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The relationship between linguistics and education is strong and has a long tradition. This con-
nection is not merely about a transmission of linguistic knowledge to the context of school educa-
tion – what really matters is a deep insight into the goals and methods of language teaching and 
learning. While in foreign language teaching practical issues are beyond disagreement, they have 
been debated for many years as regards first language teaching and learning. A telling example of 
this controversy is an international debate over the role of grammar in L1 teaching (Hudson 2004; 
Locke 2010; Spolsky & Hult 2010; Macken-Horarik et al. 2011; Ribas, Fontich & Guasch 2015). 

The knowledge about language in different countries is L1-specific by nature – it depends on the 
features of a particular native language. Punctuation, by way of example, would be taught differ-
ently in languages in which it is related to prosody in comparison to languages where such rela-
tions do not exist. However, there are certain problems of language teaching and learning that are 
universal and apply to the majority of languages taught. In particular, this question arises when 
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choosing a model for the study of a given language, the choice of which is initially guided by the 
adoption of a particular idea of language and research perspective. 

Despite the fact that teaching is a natural area of research principally for educators and educa-
tionists, linguistics plays its part here. There are many linguistic publications that shed light on 
how children learn a language, and therefore provide arguments in the debate over the effective 
language teaching and learning. The problems pertaining to linguistics and education that are of 
interest to scholars representing the interdisciplinary and multidisciplinary linguistics embrace 
such questions as the role of grammar instruction in the development of writing skills, ways of 
raising metalinguistic awareness, the importance of students’ language preconception in L1 teach-
ing or teachers’ beliefs.  Below we present several examples of linguistic investigations of this kind. 

The role of grammar in the development of L1 language skills is still unclear. While there are 
several studies demonstrating that morphological awareness can foster the development of spell-
ing skills (Apel & Werfel 2014; Bowers, Kirby & Deacon 2010; Goodwin & Ahn 2013; Graham & 
Santangelo 2014), the relation of grammatical knowledge to general writing skills is more contro-
versial. Some researchers claim that there is no significant evidence for the positive effect of gram-
mar instruction on language use (Andrews et al. 2006; Graham et al. 2012). Others, on the other 
hand, argue with that view as supported by a weak empirical basis and postulate that teaching 
grammar can beneficially affect writing competence (Myhill et al. 2012; Myhill 2018). However, 
there is a growing consensus that research into the efficiency of grammar instruction should pro-
vide for the effects of a different approach to grammar teaching and the role of a teaching method.

Studies on language acquisition have shown that the traditional teaching of grammar  focused 
on the knowledge of language structures is far less valuable than metalinguistic awareness and 
conceptualization of the grammar system achieved by students through natural language activi-
ties such as writing, speaking, and reading (Fontich 2016; Milian 2005; Ribas, Fontich & Guasch 
2014; Unsworth 2002; Uppstad 2006). The above conclusions advocate a claim that the ability to 
think deeply about the language and how it is used is far more significant than a mere  reproduc-
tion of grammar content presented by a teacher, and also than the teaching of a series of gram-
mar rules. Metalinguistic activities should always be based on spontaneous linguistic knowledge 
and students’ language experiences, as well as on a multidimensional perspective on language.

L1 speakers know a lot about their native languages, usually without knowing that they know 
it. Students’ implicit knowledge about language and language preconception are a fundamental 
part of L1 teaching. Research into these topics can guide the teaching of grammar so that it is 
functional, communication-oriented and cognitively challenging (Štěpáník 2019). Preconceptions 
of language phenomena are developed at a really early stage. This can be illustrated with an ex-
ample of invented spelling used by children in pre-school age – a graphic system which is closer 
to surface phonetics and their linguistic intuition than a conventional system. Children’s depar-
tures from standard orthography are determined by problems with phonological segmentation 
and categorization of the sounds heard. In addition, they explain children’s conceptualizations of 
written language as well as its relation to spoken language. There have been a wealth of studies on 
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the development of early writing abilities that differentiate the factors determining this process 
(cf. Bourassa & Treiman 2001; Levin et al. 2013; Morin 2007; Sénéchal et al. 2012; Viise et al. 2011; 
Werfel & Schuele 2012). The analysis of children’s writing provides an insight into phonological 
representations of words. It also reflects preschoolers’ strategies of phonological segmentation and 
the acquisition process of graphotactic, orthographical and morphological rules of a given lan-
guage. Ignoring students’ understanding of and thinking about language may potentially lead to 
various lasting problems of L1 teaching, also at subsequent educational levels. 

The essential prerequisite for functional and effective education is a teacher and their explicit 
support in language learning. Since teachers’ beliefs and language awareness play a major role in 
the shaping of classroom practices (Watson 2015), we should not underestimate the usefulness of 
research on this area (e.g. Camps & Fontich 2019; Nupponen et al. 2019; van Rijt et al. 2019). What 
teachers believe about language and language teaching is crucial for language education.

Language development is a key factor in the acquisition of any knowledge. It is for this reason 
that linguists investigate how people acquire their knowledge about language and how this knowl-
edge interacts with other cognitive processes. Their carefully-designed classroom-based experi-
ments with children and teachers can help to understand how students learn a language; they may 
also contribute to the improvement of teacher education and the effectiveness of language educa-
tion – and thus, indirectly, to general education. 

The above-mentioned problems are of interest also to the EduLing SIG (Special Interest Group) 
of ARLE (International Association for Research in L1 Education), an international group of re-
searchers interested in broadly understood educational linguistics. The present special issue is the 
outcome of a seminar convened by the University of Białystok and devoted to the question of how 
linguistic research can assist L1 education, especially in language teaching and learning. On top of 
that, the volume builds on previous collaborative projects navigated by the researchers working for 
ARLE (Kerge 2014; Boivin et al. 2018; Rättyä et al. 2019). 

The texts collected in this special issue come from four different linguistic circles: Spain, Poland, 
Portugal and Slovakia. Despite diverse topics and different research perspectives, the idea behind 
all these studies is one – the improvement of linguistic education with an emphasis on L1. 

The volume opens with a paper by LUDMILA LIPTÁKOVÁ, who attempts to answer the 
question of what developmental linguistics can offer to L1 education. The author presents 
empirical data from language research in Slovak speaking children to illustrate the possibilities 
of transferring the findings in developmental linguistics into the curriculum of language learning 
and teaching. 

XAVIER FONTICH discusses a general question about whether we should teach first language 
grammar in compulsory schooling at all. The author pinpoints how important it is that teaching 
and learning languages at school be based on the learners’ metalinguistic activity, and presents 
a model of intervention (Instructional Sequence) based on examples from the Spanish language 
while drawing upon international research. 
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ANA COSTA intends to contribute to the implicit/explicit debate on grammar learning and 
through an example of acquisition of contrast connectives in Portuguese she discusses the nature 
of the knowledge involved in grammar teaching and learning at school. The author supports the 
claim that studies on language acquisition and development are seen as most relevant to gram-
mar teaching and learning, and as such grammar instruction must take into account spontaneous 
linguistic knowledge, which depends on language learning experiences accumulated throughout a 
learner’s school years. 

CRISTINA VIEIRA DA SILVA, ÍRIS SUSANA PIRES PEREIRA & ISABEL SEBASTIAO, 
using a questionnaire survey, give an account of Portuguese teachers’ perceptions on grammar 
teaching. Teachers’ perceptions are shaped by such factors as content knowledge, pedagogical con-
tent knowledge, knowledge of the curricula and general educational knowledge. Based on their 
findings, the authors advocate the need to rethink how teachers are trained and how they build 
their awareness about the role of grammar teaching in effective student learning.

MARTA KOPCIKOVA provides a theoretical analysis of the relationship between metacogni-
tion and its subordinate concept metalinguistics, highlighting the holistic nature of learning. The 
paper focuses on explaining the role of metacognition and metalinguistics in particular in devel-
oping reading skills and provides an instruction of a reading comprehension strategy, applicable 
for both L1 and FL reading development.

MARTI PALLA investigates Polish preschool children’s sensitivity to the generic (e.g., “birds 
have wings”) and non-generic (e.g. “two birds are sitting in that tree”) distinction. The aim of her 
study is to determine the extent to which preschool children are sensitive to one morphological 
cue in particular.

The reader will therefore find in this special issue the findings from an array of research 
conducted in various countries and using various methodologies.  However diverse they may seem, 
all the papers theorize, analyze and discuss – at different levels of detail – how linguistics can 
serve language education. Since grammar learning and teaching are understood here primarily as 
a process of building awareness of the language used, the discussion revolves around the problems 
of language acquisition and development (including such concepts as language awareness, or 
metalinguistic knowledge) as well as of implicit vs. explicit linguistic knowledge. In most of 
the texts the reader will find more or less overtly formulated questions about effective ways of 
language teaching and learning; some papers even articulate practical methodological tips. Every 
single article as well as the entire volume make a contribution to our understanding of language 
learning and teaching.

Out of all those who deserve acknowledgement we would like to single out all the Authors for 
their contribution to this volume, and the Reviewers for their comments and constructive sug-
gestions. We deeply believe that the essays collected in this issue may inspire researchers to seek 
further creative goals, and encourage them to engage in further collaborative projects.



9

................................................................................................................................................................CROSSROADS. A Journal of English Studies 

References
Andrews, R., Torgerson, C., Beverton, S., Freeman, A., Locke, T., Low, G., Robinson, A. & Zhu,  D. 

2006. The effect of grammar teaching on writing development. British Educational Research 
Journal 32(1): 39–55. https://doi.org/10.1080/01411920500401997

Apel, K. & Werfel, K. 2014. Using morphological awareness instruction to improve written lan-
guage skills.  Language, Speech, and Hearing Services in Schools 45: 251–260. https://doi.
org/10.1044/2014_LSHSS-14-0039

Boivin M.C., Fontich X., Funke R., García-Folgado M.J. & Myhill D. 2018. Working on grammar 
at school in L1 education: Empirical research across linguistic regions. Introduction to the spe-
cial issue. L1 – Educational Studies in Language and Literature 18: 1–6. 

Bourassa, D. C. & Treiman, R. 2001. Spelling development and disability: the importance of lin-
guistics factors. Language, Speech and Hearing Services in Schools 32(3): 172–181. 

Bowers, P. N., Kirby, J. R. & Deacon, S. H. 2010. The effects of morphological instruction on lite-
racy skills: A systematic review of the literature. Review of Educational Research 80(2): 144–179. 
https://doi.org/10.3102/0034654309359353

Camps, A. & Fontich, X. 2019. Teachers’ concepts on the teaching of grammar in relation to the 
teaching of writing in Spain: A case study. L1 – Educational Studies in Language and Literature. 
19: 1-36. https://doi.org/10.17239/L1ESLL-2019.19.02.02

Fontich, X. 2016. L1 grammar instruction and writing: Metalinguistic activity as a teaching and 
research focus. Language and Linguistics Compass 10(5): 238–54. https://doi.org/10.1111/
lnc3.12184

Goodwin, A. P. & Ahn, S. 2013. A meta-analysis of morphological interventions in English: Effects 
on literacy outcomes for school-age children. Scientific Studies of Reading 17(4): 257–285. 
https://doi.org/10.1080/10888438.2012.689791

Graham, S., McKeown, D., Kiuhara, S. & Harris, K.R. 2012. A meta-analysis of writing instruc-
tion for students in the elementary grades. Journal of Educational Psychology 104(4): 879–896.  
https://doi.org/10.1037/a0029185

Graham, S. & Santangelo, T. 2014. Does spelling instruction make students better spellers, re-
aders, and writers? A meta-analytic review. Reading and Writing 27: 1703–1743. https://doi.
org/10.1007/s11145-014-9517-0

Hudson, R. 2004. Why education needs linguistics (and vice versa). Journal of Linguistics 40: 
105–130.

Kerge, K. (ed.). 2014. Studies in Language Acquisition, Learning, and Corpora. Proceedings of the 
Tallinn University Institute of Estonian Language and Culture 16. Tallinn: Tallinn University.

Levin, I., Aram, D., Tolchinsky, L. & McBride, C. 2013. Maternal mediation of writing and chil-
dren’s early spelling and reading: the Semitic abjad versus the European alphabet. Writing 
Systems Research 1–22. https://doi.org/10.1080/17586801.2013.797335



10

................................................................................................................................................................CROSSROADS. A Journal of English Studies 

Locke, T. (ed.). 2010. Beyond the grammar wars. A resource for teachers and students on developing 
language knowledge in the English/literacy classroom. New York, NY: Routledge. https://doi.
org/10.4324/9780203854358

Macken-Horarik, M., Love, K. & Unsworth, L. 2011. A grammatics ‘good enough’ for school 
English in the 21st century: Four challenges in realising the potential. Australian Journal of 
Language and Literacy 34(1): 9-23.

Milian, M. 2005. Reformulation: a means of constructing knowledge in shared writing. L1 – 
Educational Studies in Language and Literature 5(3): 335–351. https://doi.org/10.1007/s10674-
005-8560-9

Morin, M. F. 2007. Linguistic factors and invented spelling in children: the case of French begin-
ners in children. L1 – Educational Studies in Language and Literature 7 (3): 173–189.

Myhill, D. 2018. Grammar as a meaning making resource for language development. L1 – Educational 
Studies in Language and Literature 18: 1–21. https://doi.org/10.17239/L1ESLL-2018.18.04.04.

Myhill, D.A., Jones, S.M., Lines, H. & Watson, A. 2012. Re-thinking grammar: the impact of em-
bedded grammar teaching on students’ writing and students’ metalinguistic understanding. 
Research Papers in Education 27(2): 139–166. https://doi.org/10.1080/02671522.2011.637640.

Nupponen, A.-M.; Jeskanen, S. & Rättyä, K. 2019. Finnish student language teachers reflecting on 
linguistic concepts related to sentence structures: Students recognising linguistic concepts in 
L1 and L2 textbooks. L1 – Educational Studies in Language and Literature 19: 1-25. https://doi.
org/10.17239/L1ESLL-2019.19.02.04

Rättyä, K., Awramiuk, E. & Fontich, X. 2019. What is Grammar Education Today? Introduction 
to EduLing special issue on grammar education. L1 – Educational Studies in Language and 
Literature 19: 1–9. https://doi.org/10.17239/L1ESLL-2019.19.02.01

Ribas T., Fontich X. & Guasch O. (eds.). 2015. Grammar at School. Research on Metalinguistic Activity 
in Language Education. Brussels: Peter Lang. https://doi.org/10.3726/978-3-0352-6490-6.

Sénéchal, M., Ouellette, G., Pagan, S. & Lever, R. 2012. The role of invented spelling on learning to 
read in low-phoneme-awareness kindergartners: a randomized-control-trial study. Reading and 
Writing 25: 917–934. https://doi.org/10.1007/s11145-011-9310-2

Spolsky B. & Hult, F. (eds.). 2010. The Handbook of Educational Linguistics. Sussex: Wiley-
Blackwell. 

Štěpáník, S. 2019. Pupil preconception as a source of solutions to lingering problems of gram-
mar teaching? L1 – Educational Studies in Language and Literature. 19: 1-24. https://doi.
org/10.17239/L1ESLL-2019.19.02.05

Unsworth, L. 2002. Reading grammatically: Exploring the ‘constructiveness’ of literary texts. 
L1 – Educational Studies in Language and Literature 2(2): 121–140. https://doi.org/10.1023/ 
A:1020847215689

Uppstad, P.H. 2006. The dynamics of written language acquisition. L1 – Educational Studies in 
Language and Literature 6(3): 63–83. https://doi.org/10.17239/L1ESLL-2006.06.01.04



11

................................................................................................................................................................CROSSROADS. A Journal of English Studies 

van Rijt, J. van, Wijnands, A. & Coppen, P.-A. 2019 (forthcoming). Dutch teacher beliefs on lin-
guistic concepts and Reflective Judgement in grammar teaching. L1 – Educational Studies in 
Language and Literature.

Viise, N. M., Richards, H. C. & Pandis, M. 2011. Orthographic depth and spelling acquisition in 
Estonian and English: a comparison of two diverse alphabetic languages. Scandinavian Journal 
of Educational Research 55(4): 425–453.

Watson, A. 2015. The Problem of Grammar Teaching: a case study of the relationship between a 
teacher’s beliefs and pedagogical practice. Language and Education 29(4): 332-346. https://doi.
org/10.1080/09500782.2015.1016955

Werfel, K. L. & Schuele, C. M. 2012. Segmentation and representation of consonant blends in kin-
dergarten children’s spellings. Language, Speech, and Hearing Services in Schools 43: 292–307. 

***
Elżbieta Awramiuk is a professor of linguistics at the University of Białystok, Poland. Her re-
search currently concentrates on knowledge about language in education, as well as on phonology 
and spelling in contemporary Polish. Since 2005, she has been collaborating with L1 – Educa-
tional Studies in Language and Literature, a Scopus indexed online peer-reviewed, multilingual 
journal. She is the founding member of ARLE (International Association for Research in L1 Educa-
tion, formerly: IAIMTE) and she is engaged in the Special Interest Group Research Educational 
Linguistics (SIG EduLing). She has participated in several research projects focused on the early 
literacy development and assessment and linguistic aspects of learning to read and write. 

Daniel Karczewski is an Assistant Professor in the Institute of Modern Languages at the Univer-
sity of Białystok, Poland. He holds a PhD in cognitive linguistics. His current research interest in-
clude the generic overgeneralization effect and the phenomenon of normativity. He was the prize 
winner of the Polish Cognitive Linguistics Association competition for the best Ph.D. disserta-
tion in cognitive linguistics in 2014. He has recently published a book Generyczność w języku i w 
myśleniu. Studium kognitywne (Genericity in Language and Thought. A Cognitive Study).


