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ABSTRACT: In the era of globalization, schools are expected not only to provide high quality of educational
services for students, but also to provide high quality assurance of instructional services for all students. This role
of schools can be conducted regularly through implementing the PLC (Professional Learning Community) practices
at the school level. The purpose of this study is to describe the effectiveness of PLC activities for Elementary School
Teachers by discovering Principal roles as a supervisor on developing teachers’ professional competences, PLC
activities, and its performance indicators. The study applied quantitative approach with survey method by using
stratified random sampling technique on collecting data from Elementary School Principals and Teachers in Subang
District, West Java, Indonesia. Data collected are analyzed by using multi-regression technique. The study concludes
that the effective model of PLC activities for Elementary School Teachers are strongly supported by: (1) the school
Principal leadership behavior oriented toward his/ her function as the instructional leader, motivator, and facilitator
on providing condusive learning environment for Students and Teachers; (2) determinant components of improving
teachers’ competences through PLC, such as commitment, responsibility, meaningfulness, collaboration and sharing,
and quality school culture; and (3) Teachers’ self-renewal capacity to understand Students’ potential and capacities,
and the need to improve instructional services regularly. The study recommends that the school Principal should
develop school quality culture as the basis for effective PLC activities to facilitate Teachers’ professional quality
improvement and Students’ learning quality improvement; and should collaborate with various sources available in
outside of the school related to PLC activities.

KEY WORDS: Professional Learning Community; Principal Leadership Behavior; Teacher Professional Competences.

INTRODUCTION community that lead to improving the quality
The PLC (Professional Learning of learning services in schools (Draper, 2014;

Community) can be defined as a professional Ruland, 2015; Bennett, 2017; and Schaap &
learning community programs and a platform Bruijn, 2018).

of learning among teachers and educational The development of research conducted by
staff in a school, among schools, or among many educational administration experts have
educational staff with various parties to established a conclusion that to improve the
improve the quality of learning. PLCs quality of learning, it needs to be developed
are various activities done by the school appropriately in accordance with the needs of
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the school environment. These

mLs||

research suggested that when

mS

experienced teachers have an 70
opportunity for joint discovery

and are linked to learning, it
will result in a wider teaching-
learning framework to other
teachers; and it will impact on
school quality improvement (¢f
Morrissey, 2000; Horton, 2009;
Vescio, Ross & Adams, 2008;
and Furqon et al., 2018).

In addition, it is understood

A4 A5 A6 A7 A8 A9

that schools are now expected
not only to offer high quality of
educational services, but also to
ensure the quality of learning
is well organized. In order

to do so, the current practice
and literature review has led

to efforts to professionalize
teachers continuously and
integrate with their daily

work activities called PLC or
Professional Learning Community. Through

this PLC program, teachers learn together to
continuously improve their professionalism on
improving educational services and learning
quality (Stoll et al., 2006; Louis, 2008; and
Furqon ez al., 2018).

The problems that the schools face today,
based on research conducted by Jim Horton
(2009), and other scholars, showed that many
schools in developing countries focus on
capacity building on physical and financial
organizations, and often neglect capacity
building of teachers on conducting quality of
learning processes (Acker & Gasperini, 2009;
Horton, 2009; Henard & Roseveare, 2012;
and Campbell, 2015). Furthermore, Bappenas
RI (Badan Perencanaan Pembangunan Nasional
Republik Indonesia or National Development
Planning Agency of the Republic of
Indonesia), in 2009, and other scholars, also
identified that schools and teachers today
in Indonesia are facing various problems in
educational services in schools, as illustrated
in the graph 1 (¢fBappenas RI, 2009; Sukasni
& Efendy, 2017; and Wahyuningsih, 2017).

Parental discontent depicted in the graph
1 is a condition most likely, due to the lack

Graph 1:
Parental Satisfaction Rates

for Nine Service Attributes of Elementary Education

Notes: LS = Less Satisfied; S = Satisfied; A1 = Quality of Learning Process;
A2 = Quality of Teaching; A3 = Results of the Learning Process that Impact
on the Quality of Human Resources; A4 = School Comfort Conditions; A5
= Maintain Discipline and Safety in Schools; A6 = Parent Involvement; A7 =
Quality of Physical Facilities; A8 = Readiness Over the School Year; and A9
= School Child Fee Availability.

of human resources capacity of the school to
perform its functions. Parents’ dissatisfaction
in Primary School, especially related to
service in A1 or Quality of Learning Process; A3
or Result of Learning Process Impact on Quality
of Human Resources; A6 or Parent Involvement;
A7 or Quality of Physical Facility; A8 or
Readiness Over the School Year; and A9 or School
Fee Availability (Bappenas RI, 2009).

Thus, it can be understood that if children
do not experience a good learning process in
the classroom or school; then, the capacity of
teachers in the school can be categorized as
“low capacity of services”. The complexity
of the educational service components of the
school require the unity of all human resource
components to provide facility and support
to enable an effective learning experiences (¢f
Schlechty, 2005:3; Rafiei & Davari, 2015; and
Usman, 2016).

The main problem is that how to facilitate
teachers, who need to further explore the
function of providing quality learning services
in accordance with the characteristics of
learners? Teacher’s capacity improvement in
PLC (Professional Learning Community) is
related to the function of creating conditions,
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in which the learning objectives are designed
and achieved by facilitating the student to
learn as well as to achieve a competence

and personality development in accordance
with the expectations of all parties. If the
students’ capacity does not develop, then,

it is reasonably suspected that this is due to
the power of teacher resources that is not
functioning optimally (Gaspar, 2010; Draper,
2014; and Schaap & Bruijn, 2018).

Based on the background of thought
and focus of the research mentioned above,
the main problem of this research can be
formulated as follows: “How to design the
implementation of PLC in the Public Elementary
School’s Teachers of Subang District, West Java,
Indonesia on improving and strengthening their
ability to solve problems encountered in the learning
process?” .

The research questions developed for
collecting data and information in schools are
as follows: (1) How does the School Principal
facilitates Teachers in implementing PL.C
activities at the Public Elementary School
in Subang District?; (2) How do Teachers
implement and develop various PLC activities
at the Public Elementary School in Subang
District?; and (3) What are the impact of PLC
activities developed by Teachers at the Public
Elementary School in Subang District?

The purpose of this study is to reveal the
practice of implementing of PLC activities
by Teachers at the Public Elementary School
in Subang District, West Java, Indonesia on
improving and strengthening the ability of
Teachers in schools to solve the problems and
the quality of learning process (¢f Bolam ez al.,
2005; Ratts et al., 2015; and Furqon et al., 2018).

Specifically, objectives of the research are
to analyze the best practice of implementing
PLC activities in the Elementary Schools, in
terms of: (1) the School Principal’s facilitating
the implementation of PLC activities at the
Public Elementary School in Subang District;
(2) the process of implementing PLC activities
by Teachers at the Public Elementary School
in Subang District; and (3) the impact of PLC
activities on improving learning services at the
Public Elementary School in Subang District.

Theoretical Framework. Teachers, who
work together in their workplace, produce
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a significance effect on student learning
outcomes that are larger than done
individually (Mulford, 2003; Fullan, 2010;
and Blazar & Kraft, 2017). Many research on
PLC (Professional Learning Community)’s
activities demonstrate a school environment,
where teachers work collaboratively in groups
designed deliberately to improve student
achievement with the support provided by
school administrators. In the school that PLC
effectively done, the Principal creates a culture
in which Teachers work actively in fostering
Students’ growth and development (Vescio,
Ross & Adams, 2008; Darling-Hammond et
al., 2017; Furqon et al., 2018; and Schaap &
Bruijn, 2018).

In this context, L. Stoll & L.K. Seashore
eds. (2007) and other scholars describe the
PLC characteristics in learning professionals;
in the context of a cohesive group; focusing on
knowledge development; and occurring in the
interpersonal concern between Teachers, Students,
and Principals (Stoll et al., 2006; Stoll &
Seashore eds., 2007; Harris & Jones, 2010;
and Furqon et al., 2018).

The rationale has encouraged many
Teachers to explore PLC as a strategy to
improve Students’ growth and learning.

The PLC provides a learning environment
in schools by supporting capacity building
for teachers and leadership. By developing
the collective ability to act together, PLC
has proven to be very supportive on school
improvement (Morrissey, 2000; Stoll ez al.,
2006; Vescio, Ross & Adams, 2008; and
Furqon et al., 2018).

When Principals, Vice Principals, and
Teachers work together to begin the process
of building a Professional Learning Community
within their school, they make a deep
commitment to building capacity. By working
together in PLC, Teachers develop new skills,
explore and utilize instructional resources,
and grow in commitment and motivation
to improve Students’ learning outcomes
(Louis, 2008; Fullan, 2010; and Hargreaves &
O’Connor, 2018).

PLC is also a new perspective in
continuous Teacher professional development.
Shirley Hord (2009), and other scholars,
explained that PLCs (Professional Learning
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Communities) build the following aspects

of professional teachers: it is based on
constructivism rather than on a “transmission-
oriented model”; it is perceived as a long-
term process as it acknowledges the fact that
teachers learn over time; it is perceived as a
process that takes place within a particular
context; many identify this process as one that
is intimately linked to school reform; a teacher
is conceived of as a reflective practitioner, a
person who is entitled to a knowledge base,

and who will acquire new knowledge and
experiences based on that prior knowledge; and
professional development is conceived of as a
collaborative process (Hord, 2009:34; Gaspar,
2010; Keke, 2014; and Furqon et al., 2018).

There is a strong reason for the further
development of PLC attributes that student
learning achievement is influenced by the
development of a collaborative action process
focus on improving student learning. A review
of the PLC literature points, the seven key
attributes of effective PLCs: student learning,
common goals; collaborative team; teacher capacity;
leadership capacity; professional development;
and learning continuously (Bolam et al., 2005;
Stoll et al., 2006; Feger et al., 2008; Dickerson,
2011; and Hargreaves & O’Connor, 2018).

The essence of a PLC is that teachers
and school staf continually seeks and shares
experiences together and conducts or tries
what it learns. The main purpose of these
actions is to improve the effectiveness of
teachers as a professional worker, whose
impact is directed on improving the quality
of learning (Stoll et al., 2006; Vescio, Ross
& Adams, 2008; Pirtle & Tobia, 2014; and
Permana & Sudarsyah, 2016).

The essence of professionalism benefits in
PLC is developed based on PLC objectives.
Among the objectives of the PLC is not to
lead to the improvement of the morale or
technical ability of teachers, but to make
differences in outcomes of learners. The
meaning of the word “professional” indicates
that the work has: specialization and technical
skills based on knowledge; service ethics
oriented to fulfilling the needs of clients
(learners); strong group identity embodied in
commitment as professional; and professional
autonomy embodied in the supervision

of professional practice and professional
standards (Aylsworth, 2012; Stamper, 2015;
and Bennett, 2017).

The model of PLC activities is in the
form of self-evaluation, reflective discovery,
dialogue, joint learning, and problem solving
together. Accordingly, S. Kruse, K.S. Louis
& A. Bryk (1994), as cited also in L. Stoll
& L.K. Seashore eds. (2007), revealed five
crucial points for developing activities within
the PLC, such as: (1) the importance of
the time activity for extended reflection;

(2) the main principle in PLC is to keep all
focus views on the problem learning; (3) the
important for initiation from the leadership,
school or district, to create PLC that emerged
effectively from the needs of teachers and
principals; (4) awareness supports innovation
in PLC implementation in order to survive;
and (5) schools are the main unit of effective
change (¢fKruse, Louis & Bryk, 1994; Stoll &
Seashore eds., 2007; Bond, 2013; and Furqon
etal., 2018).

Characteristics of PLCs in schools can
be identified from the characteristics of the
above five points: supportive leadership, shared
values and vision, joint learning; supportive
school conditions; and shared practice. All the
characteristics indicate that PLC is done
collectively in a school community (Bolam
et al., 2005; Stoll ez al., 2006; Harris & Jones,
2010; Wilson, 2016; and Hargreaves &
O’Connor, 2018).

The effectiveness of implementing PLC
requires several PLC principles, such as:
PLCs support continuous learning and
improvement; Teachers and school staff
involved in PLC appreciate their direct
involvement on improving learners’ learning
and improvement of their schools; and
Practical development of teachers dan school
staff are known as a core component to bring
a quality of learning experience to classroom
practices (Vescio, Ross & Adams, 2008; Bond,
2013; and Schaap & Bruijn, 2018).

Ideally, the implementation of PLC
in schools should follow the stages of
conceptualization, consideration, capability,
attention, and capacity. Conceptualization
is the process of knowing something from
the work practices that have been done. The
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intended considerations know why
the relevant knowledge and skills
are important and valuable for the
educational staff and for the school.
On the other word, defined as “the
process of knowing the reason why
something is necessary” (Stoll et al.,
2006; Vescio, Ross & Adams, 2008;
Barr, 2017; and Dehdary, 2017).
The capability in question is a
change from conceptual knowledge

Capacity '_‘\
Can Do | Th ‘
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e \ 53/ e

Concern Capability
Knowing Self Knowing How

to action. In brief, defined as

“the process of knowing how to do

something”. Concern defined as the

need to discover and understand

oneself in the flow of organizational change.
Capacity is an opportunity to try changes in
the classroom or at school (Mulford, 2003;
Zeichner, 2008; and Blazar & Kraft, 2017).
All the stages are described and as shown in
the graph 2.

The process application can be supported
by a prediction framework for changes in the
school community. Furthermore, individual
changes that will bring organizational change
will be seen, if there are five factors fulfilled,
namely: vision, skills, incentives, resources,
and work plan (Reilly, 1998; Cormier &
Olivier, 2009; and Metre, 2009).

If in the process of learning and work is
not accompanied by the vision, there will
be confusion. If the process of learning
and working to realize this change is not
accompanied by the skills required, it will
bring out concerns. If there is no incentive
in the process of learning and working
for change, it will lead to rejection. If no
resources are available for study and work, it
will create frustration. Finally, if learning and
work is not accompanied by a work plan, it
will bring the way in place (Mulford, 2003;
Vescio, Ross & Adams, 2008; and Pirtle &
Tobia, 2014).

Therefore, if the absence of two or
three factors, then the change is just
wishful thinking. The five factors above
can be understood as a prerequisite for
organizational change as a consequence of
learning and working in the organization
(Bolam et al., 2005; Stoll et al., 2006;
Campbell, 2015; and O’riordan, 2017).

© 2019 Minda Masagi Press owned by ASPENSI in Bandung, West Java, Indonesia

Graph 2:
The Process of Knowing How to Do Something

METHODS

This research applied quantitative
approach with survey method referring to
historical data, followed by verification and
validation test. Survey research is basically
a study of a population through research
on selected samples from the population, to
know the interrelations, and distribution of
psychological and sociological variables. In the
survey research, researchers asked respondents
to provide information both orally and in
writing (Mathiyazhagan & Nandan, 2010;
Cresswell, 2012; and Yilmaz, 2013).

In this study, information from
respondents obtained randomly in writing
from Public Elementary School’s Principals
and Teachers in Subang District, West Java,
Indonesia. Based on their nature, variables
from survey research can be grouped into
parts, namely: sociological facts, such as
opinions, attitudes, or behaviors. Sociological
facts are individual attributes because of their
existence as members of a social group, for
example: gender, income, education, age, and
so on. While the group of opinion variables,
attitudes and behavior in accordance with the
proposed research model. Questions about
the sociological facts of respondents were
also asked to complete the profile of the study
respondents (Cresswell, 2012; Rajasekar,
Philominathan & Chinnathambi, 2013; and
Yilmaz, 2013).

Methods to obtain information on
survey research can be done in several ways:
interviews, questionnaires, panels, and
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telephones. Among these four methods,
interviews are the most useful method, when
conducting an exploratory study. While in
the main study phase, the method of data
collection done through the distribution

of questionnaires. The questionnaire is

a series of questions that are structured

to obtain information from respondents
(Mathiyazhagan & Nandan, 2010; Yilmaz,
2013; and Akinci & Saunders, 2015).

In general, the questionnaire is a set of
data collection tools consisting of: information
about data filling procedures and questions;
rewards or prizes given to respondents; and
communication aid tools, such as pictures,
maps, advertisements, and envelopes to send
back on surveys conducted by post (Kusek &
Rist, 2004; Mathiyazhagan & Nandan, 2010;
and Akinci & Saunders, 2015).

Characteristics of respondents included
in this study are Principals and Teachers
of Public Elementary School in Subang
District, West Java, Indonesia. The process of
disseminating data is preceded by both formal
and informal communication (Wilson et al.,
2010; Cresswell, 2012; and Yilmaz, 2013).

FINDINGS AND DISCUSSION

The findings of the study indicate that:
(1) the functional orientation of the Principal
as an instructional leader, motivator, and
facilitator is absolutely necessary in providing
a learning environment in the school as well
as supporting the improvement of leadership
and teacher capacity by developing collective
capacity; (2) the elements of professional
development of Teachers through PLC,
or Professional Learning Community, are
commitment, responsibility, utilization,
collaboration and sharing, and school culture
and climate; and (3) impact of professional
development of Teachers are raising self-
reflection awareness and self-renewal capacity,
understanding characteristics and developing
potential learners, and improving the quality
of learning services. The implementation of
PLC is able to promote the development of
sustainable professions that leads to improved
quality of learning services (¢f Cormier &
Olivier, 2009; Aylsworth, 2012; Balyera,
Karatas & Alcia, 2015; Bennett, 2017; and

Schaap & Bruijn, 2018).

The key to the success of a community
of learning in school is the commitment,
motivation, and passion to move forward in
a strong family atmosphere and togetherness
among Teachers fully supported by the
Principal, solely to provide the best learning
for all students in school. In a PLC, a central
activity of the school is a shared vision and
concern for learning-focused goals. Each
learning community in the school has its own
strength in each of its constituent elements.
This research found that the elements that
form the community of professional learning
are commitment, responsibility, usefulness,
collaboration, sharing spirit, and school culture
and climate (¢f Bolam et al., 2005; Vescio, Ross
& Adams, 2008; Crow & Matthews, 2010;
Dehdary, 2017; and Furqon et al., 2018).

Professional learner communities have
interpretations in different contexts, but there
is a broad consensus that the PLC shows
a group of people sharing and critiquing
their teaching practices in an atmosphere
of reflection, collaborative, and inclusive.
In addition, it also oriented and focused all
aspects of learning with the goal of promoting
the development of sustainable professions
that enable the formation of a culture (Stoll
et al., 2006; DuFour, Eaker & Many, 2010;
Gaspar, 2010; Benson, 2011; Ruland, 2015;
and Permana & Sudarsyah, 2016).

However, this study found that each school
displays the characteristics of a PLC that
is correlated with the characteristics of the
school. The strength of the emergence of each
community characteristic is developed mainly
based upon the school social environments.
The form of a community of professional
learning in the studied school is equally
embodied in a classroom parallel with teacher
activity group managed by a coordinator. The
activities have a regular schedule, taking place
in a formal and informal format, with themes
focused on improving learning (¢f Morrissey,
2000; Stoll et al., 2006; Weathers, 2009;
DuFour, Eaker & Many, 2010; Gaspar, 2010;
and Bennett, 2017).

The research gained some specific
details of how the school-based professional
community of learning is building the
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Teacher skills and in maintaining innovative
practices in learning. Research shows a very
positive response to school culture in terms
of openness to improvement and to explore
new teaching practices, as well as reflective
dialogue and discussion of the specific
situations and challenges faced in the school’s
learning community (¢f Stoll ez al., 2006; Fry,
Ketteridge & Marshall, 2009; Hord, 2009; Day
& Sammons, 2014; and Furqon ez al., 2018).
Some of the impacts of the PLC obtained
from the results of this study are the increase
of self-renewal capacity in the form of
increased knowledge and practice of learning
among Teachers, improving Teachers’ ability
to understand the characteristics of learners,
improving the process, collaboration to reflect,
and improving the quality of service learning.
Regarding the quality of student learning,
all Teachers also identified several specific
examples to change their practices as a result
of involvement in the professional learning
community activities (¢fBolam ez al., 2005;
Shannon, 2010; Williams, 2010; Balyera,
Karatas & Alcia, 2015; and Furqon et al., 2018).
The Principal facilitated PLC programs
to improve the overall success in order to
improve the quality of school learning and
the progress of Teachers and Students. This
is done through regularly monitoring the
continuity of the learning community. In this
learning community, the Principal acts as a
learning leader, a motivator, and a facilitator,
as well as a teacher learning designer. The
ability of the Principal is one of the main
determinants of Teacher empowerment
and the improvement of the quality of the
process and learning products, because the
Principal is responsible for the optimization
of Teacher’s capacities (¢f Crow & Matthews,
2010; Williams, 2010; Day & Sammons, 2014;
Permana & Sudarsyah, 2016; Dehdary, 2017;
and Schaap & Bruijn, 2018).

CONCLUSION

The findings of this study confirm and
reinforce previous theories and research on
school-based teacher development through
PLC (Professional Learning Community)
activities. Furthermore, the study proposes
the following suggestions for improving the
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quality of implementing PLC at school level
in the future.

Improving the professionalism of
Teachers should become the interests and
responsibilities of all schools, and schools
need to become a community of professional
learners to develop Teacher capacity,
improve Teacher quality, and quality of
Student learning. The school-based teacher
development model requires integration
and synergy of internal and external school
resources to create an enabling environment
for professional Teacher collaborative learning
directed for improving the quality of learning.

The Principal should provide a depth
understanding to all Teachers about the
importance of the PLC as the development
of the Teacher profession. The Principal
should develop school structures and culture
conditions that support the school as a PLC.
Lastly, the Principal should collaborate with
various parties, such as the Department
of Education in the District and Higher
Education Institutions to develop the school
into a PLC.!
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The Elementary School’s Principals and Teachers in Subang, West Java, Indonesia
(Source: https://pasundanekspres.co, 27/12/2018)

The study applied quantitative approach with survey method by using stratified random sampling technique on collecting
data from Elementary School Principals and Teachers in Subang District, West Java, Indonesia. Data collected are
analyzed by using multi-regression technique. The study concludes that the effective model of PLC (Professional Learning
Community) activities for Elementary School’s Teachers are strongly supported by the school Principal leadership
behavior oriented toward his/her function as the instructional leader, motivator, and facilitator on providing condusive
learning environment for Students and Teachers; determinant components of improving Teachers’ competences through
PLC, such as commitment, responsibility, meaningfulness, collaboration and sharing, and quality school culture; and
Teachers’ self-renewal capacity to understand Students’ potential and capacities, and the need to improve instructional
services regularly.
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