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ABSTRACT  

The purposes of this study were 1) to study the levels of the acceptance of online English language learning, 2) to study the factors affecting the 

acceptance of online English language learning, and 3) to study the undergraduate students’ satisfaction towards studying English courses with 

online mode during summer semester in academic year 2019 at Rajamangala University of Technology Thanyaburi, Thailand. This research was 

employed by the Technology Acceptance Model (TAM) and conducted as a quantitative and qualitative research.  The 400 samples were 

selected by simple random sampling, and the 30 key informants were chosen by purposive sampling. The statistics used for data analysis were 

percentage, mean, standard deviation, t-test, f-test, correlation, and multiple regression. Findings of the research indicated that the acceptance 

and the satisfaction of online English language learning were not affected by the individual differences. The acceptance of online English 

language learning was at high level ( =3.9): Perceived Usefulness ( =3.96), Perceived Ease of Use ( =3.94), Attitude ( =3.79), and Intention ( 

=3.7) which was affected by learners ( =4.17), teachers ( =4.14), learning activities ( =4.14), measurement and assessment ( = 4.08), and 

technology ( = 3.96) at high level ( = 4.11). The overall satisfaction of the students towards online English learning was also at high level ( 

=3.97): knowledge and skills of the teachers (X =̅4.09), the clear and consistent measurement and assessment ( =4.07), and learning feedback ( 

=4.05). The key factor of learning management affecting the acceptance of online English language learning was the measurement and 

assessment (β= .461) at .05 statistically significant level. The greatest factor affecting the acceptance of online English learning was Perceived 

Ease of Use (β= .856) at .05 statistically significant level. The students suggested that the teachers should have teaching techniques to stimulate 

students’ interests and provide a variety of activities, such as VDO recording, asking and answering question activities, and group presentation, 

whereas the students should pay more attention than studying in classroom and have information technology skills. The major online learning 

constraint was the stability of internet signal. Moreover, the students preferred studying in classroom. If the university continues online English 

learning, the learning management should be explained in details including with providing facilitators of learning and lower tuition fees. 
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Introduction 
 

The digital transformation is dominating a wide range of 

economies. If any companies adapt their business to 

technology, the companies are more competitive. Then they 

can increase their revenue and customers’ satisfaction. This 

brought Thailand into Thailand 4.0. According to [1] , Thailand 

4.0 emphasizes the innovative driven economy. The digital 

transformation not only affects economies, but also education. 

Currently, there are many emerging innovations supporting the 

ubiquitous learning. the learners can use the computer or 

mobile technology to study anywhere and anytime. This is 

accelerated by COVID-19 pandemic because it suddenly shifts 

the traditional education to online education. Every university 

suspended studying in the classroom so as to slow the spread of 

COVID-19. This affected the universities had to provide the 

infrastructure and knowledge for  the online learning 

management, and this also affected the teachers to change their 

teaching into technology-based teaching, but the teachers could 

be supported by the universities. The students seemed to be 

most affected because the students’ learning was immediately 

shifted to online learning mode and depended on the 

technologies. Some learners might go well with the new way of 

learning and technology, but some might have to struggle with 

it. The learning performance will be high when the learners are 

willing to use the technology as [2] [3] mentioned that 

performance gains are often obstructed by users’ unwillingness 

to accept and use available systems. So as an educator, we need 

to investigate the technology acceptance of our students to 

improve our teaching in terms of teaching strategies and 

learning management to support our students’ learning. 

Teaching English language was challenged in this context as 

[4] mentioned that low English proficiency students with no 

skills in online learning and no experiences in self-directed 

learning might not be ready for online English language 

learning. However, it was compulsory to teach English 

language online and to get more understanding of this context 

this research would be employed by the technology acceptance 

model (TAM) [5] to identify the levels and factors of the 

students’ acceptance of online English language learning. 

The results could be used for online English language 

development in the future. 

 

Research Objectives 
 

The objectives of this research were 1) to study the level of 

the acceptance of online English language learning, 2) to 

study the factors affecting the acceptance of online English 

language learning, and 3) to study the undergraduate 

students’ satisfaction towards studying English courses with 

online mode during summer semester in academic year 2019 

at Rajamangala University of Technology Thanyaburi, 

Thailand. 

 

 



PSYCHOLOGY AND EDUCATION (2021) 58(1): 1464-1470      ISSN: 00333077 

 

1465 

www.psychologyandeducation.net 

 

Research Methods 
 

A. Research Design 

 

This research was conducted by using mixed methods. For 

quantitative data, a questionnaire was employed by the 

Technology Acceptance Model (TAM) with Likert’s 5 

rating scales to measure the levels of the students’ 

acceptance and satisfaction toward studying English courses 

with online learning mode. The questionnaire covered the 

factors affecting the online English language learning 

(teachers, learners, online learning activities, teaching 

technology, learning measurement and assessment), the 

Technology Acceptance Model (TAM): Perceived 

Usefulness (PU), Perceived Ease of Use (PEOU), Attitude 

toward Using (ATU), and Intention to Use (ITU); and the 

students’ satisfaction toward online English language 

learning. The questionnaire was distributed online to 400 

students selected by simple random sampling. The data was 

analyzed by using frequency, percentage, mean, standard 

deviation, f-test, Pearson product-moment correlation 

coefficient, and multiple regression with enter method. 

Whereas, the qualitative data was collected and summarized 

from interviewing the 30 students chosen by purposive 

sampling. The semi-structured interviews were done via 

Line application (a communication mobile application with 

free calls and messages) and on the phone. The interview 

data were analyzed by content analysis. 

 

B. Research Process 

 

The research process was divided into 5 steps: identify the 

problems and review the related theories and researches, 

develop the research instruments, apply for human ethics 

approval, collect the data, and analyze the data and report 

the findings. The steps were shown as Fig. 1. 

 
Fig.1 Research process 

Results 
 

The research was conducted under Covid-19 pandemic 

during summer semester in academic year 2019 that every 

class turned to online mode, so the questionnaire was 

distributed online with kindly assistance of English language 

lecturers. The demographic information and learning 

settings of the 400 respondents were summarized as shown 

in Table 1 and Table 2. 

Table 1 The demographic information and learning settings 

of respondents 

 
 

Table 1 above shows that most students were male (62%), 

and most students were studying in the 2nd year (58%) from 

the Faculty of Engineering (82.25%). Whereas the English 

language subject most students enrolled was English 

Conversation (40.50%). Regarding the learning settings, 

most students studied online English language courses by 

connecting to the internet via mobile network (47.50%). 

Computers (50.75%) were the equipment for online learning 

most students used for their studies, and the software that 

most students used for online learning was Microsoft Teams 

(68.25%) as shown in Table 2.  
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Table 2  The students’ learning settings 

 
 

The research results of online learning management showed 

that the learning management factors affected online English 

language learning at a high level. Table 3 showed that the 

students were the most influential factor followed by 

instructors, online learning activities, measurement and 

assessment, and teaching technologies. To clarify this point, 

each factor was shown in the following tables. 

Table 3 The learning management factors affecting online 

English language learning 

 
 

Regarding the acceptance of online English language 

learning, the overall acceptance was at a high level. 

Considering each aspect in descending order, the students 

accepted online English language learning at a high level in 

every aspect as shown in Table 4: Perceived Usefulness, 

Perceived Ease of Use, Attitude, and Intention.  

Table 4 The acceptance of online English language learning 

 

 

The research results in terms of the students’ satisfaction 

indicated that overall satisfaction was at a high level 

( =3.97, S.D.=0.80). The online lecturers’ knowledge and 

teaching skills were the most satisfying at a high level 

( =4.09, S.D.=0.92) following by clarity and fairness in 

measurement and assessment ( =4.07, S.D.=0.88), and 

providing student feedback for self-development ( =4.05, 

S.D.=0.86).  

The research hypothesis testing could be divided into 3 

parts: H1: Differences of demographic information and 

learning settings affected the differences of the acceptance 

and satisfaction toward online English language, H2: Online 

English language course management influenced the 

acceptance of online English language courses, and H3: The 

relationship of factors influencing the acceptance of online 

English language. 

1. H1: Differences of demographic information and learning 

settings affected the differences of the acceptance and 

satisfaction toward online English language. According to 

the hypothesis testing by using f-test with LSD method, the 

collected data about the acceptance and satisfaction toward 

online English learning were compared with genders, 

internet connection, and equipment for online learning, the 

results showed that there were no statistically significant 

differences between demographic information and learning 

settings and the acceptance and satisfaction toward online 

English learning at the level of .05. 

2. H2: Online English language learning management 

influenced the acceptance of online English language 

learning. First of all, the collected data were measured for 

the strength of a linear association by using the Pearson 

product-moment correlation coefficient. The results shown 

in Table 5 confirmed the hypothesis that every variable of 

online English language learning management was 

positively related at the statistical significant level of .05, 

namely, the lectures related to the acceptance of online 

English language learning at a moderate level (r=.650), the 

students related to the acceptance of online English 

language learning at a moderate level (r=.613), the online 

learning activities related to the acceptance of online 

English language learning at a high level (r=.701), and the 

online teaching and learning technologies related to the 

acceptance of online English language learning at a high 

level (r=.775). 

Table 5 Online English language learning management 

influencing the acceptance of online English language 

learning 

 
 

Then the data were analyzed by multiple regression with the 

enter method, and it found that the lecturers, the students, 

the online learning activities, the online teaching and 

learning technologies, and the measurement and assessment 
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influenced the acceptance of online English language 

learning at the statistical significant level of .05. In addition, 

the most influential factor was the measurement and 

assessment (β=.461). The five predictors were able to 

account for 69% of the variance in the acceptance of online 

English language learning, as also noted in Table 6. 

Table 6 The results of analyzing the factors of online 

English language learning management influencing the 

acceptance of online English language learning with 

multiple regression with the enter method 

 
 

3. H3: The relationship of factors influencing the acceptance 

of online English language as shown in Table 7 were 

analyzed by using the Pearson product-moment correlation 

coefficient, and it confirmed the hypothesis that factors of 

the acceptance and satisfaction toward online English 

language learning were positively related at the statistical 

significant level of .05.  

Table 7 The relationship of factors influencing the 

acceptance of online English language 

 
 

However, when the collected data were analyzed by 

multiple regression with the enter method, it found that the 

factors influencing the intention in online English language 

learning were perceived usefulness, attitude, and 

satisfaction; whereas, perceived ease of use did not 

influence the intention in online English language learning. 

The results revealed as shown in Fig 1. 

 
Fig 1 The results of analyzing the factors influencing the 

intention in online English language learning with multiple 

regression with the enter method 

 

According to problems and recommendations at the end of 

the questionnaire, there were 90 respondents giving the 

information about their problems about online English 

language learning. The results showed that the most difficult 

problem during learning English language online was 

network signal stability (75.55%), followed by unreadiness 

of the equipment for online learning (60%), such as a 

computer, a webcam, and a microphone. Some students 

(25.55%) said that they lacked a computer or a computer 

notebook, just only a mobile phone for online learning. In 

addition, the students (14.44%) said that the communication 

problems caused the difficulties to understand. Furthermore, 

there were 38 students providing some recommendations on 

online English language learning that they would like to 

study in the classroom because of more effective learning 

(100%), and some students (18.42%) said that the lecturers 

should give clearer explanations when teaching and when 

giving assignments.  

Regarding the results from the interview, there were 30 key 

informants: 60% was male and 40% was female. The 

interview was semi-structured and divided into 7 main 

questions to ask about the factors in the online English 

language learning: the online lecturers, effective online 

English learning styles, the online English language learning 

skills, the online English learning activities, the online 

English language instructional media, the appropriate online 

English language measurement and assessment, and the 

online English language learning constraints and 

recommendations. 

For the online English language lecturers, most students 

thought that the lecturers should be punctual, professional, 

patient, flexible, caring and willing to give the students 

advice.  The lecturers should understand the students’ 

limitation of online learning. The lectures should have a 

sense of humor, build up a relaxed classroom atmosphere 

and fun online classroom, and make the lessons easy to 

understand. The lecturers should have some knowledge 

about technology and use various kinds of technology to 

make the lessons more interesting. The lecturers should also 

ask the students some questions while teaching and allow 

the students to express their opinions. However, some 

students also thought the lecturers should concisely teach, 

otherwise the students could not understand because of 

many distractions.  

The students gave some opinions on how to learn English 

language online effectively. Online English language 

learning should be paid more attention than learning in a 

normal classroom. The students should be punctual, have 

self-discipline, and study in a good environment promoting 

online learning, such as a quiet place. Also, the students 

should ensure the availability of online learning equipment, 

study before class, take notes when studying, and self-study 

after class. If it is possible, the lessons should be recorded in 

order to study repeatedly. And if the students don’t 

understand what they have already learned, they should ask 

the lecturers immediately after class. Furthermore, some 

students told about their learning techniques that they used 2 

devices at the same time: one for online learning and 

another one for finding the vocabulary.  

For the online English language learning skills, the students 

said that online learners should have ICT skills in order to 
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easily access the online classroom, lessons, and materials 

and for self-study. The online learners should have listening 

skills, also communication skills, for practicing English 

language with the lecturers. In addition, the online learners 

should have problem solving skills because they have to 

study alone. 

The online English language learning activities the students 

suggested are making video clips, frequently or randomly 

asking the questions, group works, presentation, 

conversation in pairs, doing some exercises in class, writing 

a dialogue then making a conversation face to face via 

webcam, expressing opinions or class discussion 

individually, in pairs, or in groups, and providing videos for 

learning out of class. 

The online English language instructional media that the 

students thought that they can be used in the online 

classroom are pictures, videos, Kahoot, and English practice 

applications. 

For the appropriate online English language measurement 

and assessment, the students said that there should be 

objective and subjective tests, listening and speaking testing 

by real time testing or recording video clips, presentation, 

unit tests, as well as tests in pairs or groups. 

However, the students mentioned their online English 

language learning constraints. The problems could be 

categorized into 3 groups: technology and communication 

constraints, online learning constraints, and online learning 

environment constraints. First of all, most students agreed 

that the stability of mobile networks caused incontinuity of 

learning, unsmooth listening, unclear pictures, especially 

when raining. The slides were small when studying via 

mobile phones; moreover, some students said that staring at 

the screen too long caused their eye pain. Some also 

mentioned the unreadiness of the online learning equipment: 

lack of computers and printers, old mobile phones causing 

out of date applications including not topping up the 

internet. While the online learning constraints varied among 

the students, some students studied under pressure because 

they did not know the answers, took time for translation, 

found the difficult vocabulary, and they were shy to answer 

the questions in class with many people or with students 

from other faculties as well as they were shy to ask the 

questions and shy to turn on the camera. When the students 

asked the lecturers in person, the answers were delayed. The 

students could not get the answers immediately. The sound 

was unclear, and sometimes there was no sound. And the 

test time was quite limited, so they could not finish the test 

in time. For the online learning environment, the students 

could not concentrate with the lessons because the 

atmosphere at home or dormitories did not facilitate study. 

There was a lot of noise during studying from the lecturers 

and classmates because some students turned on the 

microphones all the time. 

The recommendations from the students noted that they 

preferred studying in a normal classroom because they got 

more understanding. However, some students thought that 

online learning was beneficial. For example, they had more 

time to do something else. There was nobody interrupting 

while studying. They could get up any time and eat snacks 

while studying. Also, it was easier and convenient to contact 

the lecturers. There should be ready for online English 

learning, such as learners, lecturers, activities, technology, 

and measurement and assessment. The university should 

explain the online learning management in details including 

providing facilitators of online learning and lowering tuition 

fees. 

 

Discussions 
 

The research results showed that the students accepted the 

online English language learning at a high level. Regarding 

each factors behind the online English language learning. 

Firstly, genders had no statistically significant differences of 

the acceptance and satisfaction toward online English 

language. This might because both male and female students 

had no significant differences found in barriers and needs in 

online learning [7].  The learning setting for the online 

English language learning pointed that the most of students 

accessed the internet via mobile network. This is because 

the mobile phones are a device most people have, so there is 

no need to buy any equipment for online learning. The 

research of [8] noted that the important factor for blended 

learning was inexpensive access to the online learning 

materials and the use of internet. Moreover, the COVID-19 

pandemic led to the universities suspending learning in 

classroom, then no one prepared for this situation as well as 

the students. Using mobile network for online learning was 

the best and fastest way to proceed their learning to the end 

of semester. 

 Although the mobile phones were used to access the 

internet, mobile phones were not the learning equipment 

most students used for their online learning. The result was 

discovered that most students used the computers instead. 

[9] mentioned that the mobile phones had small screen sizes 

and keyboard and the battery and memory were quite 

limited. So these limitation might cause the students using 

the computers more than mobile phones in online English 

language learning. This is supported by the students’ 

interviews that slides on the mobile phones were too small 

and staring at the phones for a long time caused them eye 

pains.  

About the programs used for online learning, most students 

said that the programs they used to learn online was 

Microsoft Teams. This may be because Microsoft Teams 

was provided by the university, so there were technical 

supports that teachers and students could ask for some 

assistance related to [10] that technical support could help 

the users of the particular program feel comfortable to use 

the program in terms of  perceived usefulness and perceived 

ease of use. Also the results of [11] indicated that the 

technical support was related to attitude and technology 

usage.  

Regarding the factors of online English language learning 

management, the results from the study about online 

learning management for English language courses showed 

that the students were the most influential factor that was 

consistent with [12] said that implementing the new 

technology needed to be accepted by the users otherwise it 

wasted time and money.  

About the acceptance of online English language learning, 

perceived of usefulness was the most influential factor 

because when the students perceived usefulness of the new 

technology they were likely to intend to use and adopt it 

[5][13]. And when each factor of the acceptance employed 
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by TAM was analyzed by multiple regression to study the 

influential factors affecting intention to use the technology 

for online English language learning. The results were 

consistent with the previous researches. However, there was 

no statistically significant difference between perceived ease 

of use and intention to use. As [14] said earlier, the 

experienced and inexperienced users would differently 

related to perceived of use and perceived usefulness: the 

experienced would focus on the usefulness, but the 

inexperienced would focus on perceived ease of use. 

According to the table 4, perceived usefulness was the 

highest and there was no relationship between perceived 

ease of use and intention to use, so it could be interpreted 

that most students responding to the questionnaire in this 

research were the experienced users. And it is supported by 

the students’ interview that they were not confused if the 

teachers used many different programs for online English 

language learning.  

 

Recommendations 
 

A. Recommendations for Practices 

 

1. Based on students’ recommendations, the teachers should 

develop teaching online skills trying to find the way to build 

the good atmosphere and encourage the students to learn 

online, such as, having a sense of humors, studying the new 

technology to make the lessons more interesting. However, 

the teacher should not distract the students too much. 

Moreover, the teacher should give the students a variety of 

task tests. 

2. The recommendations for the new online learners were 

paying more attention than studying in classroom. Self-

directed skills are required because they have to study alone. 

For low English language proficiency, using two devices 

might be beneficial for online learning support, for example 

1 for online English language classroom and another one for 

research during class. 

3. For online English language learning, ICT is one of the 

important skills.  

4. The online English language learning should be tested by 

both objective and subjective tests, online face-to-face, 

groups and pair work. 

5. According to the students’ interview about the learning 

constraints, the bad weather is the big problems, so the 

students should find a backup plan, for example, using LAN 

instead of mobile networks or Wi-Fi, or asking the teacher 

to record videos. 

 

B. Recommendations for Further Research 

 

1. The next research might be involved with the activities 

used for online English language learning.  

2. This research collected the data with the students who 

studied English language, so the research might apply the 

other subjects or faculties. 

3. The further research might be conducted with other 

stakeholders to study the influential factors and their 

relationship. 

4. The further research might be concerned with learning 

English language online for the disabilities.  

5. Teaching English language online during COVID-19 

situation is challenging because English language is a skill 

need to practice individually, so the next research might 

propose the online English language activities. 

 

Conclusion 
 

In conclusion, the research results obviously showed that 

RMUTT could deal with the COVID-19 situation affecting 

teaching and learning because the students’ satisfaction 

towards online English language learning was high level. As 

online English language teaching is different from the 

traditional teaching, the teachers need to be supported and 

trained to be familiar with the new technology for online 

teaching in order that the teachers create the proper 

instructional media with online courses. Furthermore, it is 

quite important to follow up the students’ online learning 

because the students were the key of online learning 

management. If the students refuse the new technology, then 

they would not intend to use it. So the online learning 

management would not be successful in terms of academics 

and educational investment 
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