998 College & Research Libraries November 2018

’

The next two chapters, chapters 4 and 5, present first the classroom teachers
perspective on how to integrate information literacy instruction (and the librarians’
collaboration) into the classroom culture, then the librarians’ perspective on working
with teaching faculty successfully and integrating into their learning communities.
Understanding these perspectives, for example the teaching faculty perception of librar-
ians as technical professionals but not teachers, informs chapter 6, “Tips for Creating a
Framework Campus Culture.” The three tips include step-by-step approaches, including
suggested speech scripts, handouts, and rubrics as appropriate. Time spent building
faculty familiarity with the Framework, and getting librarians more comfortable with
communicating using the frames, will help align everyone’s efforts to promote student
information literacy.

In chapter 7, the authors find inspiration from a 2015 article by Betsy Reichart and
Christina Elvidge, presenting a four-step plan for developing a Framework-centric
online course on information literacy, including suggested skill elements to teach that
correspond to desired frames of the Framework. Ideas for using the Framework with the
familiar CRAP test (Conversation, Revision, Authority, and Property), with guided
discussions through online discussion boards and face-to-face sessions and with social
media platforms, are presented with sufficient detail to direct the librarian and allow for
customization for local learning environments. The chapter concludes with a synthesis
of six thoughts on implementing the Framework from a paper by ACRL Framework task
force cochairs Trudi Jacobson and Craig Gibson.

Chapters 8 and 9 represent the heart of the book. Each chapter presents a set of teach-
ing aids for three of the frames. First, the authors diagram each frame with its “frame
distinctions,” or set of terms and concepts unique to that frame. These frame distinctions
then inform sample student learning objectives (SLOs), complete assignments along
with handouts, and a grading rubric. These assignments and rubrics are well thought
out, and the authors encourage readers to copy, modify, and use the rubrics directly
from the text or PDF and Word files available from the book’s website. The chapters
also include scenarios of the dialogue between a classroom faculty member and a
librarian who are collaborating on teaching the frame. While such scenario dialogues
can seem artificial, they play a useful role in allowing the authors to explore likely
real-world questions that librarians will face from faculty. While a reader well versed
in the Framework could skip to this material and implement it right away, it would be a
mistake to neglect the earlier chapters, as they represent an opportunity to build team
awareness and understanding of the Framework.

The final brief chapter discusses some issues and concerns as information literacy
instruction develops post-Framework, including the need for greater collaboration
and assessment.

Each chapter in the book ends with excellent References and Further Reading sec-
tions for the interested reader to build upon the information presented. The appendices
are helpful additions, including learning tools like flashcards for information literacy
frames and frame bookmarks. The book charts, graphics, and tables are clear and well
integrated into the text.

This book represents a significant contribution to both the practical understanding
and implementation of the ACRL Framework and will be useful to academic public
services librarians in general as well as for instruction-focused librarians as a guide
and a reference. — Scott Curtis, University of Missouri—Kansas City
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With the growing focus on student engagement, reten-
tion, and success in the academy, recent scholarship in
librarianship has paid increasing attention to learner-
centered teaching practices and how they might improve
learning outcomes for information literacy instruction.
University of Southern California’s Kevin Michael Klipfel
and University of California at Riverside’s Dani Brecher
Cook have tackled this subject in a compact book, at once
theoretical and practical, that both outlines the foundations
and history of learner-centered pedagogies and provides
useful examples and suggestions for incorporating them
in diverse teaching contexts. Drawing heavily from the
work of Carl Rogers, the originator of person-centered
therapy and a theorist of psychology-based educational
practices as well, Klipfel and Cook provide working
definitions of learner-centered pedagogy, significant learning, and other important
and related concepts. They also summarize current research demonstrating the ef-
fectiveness of learner-centered teaching practices. The overall premise of the book
is relatively simple, yet it is still transformative of much of what we do in teaching
contexts: students retain and are able to apply more of what they learn when instruc-
tors place who they are as people at the center of the learning experience. Klipfel and
Cook demonstrate how this essential principle of learner-centered pedagogy, much
discussed in education theory more generally, applies specifically to librarianship and
to information literacy instruction in fundamental ways. For readers relatively unfa-
miliar with learner-centered pedagogy, the book also includes templates for research
worksheets and other resources that can be downloaded from the ALA website that
are helpful for those trying to incorporate learner-centered teaching principles into
their own practices for the first time.

Much of Klipfel and Cook’s book is devoted to explaining and demonstrating what it
means to consider who learners are as people in a teaching context in the library. After
providing an overview of the background of learner-centered pedagogy in the first
chapter, the authors use the next three chapters to explore different facets of the theory
such as motivation, empathy, and the relationship between learner and instructor, and
they explain how these concepts can be employed in library instruction specifically.
Starting with encouraging students to research what interests them, Klipfel and Cook
discuss how significantly the learner’s own life and sense of self affects how and what
they learn. An important undercurrent throughout the book is that of authenticity, and
how this philosophical and psychological concept is central to all pedagogical practices
aiming to place the learner at the center of the experience. Klipfel and Cook are careful
to highlight the main points of the theories discussed in a bullet-pointed box at the
beginning of each chapter. They also take pains to ground the theoretical throughout
the text by providing real-world examples of each of the concepts at work as well as
suggestions for using them in reference transactions, library instruction sessions, and
other library contexts. These efforts, combined with the index, make the book easy to
browse and the relatively rich concepts discussed easy to review.

Klipfel and Cook discuss the significance of the relationship between the learner and
the instructor in their fourth, and much shorter, chapter. Of all the sections of the book,
this one is the most abstract. Basing much of their discussion again on Rogers, Klipfel
and Cook discuss the importance of sharing personal experiences with students and
validating the personal experiences of students, but they provide less explanation of
how and when to do this effectively than they do with other concepts. The authors also
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describe how D.K. Maxfield’s concept of “counselor librarianship” supports the idea of
authentic personal engagement with students, but, again, the actual implementation
of this concept in instruction in hopes of creating a meaningful learning experience
for the student is less clear than that of some of the other ideas explored in the book.

In their fifth chapter, Klipfel and Cook cover recent scholarship on the growth mind-
set and how it aligns well with learner-centered teaching practices. Although relatively
brief, this section also includes suggestions for fostering a growth mindset in teaching
sessions and reflective questions for instructors wishing to encourage a growth mindset
in students. Scholarship on growth mindset is easy to find in contemporary educa-
tion literature, but Klipfel and Cook’s insights on its application to librarianship are
particularly interesting since they show how the focus on “process” in growth mindset
theory is uniquely suited to the instruction of how to conduct research.

Klipfel and Cook also briefly discuss current “technologies” such as clickers, online
research guides, and chat and how one might determine whether the use of a new tech-
nology is truly learner-centered. Whether librarians agree with how Klipfel and Cook
evaluate these technologies, the criteria provided for assessment of technology more
generally are undoubtedly helpful as librarians seek to understand which technologies
they might employ in efforts to make instruction sessions and reference encounters
more learner-centered and which provide novelty but fail to really engage learners.

The book concludes with a discussion of how learner-centered pedagogy may be
relevant to all aspects of librarianship, not just information literacy instruction and
reference. Klipfel and Cook briefly cover how collection development, outreach, and
other areas of librarianship not directly covered in the book might be impacted by the
adoption of a learner-centered approach. Less a detailed exploration than a suggestion
for further study, this section evokes a way of practicing librarianship that could be
illuminating even for librarians without instruction or reference responsibilities. The
authors also provide directions for further reading mapped onto each chapter of the
book, which, added to the references included in the chapters themselves, will give
librarians interested in the topics raised and their application in academic librarianship
many avenues for further research.

The personal anecdotes, approachable tone, and readable style of the book coupled
with its practical suggestions, downloadable templates, and clearly outlined chapters
make it ideal reading for library school students working on instructional design
projects or wishing to learn more about currents in information literacy instruction
in academic libraries. Practicing librarians will also find much of value, particularly
those looking to improve student engagement with the library or with research and
those tasked with developing programs to promote student success. By combining the
theory of learner-centered pedagogy with plenty of real-world examples and strate-
gies, Klipfel and Cook have created a useful, absorbing book with the potential for
great impact in academic librarianship. —Melissa Anderson, Southern Oregon University
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