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Since the earliest days of the profession, academic librarians have at-
tempted to reconcile their status within the academy. This project takes
a new approach to this effort by using Lee Bolman and Terrence Deal’s
“Four Frames” model to analyze the issues. To more closely examine the
dynamics, tensions, and implications associated with librarians’ profes-
sional status within the academy, we discuss the role of the academic
librarian in the context of each of Bolman and Deal’s frames: Structural,
Human Resource, Political, and Symbolic. In this discussion, we dem-
onstrate that librarians are positioned to address human resource (as
defined by Bolman and Deal), political, and symbolic factors contribut-
ing to their status within the academy. Also, while we establish that the
relationship between library faculty and disciplinary faculty plays a role in
library faculty status, we conclude that library faculty status is constructed
by a number of forces. We further conclude that many of the political and
symbolic conditions experienced by librarians are rooted in structural and
human resource factors controlled by upper-level administration in both

libraries and the universities.

ince the earliest days of the
profession, academic librar-
ians have struggled to rec-
oncile their status within
the academy. Special attention has been
afforded to concerns about the appro-
priateness of faculty status and rank for
academic librarians. As early as the 1911
Annual Meeting of the American Library
Association, W.E. Henry presented the
“revolutionary” idea that “the librarian
or head of the staff should have the rank
and pay of a professor,” and assistant li-
brarians should also be afforded academic

rank.! The rationale Henry presented in
support of this edict, that “librarianship
is a learned profession” whose members
should be “respected as educators by the
faculty, not merely for the satisfaction of
the staff but for the good of the library,”
is essentially the same as that presented
today.? Nearly 100 years later, Catherine
Coker, Wyoma vanDuinkerken, and
Stephen Bales argue that, because aca-
demic librarians’ contributions to college
teaching and service are “on par with
teaching faculty,” they are deserving of
faculty status and privileges.? The authors
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present a comprehensive overview of
the responsibilities and qualities bolster-
ing the argument for academic librar-
ians’ classification as faculty, including
librarians” instructional responsibilities,
ongoing professional development ef-
forts, contributions to LIS and disciplin-
ary research, and the need for academic
freedom-related protections afforded to
faculty members.

The Association of College and Re-
search Libraries (ACRL) takes the official
position that academic librarians should
hold faculty status. In 1972 the ACRL
partnered with the American Association
of University Professors (AAUP) and the
Association of American Colleges (now
the Association of American Colleges
and Universities) to release a Joint State-
ment on Faculty Status of College and
University Librarians.* The statement,
most recently revised and approved in
October of 2012, outlines the rationale
for awarding librarians faculty status.
The core assertion of the ACRL/AAUP
Statement is that credentials and skill sets
are qualifications, but the “function of the
librarian as participant in the processes
of teaching, research, and service is the
essential criterion of faculty status.””
Despite the reaffirmation and longevity
of the statement (in different iterations),
however, the nature of librarians’ pro-
fessional status, especially in research-
oriented universities, remains a popular
topic in the scholarly and professional
literature.

It is interesting to note that there has
been very little discussion in the literature
regarding academic librarians’ relation-
ship with administrators or professional
staff at their institution. In fact, past
discussions of academic librarians’ pro-
fessional status tended to focus on the
perceived tension between the academic
librarians’ struggles to be seen as col-
leagues and equals and the disciplinary
faculty’s denial of that recognition. In
reality, however, the responsibility for
academic librarians’ status is much more
diffuse. If reconciliation of a variety of is-
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sues related to librarians’ status is to occur
for librarians and the academy in general,
we must examine the dynamics that call
academic librarians’ status into question
from a new, more Complete perspective.

Framing Academic Librarianship

To more closely examine the dynamics,
tensions, and implications associated
with librarians’ roles within the academy,
we will discuss the role of the academic
librarian using Lee Bolman and Terrence
Deal’s “Four Frames” model. Bolman
and Deal’s approach provides a mecha-
nism for exploring these dynamics from
four different perspectives, resulting in
structural, political, human resource-
related, and symbolic explanations for
challenges facing organizations.” As this
paper adds to the growing list of scholarly
articles and books that demonstrate the
conceptual strength of Bolman and Deal’s
framework, it also contributes to the body
of literature that discusses librarians’ role
and status in the academy. Perhaps most
significantly, it expands the discussion
about the professional status of academic
librarians into domains beyond the ten-
sions between disciplinary” and library
faculty. By looking at the issues through
each of the four frames, we gain a range
of perspectives that is broad enough to
encapsulate the plurality of forces at work
while developing possible steps toward
clarifying librarians’ contributions to the
academic enterprise.

Bolman and Deal’s model has been
applied in K-12 and higher education
settings, as well as such organizational
settings as a newsroom, state extension
agency, automotive manufacturers, and
religious institutions.® While Bolman and
Deal designed their framework to address
the needs of individual organizations, it is
elastic enough to accommodate an entire
community such as higher education, as
evidenced by its application in the Har-
vard/ACRL Leadership Institute for Aca-
demic Librarians. In the LIS literature, the
model has been used to examine library
organizations but has not yet been used to
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explore the tensions experienced between
librarians and the academy.’

Structural Frame

Bolman and Deal’s Structural frame
speaks to the way organizations regulate
themselves. This view is highly quantifi-
able because it provides an impersonal
accounting of organizational assets: per-
son power, skill levels, capital, chairs,
branches, standard operating procedures,
goals, and so on. Bolman and Deal built
this frame upon two tensions: how work
is assigned, and how those assignments
then work together to fulfill the goals of
the organization.'” Bolman and Deal use
Mintzberg’s “Fives” model of organiza-
tions as a jumping-off point. In this view,
the structure of an organization consists
of five elements:

1. The operating core: is composed
of people who perform essential
work;

2. The administrative component:
is composed of people who su-
pervise, coordinate, control, and
provide resources for operators;

3. The strategic apex: is composed
of people who track current de-
velopments in the environment,
determine the mission, and shape
the grand design;

4. The technostructure: is composed
of specialists, technicians, and
analysts who standardize, mea-
sure, and inspect outputs and
procedures; and

5. Support staff: is composed of
people who perform tasks that
support or facilitate the work of
others throughout the organiza-
tion.”

Depending upon the configuration of
an organization’s “fives,” an organization
can be classified a number of ways:

a. Simple Structure, in which the

strategic apex exerts control;

b. Machine Bureaucracy, in which
basic, standardized tasks take
priority in the organization’s
operations;

c. Divisionalized Form, in which
middle managers of individual
units assume control of their re-
spective tasks and staff;

d. Adhocracy, in which expertise
is recognized among members,
regardless of status;

e. Professional Bureaucracy, in
which members of the operating
core wrest control away from
members of the strategic apex to
operate au’tonomously.12

A simple explanation of how librar-
ies figure into the larger structure of the
academicinstitution is telling. According
to Bolman and Deal, academic institu-
tions typically operate as what Mintzberg
labels a “professional bureaucracy.”" At
their organizational apexes, colleges and
universities have teams of administrators
who develop strategy, while the large
operating core of disciplinary faculty
exercise a great deal of autonomy in the
absence of a strong contingent of middle
managers and consistent standardizing
features.

While the label of professional bu-
reaucracy is certainly apt for academic
colleges and departments, academic
libraries are structured somewhat dif-
ferently. Academic libraries more closely
resemble Mintzberg’s description of the
“machine bureaucracy” in which roles
are designated by work assignment,
middle management is more robust,
and decision making and communica-
tion tend to be hierarchical.”® Unlike the
larger academic institution, libraries have
large technostructures and strong apexes.
Within the machine bureaucracy of the
academic library, librarians are part of the
operating core of the organization. In this
model, librarians occupy roles that differ
significantly from those of disciplinary
faculty in the professional bureaucracy
model and more closely resemble those
of staff who provide technical support
for the work of the organization. While
disciplinary faculty are afforded a great
deal of autonomy within their organiza-
tional units, librarians—even those with
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faculty status—are constrained by the
operational needs of the library.

The professional bureaucracy imposes
a different type of constraint upon aca-
demic librarians than it does on disciplin-
ary faculty. As support staff, they “exist...
as machine bureaucratic constellations
within the Professional Bureaucracy.”'
The role of support staff in a profes-
sional bureaucracy is largely to “carry
out the simpler, more routine work and to
back-up the high-priced professionals in
general,” filling roles defined by others."”

The emphasis of the Structural frame
is on rules, procedures, and efficiency, all
of which are valued in academic libraries.
Academic departments, however, func-
tion with a dramatically different set of
values, including inquiry, flexibility, and
autonomy. According to George Kuh and
Elizabeth ]. Whitt, individual autonomy is
one of the most prized (organizing) con-
cepts of academia, as disciplinary faculty
believe “freedom is necessary to advance
learning.”*® Autonomy is so important to
disciplinary faculty that they have created
mechanisms such as peer review, tenure,
and shared governance to facilitate and
protect their freedom.

In their study of the disconnect be-
tween library and disciplinary faculty,
Lars Christiansen, Mindy Stombler, and
Lyn Thaxton identified a number of fac-
tors that they treat as cultural, but we
will consider through the Structural lens.
Highlighting the divergent mindsets of
librarians and disciplinary faculty, the
authors identified what they call the
“culture of collaboration” evident in
academic librarians’ commitment to “the
ultimate purpose of assisting students in
their educational pursuits.” While this
commitment manifests in organizational
settings, it reflects larger professional
standards such as those put forth by
the Association of College and Research
Libraries, which is itself a separate and
external structural agent.

Disciplinary faculty at research-ori-
ented universities, on the other hand, are
required to produce research, typically
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solitary work over which they maintain a
high degree of control. In turn, university
administrators demonstrate that they
value the work of disciplinary faculty by
supporting it through travel funds, re-
search awards, and other types of recogni-
tion. In these institutions, administrators
and colleagues reward “productive” (that
is, active in research and publication) dis-
ciplinary faculty with tenure and promo-
tion. Also, the higher education “indus-
try” is structured with a finite number of
high risk/high reward positions for which
there are many qualified applicants. The
rewards for disciplinary faculty, such as
intellectual and other freedoms, offset the
risk of dismissal from service for failing to
meet expected levels of research produc-
tivity. Although academic librarians with
faculty status must also go through the
process of being tenured, this requirement
only applies to about half of the academic
library positions in the United States; an
academic librarian who is unsuccessful in
this endeavor can move to an institution
that does not impose this constraint on
its librarians. While there are positions
available for disciplinary faculty who
find themselves disinclined to conduct
and publish research, positions that
emphasize disciplinary faculty teaching
over research tend to be concentrated in
smaller institutions with fewer students
and faculty. Positions for disciplinary
faculty atlarger research-focused institu-
tions constitute nearly half of all faculty
positions in the United States.” Faculty
positions for librarians, on the other
hand, are not exclusive to large, research-
oriented institutions. In fact, some of the
most prominent research institutions in
the United States employ librarians in
nonfaculty positions.?!

Even when an institution’s academic
librarians have faculty status, the diver-
gent structural constraints experienced
by academic library faculty and disciplin-
ary faculty are reiterated —literally —in
campus structures, as there is a “physical
and temporal separation” of library and
disciplinary faculty.?? This separation is
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facilitated in part by the flexible schedules
and workspaces disciplinary faculty enjoy
and is exacerbated by electronic access
to information, which makes it much
less vital that disciplinary faculty visit
the brick-and-mortar library to conduct
research. Christiansen, et al., also point
to librarians’ relatively centralized work
environment (as opposed to disciplinary
faculty’s distribution around campus
and beyond), as contributing to this di-
vergence.

The academic librarian’s professional
status is firmly embedded in the struc-
tures of universities and university
libraries. A priori to physical separations
between academic library faculty and
disciplinary faculty or to other structural
arrangements, is the distribution of finan-
cial resources. While budgets constrain
goals and objectives, they also signal the
institution’s priorities as disparities in
compensation demonstrate the value an
institution places on one type of human
labor relative to another. Salary equity
is an issue for academic librarians with
faculty status. Paul Wyss cites several
studies that have demonstrated over the
years that faculty academic librarians do
not earn equivalent salaries to those of
disciplinary faculty of the same rank.?
The disparity of treatment, fair or not,
between librarians with faculty status
and disciplinary faculty is embedded in
the structure of academic institutions.
Of course, employee remuneration also
has major implications from a human
resources perspective.

Human Resource Frame

The Human Resource frame provides
an interesting view of the interaction be-
tween academic librarians and the acad-
emy. Unlike the Structural frame, which
emphasizes the needs of the organization
over those of the individual, the Human
Resource frame reflects the premise that
“organizations that meet basic human
needs will work better than those that
do not.”* The Human Resource frame
suggests that an ideal institution is one in

which there is a mutually beneficial “fit”
between the employee and the organiza-
tion, which can manifest in a number of
ways. The most fundamental metric of
this “fit” is the articulation and imple-
mentation of “a shared philosophy and
strategy for managing people.”*

A shared understanding of how people
should behave in the institution and how
the institution should treat its employees
helps manage expectations on both sides.
In the academic context, we might as-
sociate this mutuality with collegiality
or encouragement from “a community
of scholars that provides mutual sup-
port.”*In the Human Resource frame, a
“progressive approach,” which should
be captured in a shared philosophy,
directs the institution to “hire the right
people, keep them, invest in them, em-
power them, and promote diversity.”?
Administrators who tend to view orga-
nizational problems through the Human
Resource lens are first concerned with
addressing this employee-organization
match by “adjust[ing] the organization
to fit people—or [adjusting] the people
to fit the organization.”” Members of the
organization might change to suit the
institution’s needs, while the organization
itself can adapt to better serve the needs of
its members. Typically, individuals adjust
to the larger organization by enhancing
their skills or aptitudes, while organiza-
tions may demonstrate responsiveness
to employees’ needs by offering flexible
scheduling or support for continued edu-
cation or training. Obviously, meeting an
employee’s need to be compensated fairly
for her or his work is an essential aspect of
the institutional response. In the Human
Resource frame, mutuality of fit is essen-
tial, and explanations for organizational
breakdowns reveal either the absence of
a shared philosophy or the absence of a
sincere effort to act according to that phi-
losophy. Failure to do so can lead support
staff to feel that “there is no democracy,
only the oligarchy of the professionals.”*

If we consider the role of academic
librarians through the Human Resource
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frame, we can see ample cause for
confusion. Perhaps the most important
contributing factor is that, while disciplin-
ary faculty roles and values have been
fairly consistent over centuries, academic
librarians’ status, qualifications, and re-
sponsibilities have changed both dramati-
cally and regularly over time. The lack of
consensus on the meaning and value of
librarianship in academic institutions is
also a likely contributor to the disparate
treatment of librarians with faculty status
from institution to institution.

Academic libraries have only been
staffed by professional librarians since
around the turn of the 20th century. In
the early 1900s, the head librarian was
usually not a trained librarian but an
academic scholar who typically lacked
experience or training related to the
work of librarianship. Orvin Lee Shiflett
describes the tenure of Ernest D. Burton,
Director of the University of Chicago’s
library from 1910 until 1925. During this
period, Burton maintained his position
as Chairman of the Department of New
Testament Theology. He left much of the
business of the library to his associate di-
rector, James Christian Meinich Hanson,
previously a cataloger at the Library of
Congress.” According to Mary Biggs,
Burton maintained a good relationship
with the disciplinary faculty while Han-
son fought with the disciplinary faculty
over implementing basic principles for or-
ganizing the collection. Despite Hanson’s
having largely shouldered the burden
of running the library during Burton’s
tenure as director, when the time came to
appoint Burton's successor, the university
administration passed Hanson over in
favor of another nonlibrarian academic.”
As the MLS degree gained prominence
and degreed librarians gradually as-
sumed leadership positions, library and
disciplinary faculty “evolved into quite
different creatures, each insistent upon
professional autonomy, stubbornly hold-
ing sometimes disparate visions of the
library’s mission and communicating very
little with each other.”*
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Academic Librarians: Professional
Staff or Faculty?
The professional classification of academ-
iclibrarians has significant implications in
the Human Resource frame. Jean Major
made the distinction between the respec-
tive frameworks for the occupations of
librarian and academic scholar. According
to Major, librarians conduct themselves as
members of a “professional” occupation,
characterized by formalized training, an
established set of credentials, and a code
of ethics. Most significant, Major says,
is the emphasis professionals place on
“delivery of expert services for a client”
and the professional/client relationship.
On the other hand, disciplinary faculty
operate within the framework of collegi-
ality, in which peers, rather than clients,
are considered arbiters of the quality of
scholarly work.*®

More recent studies of disciplinary
faculty at institutions where librarians
also have faculty status demonstrate
that many disciplinary faculty still view
librarians as “professionals” or staff
members whose primary responsibility
is service rather than education and re-
search, which disciplinary faculty consid-
er their domain.** The fact that academic
libraries also employ a high proportion
of nonprofessional staff people, some
of whom appear to do the same type of
work as librarians, likely contributes to
this viewpoint. In fact, several studies
have found that academic library us-
ers have difficulty discerning between
librarians and support staff.*® According
to Scott Walter, studies of disciplinary
faculty “suggest that the academic library
profession is poorly understood by those
outside it.”* Exacerbating the confusion
is the fact that there is no consistent status
system in American academic libraries.”
If a new member of a university’s disci-
plinary faculty conducted her graduate
work at a school that does not award
faculty status to its librarians, why would
she assume that the librarians at her new
place of employment are members of the
faculty?
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Rachel Applegate identified a num-
ber of issues at play in the discussion of
librarian status. One of the key notions
she deconstructs is the idea that institu-
tions whose librarians have faculty status
find recruitment and retention of librar-
ians easier to accomplish. Upon review
of the empirical literature on the topic,
Applegate stated that, while the paucity
of relevant literature made it difficult
to draw conclusions regarding faculty
librarians’ job satisfaction versus that of
nonfaculty academic librarians, librarians
with faculty status may be less satisfied
in key areas.*® Bruce Kingma and Gillian
M. McCombs cautioned that librarians
with faculty status may be less produc-
tive in the areas traditionally associated
with academic librarianship because their
attention is necessarily diverted to other
functions inside the academy.”

Also of concern is the possibility of
faculty academic librarians being con-
signed to what Danielle Hoggan terms
“nominal” faculty status. In such cases,
librarians are conferred the responsibili-
ties of a faculty member, such as the need
to devote significant time to research and
publishing, while being denied most of
the benefits, such as eligibility for sab-
baticals and research funding.” More
recently, Corey Johnson and Elizabeth
Blakesley Lindsay surveyed public servic-
es librarians at Association for Research
Libraries (ARL) member institutions to
explore the duties typically assigned to
that type of position and respondents’
satisfaction with each. Their findings
led them to call attention to a “notable
disconnect among personal satisfaction,
service impact on users, what librarians
think matters to their administrators, and
what is required of them for tenure.”*!

Christiansen, et al. identified a number
of human resource issues related to librar-
ians’ faculty status, many of which stem
from differences in the ways that library
and faculty work are structured. While
disciplinary faculty are afforded a high
degree of autonomy, librarians’ comings
and goings are much more closely moni-

tored. Even librarians with faculty status
usually work 40-hour weeks, year round.
This is largely due to the service function
of the library—staff must be present to
assist patrons and make materials avail-
able. Most significantly, Christiansen et al.
observe that, because disciplinary faculty
typically outnumber librarians on any
given campus, they are more likely to
have leadership of campus committees
and governance.* Walter concurs with this
point, adding that “a lack of understand-
ing across campus of the academic librar-
ian’s professional role and responsibilities
can have significant implications for issues
such as compensation, roles in campus
governance, access to resources and sup-
port services, and, most importantly, the
level of budgetary support allocated to
libraries by campus administration.”*

The lack of understanding about the
academic librarian’s professional role and
responsibilities can be disempowering
to library faculty in a number of ways.
According to Ken Kempcke, it is often
difficult for librarians to “[mobilize]
themselves to operate effectively in the
collegiate political arena.”* Often, com-
municating the needs and contributions
of the academic library to unit heads
and university-level administrators is
frequently left to the library dean or
director. As the concerns and priorities
of higher education institutions shift and
change, it is imperative that all academic
librarians be given a voice and recognition
that they, too, are partners in the academic
enterprise.

Academic Librarians’ Education and
the Terminal Degree

An important component of the Human
Resource frame is employee-organiza-
tional “fit,” which is frequently gauged by
considering the employee’s qualifications
in respect to the demands of the position.
One of the more significant differences
between academic librarians and dis-
ciplinary faculty is the terminal degree
typically required for each position. While
there are notable exceptions for each type
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of position, the ALA-accredited master’s
is usually the requirement for academic
library positions, while disciplinary
faculty are most frequently expected to
hold the doctoral degree.” Over the years,
there has been significant discussion in
the library literature regarding the extent
to which librarians’ qualifications fit the
profile of “faculty member,” specifically
the adequacy of the ALA-accredited mas-
ter’s as the academic librarian’s sole and
terminal degree.

In 1975, the Association of College and
Research Libraries (ACRL) approved
as policy its Statement on the Terminal
Professional Degree for Academic Librar-
ians, which affirmed the ALA-accredited
master’s degree as the appropriate ter-
minal degree for academic librarians.*
While the ACRL maintains this position,
and even reaffirmed the Statement as
recently as 2011, a number of individuals
have called it into question. Phillip Jones
reviewed the robust discussion of creden-
tials for academic librarians that appeared
in the professional literature prior to
ACRL's issuing its first Statement, which
he assessed as being largely supportive
of academic librarians, having additional
graduate degrees. According to Jones,
the Statement had a “chilling effect” on
further deliberation; far fewer essays
discussing the topic were published in
the LIS literature in the 23 years between
the Statement’s issue and Jones’ essay.”

A number of arguments express favor
for academic librarians’ earning additional
graduate degrees, but much of the litera-
ture centers on a few specific benefits of
doing so. Chief among these seems to be
the increased opportunity for academic
librarians to acculturate to academic life,
improve their subject knowledge, and
enhance their reputation and visibility
among other faculty members. Authors
also mention the not-insignificant issue
of career development, citing the policy
maintained by some institutions prohib-
iting a faculty member’s promotion to
full professor without an earned doctoral
degree.”
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In addition to discussing the ways in
which an advanced degree can improve
an academic librarian’s ability to interact
with the relevant discipline’s faculty and
collections, studies related to the desir-
ability of academic librarians, earning
additional graduate degrees often discuss
their preparedness for conducting origi-
nal research. Doctorate-holding academic
librarians who responded to Todd Gil-
man and Thea Lindquist’s survey cited
“in-depth understanding of the research
process” as one of the main advantages
of having earned a subject doctorate.
One respondent in a tenure-track posi-
tion specifically credited the experience
of writing a dissertation and revising it
for publication as a monograph for sig-
nificantly reducing his anxiety about the
research requirements of a library faculty
position.” Jennifer Mayer and Lori Ter-
rill reported that many of the academic
librarians with advanced subject degrees
who responded to their survey on the
topic identified “development of research
skills” as one of the most important ben-
efits of earning a graduate degree beyond
the ALA-accredited master’s.>

On the other hand, when the re-
spondent pool is broadened to include
academic librarians without subject
doctorates, there is evidence that many
academic librarians feel neither suf-
ficiently prepared for nor enthusiastic
about designing and conducting original
research. This is unsurprising, given that
in 2010 only 61 percent of U.S. ALA-
accredited master’s programs required
students to complete a research methods
course.” New academic librarians who
participated in Laura Sare, Stephen
Bales, and Bruce Neville’s mixed-method
study described the process of conduct-
ing original research as “unsatisfying or
confusing.”*?Respondents to Johnson and
Lindsay’s survey who indicated that they
were in a faculty-status position (half of
the total participants) identified publish-
ing as the aspect of the job they found
most challenging and for which they
were least prepared.” Additionally, re-
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spondents felt that publishing was among
the least personally satisfying aspects of
their work, and the area of responsibility
with the smallest impact on services to
users.” These findings led the authors to
recommend that master’s programs and
academic libraries need to increase their
emphasis on orienting students and new
academic librarians to the intricacies of
academic publishing.”

While discussion regarding how well
librarians “fit” into the academy is likely
to continue, less attention is given to the
needs of librarians and ways in which
the institution might adjust to address
those needs. Marie Kennedy and Kristine
Brancolini’s survey about academic librar-
ians’ engagement with research included
questions about their institution’s support
of research activities. While 56 percent
and 57 percent of respondents reported
that travel funds and research skills-re-
lated workshops, respectively, were made
available by their employers, 12 percent
of respondents said that no support
was provided to them whatsoever. The
authors also pointed out that, while “the
most critical aspect for conducting re-
search is time,” 61 percent of respondents’
employers did not afford release time for
conducting research and w1ri’cing.56 This
imbalance directly reflects the absence
of a shared philosophy about the role of
library faculty across the academy and
deserves further attention.

Political Frame

Unlike the Structural and Human Re-
source frames, the Political frame depicts
institutions as the sum total of interactions
among the people in the institution rather
than the composites of rules, guidelines,
initiatives, and philosophies constructed
by organizations. According to the Politi-
cal frame, the scarcity of resources such
as physical space, prestige, recognition,
personnel, and discretionary funds are
treated as drivers of personal interactions.
Since institutions have finite resources,
actors build networks and form coalitions
to secure those resources and to navigate

the inevitable conflict. However, diversity
among staff (as defined by differences
in education, experience, salary, social
status, and other factors) exacerbates the
conflict over resources and challenges
coalition building, as interest in resources
become entangled with or expressed as
other interests. The Political frame attri-
butes problems within the organization to
human failures to “map” the political ter-
rain, a process that includes understand-
ing others’ interests and how they might
act to protect those interests.”” Actors who
ignore the political terrain place their
own interests in jeopardy and may create
conditions that provoke reprisals. Also,
people may misread the political terrain if
they use it to understand the formal lead-
ership only. While the Structural frame
assumes that control and power within
an organization follow an explicit and
established pattern of responsibilities, the
Political frame suggests that leadership
can flow from many informally defined
directions.

The Political frame contributes to a
number of insights about the relation-
ships between library faculty and the
academy. All too frequently, the litera-
ture presents the relationship between
the academic librarian and his or her
constituents as adversarial rather than
collegial. In 1995, Larry Hardesty com-
plained that disciplinary faculty can be
particularly troublesome when library
materials are involved because they are
only interested in their own research
and are unconcerned about the library’s
cultivating a collection that is also use-
ful to the undergraduate students of the
institution.®® In his 1999 study of disci-
plinary faculty -librarian relations, Wade
Kotter related a finding from the survey
literature regarding disciplinary faculty
perceptions of librarians: they “often rate
librarians as one of the least likely sources
to which they would turn when seeking
information.”* According to José A. Mon-
telongo, Lynne Gamble, Navjit Brar, and
Anita C. Hernandez, disciplinary faculty
consider themselves to be “producers
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and disseminators of knowledge,” while
they view librarians as service provid-
ers.”” Kempcke considers this unfortu-
nate because academic librarians could
contribute significantly to disciplinary
faculty research: “often, the librarian’s
knowledge of the tools and processes
required for inquiry constitutes a certain
advantage over other faculty.”®! Pauline
Wilson referred to this arrangement while
discussing academic librarians’ teaching
role, saying that, rather than considering
academic libraries to be an integrated
parts of the overall academic system and
process, disciplinary faculty see academic
libraries as “somehow separate education
agencies, operating more or less indepen-
dently in some vague, undefined way.”*?

Faculty Status for Librarians: The
Disciplinary Faculty’s View
Between 50 and 60 percent of U.S. institu-
tions of higher education offer faculty sta-
tus to their librarians.®® However, a review
of the literature indicates that this official
recognition has not necessarily translated
into disciplinary faculty members’ seeing
librarians with faculty status as peers.
Writing in 1942, literature professor N.P.
Barksdale attributed this attitude to dis-
ciplinary faculty members’ “conviction
that librarians are merely technicians,
trained in certain mechanical details but
lacking a rich cultural background which
would entitle them to equal professional
recognition with faculty members,” add-
ing that “in the main, this conviction is
well founded.”* More recently, G.W.
Thompson, an English professor at Earl-
ham College, offered this in a series of
explanations for the recalcitrance of some
disciplinary faculty to collaborate with
librarians: “[faculty] regard librarians as
they regard secretaries and ground keep-
ers, as their errand boys and girls, not as
their colleagues.”®

Academic librarians, hoping that fac-
ulty of Library and Information Science
programs might support their quest for
faculty status, have largely been disap-
pointed. In a scorching 1979 essay, Wilson
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denied any “basis for recognition [of li-
brarians as peers]” because “there is noth-
ing visible with which a connection can be
made to permit or produce recognition ...
between the librarian and his or her occu-
pational role and the faculty member’s.”%
In a Library Journal essay expressing dis-
approval of faculty status for librarians
in more personal terms, Blaise Cronin,
then Dean of Indiana University’s School
of Library and Information Science, said
that hearing the “dreaded words libmrg/
faculty status” caused him to “cringe.””’
In the first empirical study of LIS faculty
attitudes about the appropriateness of fac-
ulty status for academic librarians, Wyss
invited the 906 tenure-line faculty of the
57 LIS programs accredited by the Ameri-
can Library Association to complete a
survey, 187 of whom did so. Participants
in the study responded favorably to aca-
demic librarians with faculty status being
eligible for participation in campuswide
faculty governance and agreed that their
doing so could have a positive effect on
disciplinary faculty members’ perception
of academic librarians. They also agreed
that faculty-status academic librarians
should have the opportunity to take
research leave. However, they were unde-
cided on the questions of the fundamental
appropriateness of academic librarians
having faculty status; whether faculty-
status librarians should be compensated
at the same level as faculty colleagues
from other areas; and whether faculty
librarians should be subject to the same
publication standards, evaluation criteria,
and tenure policies as disciplinary faculty
members.”

While the LIS literature presents
an abundance of research related to
librarian-disciplinary faculty relations,
the topic has received very little coverage
in the scholarship of other disciplines.
Christiansen et al. call this relationship
an “asymmetrical disconnection.”® The
authors conducted a series of interviews
and focus groups with librarians and dis-
ciplinary faculty members to determine
each group’s perception of the librarian/
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disciplinary faculty relationship. They
found that, while both librarians and
disciplinary faculty perceived a lack of
connection between the two groups, only
the librarians viewed this as a problem.
Furthermore, while the librarians who
participated in the study were able to
describe the work of disciplinary faculty
accurately and felt a strong responsibility
to assist them in their endeavors, the dis-
ciplinary faculty participants considered
the librarian’s essential role to be collect-
ing sources and providing access to the
collection, not supporting disciplinary
faculty members’ research and teaching
efforts. In fact, the disciplinary faculty
had little understanding of the work of
academic librarianship beyond collection
development and reference work. Find-
ings from the series of faculty surveys
conducted by ITHAKA S + R support this
assertion; comparing findings from the
2003, 2006, and 2009 surveys reveals that
faculty have become progressively less
likely to begin a research project in the
library or by consulting with a librarian.”

According to Markus Liicken and
Bernd Simon, the asymmetrical discon-
nection” espoused by Christiansen et
al. “represents a common dynamic for
members of a minority group within a
larger group. In their study of numeric
minority-majority group relations in
four different experimental settings,
the authors found that members of the
smaller groups experienced “heightened
awareness of their group membership
and affective strain.””* Liicken and Simon
attributed this experience to the members
of the smaller groups’ perceiving them-
selves as being “particularly vulnerable to
a (further) power disadvantage.””? Liicken
and Simon add that this awareness does
not extend to members of the major-
ity group, as “minority group members
are cognitively preoccupied with their
group membership more than majority
members.””?

It is important to recognize that, al-
though the study participants internal-
ized their status, their internalization was

preceded by an empirical state of disad-
vantage. Even when majority-minority
status is defined along racial axes, the
advantage enjoyed by members of the
majority group allows them to remain
oblivious of the disparities between the
two groups.”

Although librarians have gained some
ground in their attempts to convince dis-
ciplinary faculty to allow them to share
their class time and provide librarians ac-
cess to students to discuss literature sup-
ported research strategies and techniques,
this acceptance has been slow in coming.”
Why have librarians had so little success?
There are several reasons cited in the
literature, and most boil down to a discon-
nect between librarians’ and disciplinary
faculty members’ feelings about the im-
portance of teaching. Academic librarians’
discussion of “teaching” faculty” misses
an important point: at many universities,
teaching is not the primary occupation of
disciplinary faculty members. As Donald
Riggs points out, research productivity is
the “number one criterion” considered in
tenure and promotion decisions for many
faculty members, especially at research
universities.” As this is less likely to be
the case for an academic librarian with
facul’%l status, regardless of institution
type,” many academic librarians may
not have fully internalized the pressure
on disciplinary faculty to research and
publish, sometimes to the detriment of
their teaching responsibilities.” On the
other hand, some have suggested that the
emphasis disciplinary faculty place on
maintaining control of their courses may
make them reluctant to allow “librarians
to encroach into faculty held territory,”
even for a brief period.*

Analysis using the Political frame
shows that the dynamics discussed in
this section are the natural outgrowths
of institutional life. Therefore, the respon-
sibility for these dynamics also rest with
administrators who can increase librar-
ians’ capacity through the provision of
marketable services, such as repositories.
By providing venues that can showcase
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librarians’capacity to support faculty
research, institutional repositories could
garner positive attention for librarians.
However, libraries have given limited
and inconsistent attention to institutional
repositories, which have often been the
first casualties of budget cuts. Also, where
libraries have attempted to pool resources
through repository consortia, representa-
tives to the consortia have typically been
staff with little decision-making authority
within their own libraries.®!

This frame also supports the notion that
“where you sit is where you stand,” as
both library and disciplinary faculty take
positions that maximize their resources
such as time, prestige, and compensa-
tion. In addition, considering an issue
through the Political frame demonstrates
that active management of tensions and
public perception, as opposed to avoiding
tensions altogether and allowing them to
continue along their historical trajectories,
would be better uses of resources. As a
final note here, it may be the case that
university and library administrators’ po-
litical finesse has allowed them to remain
above the fray and allowed the tensions
between library and disciplinary faculty
to receive the lion’s share of attention in
this ongoing conversation.

Symbolic Frame

Bolman and Deal’s Structural, Human
Resource, and Political frames (to a lesser
extent) all concern factors that can be
taken at face value. Actors can identify
standard operating procedures, they can
refer to a written human resource phi-
losophy, and they can point to the formal
resource allocations, even if they do not
fully recognize coalitions vying for those
resources. The Symbolic frame, as its
name suggests, is more elusive because it
dwells in the realm of the implicit. What
meaning do we attach to policies and
procedures? What does the discrepancy
in resource allocation among units say
about their nonmonetary value in the
larger institution? In the Symbolic frame,
what actors perceive ... is.
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While institutions are composed of
structures, people, and the interactions
among them, institutions also live in the
stories and tales about the institution.
These stories help “spark action, com-
municate who someone is, communicate
who the company is—branding, transmit
values, foster collaboration, tame the
grapevine, share knowledge, and lead
people into the future.”#* The stories need
not be true or based in reality, only effec-
tive. Stories have heroes and heroines
who provide “comfort, reassurance, and
hope.”® They also explain why people
should “revere the institution.”® For
example, there are powerful narratives
about the transformative nature of higher
education reinforced by its connection to
the United States’ Manifest Destiny. In
addition, stories are replete with meta-
phors, which act as shorthand or icons
for a range of thoughts, feelings, and af-
fections. Anna McEwan comments that a
teacher who describes his role as that of
an artist, coach, or tour guide is indicating
intent to relate to students in three clearly
distinguishable ways.%

Two studies are identified here that
focus on campus administrators’ views
regarding the symbolic power of the
academic library, especially in connection
with establishing priorities for resource
allocation. Specifically, researchers have
asked college and university provosts
and presidents if the metaphor of the li-
brary as the “heart” of the university held
resonance for them. Deborah J. Grimes
interviewed chief executive and academic
officers at seven universities for the first
study, conducted in the early 1990s.*
She found that, while the statement still
held meaning for the administrators she
interviewed, the symbolic significance
of the library seemed to be shifting from
being a storehouse of knowledge to that
of a “crossroads community” of centrally
located facilities to support the work of
the university, especially learning. Beverly
P. Lynch, Catherine Murray-Rust, Susan
E. Parker, Deborah Turner, Diane Parr
Walker, Frances C. Wilkinson, and Julia
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Zimmerman replicated Grimes’ study
in 2004. The authors were particularly
interested in determining if the dramatic
developments in information technology
had influenced administrators’ perception
of the symbolic significance of the library.
While most of the respondents acknowl-
edged that the remote access capabilities
had reduced the need for faculty and
students to visit the brick-and-mortar
building, the library remained “the place
where the symbolic and practical depic-
tion is made of what the university does
academically.”” While both studies fo-
cused on the library rather than the role of
librarians, Lynch et al. make the following
point regarding librarians’ contribution to
the continued centrality of the library to
the higher education mission:

Libraries have positioned them-
selves as a critical component of
the teaching, research, and service
mission of the university and have
expended much effort to convince
key campus players of this.™

Academic Librarians and the Faculty
Image

Several of the factors described as having
significance from a human resources per-
spective, such as librarians’ educational
requirements and employment status,
have symbolic power as well. This is most
evident in the historic tension between
academic librarians’ self-perception and
disciplinary faculty members’ attitudes
about appropriate roles for academic
librarians. For example, William Goode
commented that the public views the
librarian as a “gatekeeper and custodian
of the stock-room.”® Fundamentally, their
constituents frequently misunderstand
librarians’ role and responsibilities in the
academic setting. In an analysis of the pro-
fessional roles of academic librarians, LIS
faculty member Wilson wondered “what
is there about the work of librarians that
could cause them to be a target for popu-
lar aggression?” positing that “it may be
the fact that the librarian is always in the

uncomfortable position of having to por-
tion out scarce resources” through control
of the purchasing budget, imposition of
rules and restrictions, and, when patrons
fail to follow the rules, “the librarian will
impose sanctions, such as fines.” Wilson
went on to issue a warning to librarian
readers: “a pleasant personality and a
friendly smile will not serve to shield the
librarian from the ill will generated by
these inescapable features of a librarian’s
work.”%

As already noted, there is usually a
discrepancy between the educational lev-
els of librarians and disciplinary faculty
at any given institution. The librarians
who began working in academic librar-
ies in the early 1900s were usually young
women who had completed a sort of
post-bachelor’s trade course, while the
MLS degree itself was not a widespread
requirement until the 1940s. Currently, it
is relatively uncommon for rank-and-file
academic librarians—even those with
faculty status and tenure requirements—
to hold the doctoral degree.” Those in
administrative positions in academic
libraries are more likely, although not
required, to have earned a doctorate (in
LIS or another field) than rank-and-file
academic librarians are.”

Some consider the lack of a doctoral
degree to be a fundamental impediment
to full integration into the academy,
which prizes knowledge development
above most other goals. In 1999, librar-
ians W. Bede Mitchell and Bruce Morton
opined that, because most librarians had
not completed a doctoral program, they
were not only unprepared to conduct
their own research but also “lack[ed] an
empathetic appreciation of the rigors and
methodology of research.”* Mitchell and
Morton considered what they believed
to be academic librarians’ inexperience
with the process of conducting original
research a major contributing factor to
their status in the academy.

There is evidence that librarians who
adopt the symbolic trappings of the fac-
ulty scholar are more likely to be seen as
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peers by disciplinary faculty. To explore
the qualities and qualifications that might
contribute to librarians’ being considered
colleagues by disciplinary faculty, Major
interviewed eighteen academic librar-
ians identified by their libraries” deans
and directors as having achieved this
status. Most of the respondents were ac-
tive participants in campus committees
and faculty governance, and several had
their own active research agendas and/or
participated in research-related activities
outside the library. Some respondents
who had earned doctoral degrees iden-
tified having done so as a major factor
contributing to their status and visibil-
ity.”* While Mitchell and Morton may
have phrased their comments less than
charitably, their message may contain
some important truths about the symbolic
value of librarians’ participation (or lack
thereof) in research. Because producing
original scholarship is one of the most
powerful symbols of academic participa-
tion, several authors have observed that
librarians” commitment to this endeavor
sends a Eowerful message to disciplinary
faculty.” This could also affect the view of
outside stakeholders. Christiansen et al.
highlighted the disproportionate value
that society typically places on knowledge
production (disciplinary scholarship) as
opposed to service (librarianship). *

The symbolic role of librarians in so-
ciety and in the academy has been quite
powerful and has constrained library fac-
ulty in a number of ways. However, this
symbolic role is related to some degree
to factors that have nothing to do with
qualifications or output. For example,
sociologists Christiansen et al. suggested
that librarianship was still considered
“women’s work,” which has typically
been undervalued.” The impact of this
factor cannot be underestimated in con-
sidering the differences in librarian and
disciplinary faculty status. It is worth
noting that, while women still largely
dominate the profession of librarianship
overall, men are disproportionately well-
represented in leadership positions in
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academic libraries,*® as is typical through-
out the academy.” However, because the
profession of librarianship is considered
gendered, male librarians are painted
with the same brush as female practitio-
ners. This was the case in 1979, when Wil-
son asserted that “the stereotype is more
than that popular image, and it includes
both sexes. Some of the elements that have
been identified in it are passivity, submis-
siveness, conformity, conservatism, intro-
spection, lack of self-confidence, lack of
sociability, and bookishness.”*® Negative
perceptions have not eased with time; a
variety of more recent studies identified
“low prestige” as a quality frequently
ascribed to the profession of librarianship,
even by students enrolled in a master’s
program.!™® According to Maura Seale’s
analysis of mass media, librarians are
frequently (and unfairly) depicted as “old
maids, policemen, and social rejects.”'®
Unfortunately, a hallmark of the aca-
demic library subculture seems to be a
perpetual struggle with self-image. This
outlook is evident in the library literature,
according to Kempcke, which “supports a
representation of librarians as handmaid-
ens, secondary in importance to more
scholarly and proficient ‘disciplinary
faculty.””'®In his 1997 essay encouraging
librarians to embrace the role of “librar-
ian-scholar,” then-Assistant Director for
Research Resources at Harvard Univer-
sity Library Kenneth Carpenter theorized
that librarians’ poor self-image stems in
part from ambivalence about member-
ship in the profession itself. Carpenter
contended that university librarians often
“start out to be faculty and then for one
reason or another become librarians.” As
aresult, he says, “they tend —by no means
is it universal —not to be proud of being
librarians, especially since librarians
do not stand high in the social ranking
of the academic world.”'* Remarkably,
Carpenter offers no empirical evidence in
support of his statement, instead citing a
source also based in opinion. Presumably,
at the same time that she was teaching
students who would eventually become
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librarians, LIS faculty member Wilson
characterized librarians as having “an in-
ordinate passion for status.” Having come
to the realization that their professional
status is low, Wilson said that librarians
“sought relief from the stereotype by
seeking to use the occupational title of a
different profession,” teacher, in hopes of
“buttress[ing] a claim to a higher status
or a claim to more prestige.”'®® Walter
ascribes less nefarious motivations to
librarians who seek recognition of their
instructional role, saying that they merely
“want to be recognized as part of an in-
tellectual profession but feel that public
perception relegates them more often to
the role of clerks.”'®It is important to
bear in mind that all of these assessments,
regardless of tone, largely represent nor-
mative, not empirical, understandings of
these dynamics.

The library literature demonstrates em-
pirically that academic librarians with fac-
ulty status are not compensated on a level
equal to disciplinary faculty of the same
rank.'” The implication of this incongruity
is that the work of academic librarians is
less valuable or important than that of
the institutions’ other assistant, associate,
and full professors. While remuneration
has previously been discussed in the lit-
erature in terms of its significance to the
Structural and Human Resource frames,
one’s salary holds symbolic significance
as well. Regardless of the roles and re-
sponsibilities library faculty assume in
institutions, the ways these roles and
responsibilities are perceived by the acad-
emy and the ways in which librarians per-
ceive these roles themselves can be even
more powerful than verifiable “facts.” In
their study of minority/majority group
relations, Liicken and Simon attributed
the minority group members’ anxiety and
negative effect to their perception of their
own powerlessness, not a lack of status.
The authors differentiate the former as a
concept that the authors specify “revolves
around doing which includes (the capacity
for) doing, or making others do, some-
thing to one’s own advantage and/or to

other people’s disadvantage,” while the
latter involves “being or, more precisely...
being esteemed and (considered) good or
even superior” (emphasis in original).!%
This distinction presents an interesting
perspective on the issues surrounding
academic librarians’ status and self-image
and may be worthy of further exploration.

Looking to the Frames for Guidance
While Bolman and Deal’s four frames
provide perspective for library and
disciplinary faculty and university and
library administrators as they consider
issues associated with librarians’ position
in the academy, the frames also provide
perspective on actions to be taken in re-
sponse to these issues. Because structural
and human resource-related remedies are
largely outside academic librarians’ realm
of influence, it seems most prudent for
librarians to focus their negotiations for
status on human resource (to a lesser ex-
tent), political, and symbolic factors, such
as the acquisition of doctoral degrees,
management of tensions, and support for
acquisition of institutional repositories.
Kempcke feels that administrators” and
outside stakeholders’ increasing emphasis
on quality teaching, active learning ap-
proaches, and curricular reform may be
the librarian’s ticket to integrating into
the larger community.'” Identifying allies
within the disciplinary faculty is another
recommended approach; in a study done
at Albion College, Visual Arts faculty were
most accepting of librarians as equals,
while a more recent study conducted at
the University of Manitoba revealed that
librarians were least valued by the faculty
in the applied sciences and valued most
highly by the education faculty.!® This
may be related to the fact that education
faculty have led the charge to mainstream
the scholarship of teaching into the aca-
demic culture. Perhaps as the movement
grows in prominence, disciplinary faculty
will be more open to the benefits available
to their students through collaboration
with librarians. Library administrators
can support these efforts by communicat-
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ing with their peers from across campus
about the services and resources available
to disciplinary faculty, staff, and students
in the library, and by providing librarians
with the resources they need to support
instructional efforts.

Opportunities for library and disci-
plinary faculty collaboration are often
overlooked, and, unfortunately, disciplin-
ary faculty may not be fully aware of the
assistance that librarians can provide.
Kina S. Mallard’s article, “The Soul of
Scholarship,” explores the phases of an
academic’s career. She states that new dis-
ciplinary faculty members often feel frus-
trated and do not know how to proceed
with their research beyond the “idea file”
stage. Although Mallard suggests that it is
the job of “colleagues, department chairs,
and faculty development centers” to help
the professor move forward in her or his
research, the academic librarian is notably
absent among members of this support
team.!! Although some academic librar-
ians might possess limited knowledge
of the content of a disciplinary faculty
member’s research interests, assembling
materials and sources is one of the main
weapons in the librarian’s arsenal. Julie
Arendt and Megan Lotts conclude that
disciplinary faculty who were in frequent
and personal contact with their librarian
liaison were most likely to report that
they were “satisfied” or “very satisfied”
with the liaison’s performance.'? Suc-
cessful connections between library and
disciplinary faculty create opportunities
for long-term collaborations. As new
disciplinary faculty mature as researchers
and earn tenure, they will see the value
added by their relationship with librar-
ians in general and librarians with faculty
status in particular.

Librarians might want to make more
deliberate efforts to absorb the values
of scholarship. To be taken seriously by
disciplinary faculty, says Kempcke, “it is
vitally important that librarians measure
up to the publishing standards of their
campus colleagues—that they participate
in the production of scholarly research,

May 2014

which is a critical component of good
teaching and camaraderie in the acad-
emy.”'™ Reaching out to faculty in the
arena of scholarly research is a good idea
as well. Hardesty advises librarians to in-
crease their publication efforts in journals
outside the LIS discipline. Montelongo et
al. second this call, saying that, by pur-
suing a robust research agenda outside
LIS, “college librarians can elevate their
personal status among their non-library
colleagues and students, as well as the
prestige of their library and the library
profession.”’* As the literature points out,
many academic librarians arrive on cam-
pus without the knowledge or skills they
need to hit the ground running with a re-
search agenda. " To bolster these efforts,
library administrators must be proactive
in both providing new employees with
opportunities to enhance their knowledge
of research design and methods and in
creating and promoting an institutional
framework to support new researchers.
Also, it is essential that library admin-
istrators support their scholar-librarians
by providing financial resources for costs
associated with research projects such as
publicity and participant incentives, as
well as the time to conduct, write, and
present research.

The library is referred to by some in
academe as “the bottomless pit (of mon-
ey).”'® As a counter-narrative, the new
emphasis on increasing enrollment and
tuition dollars through distance educa-
tion'” may contribute to the recognition of
the librarian’s values and skills. Librarians
have stepped up to provide assistance to
distance-education students through chat
service, tutorials, individualized instruc-
tion, specially designed web resources,
and more. Librarians are also beginning
to focus their collaborative efforts success-
fully at campus programs such as Student
Affairs and Athletics.

Finally, the current emphasis on de-
veloping methods and tools for demon-
strating academic libraries and librarians’
value to and impact on the mission of the
larger institution of higher education is
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encouraging. While significant progress
has been made in demonstrating the util-
ity of library collections for supporting
faculty research, funded and otherwise,
fewer studies have explored the impact
of library services such as instruction
and reference.'® Several projects of this
type are currently in progress, however,
and may provide academic libraries with
useful models that can be adapted for use
at their own institutions."

By addressing the areas over which
they have most control —specifically, the
political and symbolic aspects of their
roles in the academy —librarians are most
likely to increase their esteem in the eyes
of disciplinary faculty. As a result, librar-
ians may be able to effect change also
in the structural and human-resource
spheres. In showing the value they add
to the academic enterprise, librarians

also demonstrate the important support
they provide to the overall institutional
structure. Given the financial constraints
academic institutions face, as we all heed
the clarion calls for advancements in the
face of austerity, librarians must help
decision makers and other stakeholders
understand that these advancements are
impossible without librarians” expertise.
The following table summarizes the
issues outlined in this paper and rec-
ommends actions to help remedy the
situation. These suggestions are largely
untested, but they would be interesting
areas for future exploration. The respon-
sibility for clarifying the librarian’s place
in the academy rests not with the librar-
ian alone but should be shared by library
and upper-level library administration,
as well as university administration and
disciplinary faculty, whenever possible.



TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame

Responsibility
Structural Institution Integration of librarians’ roles | Library Administrators | Build a multiyear metric into library’s strategic plan that
(institutional in distance education classes measures progress on extending these services to departments
factors)

Disparate tenure requirements
between library and
disciplinary faculty

Disparate experiences and
educational qualifications
required for library and
disciplinary faculty

Physical separation of library
faculty from disciplinary
faculty

Treat DE support/teaching as a primary function of the library
organization

Institute campaign to publicize librarians’ contributions to
successful DE efforts (also Symbolic)

Enact policies that reward increase in research skills, output,
and visibility, especially in disciplines outside LIS; Further
graduate education (also HR)

Enact reward system that includes positions requiring doctoral
degree; Devise system so that administrators can directly
compare library faculty research, teaching, and service to
academic faculty (also HR)

Initiate pay equalization study across campus (also requires
actions from Institutional Administration)

Build multiyear initiative into strategic plan to “embed”
librarians in academic departments

Build multiyear initiative into strategic plan for librarians
to participate in campus committees, governance, other
opportunities and programs to increase visibility and access

Repurpose spaces within academic departments that others
consider unusable; Use for librarian office hours
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TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame
Responsibility
Structural Institution Library faculty work Library Administrators | Increase librarians’ scheduling flexibility (on daily, weekly,
(institutional structured by library monthly, and/or annual basis/es) (also HR)
factors administrators; disciplina; . . .
) punaty Promote team-based rather than hierarchical style collaborations
faculty work self-directed - . ..
within the library organization (also HR)
Nonfaculty librarians— Institution Seek out librarians for participation in governance and to
no or limited governance Administrators represent the university in broader communities; Include
responsibilities; librarians in lecture series and other intellectual exchanges on
L campus
Disciplinary faculty— P
governance responsibilities
Nonfaculty librarians—no Library Administrators | Allow time for library faculty to pursue and participate in
or limited governance governance opportunities on campus and with local, state,
responsibilities; national, international infrastructure projects and other decision-
Discinli facult making processes; Publicize these efforts (also Symbolic);
Zlscipinaty faculty— Build multiyear initiative into strategic plan for librarians
governance responsibilities .. . .
to participate in campus committees, governance, other
opportunities and programs to increase visibility and access
(also HR)
Redefinition of university Institution/Library Assess in a systematic way the value that local and virtual
missions Administrators services bring to the institution
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TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame
Responsibility
Human Institution No philosophy shared Library Administrators | Capitalize on ACRL/AAUP joint study of librarian faculty
Resource across institutions about status
(institutional roles of library faculty- R ize librarian/lib facult tributions i that
and human disempowering; philosophy of %%&Ee ! rgrtl}": l'lb rary tacufty contributions i a way tha
factors) disciplinary faculty defined by extends beyond the fibrary
status of institution (Research Facilitate librarians’ professional and scholarly development
I, I, Liberal Arts) .
Support participation in non-LIS-related conferences
Work closely with the research office to coordinate research
efforts and to quantify research contributions from library
faculty
Increase in DE services Increase internal assessment efforts to establish, document,
and publicize the value librarians/faculty add by being heavily
involved in DE and other new services (also Structural)
Reward creativity related in suggesting or designing new
services
Library Librarians Seek grants to enhance the provision of DE services
Facult
aculty Deliver webinars and other training modules on best practices
Develop full-course modules to share with academic faculty
Political Library Struggle to find allies through | Librarians Identify allies:
(human Faculty teaching, conduct,ing research, New academic faculty
factors) supporting others’ research

Academic faculty from “sympathetic” disciplines (education,
LIS)

Graduate students—Ilong-term acculturation
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TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame
Responsibility
Political Library Focus on teaching over own | Librarians Increase own research efforts (also HR) and publicize
(human Faculty research; limited collaborative (symbolic)
fact h . .
actors) researe Take advantage of and create collaborative opportunities (also
HR)
Collaborate with scholars outside the library and LIS (also HR)
Limited support for others’ Identify opportunities for supporting academic faculty research
research efforts, emphasize time savings (also HR)
Make good use of pool of student workers in these efforts
Participate in local, state, national, international distributed
efforts to develop repositories and other infrastructures (also
HR)
Symbolic Library Limited scholarly output Librarians Increase scholarly output in reputable journals (high impact,
(human and | Faculty high usage, reputable among leaders in the field) and high-
institutional impact conferences, esp. in non-LIS disciplines
factors)

Publicize scholarly efforts

Limited scholarly output

Structured work suggests
lower status in the hierarchy;
unstructured work of
academic faculty suggest
intellectual freedom—
deserving of more status in
the hierarchy

Library Administrators

Publicize scholarly efforts

Increase librarians’ flexibility in scheduling and in physical
location, provide opportunities and support for professional/
scholarly development

Terminal degree=ALA-
accredited master’s

Librarians

Pursue further graduate education (also HR)
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TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame
Responsibility
Symbolic Library Terminal degree=ALA- Library Administrators | Publicize the gains librarians are making in obtaining doctoral
(human and | Faculty accredited master’s degrees; Help people understand how librarians’ graduate
institutional training benefits the organization and the field
factors) Limited preparation for Librarians Pursue opportunities for enhancing research skills (within and
research outside the context of formal education) and publicize efforts at
doing so (also HR)
Publicize new research skills librarians acquire for their own
research and that better equip them to support academic faculty;
Publicize their capabilities
Minority position—librarians’ | Library Administrators | Pursue additional librarian salary lines, ensure security of
concern about their positions existing/open lines
lative t demic facul . I
refative to academic faculty Connect competitive pay to value librarians add to the
university
Historically female workforce | Librarians Pursue high-profile venues for publishing/presenting research

seen as less valuable

Historical view of the
profession seen as less
valuable

Pursue funded research opportunities with/without academic
faculty members
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TABLE 1

Librarians’ Role in the Academy: Issues and Suggested Remedies, by Frame

Frame Locus of Frame-Related Issues Change Agents Actions Suggested by the Frame
Responsibility
Symbolic Institution Less value—people do not Librarians Educate constituents about role of librarian
human and care enough to understand the . o o
( o . & Promote library’s contribution to the overall mission of the
institutional different roles and L
e . academic institution
factors) responsibilities of library
staff; roles not important Publicize librarians’ status as faculty; demonstrate significance
enough to be clarified and of role
reinforced by institutional
behavior
Academic faculty perception
of librarians as support staff
Institution/Library Promote library’s contribution to the overall mission of the
Administrators academic institution, especially in university’s strategic

planning
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