Information Literacy, Diversity, and One-Shot
“Pedagogies of the Practical”

Karen P. Nicholson and Maura Seale

This essay examines the information literacy one-shot in conjunction with similar
one-off training approaches often found in diversity education. Through this lens,
we interrogate the ways that superficial approaches to complex issues such as mis-
or disinformation and racism inhibit the kinds of engagement and (un)learning that
transformative pedagogy requires as well as the structural conditions that give rise to
such approaches. We find that information literacy and diversity one-shots emerged
within the neoliberal turn in higher education and share a common philosophical
foundation in liberalism and a belief that educated publics will come to consensus in
the interest of the social good; they are based in narratives of individual deficiency,
empowerment, and self-work. They are “pedagogies of the practical,” practices that
ultimately fail to challenge white supremacist structures in higher education. Because
education is about affect, emotion, and beliefs as well as knowledge, transactional
one-shots can never truly be transformational or liberatory. We conclude by consid-
ering the role of affect in teaching and learning, and how “pedagogies of emotion”
might help us to better address power and race in the information literacy classroom.

Introduction

In the context of the call for proposals for this special issue of College & Research Libraries, which
asked us to consider information literacy one-shots in relation to “effective teaching practices; as-
sessment; and power structures related to care-work and Equity, Diversity, and Inclusion (EDI),”!
we were reminded of the recent claim by Sofia Leung and Jorge Lopez-McKnight that information
literacy remains centered in “the racist, misogynistic, capitalist, colonialist history and legacy of
libraries,” impacting our work and relationships.? We pondered whether the information literacy
one-shot could ever truly be an effective antiracist or antioppressive practice, one that seeks to
challenge or transform librarianship’s racialized power relations.? This led us to think about other
kinds of one-off “trainings” in higher education that also engage with positionality, power, and
race, such as implicit bias and microaggression trainings, and to ask ourselves, beyond their
common abbreviated format, beyond their effectiveness (or lack thereof), what else do they share
with information literacy? The insights that emerged from this “contradictory coupling”* are the
subject of this article. In establishing parallels between information literacy one-shots and similar
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approaches to diversity education, we seek to interrogate the ways that superficial approaches to
complex issues inhibit the kinds of engagement and (un)learning that transformative pedagogy
requires and the structural conditions that give rise to such approaches.

While Library and Information Studies (LIS) scholars have explored information lit-
eracy through the lens of social justice for nearly a decade,’ it is only recently that attention
has been paid to information literacy in relation to issues of race as well as ethnicity.® This
is somewhat surprising, given that critical approaches to literacy seek to address “meaning
making, identity, power, and authority, and foreground the institutional nature of what counts
as knowledge in any particular academic context.”” Pedagogy is more than choices made by
teachers about instructional strategies and classroom management techniques; it is also the
sociopolitical contexts and values connected to teaching.® It is with these ideas in mind that
we undertook this exploration. We learned that the discourses and practices of information
literacy and diversity share a common philosophical foundation in liberalism (liberal plural-
ism and liberal multiculturalism) and a belief that educated publics will come to consensus in
the interest of the social good. They both emerge in the context of the neoliberal turn in higher
education, marked by a focus on managerialism, metrics, outcomes, student satisfaction, and
“consumerist attitudes towards learning,”? including instrumental approaches to the devel-
opment of students” marketable skills. Moreover, as information literacy and diversity have
become institutionalized —produced, reproduced, and managed by the institution'’—they
have been stripped of any radical critique. Finally, while information literacy and diversity
practitioners may be invested in their work, myriad structural factors stand in their way. They
occupy a marginal status on campus, and the success of their efforts is hampered by uneven
institutional commitment, of which the decontextualized, abbreviated, and episodic format
of the one-shot, which cannot foster the trust necessary to engage participants in the critical
conversations necessary for transformative learning, is but one manifestation. In summary,
we contend that information literacy and diversity one-shots are what David James Hudson
describes as “pedagogies of the practical,” practices that ultimately “entrench structures of
white supremacy” in higher education." In our opinion, because education is about affect,
emotion, and beliefs as well as knowledge, transactional one-shots can never truly be trans-
formational or liberatory. In the final section of this essay, then, we consider the role of affect
in teaching and learning, and how “pedagogies of emotion”'> might help us to better address
power and race in the information literacy classroom.

A few caveats are in order. First, the bulk of the literature we are drawing from considers
information literacy and diversity in the context of American higher education. The work of
Sara Ahmed, which considers diversity in the UK context, and that of Lisa Hussey and David
James Hudson, both of which focus on diversity in LIS, nonetheless suggest broad commonali-
ties across the Anglo-American higher education sector.” Second, we are not saying informa-
tion literacy and diversity one-shots have no value—only that their value is limited. Finally,
while one-off interventions are common in information literacy and diversity paradigms, they
are not the only approaches that exist." Our aim instead is to interrogate the discourses and
practices of information literacy and diversity as exemplars of higher education’s persistent
recourse to instrumental, market-based solutions to address complex social issues. To para-
phrase Ahmed, whose book On Being Included: Racism and Diversity in Institutional Life laid
the groundwork for critical diversity studies, we seek to question what we are doing when
we are doing this work™ and to consider how we might do things differently.
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Liberalism

Both information literacy and diversity discourses are rooted in liberalism, the hegemonic
ideology within modernity. In Racist Culture: Philosophy and the Politics of Meaning, David Theo
Goldberg delineates liberalism’s core concerns, demonstrating that, through a commitment to
individualism, universal principles applicable to human beings as rational agents, and careful
institutional planning, “liberalism seeks to transcend particular historical, social, and cultural
differences” and engender social progress.'®

Information literacy’s fundamental premise, namely that providing people with informa-
tion skills will necessarily lead to better social outcomes," is founded in liberal ideals. In their
analysis of early information literacy texts, Lisa G. O’Connor claims that “the idea that simply
providing people with more or better information (and even the skills to use the informa-
tion)” will redress social inequities fails to acknowledge “the resilience of systemic cultural
repression,”'® including the role that libraries have played in such repression. In a related
vein, Marcia Rapchak argues that the absence of race in the ACRL’s Framework for Informa-
tion Literacy in Higher Education masks the “structural [intersectional] oppression of people of
color”* within information environments. Using the “Authority Is Constructed and Contextual”
frame as an example, Rapchak highlights the liberal multicultural paradigm within which the
Framework apprehends diversity as a celebration of differences in “worldviews, gender, sexual
orientation, and cultural orientations.”* Maura Seale further argues that the Framework might
best be understood as a liberal approach to the problem of information literacy.? The Frame-
work is inconsistent in its analysis of power; promotes a universalizing approach to learning;
reproduces narratives of progress; focuses on individual rationality, agency, and learning;
downplays history and context; and embraces institutionalism as the means of achieving in-
formation literacy. As Seale contends, the Framework’s assumption that information literacy
can ultimately be achieved through the actions of rational individuals functions well within
neoliberalism, which similarly emphasizes the primacy of individual action.

Other analyses of the discourses around information literacy also reveal this tendency to
reinscribe liberalism. Alison Hicks and Annemaree Lloyd’s recent discourse analyses of the
professional literature on information literacy reveal multiple narratives around information
literacy and library educators, both outward-facing —intended for higher education colleagues
outside the library—and inward-facing—directed at librarians.” In outward-facing narra-
tives, information literacy itself is primarily seen to be a project of personal empowerment,
providing “learners with the skills, attitudes, behaviors and understandings” necessary for
making “appropriate and informed choices” now and in the future.” The treatment of those
involved with the project of information literacy is quite different, however. Hicks and Lloyd
suggest that outward narratives marginalize and erase library instructors and their work, while
inward-facing narratives portray librarians as unfit for their role: incompetent, underprepared,
unassertive, and disempowered. They also portray learners as fundamentally deficient: “over-
whelmed, passive, uncritical and plagiarizers.”* As is the case with the Framework, Hicks
and Lloyd’s analyses demonstrate that broader information literacy discourses are rooted in
liberal understandings of individualism, consistently turning to individual agency and action
to argue for the necessity of information literacy. The diffusion of information literacy is seen
as a form of progress; to move from information illiterate to information literate is to become a
better individual learner. Information literacy discourses prioritize influencing the reasoning of
individuals rather than effecting structural or political change. Moreover, as Hicks and Lloyd
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suggest, the focus on the learner’s deficiency locates information literacy within individual
behavior, rather than the social contexts within which people use information, limiting the
scope of any sort of empowerment.” Although the Framework does gesture toward emotion and
affect, information literacy discourses largely favor individual reason and rationality, where
information literacy itself is understood to be about developing competence through cogni-
tive change. Indeed, it is this framing that lends urgency to the information literacy project.
Conceived at a time when librarians found themselves sidelined by educational reforms and
confronted by public fiscal crisis and perceived technological threats, information literacy
reaffirmed the importance of librarians as educators.” Recent controversies around mis- and
disinformation, propaganda, and the popularization of the term “fake news” continue to le-
gitimize the enduring value of the information literacy project.” As O’Connor underscores,
“the liberal pluralist function of information literacy.... assumes that truth is historical and
apolitical; an objective, demonstrable reality that everyone can ascertain if they simply draw
on their ability to evaluate information around them critically.”?
But what if our beliefs are not solely based on reason, rationality, and learning? Gabriel
N. Rosenberg has recently argued that understanding Trumpism as “Trump’s supporters are
misinformed and need better information” is fundamentally wrong; Trumpism is instead “a
structure of feeling.”?’ Neither Trumpism nor other populist movements are the concern of
this essay, but Rosenberg’s analysis does point to the ways in which the information literacy
project prioritizes reason, rationality, learning, and the cognitive to the exclusion of the emo-
tional and affective, and to the way in which feelings might also play into how we learn and
process information. Similarly, in Strangers in Their Own Land: Anger and Mourning on the
American Right, Arlie Russell Hochschild describes the “deep story,” her conceptual framework
for understanding how her white interviewees negotiate their political subjectivities: “A deep
story is a feels-as-if story — it’s the story feelings tell, in the language of symbols. It removes
judgment. It removes fact. It tells us how things feel.”*° The deep story of Hochschild's inter-
view subjects entails waiting in line to access American prosperity and progress while mar-
ginalized groups constantly cut in front of them. Hochschild takes great pains to explore the
social terrains of her interviewees — church, schools, media, local and state government—and
the ways in which they both challenge and reinforce this deep story. Hochschild also chal-
lenges the interviewees, revealing the extent to which what one believes to be true is as much,
or even more, a matter of feelings as of facts, logic, reason, or rationality. Racism, misogyny,
and homophobia are key elements of this deep story, but emerge primarily out of feelings
rather than reason. How, then, can information literacy (and diversity) instruction that func-
tions only at the level of learning and cognition actually address the deep story? Hochschild
carefully attends to the large and complex systems that structure the material realities of her
interviewees’ lives and create the conditions that make the deep story feel so strongly true,
but these systems are not legible within individualist information literacy work.>!
Discourses of diversity are similarly rooted in liberal values of individualism and self-
work. In the context of the postwar racial project in Western nations, diversity “reorganizes
and redistributes the meaning and continued significance of race around abstract ideals
of equality, fairness, and market opportunities.”* The fundamental paradox of the Anglo-
American diversity paradigm, that which makes it historically distinct, culturally powerful,
and ultimately ineffective as a form of social redress, lies in its separation of “discussions
about diversity, difference, and multiculturalism from more uncomfortable conversations
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about inequality, power, and privilege.”* Diversity discourse simultaneously portrays race as
“everywhere and nowhere,” just another identity.* It also portrays racism as “accidental (as
if every now and then, it just happens)” and anachronistic, belonging to the past.” Diversity
“happy talk,” a widespread celebration of racial, sexual, class, religious, cultural, and ethnic
differences as equal and beneficial to everyone, has become a mainstay of Anglo-American
culture, formalized in legal decisions, curricula, and training programs.** Decoupled from
social justice and racial equality, diversity discourse works to shore up whiteness as norma-
tive and neutral, while ascribing racial innocence to white institutions.” While this discourse
putatively acknowledges difference, it fails to address systemic inequality, thereby working
against progressive racial politics.®® The cultural identities, practices, and artifacts of Black,
Indigenous, and people of color are instead primarily apprehended as enrichments to the
white cultural experience.”

Drawing on the work of Goldberg, Hudson analyzes the LIS diversity paradigm as
liberal anti-racism, demonstrating how it locates race “within the realm of the (ir)rational
individual.”* Race figures “as a fixed, apolitical human attribute” and racism is perceived as
“individual error, bias, or incompetence,” inhibiting growth and creativity within the profes-
sion and causing exclusion.* Addressing racism is a matter of education, of self-work, achieved
through cultural competence, implicit bias, and microaggression training; the diversification
of collections and programming; and recruitment, retention, and advancement initiatives. As
Lisa Hussey points out, the act of reducing race to diversity, and group problems to individual
problems, relieves white guilt, obfuscates power relations and systemic inequalities, and sus-
tains white supremacy.*” Through their analyses of diversity in Anglo-American institutions
of higher education, Ahmed and James M. Thomas further demonstrate that institutions, not
just people, can admit to racism and accept “treatment” as a sign of reconciliation, healing,
and progress.* Admitting to institutional racism thereby becomes a performative speech act,
a way of “getting over it.”*

Information Literacy, Diversity, and the Neoliberal Turn in Higher Education
The discourses and practices of information literacy and diversity emerged in higher education
in the 1980s in the context of neoliberal reforms that brought an increased market orientation
to the sector to drive innovation and economic growth on the one hand, and institutional ef-
ficiency and accountability on the other. In the global knowledge economy, human capital —
“the knowledge, skills, competencies, and other attributes embodied in individuals that are
relevant to economic activity”* —drives economic growth, purportedly attracting new capital
investment and creating high value-added, well-paying jobs.* Producing job-ready graduates
enables higher education administrators to demonstrate institutional alignment with economic
policy objectives and assures taxpayers and policy makers of the strong return on investment
of a university education. Because skills such as leadership, communication, teamwork, and
cultural competence are perceived to hold the capacity to bring about desired outcomes and
financial rewards, they become conceptualized as “things” to be acquired and measured.*
Students are therefore encouraged to see and describe themselves in terms of their marketable
or transferable skills. Central to this “reincarnated concept of skill” is that idea that skills can
be “inculcated” into learners through training.*

The emergence of information literacy in the context of this neoliberal skills agenda for
higher education has been well documented.” The concurrent emergence of discourses of
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diversity, “the rationalization of racial inclusion” in higher education,” is perhaps less well
known in the LIS context, however.>! Derived from “the imbrication of neoliberal doctrine
with contemporary racial ideology,”* contemporary diversity discourse represents a shift in
higher education away from the affirmative action and equal employment opportunity move-
ments of the 1970s and 1980s toward diversity as a celebration of difference and a global skill.

Within the context of this neoliberal turn, diversity is recast as a form of human capital,
a way to foster understanding of and respect for cultural differences within the workplace,
thereby providing employers and laborers with an edge in the global economy.** Moreover,
reframing diversity as cultural competency means that all employees need to become cross-
culturally competent, not just members of majority groups.* Ultimately, diversity improves
the experience of white students by preparing them as workers for a globalized world.”

In the context of academic libraries, Hudson contends that the motivation to address
racism stems from a desire to achieve full productivity and advance the institutional mis-
sion.”® Diversity matters not because it reduces racial inequality, but rather because it is seen
to promote “personal portfolio growth” and corporate or institutional success.” In the words
of Ahmed, diversity represents “good practice,” “a set of practices that enable an organization
“to look good.””*® Discourses of diversity and other skills are performative: by their existence
alone, they enact “an active identification with futurity and the market,”** holding open the
possibility of increasing returns. A commitment to diversity (along with excellence, leader-
ship, communication, and teamwork) enhances reputation; it therefore becomes central to
the academic mission and to recruiting and marketing efforts by universities, colleges, and
academic libraries.*

Thomas describes three processes through which diversity in higher education is “econo-
mized” —that is, that it is managed, produced, and justified through economic values and
practices: diversity as investment, diversity as metrics, and diversity as affective labor.' First,
diversity as investment requires reimagining diversity as a tool for enhancing institutional
and personal portfolios.®> Through this process, diversity work is converted into a series of
market-oriented tasks.®® Next, diversity metrics define, measure, and report progress, the
“extent to which diversity as investment is made ubiquitous” through efficient processes.*

As a matter of workplace equity, diversity’s progress is measured not by whether
historically marginalized groups have greater access to power, resources, oppor-
tunities, or decision making but by the number of employees who demonstrate
self-investment and self-improvement [by completing diversity training or par-
ticipating in diversity events].®

Assessing the effectiveness of diversity initiatives is not important; what matters is the
performance of meeting objectives —checking the boxes. Finally, diversity as affective labor de-
scribes the process through which “a set of affects associated with diversity” such as satisfaction
and excitement are mobilized, fueling investment and demonstrating progress while obscuring
power and inequality.® Through this labor, which falls disproportionately to minoritized and
marginalized faculty, students, and staff, creating “new forms of exploitation by way of expro-
priation of their racial differences,”*” diversity becomes an intangible institutional asset, the main
beneficiaries of which are white students.®® Moreover, the creation of this “inclusion bureaucracy”
allows the institution itself to control the outcomes of dissent, protest, and activism.*
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LIS scholars Jennifer Brown, Nicholae Cline, and Marisa Méndez-Brady make similar
claims, underscoring the inequitable burden of responsibility that Black, Indigenous, and
people of color bear for advancing libraries” diversity agendas, including leading diversity
committees and teaching cultural competencies to white colleagues. Diversity becomes a way
for institutions to “perform wokeness” rather than to acknowledge and demonstrate account-
ability for dismantling interconnected inequalities.”” Moreover, in many American libraries, a
key strategy for advancing diversity objectives is to create the role of diversity resident, a posi-
tion designated for early career, contractually employed librarians of color, thereby enabling
institutions “to offset and offload a complicated array of responsibilities and expectations
onto racially marginalized librarians””! while simultaneously freeing up nonmarginalized
librarians from engaging in this work, even though they also stand to benefit from it.

Similar processes exist in the context of information literacy discourses and practices.
Information literacy teaching, a form of gendered, affective labor that facilitates the develop-
ment of students” academic skills and subjectivities, serves to reproduce the academy itself.”
Librarians are nonetheless challenged in their efforts to embed information literacy into the
curriculum because it is commonly seen as remedial or transactional, a service carried out
for the benefit of both the teaching faculty and students.” Supporting the institution’s educa-
tional mission is demonstrated through processes of counting and accounting that focus on
information literacy events as statistics (classes, consultations, reference transactions) rather
than student learning or engagement.

Ahmed’s concept of organizational modes of attention, the ways that institutional dis-
courses and practices “come into view””* or are obscured according to their perceived value,
is instructive here. According to this concept, work that is of less value, that is difficult to ac-
complish, or creates friction, disappears from institutional priorities, advancing only by means
of personal commitment and effort. Ahmed observes “if diversity is not someone’s agenda,
then it tends to fall off the agenda.””> This observation is easily extended to information literacy
work, often described as invisible, neglected, or liminal.”* Moreover, when certain kinds of
work, such as the work of information literacy and diversity practitioners, are less valued,
those organizational units responsible for performing this work also end up less valued.”” In
a related vein, Barbara Fister argues that, if librarians have failed in their efforts “to make
information literacy a universal educational outcome,” it is because information literacy “has
no specific place in the curriculum. It's everywhere, and nowhere. It's everyone’s job, but
nobody’s responsibility. In many cases, the people who care about it the most have had their
jobs felled by the austerity ax.””® Such forms of less valued work therefore require a champion,
someone with the institutional social capital necessary to turn personal commitment into in-
stitutional commitment.” Diversity practitioners work to routinize or embed diversity within
the institution, both persisting against institutional resistance and mobilizing techniques to
accomplish this work.® Information literacy librarians likewise find themselves jostling for
“a seat at the curricular table”® and seeking out faculty champions to advance their agendas.

Practical Pedagogies

Having outlined the ways that information literacy and diversity discourses and practices are
positioned within the academy, we now return to the issue of the one-shot as a pedagogy of
the practical. To some extent, LIS and diversity studies scholars have explored the ways that
the one-shot model aligns with and advances the aims of the neoliberal university. Using time
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as a heuristic, Nicholson argues that the information literacy one-shot, with its “superficial,
skills-oriented approach,” is in sync with the “corporate time” of the neoliberal university.*
Nicole Pagowsky notes that the requirement to use metrics to demonstrate support for the
institutional mission, even when such metrics do not “adequately demonstrate student learn-
ing, good teaching, [or] collaborative relationships with faculty,” may compel librarians to
adopt skill-based pedagogies.®

The pedagogy of the practical takes a slightly different form in diversity one-shots.
Applebaum argues that implicit bias one-shot trainings are limited by the concept of bias as
“hardwired” in individuals, and therefore inevitable and normal; a focus on individual belief
rather than the institutional or systemic conditions that enable bias; and the assumption that
unknowing can be corrected by awareness.* Jessi Lee Jackson further contends that, while
implicit bias training is commonly presented as an effective, evidence-based strategy, these
claims have been questioned by anti-racist scholars and activists.* Thomas draws attention
to the gap between a shared belief in the value of diversity practitioners” work and the insti-
tutional diversity regime that “enables and supports the very conditions of racial inequal-
ity that diversity initiatives mean to address.”® In the words of Jackson, one-off diversity
trainings are examples of what Ahmed refers to as “the non-performativity of anti-racism,”
namely “ostensibly anti-racist (non)practices that maintain contemporary racist realities.”*
The diversity one-shot’s practicality emerges in its assumption that racism is not structural
or systemic, but resides within individuals, and that one-shot trainings will cure those indi-
viduals. One-shot trainings do not require much institutional investment but do allow for
the collection of metrics and the development of diversity “skills” and do not challenge the
structural inequities that pervade higher educations.

Teaching is care work that can negatively impact those who perform it.* Because it is
feminized and racialized, care work is especially open to exploitation.* One-shots can there-
fore exacerbate burnout, particularly for women, people with disabilities, and Black, Indig-
enous, and people of color. Despite being aware of this, librarians often justify doing them in
the name of service. Making a connection between librarians” professional service ethic and
the persistence of the one-shot, Christine M. Moeller argues that understanding information
literacy as a service rather than as collaborative work perpetuates gendered stereotypes; in-
vites inauthentic, ineffective pedagogical practices; and contributes to the reproductive and
emotional labor of librarians.” In related work, Mirza, Nicholson, and Seale contend that
“accepting last-minute requests for classes, teaching more classes than [one] can handle, or
spending countless hours tweaking content” reinscribes vocational and institutional awe,
subjecting librarians to “relentless care without replenishment.” Such practices further uphold
white savior narratives and the archetype of the benevolent white woman in the library.”

Instilling Small Cracks

Both critical LIS and diversity scholars have recently suggested that an engagement with
theories of affect might afford the possibility of a critical engagement with race in the class-
room.”” Informed by feminist and queer theories, the affective turn in the humanities and
social sciences marks a conceptual “shift in thinking about the intersections and interrela-
tions of discourses and social and cultural forces on the one hand, and the human body and
individually-experienced but historically situated emotions and affects, on the other.”* Affect
understands emotions not just as individual psychological and physiological phenomena but
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as integral to the practices, activities, and forces that shape our interactions with each other
and the world around us.” Affect is an in-between-ness that emerges “in the capacities to act
and be acted upon.”*

In a foundational article that explores the role of emotions and bodies in mobilizing
racism and hatred, Ahmed proposes an economic model of emotions, an affective economy, in
which emotions create connections between people.”® They are not simply feelings, but also
create and sustain relationships between individuals and groups. Affective economies are
made up of situated, shared, and embodied practices; in this framework, whiteness, racism,
and (information) literacy are understood to be things that we do with others in particular
sociocultural, political, and historical contexts. This understanding allows us to move beyond
binary logics of fixed identities, in the case of race, and individual, bounded cognitive skills,
in the case of literacy. Thomas suggests that affective approaches to racial politics are founded
on notions of “shared spaces and practices,” not “racial identity (sameness and difference).”
Literacy practices also involve values, attitudes, feelings, and social relationships; they exist
in-between, in the relations between people and within groups and communities and in shared
understandings represented in ideologies, institutions, and social identities.”® Moreover, be-
cause power overdetermines how people interact,” affective economies can create, perpetuate,
strengthen or subvert power disparities, determining “what bodies can and cannot do (or
should and should not do)” in particular spaces.'® Michele R. Santamaria’s autoethnographic
exploration of academic libraries as purportedly neutral, democratic white “fantasy spaces”
and the ways that students of color uphold and subvert them as they assert their right “to
take up space in libraries and fashion their own, sometimes fantastic narratives,”'”" provides
a powerful example of affective economies and racialized power in LIS.

Drawing on Foucault’s notion of technologies of power, critical education scholars have
theorized whiteness as an affective technology, “through which affects and emotions come to
be instrumentalized, containing certain social norms and dynamics of inclusion/exclusion with
respect to one’s self and an Other.”'* Neoliberal practices also leverage affect to produce and
reinforce desired behaviors and subjectivities; in the neoliberal university workplace, these
include flexibility, lifelong learning, entrepreneurialism, and a willingness to accept work
intensification.'” Similarly, diversity as liberal multiculturalism draws on an affective technol-
ogy of happiness to assuage white guilt and obscure the persistent whiteness of institutions
such as universities, while diversity as self-work echoes neoliberal technologies of affect.’®*

Affect has recently been invoked to theorize issues central to information literacy and
diversity work, including affective labor, resistance, and antiracist pedagogy. Lisa Sloniowski
offers a feminist reading of librarians” often invisible, pink-collar public service work as a form
of affective labor.!”® Making a connection between affect, emotional labor, burnout, solidar-
ity, and critical self-reflection, Kate Adler and Lisa Sloniowski contend that an affective lens
that attends to both patriarchy and white supremacy enables us to “see clearly how unevenly
emotional labor is distributed” in the neoliberal university, and how it impacts some workers
more than others.'® In their view, incorporating affect offers potential for doing intersectional,
social-justice work.!"” Julia Ismael, Althea Lazzaro, and Brianna Ishihara similarly explore the
affective, gendered, and racialized care work of teaching in higher education, highlighting
the ways that it is at odds with the intensification and acceleration of work in the neoliberal
university.'® In the context of advancing DEI efforts in libraries more broadly, Jennifer Brown,
Jennifer Ferretti, Sofia Leung, and Marisa Méndez-Brady highlight the value of peer mentorship
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and communities of practice, particularly for early-career librarians of color, albeit not without
underscoring the additional labor that such practices demand.!” From these examples, we
can see that resistance can also be understood as “a flux of affects” producing (un)anticipated
(micro)political effects that confront power."® While not always progressive or emancipatory,
acts of resistance can nonetheless produce “alternative affective spaces” that allow for new
ways of being in community."!

In contrast to pedagogies of the practical, antioppressive pedagogies can therefore be
understood as “pedagogies of emotion,”!'? founded in shared practices of caring, solidarity,
and resistance. In the words of Mita Banerjee and Olga Zlatkin-Troitschanskaia, affect reveals
“the gap between knowledge and belief” required for the deep learning of higher education.'
Affective pedagogies enable us to see educational encounters as emerging and unfolding in
the moment rather than as expected and foreseeable.!'* Similarly, Ahmed describes feminist
pedagogy as “the affective opening up of the world through the act of wonder, not as a pri-
vate act, but as an opening up of what is possible through working together.”'"> How might
the one-shot accommodate a pedagogy of emotion without further exacerbating exploitation
and burnout, particularly for library workers of color? We acknowledge that, as care workers
under neoliberalism, we work within a space of contradiction that relies on care work and
care workers but does not value either. We turn to Leung and Lopez-McKnight's suggestions
for “more authentic, liberatory, and imaginative” approaches to library teaching, particularly
their emphasis on small interactions as transformative.''® Barbara Fister echoes this emphasis,
noting that, because small changes occur on a human-scale, they can make a big difference in
peoples’ lives.'” Small changes to library teaching practices offer an opportunity to resist the
pedagogies of the practical that dominate library instruction but do not require substantially
more labor from library workers. Greater attention to affect can therefore “instill small cracks”
in pedagogical spaces and practices, liberating students and teachers from existing affective
investments in racial oppression.'®

Conclusion

Leung and Lépez-McKnight call on library educators to “explore our teaching and learning
experiences against, and through, white supremacy —while interrogating, and responding
to critical library instruction.”'” In this essay, we have attempted to take up this call by con-
sidering the discourses of information literacy and diversity one-shots. Because education
is about affect, emotion, and beliefs as well as knowledge, because it is about sociocultural
practices and not just cognitive skills, transactional one-shots can never truly be transfor-
mational or liberatory. As Fister reminds us, our information literacy efforts must address
the fact that our information environment is, and will continue to, reflect the assumptions of
the social world."® This includes race and racism, and addressing them requires trust, care,
and persistence; understanding antiracism is a process, not an outcome. What’s missing
from these well-intentioned interventions is a recognition that “canned classroom situations
don’t necessarily transfer to more complex realities.”'*" Information literacy and diversity
are not “skills” to be obtained through training; they are situated, affective practices em-
bedded within particular sociopolitical contexts. An affect-informed praxis would work to
destabilize the pedagogies of the practical that otherwise structure our information literacy
and diversity work.
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