The role of social support, particulatly from peers, is
critical in the context of exam preparation. Collaborative
learning has been shown to enhance academic
performance by allowing students to share resources,
clarify concepts, and motivate each other (Gokhale,
1995). Recent research has demonstrated that study
groups and peer networks provide academic support
and emotional encouragement, which can alleviate the
stress associated with exam preparation (Rutherford es
al., 2020). Peer support can foster a sense of community,
helping students stay focused and motivated, particularly
during challenging times. This social learning dimension
is critical in high-stakes testing environments, where
isolation can increase anxiety and reduce performance
(Wilcox et al., 2021).

Mental health is another critical factor in successful exam
preparation. Students face test anxiety, burnout, and
emotional stress when preparing for high-stakes exams
(Putwain ef al., 2020). Emotional resilience—the ability to
cope with stress and bounce back from setbacks—plays
a significant role in how students manage the pressures
of exam preparation (Seligman, 2011). Studies show
that students with higher levels of emotional resilience
are better able to handle the challenges of licensure
exams and are more likely to succeed (Rodriguez &

Solis, 2021). Furthermore, interventions focusing on
building resilience, such as mindfulness training or
stress management workshops, have improved exam
performance by enhancing students’ coping ability with
anxiety and stress (Pidgeon ez al., 2014).

Cognitive load theory suggests that overloading working
memory with too much information can hinder learning
(Sweller er al, 2011). This is particulatly relevant in
licensure exam preparation, where students must absorb
and retain large amounts of information quickly. Research
indicates that balancing study intensity with adequate
rest and well-being practices is essential for maintaining
cognitive function (Schacter e al, 2016). Studies have
shown that students who incorporate regular breaks,
proper nutrition, and physical exercise into their study
routines can better manage cognitive load and perform
well on exams (Schaefer ¢z al., 2017).

Spirituality and religious practices have also been found
to play a role in academic success, particulatly in culturally
religious contexts like the Philippines. Spiritual practices,
such as prayer and attending religious services, can
provide emotional comfort, reduce stress, and improve
focus (Park ef al., 2020). Research suggests that students
who engage in spiritual practices are more likely to report
lower levels of anxiety and greater feelings of control
over their exam preparation process (Patel e/ al., 2018).
This spiritual support can serve as a coping mechanism,
helping students navigate the emotional challenges of
licensure exam preparation.

In today’s digital age, managing distractions—especially
from digital devices—has become increasingly important
in academic contexts. Studies have shown that digital
distractions like social media and online messaging can
significantly impair students’ ability to focus and retain
information (Rosen e a/., 2013). Research by Carrier 7 al.
(2015) suggests that students who actively manage their
digital habits, such as limiting social media use during
study periods, are more likely to maintain concentration
and perform better on exams. Effective distraction
management strategies, such as creating digital-free study
zones or scheduling specific times for breaks, can help
students stay focused during their preparation.

Recent literature on resilience in education highlights
the importance of perseverance in facing challenges,
especially in high-stakes exams like the LET (Rodriguez
& Solis, 2021). Students who exhibit resilience are likelier
to persist through difficulties, maintain a positive outlook,
and adapt to setbacks. This resilience is often cultivated
through both personal experiences and external support
systems, such as family and mentors (Duckworth & Gross,
2014). In high-stakes testing environments, resilience is
not just about academic skills but also emotional strength,
resourcefulness, and the ability to maintain motivation
over time (Metino ¢# al., 2020).

MATERIALS AND METHODS
This qualitative study employed a phenomenological
approach to explore the challenges faced by topnotchers
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in the Licensure Exam for Teachers (LET) and the
strategies they used to overcome these obstacles. The
phenomenological method was chosen to capture the
participants’ lived experiences, providing a rich and in-
depth understanding of their exam preparation process.
Data collection focused on semi-structured interviews
with LET
responses that encouraged participants to share their

topnotchers, allowing for open-ended

experiences in detail.

Sampling and Participants

Purposive sampling was used to select participants who
had recently passed the LET with top ratings. A total
of six participants who graduated from the Davao
del Norte State College were recruited. The inclusion
criteria required participants to have achieved topnotcher
status in LET and completed their preparation from
2018 to 2023. The diverse geographic backgrounds of
participants allowed for a deeper understanding of the
different contexts in which LET preparation occurred.
All participants provided informed consent before
participating in the study.

Data Collection

Data were collected through in-depth, semi-structured
interviews. These interviews were conducted either face-
to-face or via online platforms, depending on participants’
availability and geographic location. Each interview lasted
approximately 60 to 90 minutes. The interview protocol
included open-ended questions designed to elicit detailed
narratives about the participants’ experiences with
LET preparation, their challenges, and the strategies
they employed to overcome them. All interviews were
audio-recorded with the participants’ consent and later
transcribed verbatim for analysis.

Data Analysis

The data were analyzed using thematic analysis, following
the six-step process outlined by Braun and Clarke (2006).
The transcripts were read multiple times to achieve
familiarization with the data. Initial codes were generated
by identifying key phrases and recurring ideas in the
participants’ responses. These codes were then grouped
into broader themes that captured the essence of the
participants’ experiences. Time management, financial
struggles, emotional resilience, and peer support were
identified and refined through constant comparison.
To ensure the trustworthiness of the analysis, member
checking was employed, allowing participants to review
and confirm the accuracy of the transcriptions and
interpretations of their interviews.

Ethical Considerations

The study adhered to ethical research practices, ensuring
confidentiality and anonymity for all participants.
Pseudonyms were used to report the findings and protect
the participants’ identities. Throughout the research
process, care was taken to minimize potential distress

to participants by creating a supportive and respectful
interview environment.

RESULTS AND DISCUSSION

Research Question 1:

What was the participants’ study routine or typical review day
leading to the board exam?

The findings of this study reveal a comprehensive
approach to exam preparation among topnotchers in the
Licensure Exam for Teachers (LET). The participants
shared a range of study routines and strategies reflecting
their commitment to academic excellence and their desire
to succeed in the board exam. The thematic analysis
identified several key themes, including structured study
routines, utilization of external resources, integration of
study and personal life, spiritual and mental preparation,
and adaptive learning strategies. These themes align with
existing literature on adequate exam preparation and shed
light on the unique experiences of LET topnotchers.

Structured and Disciplined Routine

A consistent and disciplined study routine emerged as a
central theme in the participants’ responses. Participants
emphasized the importance of dedicating specific
hours to daily study, balancing review center sessions
with independent study. This finding aligns with self-
regulated learning research, highlighting the importance
of time management, goal-setting, and disciplined study
habits in academic success (Panadero, 2017). According
to Zimmerman (2008), self-regulated learners tend
to be more successful in high-stakes exams because
they effectively plan, monitor, and assess their learning
strategies.

Utilization of External Resources

The participants’ heavy reliance on review centers,
handouts, flashcards, and other learning materials
underscores the importance of external resources in their
exam preparation. Review centers, in particular, provided
a structured environment that complemented their self-
study efforts. This finding resonates with research by
Reddy and Andrade (2019), which found that external
resources such as coaching centers, study guides, and
peer support groups can significantly enhance exam
performance by providing learners access to expert
guidance and additional practice materials.

Integration of Study and Personal Life

Participants also emphasized balancing study with
personal well-being, including relaxation, family time,
and spiritual practices. This theme is consistent with
the literature on work-life balance in education. For
instance, Owens e7 a/. (2018) highlight the importance of
integrating personal well-being practices into academic
routines to prevent burnout and maintain long-term
motivation. The participants’ focus on maintaining a
balance between rigorous study and personal well-being
reflects an understanding of the importance of self-
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care in sustaining academic performance over extended
periods of preparation.

Spiritual and Mental Preparation

Spiritual practices, such as prayer and attending church,
played a significant role in the participants’ exam
preparation. This finding is supported by the literature on
the role of spirituality and religion in coping with academic
stress. According to Park ez al. (2020), spiritual practices
can provide students with a sense of peace and purpose,
reducing anxiety and improving focus during high-stakes
exams. The participants’ reliance on spirituality highlights
the importance of mental and emotional preparation in
addition to academic readiness.

Adaptive Learning Strategies

Finally, the participants demonstrated adaptability in
their learning strategies, tailoring their study methods to
fit their individual needs and circumstances. Techniques
such as flashcards, spaced repetition, and focusing on
weaker areas of knowledge indicate a strategic approach
to learning. This is consistent with research on adaptive
learning, which suggests that students who adapt their
study strategies based on their strengths and weaknesses
are more likely to succeed in exams (Dunlosky ez al,
2013). By employing adaptive learning strategies, the
participants could optimize their study time and improve
their retention of key concepts.

Research Question 2:

What strategies or techniques were most effective for participants
in understanding the review materials and retaining information?
The findings from this study revealed several practical
strategies and techniques employed by LET topnotchers
to understand and retain review materials. The thematic
analysis generated key themes: repetition and spaced
repetition, activelearningand comprehension, mnemonics
and visualization, self-assessment and feedback, balancing
study and well-being, spiritual and mental support, peer
influence and support, and distraction management.
These themes align with and contribute to existing
research on learning strategies, memory retention, and
exam preparation.

Spaced Repetition

Participants emphasized the importance of repetition,
particularly spaced repetition, as an effective method
for retaining information. This aligns with research by
Cepeda ez al. (2006), who found that spaced repetition
enhances long-term retention by allowing time for
memory consolidation. Spaced repetition in flashcards
and other review tools, such as Anki, is consistent with
cognitive psychology research showing that distributing
learning over time leads to more durable memory
than cramming (Dunlosky ef a/, 2013). This strategy
maximized participants’ ability to recall information
during the LET.

Active Learning and Comprehension

Rather than relying solely on memorization, participants
highlighted the importance of actively engaging with the
material to improve understanding. This is supported
by constructivist theories of learning, which argue that
deep learning occurs when students actively construct
knowledge through meaningful interactions with the
content (Piaget, 1976). Active learning strategies, such
as breaking down complex concepts and analyzing
information, promote a deeper understanding of the
material, which, in turn, facilitates better retention
(Prince, 2004). This approach is particularly effective for
complex subjects requiring conceptual understanding,
such as science and professional education.

Use of Mnemonics and Visualization

Another prominent theme was the use of mnemonic
devices and visualization techniques to aid memory
retention. Mnemonics have been widely recognized
as effective memory aids, particularly for retaining
complex or abstract information (Carney & Levin, 2003).
Visualization and mental imagery, on the other hand,
help learners create mental representations of concepts,
making it easier to recall information (McDaniel &
Einstein, 1986). These techniques are beneficial for
subjects like science, where visualizing processes and
concepts can improve comprehension and retention.

Self-Assessment and Feedback

Participants  frequently engaged in self-assessment
activities, such as taking practice tests and solving problem
sets, to evaluate their understanding of the material. This
strategy aligns with the concept of formative assessment,
which provides learners with feedback on their progress
and helps identify areas that need improvement (Black &
Wiliam, 2009). Research shows that self-assessment and
feedback are critical components of effective learning, as
they encourage metacognitive reflection and help students
adjust their study strategies to improve performance
(Nicol & Macfarlane-Dick, 20006). Participants’ regular
self-assessment reflects their proactive approach to

mastering the material and addressing their weaknesses.

Study-Wellness Balance

Participants acknowledged the importance of balancing
rigorous study with personal well-being, including taking
breaks and avoiding burnout. This finding is consistent
with research on cognitive load theory, which suggests
that overloading working memory can impair learning
(Sweller e# al., 2011). Effective study routines should
include regular breaks to prevent cognitive overload and
maintain focus. Participants’ emphasis on well-being
highlights the need for self-care strategies that support
sustained learning and prevent burnout during high-
stakes exam preparation.

Spiritual and Mental Support
Spiritual Routine, such as prayer and connecting with God,
were essential aspects of the participants’ preparation

31
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strategies. This theme is supported by research on the role
of spirituality in stress management, which suggests that
spiritual practices can provide emotional comfort, reduce
anxiety, and enhance resilience during stressful situations
(Park ez al., 2020). For these participants, spiritual support
was a coping mechanism and a source of motivation and
confidence, which positively influenced their preparation
process.

Peer Influence and Support

The social environment, including peer support and study
groups, played a significant role in participants’ learning
strategies. Collaborative learning has been shown to
enhance understanding and retention by allowing learners
to engage in discussions, clarify concepts, and receive
feedback from peers (Gokhale, 1995). Participants’
involvement in study groups and reliance on review
buddies reflects the social dimension of learning, where
interaction with peers can enhance academic performance
and emotional support.

Distraction Management

Finally, participants highlighted the importance of
managing distractions, mainly digital distractions like
social media, to maintain focus on their studies. Research
has shown that digital distractions can significantly impair
learning by reducing attention and cognitive processing
capacity (Rosen ez al., 2013). By consciously minimizing
distractions, participants were able to create a more
conducive learning environment, which is critical for
maintaining concentration and improving retention of
information.

Research Question 3:

How did the participants overcome their perceived challenges and
setbacks during board exam review?

The findings from this study highlight the diverse
challenges LET topnotchers face during their preparation
for the board exam. Participants shared a range of
difficulties,
financial constraints, health issues, emotional stress, and

obstacles, including time management
external distractions. The thematic analysis generated
key themes: time management and adaptability, financial
struggles, mental and emotional resilience, support
systems and social networks, health and well-being, and
managing distractions and maintaining focus. These
themes reflect broader issues within educational and
professional exam preparation and align with existing
literature on coping strategies and resilience in high-

stakes testing environments.

Time Management and Adaptability

Time management was a common challenge among
participants, particularly in balancing study schedules
with personal responsibilities. This is consistent with
research by Schacter ef al. (2016), which highlights the
importance of effective time management skills in
academic success. The ability to adapt and efficiently

use available time despite competing demands is a
critical factor in maintaining consistent study routines.
Participants’ flexibility in adjusting their schedules and
their ability to avoid wasting time reflects the resilience
needed to overcome time-related obstacles (Kuh e al.,
20006).

Financial Management

Many participants faced significant financial challenges
during their LET preparation, including paying for review
centers, study materials, and living expenses. Financial
difficulties have long been recognized as a barrier to
academic achievement, particularly for students from
low-income backgrounds (Hernandez, 2019). Research
shows that financial stress can negatively impact cognitive
functioning, reducing students’ ability to focus on their
studies (Mani e/ al, 2013). Participants in this study
managed these challenges through resourcefulness,
such as borrowing money, cutting costs, and relying on
the support of peers. This underscores the importance
of financial resilience and resourcefulness in academic
success.

Mental and Emotional Resilience

Participants reported facing emotional challenges such
as overthinking, anxiety, and burnout during their exam
preparation. This finding aligns with research on test
anxiety, which is prevalent among students preparing
for high-stakes exams (Putwain ez /., 2020). Emotional
resilience—the ability to recover from stress and maintain
focus—was crucial in overcoming these challenges.
Participants highlighted the role of self-motivation, goal
setting, and spiritual practices in managing stress and
maintaining a positive mindset. According to Seligman
(2011), fostering positive emotions and resilience through
strategies like goal orientation and emotional regulation is
essential for handling academic pressures effectively.

Support Systems and Social Networks

Another key theme was the importance of support
systems, including family, friends, and peers. Participants
supportt,
encouragement, and practical assistance. This finding
is consistent with research by Wilcox es al (2005),
which shows that social support is a critical factor in

relied on these networks for emotional

academic persistence and success. Study groups and
peer interactions provided participants with camaraderie,
helping them stay motivated and focused. Social networks
not only offered academic collaboration but also
emotional resilience, reducing feelings of isolation during
the intense preparation period.

Good Health Maintenance

Physical health challenges, such as illness and fatigue, were
also significant obstacles for participants. Health-related
issues are everyday stressors during exam preparation,
as Schaefer e al. (2017) noted, sleep deprivation and
poor nutrition negatively impact cognitive performance.

N
0
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Participants in this study addressed these challenges by
focusing on nutrition, taking supplements, and ensuring
adequate rest. This reflects an understanding of the
connection between physical well-being and academic
performance, highlighting the need for a holistic approach
to exam preparation that includes self-care and healthy
lifestyle choices (Schaefer ez al., 2017).

Immense Focus on Review

Finally, participants identified external distractions, such as
social media and personal responsibilities, as challenges to
maintaining focus during their study periods. Distraction
management is a well-documented issue in the digital
age, with research showing that digital distractions can
significantly reduce study efficiency (Rosen ez al., 2013).
Participants overcame these challenges by minimizing
distractions, such as deactivating social media accounts,
and by creating conducive study environments with the
help of focused peers. This reflects the need for deliberate
strategies to manage attention and create a supportive
learning environment (Rosen ¢/ al., 2013).

CONCLUSION

The findings of this study underscore the multifaceted
challenges faced by LET topnotchers during their exam
preparation, including time management difficulties,
financial constraints, emotional stress, health issues,
and external distractions. Participants demonstrated
remarkable adaptability, resilience, and resourcefulness
in overcoming these obstacles through effective time
leveraging support networks,
managing distractions, and prioritizing physical and
spiritual
practices and strong peer relationships played a crucial role

management, social

emotional well-being. The integration of

in maintaining their motivation and focus throughout the
rigorous preparation process. These insights contribute to
a deeper understanding of the complex interplay between
personal, social, and academic factors influencing success
in high-stakes exams.

The implications of these findings extend to practical
strategies, theoretical advancements, and policy reforms
aimed at supporting aspiring LET takers and students
in similar high-stakes exam contexts. By addressing the
practical needs of students through enhanced financial
aid, well-being programs, and peer support systems,
educational institutions and policymakers can foster a
more supportive environment for exam preparation.
Additionally, the study enriches theoretical frameworks
related to self-regulated learning, cognitive load, and
social support, offering a foundation for future research.
Ultimately, this research highlights the importance
of a holistic approach to licensure exam preparation,
emphasizing the need for structural and emotional
support alongside rigorous academic preparation.

REFERENCES
Black, P, & Wiliam, D. (2009). Developing the theory
of formative assessment. Educational Assessment,

Evalnation and Accountability, 21(1), 5-31. https://doi.
org/10.1007/s11092-008-9068-5

Carney, R. N, & Levin, J. R. (2003). Promoting memory
and transfer of vocabulary learning: Mnemonic
keyword instruction versus rehearsal. Journal of
Edncational Psychology, 95(4), 767-776. https://doi.
org/10.1037/0022-0663.95.4.767

Carrier, L. M., Rosen, L. D., Cheever, N. A., & Lim,
A. F (2015). Causes, effects, and practicalities of
everyday multitasking with media. Computers in Human
Behavior, 45, 202-207. https://doi.otg/10.1016/].
chb.2014.12.040

Cepeda, N. J., Pashler, H., Vul, E., Wixted, ]. T, & Rohrer,
D. (20006). Distributed practice in verbal recall tasks: A
review and quantitative synthesis. Psychological Bulletin,
132(3), 354-380. https://doi.org/10.1037/0033-
2909.132.3.354

Duckworth, A. L., & Gross, J. ]. (2014). Self-control and
grit: Related but separable determinants of success.
Current Directions in Psychological Science, 23(5), 319-325.
https://doi.otg/10.1177/0963721414541462

Dunlosky, J., Rawson, K. A., Marsh, E. J., Nathan, M.
J., & Willingham, D. T. (2013). Improving students’
learning with effective learning techniques: Promising
directions from cognitive and educational psychology.
Psychological Science in the Public Interest, 14(1), 4-58.
https://doi.otg/10.1177/1529100612453266

Gokhale, A. A. (1995). Collaborative learning enhances
critical thinking, Journal of Technology Education, 7(1),
22-30. https://doi.org/10.21061 /jte.v7il.a.2

Hernandez, J. (2019). Financial struggles and academic
achievement: The impact of financial stress on college
students. Journal of Financial Counseling and Planning,
302), 181-192.  https://doi.org/10.1891/1052-
3073.30.2.181

Jones, S. M., Bailey, R., & Jacob, R. (2020). Social-
emotional learning is essential to classroom
management. The Phi Delta Kappan, 101(2), 41-45.
https://doi.otg/10.1177/0031721720917602

Kuh, G. D,, Kinzie, J., Buckley, ]. A., Bridges, B. K., &
Hayek, J. C. (2006). What matters to student success:
A review of the literature. National Postsecondary
Education Cooperative.

Mani, A., Mullainathan, S., Shafir, E., & Zhao, J. (2013).
Poverty impedes cognitive function. Science, 341(6149),
976-980. https://doi.org/10.1126/science.1238041

Marpa, E. P. (2021). The challenges facing the teaching
profession and its impact on licensure exam
performance. International Journal of Education, 9(2),
45-58. https://doi.org/10.5281/zenodo.4535298

McCardle, L., Webster, E. A., Haffey, A., & Hadwin,
A. F (2021). Examining students’ self-regulated
learning through self-reports and error detection:
An application of the SRL microanalytic protocol.
Metacognition and learning, 16, 121-145. https://doi.
org/10.1007/s11409-020-09238-1

McDaniel, M. A., & Einstein, G. O. (19806). Bizarre
imagery as an effective memory aid: The importance




J. Tert. Educ. Learn. 3(2) 28-34, 2025

@oalli

of distinctiveness. Journal of Experimental Psychology:
Learning, Memory, and Cognition, 12(1), 54-65. https://
doi.org/10.1037/0278-7393.12.1.54

Merino, M. A., Gonzilez, A. L., & Andina-Diaz, E.
(2020). Emotional resilience in students: The role of
emotional intelligence, self-efficacy, and grit. Journal
of Edncation and Learning, 9(1), 13-27. https://doi.
org/10.5539/jel.vinlpl3

Murphy, M. C, Goyer, J. P, & Mondragon, J. D.
(2019).
resilience: The role of cultural identity in success.
Psychological  Science, 30(12), 1723-1732. https://doi.
org/10.1177/0956797619882033

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative
assessment and self-regulated learning: A model and

Raising  aspirations and  promoting

seven principles of good feedback practice. Studies
in Higher Education, 31(2), 199-218. https://doi.
org/10.1080/03075070600572090

Panadero, E. (2017). A review of self-regulated learning:
Six models and four directions for research. Frontiers
in Psychology, 8, 422. https://dol.org/10.3389/
fpsyg.2017.00422

Park, C. L., Cho, D, & Wortmann, J. H. (2020).
Spirituality and religion in coping with stress. Oxford
Research Encyclopedia of Psychology. https://doi.
org/10.1093 /acrefore/9780190236557.013.558

Patel, A. D.,, Kaufman, J. C., & De Young, G. (2018).
Spirituality, religion, and academic performance.
Journal of Educational Psychology, 110(7), 1017-1032.
https://doi.otg/10.1037/edu0000296

Pidgeon, A. M., Rowe, N. I, Stapleton, P., Magyar, H. B.,
& Lo, B. C. Y. (2014). Examining characteristics of
resilience among university students: An international
study. Open Journal of Social Sciences, 2(11), 14-22.
https://doi.otg/10.4236/jss.2014.211003

Prince, M. (2004). Does active learning work? A review
of the research. Journal of Engineering Education, 93(3),

223-231. https://doi.org/10.1002/}.2168-9830.2004.
tb00809.x

Putwain, D. W,, von der Embse, N. P, & Symes, W
(2020). The role of achievement goals in test
anxiety: An examination of student perceptions and
performance. Journal of Educational Psychology, 112(6),
1271-1282. https://doi.org/10.1037 /edu0000432

Rodriguez, A. L., & Solis, G. F (2021). Resilience

The
resourcefulness in high-stakes testing. Journal of
Edncational Research and Practice, 11(1), 92-100. https://
doi.org/10.5590/JERAP2021.11.1.08

Rosen, L. D, Carrier, L. M., & Cheever, N. A. (2013).
Facebook and texting made me do it: Media-induced

in education: role of perseverance and

task-switching while studying. Computers in Human
Bebavior, 29(3), 948-958. https://doi.otg/10.1016/].
¢hb.2012.12.001

Schacter, D. L., Gilbert, D. T., & Wegner, D. M. (2016).
Psychology. Worth Publishers.

Schaefer, S. M., Whillans, A. V., & Kelley, C. M. (2017).
Mindfulness and academic performance: An analysis
of exam performance in college students. Mindfulness,
8(4), 944-951. https://doi.org/10.1007/s12671-017-
0676-1

Seligman, M. E. P. (2011). Flourish: A visionary new
understanding of  bappiness and well-being. Simon and
Schuster.

Sweller, J., Ayres, P, & Kalyuga, S. (2011). Cognitive load
theory. Springer Science & Business Media.

Wilcox, P, Winn, S., & Fyvie-Gauld, M. (2005). ‘It
was nothing to do with the university, it was just
the people The role of social support in the
first-year experience of higher education. Studies
in Higher Education, 30(6), 707-722. https://doi.
org/10.1080/03075070500340036




