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ABSTRACT 
Nowadays, many classrooms are content-based and, therefore, 
disadvantage students from gaining lifelong skills that could support 
them in their future endeavours. This study proposed 
transformational teaching as a veritable strategy for effective 
classrooms where teaching and learning are taken beyond content 
delivery. This theory enables teachers/instructors/lecturers to 
promote expressive change that could lead to life-changing 
experiences among students. The study answers the following 
question: How can transformational teaching be presented as a 
stimulative teaching strategy for effective classrooms. The study is 
located within the transformative paradigm and designed with 
concept analysis, where the principles of transformational teaching 
are conceptualised and analysed using thematic analysis. The study 
was implemented by exploring the theory, its assumptions, and the 
connections between the theory and classroom activities. The study 
argues that when effectively implemented in the classrooms, 
transformational teaching will enhance students’ lifelong learning 
experiences and contribute to a productive society. The study 
further recommends that teachers and students adopt 
transformational principles/strategies in curriculum facilitation (in 
the teaching and learning activities).   
KEYWORDS 
Transformational teaching; effective classroom; critical thinking; 
student collaboration; holistic development. 
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INTRODUCTION  
The traditional teaching paradigm is content-based and could be regarded as a practice rooted 
in a philosophy that encourages students to learn by memorising, listening, and regurgitating 
correct answers (McCurry & Martins, 2010; Meguid & Collins, 2017). In this paradigm, teachers 
are expected to lecture or engage in direct instruction where they interact with learners by 
presenting information (Balliu, 2017). This approach is considered unproductive and 
overbearing (Milenković, & Dimitrijević, 2019). Though many instructional and learning styles 
have emerged, among which is collaborative, experiential, problem-based and problem-posing 
teaching and learning, among others (Forbes et al., 2001; Laal et al., 2014; Rosli et al., 2014), 
there have been arguments that teaching loses its value when pressure is placed on lecture 
method (Covill, 2011). Here, the instructional style means a teaching style that regards students 
as the receiver and not as the co-constructor of knowledge. According to Klassen and Tze (2014), 
teaching is efficacious when students' learning is at the core of improving the students’ social, 
emotional, and academic life. In this context, any teaching and learning process that leads to 
students’ improvement, proficiency and efficacy could be framed as “transformation.” This is 
consistent with Quillinan et al.'s (2019) definition that transformative teaching addresses 
different components of the education process such as structure, content, and ecological factors 
that affect how students learn and subsequently transform their lives outside the four walls of 
classrooms. One can then argue that teaching and learning is not solely classroom activity but 
an intertwined process involving students’ social constructions of knowledge, dispositions, and 
actions for positivism. Teaching should be structured to address the immediate students’ needs, 
such as academic achievement and a lifelong sticker that enables them to contribute 
meaningfully to society and themselves after their education. Our argument is also consistent 
with the postulation that a transformative classroom is where teachers build students’ 
understanding of concepts to become independent in their learning as well as promote critical 
thinking by exploring different perspectives of knowing (Slavich & Zimbardo, 2012) 

Hence, one of the practical ways to ensure an effective classroom is when teachers 
encourage student inquiry-based learning by developing research projects, collaborative work 
and providing opportunities for students to examine issues from several viewpoints (Rau et al., 
2017). In a similar perspective but with a different focus, Jackson et al. (2013) posit 
transformative classrooms as a teaching and learning environment full of student engagement 
and interactivity with peers and teachers. Based on these perspectives, one could argue that a 
transformative classroom leads to a constructive education that creates an atmosphere for 
effective learning where every student feels safe and comfortable participating in the learning 
without risks, fear of judgement, or consequence. It promotes a welcoming school environment 
with a friendly face and quality reception for anyone who walks through the door, including 
students and the general public. This is not far from the argument of Southern (2007) that 
transformative teaching and learning involve establishing student-teacher relationships and a 
shared knowledge production process to promote students' holistic development. Against this, 
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the literature confirms that many classrooms today are laced with a moribund teaching and 
learning system where students only study to pass and jettison the lifelong actions embedded 
in knowledge construction and development. The findings of Stephen and William (2021) 
indicated that students face classroom challenges: student anxiety, distrust in prior knowledge, 
and misconceptions that hinder an ineffective transfer and construction of knowledge. Research 
findings also confirm that classrooms are faced with challenges such as lack of teamwork, lack 
of knowledge retention, and power dynamics among students (Barrett & Feng, 2021; Marasi, 
2019; Morrow et al., 2013). 

Apart from the literature, our personal experiences also showed that the outcome of 
major classroom activities, teaching and learning in primary, secondary and higher education 
classrooms, is not effective. This argument could be located within the fact that many graduates 
are not innovative and creative. They lack critical thinking skills, which prevents them from 
contributing and solving societal and personal problems. It keeps many graduates looking for 
jobs when they are supposed to think outside the box and become employers of labour, rather 
than relying on the government to provide jobs for them. This also confirms Adeyemo et al.'s 
(2010) argument that the majority of unemployed graduates are half-baked and not adequately 
equipped for the job market. Inferring from this argument, we believe that classroom processes 
at all levels of education should be structured in such a way to enhance students’ immediate 
academic performance and inculcate life-changing skills that could make them self-reliant, 
participate in the knowledge economy and contribute immensely to societal development. 
Therefore, to ensure an effective and/or productive classroom, the place of transformational 
teaching is inevitable, which is the major focus of this theoretical paper. Accordingly, this article 
derives its argument from transformational teaching as a teaching philosophy suitable for a 
productive classroom guided by the following question. 
Research Questions 
Based on the above problem, the following research question was raised to guide the study: 

 What kinds of transformational techniques are applicable to support effective 
classroom teaching? 

 How can transformational teaching be implemented to ensure effective classrooms 
towards students’ wholistic development? 

METHODOLOGY 

This study is lensed and guided by the transformative paradigm to maintain the quest for 
transformation in classrooms. It is appropriate to lens the study because it is a research world 
view knowledge and the process of knowledge as social construction shaped by individualism, 
peoples’ characters, and community applications (Frey, 2018). This is consistent with Jackson et 
al. (2018) argument that transformative paradigm is a research framework that focuses on the 
experiences of marginalised groups, examines power differences that have resulted in 
marginalisation, and links study findings to action intended to alleviate it. This paradigm is also 
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relevant to guide the study because it aligns with the purpose of education as Ukpokodu (2009) 
presented as an instrument to empower students to view the social world from diverse 
perspectives, allowing them to challenge and change the status quo as agents of change. This is 
appropriate since the eventual aim of schooling is to promote critical thinking and informed 
active citizens. Therefore, this paradigm informs our argument and theoretical analysis towards 
classroom transformation. The principles of the transformative paradigm were used to 
rationalise the beauties of transformational teaching to ensure effective classrooms that 
promote lifelong learning among students.  

In order to make sense of the paradigm, conceptual analysis was adopted as a design for 
the study. This is needed because the study deals with concepts found within the principle of 
transformational teaching. Conceptual analysis is a method used to determine the precise 
meaning of concepts, linguistic expressions, formal languages etc. (Novaes, 2012), which 
involves clarifying the conceptual structure and identifying ambiguities in existing theories or 
claims (Kendler & Neale, 2010). Based on this, we argue that conceptual analysis is a 
philosophical technique for resolving genuine problems that arise with attempts to analyse 
concepts. This form of analysis assists us in conceptualising and presenting the assumptions of 
transformational teaching as a classroom process capable of promoting effective and 
transformative classrooms. By doing this, we also engaged thematic analysis to enable us to 
present our argument in themes, and this is consistent with the argument that thematic analysis 
provides avenues for the researcher to break down texts into themes to ensure clarity of ideas 
(Terry et al., 2017). This was done by presenting the assumptions alongside their implication for 
effective classroom thematically. Below is the presentation of the theory.   

PRESENTATION OF THEORY: TRANSFORMATIONAL TEACHING 

Transformational teaching as an instructional/educational philosophy was first conceptualised 
and promulgated by Slavich (2005) within the belief that teachers/instructors/lecturers, or 
whoever is in charge of knowledge construction, development and production, should promote 
meaningful change in students’ lives. Hence, transformational teaching is an 
instructional/educational process that accommodates a change among the classroom 
stakeholders such as students and teachers. The idea behind this early version was to 
supplement individual study and personal growth by utilising group-based activities that 
involved applying key course concepts while reflecting on the process (Slavich & Zimbardo, 
2012). That is, teachers, in this sense, are powerful, who are meant to team up and ensure 
collaboration among students and with their teachers/lecturers/instructors towards holistic 
student development. This is in agreement with an argument that transformational teaching 
empowers teachers to assume the position to facilitate the acquisition of key course knowledge 
among students by promoting students’ whole development towards learning (Lee & Lee, 
2018). This is perhaps what informed the definition of Slavich and Zimbardo (2012, p.8) that 
“transformational teaching is the expressed or unexpressed goal to increase students’ mastery 
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of key course knowledge while transforming students’ learning-related attitudes, values, beliefs, 
and skills”. In the same vein, transformational teaching entails demonstrating actions that 
empower and inspire students, and transcend teachers' own self-interests to provide them with 
the confidence to achieve higher levels of functioning (Morton et al., 2010). This argument 
confirms the finding that the transformational teaching approach is associated with effective 
teaching (Tahir, 2018). Thus, it further justified that an effective classroom could be achieved 
within the principles of the transformational classroom process.  

This style focuses not only on the specific subject areas and builds a foundation of 
learning based on non-cognitive factors but also on the whole person, such as character 
development, goal setting, and self-motivation (Barzegar et al., 2020). Transformational 
teaching includes elements such as behaviours, knowledge base, skills, and the environment, 
including physical and spiritual components. In implementing transformational teaching, one 
can argue that students are given a chance to learn from the questions or topics of interest that 
arise from their experiences in everyday life. In this way, transformational teachers try to engage 
students by providing different opportunities for learning inside and outside of the classroom 
(Jones, 2009). One can then argue that a transformational teacher makes learning fun by 
allowing learners more autonomy over self-directed projects of study because it is more 
student-centred learning rather than teacher-oriented, which allows students to initiate their 
own inquiries. This hands-on approach results in transformational learning that benefits all 
learners by boosting motivation, resulting in positive attitudes towards learning (Mason, 2018; 
Fazio-Griffith & Ballard, 2016). To achieve the kind of change transformational teaching aims 
for, teachers need to be transformational by becoming sensitive, empathetic and respectful as 
features/characteristics of transformational teaching to their students. This will increase the 
feelings of exhilaration and productive learning experiences (Kyte, 2016).  

From the above theoretical presentation, one could conclude that transformational 
teaching involves and focuses more than just on content delivery. Instead, it is transformative 
by making students co-producers of knowledge, become critical in their daily lives, and create a 
kind of goal setting and reflective thinking. This is possible because transformation in the 
classroom includes content (subject matter), process (teaching and learning styles) and product 
(outcomes of teaching and learning). However, we can argue that transformative teaching 
emphasises the process that includes classroom interaction and the product, which can be used 
to determine (judge) transformation. Therefore, using deductive reasoning of the analysis 
presented above, one can infer that transformative teaching has assumptions, which are critical 
thinking skills collaboration among students, epitomising student-teacher academic relations 
and forecasting the students’ holistic development. All these four cardinal principles could be 
argued as attributes of an effective or transformative classroom. As addressed below within the 
theoretical assumption framing, the following section addresses the four assumptions of 
transformational teaching.  
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THE THEORETICAL ASSUMPTIONS 
This section discusses the four assumptions of transformational teaching: critical thinking skills, 
collaboration among students, student-teacher relationships, and holistic development of 
students. 

Critical thinking skills 
This is one of the dividends that transformational teaching strategy and/or philosophy brings to 
the classroom. This is because transformational teaching allowed reflective experiences and 
shared knowledge production processes in the quest for knowledge generation. However, 
critical thinking means having good judgment about what you accept as fact and what you 
discard. That is, it is a process that evaluates the facts first before making a judgement or 
drawing any conclusions. This is very critical in the classroom and a skill that is important for 
self-development with an open-minded way of considering issues and arriving at conclusions 
(Ordem, 2017). According to Von Colln-Appling and Giuliano (2017), critical thinking is very 
important since it encourages sound decision-making by analysing data, relevant facts, opinions, 
or viewpoints within a given context. In this viewpoint, Duchscher (1999) argued that possession 
of critical thinking skills helps to see the relevance of information, good judgement of reliability 
of sources, logical validity of arguments and relevance of conclusion. Based on this, we argued 
that critical thinking skills are about using a good sense of judgement in reasoning to examine 
claims made through evaluating evidence into account of different lenses or perspectives before 
coming up with an argument or conclusion. This is one of the central ideas of transformative 
teaching as presented above.  

Collaboration among students 
Within the domain presentation of transformational teaching, one can argue that it encourages 
collaboration and cooperativeness of students towards generating new knowledge. Not only 
among students, but it also allows students and teachers to interact or pool themselves for the 
purpose of an effective classroom. Collaboration among students could be defined as sharing 
ideas and information for learning or instruction purposes (Azlina, 2010; Razmerita & Kirchner, 
2014). Collaborative activities can take many different forms; it could simply be talking to 
someone about a specific topic (Harris, (1992), can also entail pair work, group work, team 
learning (Kraut et al., 1988; Lai, 2011a), problem-solving (Pulgar et al., 2020) among others. 
Collaborative activities facilitate engagement among the members of the group while 
encouraging them to become active participants by exploring new concepts together (Salaber, 
2014). In the case of the classroom, it allows students to share their knowledge with each other, 
which enhances learning and unity of purpose (Barhoumi, 2015). Collaboration in the classroom 
is one of the cardinal points of transformational teaching philosophy.  

Student-teacher relationships  
From the theoretical presentation, we also deduced the importance of student-teacher 
relationships as one of the principles that could be used to implement transformational teaching 
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in classrooms. These student-teacher relationships can be seen as one of the most important 
factors in student success. If student-teacher relationships have not been established within the 
school, then teachers will continue to struggle with improving educational outcomes for 
children they cannot build a strong student-teacher relationship with. However, the student-
teacher relationship refers to how well students feel about themselves, the abilities of their 
teachers and the way they teach (McGrath & Van Bergen, 2015). Student-teacher relationships 
are significant to student success because it develops students emotionally, behaviourally, 
socially and academically (McGrath & Van Bergen, 2015; Murray & Zvoch, 2011). Hence, 
student-teacher relationships were deduced as one of the four cardinal principles of 
transformative teaching.  

Holistic development of students 
From the above theoretical presentation, we deduced that transformational teaching could 
develop students to acquire skills needed in their world of work. It builds students towards 
making a significant contribution to themselves and the society they find themselves in. This is 
one of the goals of education in every nation, and it is consistent with the recommendation that 
education empowers citizens to contribute their quota to nation-building and sustainable 
development (Bantwini & Letseka, 2016; Howe & Covell, 2005). Transformational teaching is 
targeted towards making students useful to themselves and their society.  

ANALYSIS OF THE ASSUMPTIONS AND THEIR IMPLICATIONS FOR EFFECTIVE CLASSROOM 
This section discusses the assumptions related to classroom transformation, which is 
synonymous with effective classrooms in this study. This is done under the following sub-
headings: critical thinking skills and effective classrooms, collaboration among students and 
effective classrooms, student-teacher relationships and effective classrooms, holistic 
development of students and effective classrooms.  

Critical thinking skills and effective classrooms  
In today’s classroom, most activities do not explicitly teach students to think critically; they 
merely provide students with information without an iota of transformation or meeting the 
expected change in students (Allamnakhrah, 2013). This means that even if teachers use 
materials that require critical thinking skills, it is still up to each student to apply those skills 
during the learning process. Critical thinking can be developed through active learning processes 
such as discussion and debate, which are still within the purview of transformational teaching 
(Healey, 2012). Transformational teaching helps promote critical thinking because students are 
made to discuss ideas and the reasons for those ideas with themselves or in groups before they 
can be accepted as a part of the whole (Johnson-Bailey & Alfred, 2006; Slavich & Zimbardo, 
2012). This idea is practically not based on specific content so it can be taught within any subject 
area. Students are more likely to engage in critical thinking if their teachers discuss how what 
they are being taught relates to larger ideas and real-world applications. Fong et al. (2017) and 
Lai (2011b) confirm that critical thinkers usually achieve greatly in class and are more inquisitive 
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in solving problems, with a recommendation that college students should cultivate critical 
thinking skills. From this, we conveniently argue that transformational teaching promotes 
critical thinking among students, which subsequently enhances effective or transformative 
classrooms. 

Collaboration among students and effective classrooms 
Collaboration among students, which could be likened to a collaborative classroom as one of 
the undersides of transformational teaching, is significant to the effective classroom. Evidence 
has shown that collaboration among students in classrooms positively affects students and 
enhances their academic engagement (Holland & Muilenburg, 2011). Similarly, cooperative 
groups (within collaboration) have a beneficial impact on student learning and promote socio-
emotional abilities useful for effective functioning and integration in today's society (Loes, 
2022). Another study found that teachers rated classrooms with higher student-to-student 
interaction more positively than those with lower levels of student-to-student interaction 
(Alghasab et al., 2019). Classrooms with high levels of student collaboration also had children 
who reported fewer feelings of isolation and loneliness than did classmates in less interactive 
classrooms (Elmer et al., 2020). Furthermore, classrooms with high levels of collaboration were 
also rated more positively by teachers than classrooms with low levels of student-to-student 
interaction (Fennick & Liddy, 2001; Veenman et al., 2000). Based on this, we can argue that a 
classroom that encourages students to work collaboratively is essential for all the reasons stated 
above; however, it also allows children to develop friendships and improve their social skills like 
following instructions, respecting others’ opinions, taking turns speaking out intelligently 
without interruption or ridicule, taking leadership roles within the group, encouraging other 
members in the group, and coping with problems when they arise among the team. With this, 
it is not an exaggeration to conclude that collaborative teaching is transformational and 
essential for an effective classroom.  

Student-teacher relationships and effective classrooms 
As one of the assumptions of transformational teaching, student-teacher relationships are one 
of the factors of a productive classroom. This is evidenced in the fact that many studies have 
identified student-teacher relationships as one factor that can affect students' performance and 
behaviour inside and outside the classroom (Sointu et al., 2017). Student-teacher relationships 
are considered to be "a type of interpersonal relationship between the students and their 
teachers that involves professional caring, trust, respect, and shared responsibilities (Davis, 
2003). This, as preached by transformational teaching, in an effective classroom, teachers must 
establish positive relationships with students for improved learning abilities. In addition, several 
researchers have advocated the influence of school climate, who believe this will help create 
harmony among educators and pupils. For example, Adebiyi et al. (2019) advocate a caring 
approach that will ensure safety for both teachers and students as one of the major factors 
contributing to a positive learning experience.  
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According to Witherspoon (2011), the quality of the student-teacher relationship is of relative 
importance to students' school and college success thus, it has long-term effects on their quality 
of life. Student-teacher relationships provide a foundation for academic excellence. Both 
teacher and pupil must establish trust, respect, encouragement, and responsibility to foster an 
environment that enables academic eminence (Al Nasseri et al., 2014; Williams & Williams, 
2011). Researches also show that effective classroom climates in the form of top-down 
classroom relationships are associated with higher levels of state self-esteem (Walker & Hoover-
Dempsey, 2013). Additionally, the influence of the quality of student-teacher relationships can 
also impact student behaviours. For example, teachers who establish more friendly 
relationships reduce students' anger levels, which results from inappropriate behaviour in 
schools (Decker et al., 2007). Based on this, it is not out of place to believe that classroom 
activities laced within the purview of classroom relationships are transformational.  

Holistic development of students and effective classrooms 
The above assumptions discovered that transformational teaching develops students holistically 
and prepares them ahead of academic endeavours. Holistic development is an educational 
philosophy that views the student as a whole person with individual strengths, talents and 
interests that support students' personal growth in their academic learning (Braskamp, 2009). 
It also encourages students to be actively involved and aware of the world around them (Lovat 
et al., 2010). This kind of educational process values experiences over formal instruction and 
emphasises social-emotional, physical and spiritual well-being as part of the educational process 
(Awartani et al., 2008). This is inconsistent with Castillo et al. (2020) that transformational 
teaching explores students' experiences in the teaching process to enable them to relate 
practical life to theoretical life. Therefore, holistic classrooms engage students towards 
developing themselves for the future. We, therefore, argue that students who are developed 
holistically will possess all the criteria needed to survive in the world of work after their 
education. We can then say that any process that develops students is transformational and will 
positively affect the lives and the future of the students, which could also be targeted effective 
classroom.  

CONCLUSION AND RECOMMENDATIONS 
This exploration has proclaimed the beauty of transformational teaching as a correlate to an 
effective classroom. The two objectives were fulfilled by presenting the theory and its 
assumptions alongside their relationships with effective classrooms. This argument was lensed 
with a transformative paradigm to guide our argument towards transforming classrooms. 
Therefore, we conclude that transformational teaching aims to equip students with the skills 
they need to be productive members of society. As such, educators must find ways to improve 
their pedagogical strategies. This can be done by incorporating critical thinking skills into lessons 
and discussions, fostering collaboration among students. They learn how to work together 
effectively, building strong relationships with each student. Hence, he or she feels cared for and 
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supported during the learning processes, and providing holistic development opportunities for 
all learners by challenging them intellectually while also catering for their future activities 
outside of schools. To improve the classroom environment at any level –elementary school 
through university-level courses –we encourage that educators promote transformational 
teaching by ensuring that classrooms are made to enhance critical thinking skills, allow 
collaboration among learners, and ensure some level of flexibility in the form of student-teacher 
relationships that could foster students’ holistic development. This becomes expedient because 
they are dimensions of effective classrooms at all levels of education. 
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