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INTRODUCTION 
Formative assessment occurs every day in 

teaching and learning process. It is carried 
out continuously, integrated into the teaching 
and learning with a view of  measuring 
the students’ level of  understanding. It is 
emphasized to improve students’ learning with 
the hope to build on the wider potentials of  the 
students (Ishak, 2011). 

To ensure the implementation of  formative 
assessment runs smoothly and accurately, 
teachers need to understand the concept of  
formative assessment as a whole (Tomlinson, 
2008). Weaknesses and constraints in the 
application of  formative assessment are due 
to teachers’ insufficient understanding of  the 
concept and theory of  formative assessment 

(Black & Wiliam, 1998; and William & Leahy, 
2007).

A study by T. Eckhout et al. (2005) 
found that there was a need for teachers 
to be trained in classroom-based formative 
assessment practices. The result of  their study 
indicated that training can increase teachers’ 
confidence in different aspects of  classroom 
assessment, including developing learning 
targets, developing and using different types of  
assessment, involving students in assessment, 
and communicating effectively about students’ 
achievement.

Based on the objective of  providing a clear 
picture of  the whole concept of  formative 
assessment, experts have produced a variety 
of  concepts, approaches, methods, strategies, 
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and techniques for implementing formative 
assessment in the teaching and learning 
process. Specifically for this study, the concepts, 
approaches, methodologies, strategies, and 
techniques of  implementing formative 
assessment are included for the purpose of  
obtaining implementation guidelines which 
are more practical and informative in terms of  
characteristic. These include as follows: 

First, clearly stating the learning standards 
to students (Black & Wiliam, 1998; Laud et al., 
2010; Stiggins, 2001 and 2002; and Stiggins & 
Chappuis, 2006). 

Second, using the pre assessment strategy 
before beginning the teaching and learning 
process to diagnose the needs of  the students 
(McTighe & O’Connor, 2005). 

Third, using appropriate formative 
assessment designs or techniques or activities 
to assess student learning. The technique used 
must be appropriate to measure the students 
achievement based on the learning standard. 
The level of  activities also must be appropriate 
to the learning standard and students’ ability 
(Stiggins & Chappuis, 2006; and Brookhart, 
2007).

Fourth, provide the students with effective 
feedback to help enhance their learning (Black 
& Wiliam, 1998; Overall & Sangster, 2006; and 
Hall, 2007).

Fifth, encourage self-assessment and peer 
assessment, especially to help achieve the 
learning objectives (Black & Wiliam, 1998; 
Stiggins, 2002; McTighe & O’Connor, 2005; 
and Laud at al., 2010). 

Sixth, proper management of  teaching and 
learning time is important to make sure the 
application of  formative assessment is smooth 
and effective (Brookhart, 2007).

Seventh, encourage student-centred activities 
(Cizek, 2010) and active participation of  
students in all activities (Crooks, 1988; Black 
& Wiliam, 1998; Scherer, 2005; Stiggins & 
Chappuis, 2006; and Stiggins, 2008).

Eighth, use information derived from 
formative assessment activities to decide what 
to do next during the process of  teaching and 
learning (Stiggins, 2008; Phelan at al., 2009; 
and Laud at al., 2010).

Ninth, practise effective communication 
(Stiggins & Chappuis, 2006; and Stiggins, 2008).

STATEMENT OF THE PROBLEM, 
OBJECTIVE, RESEARCH QUESTION, 
AND METHODS

One of  the results of  the transformation 
exercise on the national education system 
in Malaysia recently has been the change in 
the national curriculum: from the integrated 
curriculum to the standard-based curriculum. 
The changes are being implemented in stages 
beginning with secondary one in 2011. The 
transformation brings about certain changes to 
the curriculum content and practices, including 
the assessment system. 

The change from summative assessment, 
which emphasizes tests and examinations, 
to formative assessment advocated by the 
concept of  School Based Assessment (SBA) 
has attracted many complaints from teachers, 
especially those teaching secondary 1 and 
secondary 2. There appears to be a feeling 
of  confusion among teachers in conducting 
formative assessment during the process of  
T&L (Teaching & Learning). 

The age old practice of  teaching and 
assessing pupils separately still holds sway 
among teachers who consider practices of  
formative assessment as something new and 
should be implemented separately even though 
all these concepts, approaches, methodologies, 
strategies, and techniques of  implementing 
formative assessment have always been part 
of  their teaching and learning (T&L) practices 
(Black & Wiliam, 1998; Hall & Burke, 2004; 
and Brookhart, 2007). 

A research conducted by Mohamad Azhar 
& Shahrir Jamaluddin (2007) found that 
teachers generally use formative assessment 
activities as a teaching technique and not as 
an assessment technique. This is supported by 
Suzana Abd Mutalib & Jamil Ahmad (2012) 
who noted that teachers tend to confuse and 
mix up formative assessment activities with 
T&L activities. Zamri Mahamod & Nor 
Razah Lim (2011) found that teachers’ use 
of  formative assessment activities, especially 
questioning techniques to enhance students 
learning, was still low. 

Teachers do not realize that they are already 
practising formative assessment in their T&L 
process. In actual fact, they are applying the 
concept, approaches, methodologies, strategies, 
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and activities of  formative assessment every 
time they evaluate the status of  their students’ 
level of  understanding against the stated 
objectives. The same is also true when they 
use the information derived from practices of  
formative assessment to help them modify their 
instructions and to plan the next lesson. 

More information with regards to 
formative assessment practices is needed to 
alleviate teachers’ confusion and reservation 
in conducting formative assessment in the 
classroom. This is important, especially 
because formative assessment activities can 
also function as activities for the T&L process. 
Teachers need “hands-on” experience on 
the use of  formative assessment practices to 
guide them in their effort to conduct formative 
assessment successfully. 

Presently, clear guidelines are not always 
readily available to teachers to help them 
distinguish between formative assessment 
practices and the process of  T&L. Teachers 
are sometimes not aware that both activities 
can move simultaneously, in tandem and 
are embedded to one another (Stiggins & 
Chappuis, 2006; Azhar & Jamaluddin, 2007; 
and Brookhart, 2007). The distinction between 
the two, as asserted by D. Fisher & N. Frey 
(2009), is that formative assessment practices 
are used after the content and concept of  the 
subject have been explained. 

The objective of this study is to examine the 
practices of formative assessment in the teaching 
and learning of Geography in secondary schools 
before the implementation of the standard-based 
curriculum for secondary three.

The study was conducted to clarify the 
question “How do teachers implement 
formative assessment practices during the 
process of  T&L in the subject of  Geography in 
secondary three?”

This study used a qualitative case study 
approach to address the research question 
posed. The method was chosen based on 
the desire to understand the phenomenon in 
depth (Yin, 2003) and to get a clear picture 
(Yusoff  ed., 2004) of  the application of  
formative assessment practices in the subject 
of  Geography for secondary 3. One secondary 
school, located in Perak, Malaysia was selected 
as the site for the study. 

The selection of  the participants was done 
through purposive sampling to address the 
need of  the researchers to explore, learn, and 
understand the phenomenon effectively. For 
this to occur the participants selected must 
possess good knowledge and information 
regarding the phenomenon being studied 
(Merriam, 2009). Selecting participants with 
these characteristics also helps to improve the 
credibility of  the findings (Patton, 2002).

Two Geography teachers were chosen as 
participants in this study. They were chosen 
based on strict criteria: the participants 
must have at least more than ten years of  
teaching experience; must possess reliable 
and excellent knowledge about formative 
assessment; and must possess current and up 
to date information on the use of  formative 
assessment techniques. 

Data was collected through non-participant 
observations and interviews conducted in the 
classroom. This was to provide a true picture 
of  the application of  formative assessment 
practices in the T&L process (Yusoff  ed., 
2004). The two techniques were chosen as 
data obtained from these two techniques 
could complement and strengthen each other 
(Yusoff  ed., 2004; Bogdan & Biklen, 2007; 
and Merriam, 2009). Information that was not 
clear or difficult to obtain during observations 
could easily be obtained through interviews 
(Patton, 1987). 

Data was analyzed in two stages. The first 
analysis was done during the field work; and, 
the second, a content analysis was carried 
out after the completion of  the field work. 
Manual frequency calculation technique was 
used to establish the patterns of  formative 
assessment techniques often used by the 
participant (Murad Saleh, 2003). A Matrix 
is used for inference analysis. The Findings 
are descriptive with regards of  practices 
of  formative assessment (Lebar, 2009) but 
cannot be generalized outside of  the context, 
participants, and the study.  

THE FINDINGS AND DISCUSSIONS
The practices of  formative assessment being 

practiced by both teachers are based on the 
guidelines suggested by experts in the field. 
These include:
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About the Use of  Pre-Assessment Strategy. 
Oral questioning activities which functioned 
as pre-assessment strategy were carried out 
by both participants to commence their T&L 
(Teaching & Learning) process. Open ended 
and closed ended oral questions were presented 
to students. 

Teacher R asked a few questions connected 
to the previous lesson in order to gauge 
students’ level of  understanding of  the concept 
of  contour. Teacher R connected the students’ 
answers to the topic they were about to 
learn. Teacher R started the T&L process by 
drawing three types of  contours on the board. 
These are contour with lines closely grouped 
together, contour with lines sparsely grouped 
together, and contour with lines both closely 
and sparsely grouped together in alternating 
arrangement. Using the drawing, teacher R 
conducted oral question activities with the 
students.

Teacher R: “If  the lines are close to each other, then the 
slope is …”
Students: “Steep”.
Teacher R: “If  the lines are far from each other, the 
slope is …”
Students: “Gentle”.
Teacher R: “If  some of  the lines are close to each other, 
followed by lines far from each other, then close to each 
other again, what type of  slope is it?”
Students: “Steps” (classroom observation note, 
19/9/2013).

Satisfied with the students’ answers, teacher 
R proceeded to inform the students the topic of  
the lesson they were about to learn. “OK, today 
we are going to identify geographical shapes based on 
contour lines”.

Teacher S also used oral questioning 
technique as an induction set to start the T&L 
(Teaching & Learning) process. Teacher S 
started by drawing two points on the board 
which were marked A and B. Teacher S then 
asked the students four questions in a row 
without the students being given the chance to 
respond.

Teacher S: “What is the bearing from A to B?; 
How do we calculate the bearing?; Where do we start 
measuring?; and Is it point A or point B?”
Only after the fourth question did, the students get 
the chance to respond, “Point B”.
Teacher S then asked another question followed 
by a respond from the students, “Where do we put 

the compass points?”
Students: “B” (classroom observation note, 
20/9/2013).

Teacher S then drew the compass points on 
point B. Then, teacher S continued with the 
oral questioning activity, asking the students 
the location of  North, South, East, and 
West on the compass point, while pointing 
to the drawing on the board. Teacher S then 
proceeded to mark the points on the board 
based on the students’ answers. After that, 
teacher S asked more questions punctuated by 
students’ replies.

Teacher S: “Where do we start measuring? N, S, E, 
or W?”
Students: “S”
Teacher S: “S to E or S to W?”
Students: “S to E” (classroom observation note, 
20/9/2013).

Teacher S confirmed the students’ answers 
and demonstrated the measuring process 
which resulted in the reading of  S47°T. 
Teacher S then informed the students that for 
the lesson they were going to learn how to 
calculate bearings.

About Design of  Assessment. Through 
observation, it was discovered that both 
teachers utilized five different formative 
assessment techniques in their T&L (Teaching 
& Learning) processes. Four of  the techniques, 
namely: seatwork, exercises, observations, 
and homework, were conducted after the 
teachers had given explanation of  the concepts 
and contents of  their lessons. The other 
technique, oral questioning technique, was 
used throughout, including during the stage 
of  the lessons where both teachers were giving 
explanations of  the concepts and contents of  
their lessons. 

The seatwork and exercise techniques were 
used to assessed students’ geography skills, 
where they were required to independently 
draw cross section of  a geography location 
based on contour lines, calculate heights, 
and bearing on a topography map, calculate 
distance and size of  a place based on the scale 
on a map, organize data, draw and complete 
different graphs, and interpret maps. 

The activities under these two techniques 
were set at a moderate to high levels which 
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require application, analysis, 
synthesis, and evaluation 
skills. First students were 
involved in seatwork 
activities. After the teachers 
were convinced that the 
students have mastered 
the skills, the students 
were then given exercises. 
During these activities, 
both teacher R and teacher 
S conducted observations 
to assessed students’ level 
of  understanding and 
mastery of  the concepts 
and contents of  the lessons. 
Homework was then given 
as extra exercise when it 
was felt that the students 
have not mastered the 
concept and content of  the 
lesson sufficiently.

Oral questioning was 
conducted at the beginning, 
middle, and end of  the lesson by both teacher 
R and teacher S. While giving explanation on 
the concept and content of  the lessons, both 
teacher R and teacher S asked oral questions 
to gauge students’ level of  understanding. 
They did this by asking questions designed 
to connect the concepts and contents of  their 
lessons to the students’ previous knowledge 
from the previous lessons. 

During the middle stage of  their lessons, 
both teacher R and teacher S used oral 
questioning to help make the flow of  their 
lessons smoother. For example, teacher 
S started the seatwork activity by giving 
instructions and asking oral questions.

Teacher S: “Draw two points, one slightly above the other, 
and mark this point as A. Mark the lower point as B”.
Teacher S then walked around the class observing 
the students completing the task. Satisfied that 
all the students had managed to complete the 
task successfully, teacher S then asked three oral 
questions one after another.
“OK, now calculate the bearing from A to B. Where do 
we put the compass point?”
“Is it on point A or point B?” 
The students responded with “B” (classroom 
observation note, 20/9/2013).

Teacher S then proceeded by giving 
instruction for students to start with the task 
of  drawing the compass point on point B. 
This was followed by more oral questions 
punctuated by students’ responses. 

Teacher S: “What do we do after that?”
Students: “Connect the dots”
Teacher S: “Then what do we do?”
Students: “Put the projector on point B”
Teacher S: “Now, can you count the bearing?” 
(classroom observation note, 20/9/2013).

While doing this, teacher S moved around 
the class to observe how the students carry 
out the task. Teacher S made immediate 
corrections and explanations whenever 
students made mistakes while completing the 
task, or when students gave different answers 
to the question.

Teacher S: “Ok, some of  you get 310, while others get 
320. This is determined by the position of  the points 
you drew. Do you understand?”
Students: “Yes” (classroom observation note, 
20/9/2013).

 

Picture 1:
Geographical Shapes Based on Contour Lines

            U                                                        
   B     B        T 
            S 
 
                                                    A 

Picture 2:
How to Calculate Bearings
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Teacher S then presented 
other questions for the seatwork 
activity.

Teacher R also started the 
seatwork by giving instruction 
which was immediately carried 
out by the students.

Teacher R: “OK, now I want you to 
draw the contour lines. Draw the outside 
lines first. Make it a big, oval shape”.
Teacher R: “Now draw the inside lines. 
Draw three lines close together on the 
right hand side but far apart on the left 
hand side” (classroom observation 
note, 19/9/2013).

Teacher R also asked oral 
questions to check whether 
students had completed the task 
successfully before proceeding 
with further instruction related 
to the task. Teacher R said, “Now 
draw a line across the middle. Mark 
the ends A and B”; and “Now 
draw a cross section” (classroom 
observation note, 19/9/2013).

Teacher R then proceeded 
with oral questions to make sure 
the students had understood 
the concept and content of  the 
lesson. Students’ responses to 
each questions indicated their 
level of  understanding of  the 
lesson.

Teacher R: “What is the shape of  the 
landscape? Anybody knows?”
Students: “Slope”
Teacher R: “Ok. What is the value of  the outside 
contour lines? Is it high or low?”
Students: “Low”
Teacher R: “Ok, so how many?”
Students: “15 metres”
Teacher R: “What is the value between the contour 
lines?”
Students: “15 metres”
Teacher R: “Ok, what is the value of  the second 
contour line?”
Students: “30 metres”
Teacher R: “Ok, how about the third contour line?”
Students: “45 metres”
Teacher R: “Ok, what is the value of  the fourth 
contour line?”
Students: “60 metres” (classroom observation note, 
19/9/2013).

About the Feedback. Both teacher R and 
teacher S frequently gave immediate feedback 
to their students, either orally or in written 
form on the board. Observations carried out 
while the students were completing the tasks 
for seatwork and exercise provided them with 
information on the status of  the students’ level 
of  understanding and mastery of  the skills 
related the topic of  the day. This information 
was used to rectify any misunderstanding 
among the students through feedback. This 
was done by re-teaching the concept using 
different techniques, demonstration, or giving 
extra guidelines. 

        A 
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                                                   B           

Picture 3:
Count the Bearing
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Picture 4:
Learning the Contour Line
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Through oral questioning activities, both 
teacher R and teacher S provided feedback to 
their students very frequently that the activities 
became a dialog between the teachers and 
the students. While teaching the sub-topic of  
interpreting the topography map, teacher R 
provided feedback by connecting the topic to 
the immediate surrounding and the students’ 
general knowledge.

Teacher R: “If  want to see an example of  undulating 
landscape, look at the land around our school. For 
example, look at the Heawood area behind the school. 
That is undulating. What can you find there?”
Students: “Oil palm and rubber trees”
Teacher R: “Why oil palm and rubber? What type of  
soil do we have over there?”
Students: “Literate”
Teacher R: “Ok. Are any other reasons why it is 
suitable to plant rubber and oil palm over there?”
Students: “Good drainage”
Teacher R: “Good. Rubber and oil palm need 
good drainage. Do we plant oil palm and rubber in 
swamps?”
Students: “No”
Teacher R: “Why?”
Students: “The drainage is not good” (classroom 
observation note, 19/9/2013).

Teacher R provided feedback as guidelines 
after the students had completed the task 
of  calculating the size of  a paddy field in a 
topography map.

Teacher R: “Ok. We have learnt how to calculate the 
size of  an area on a topography map? Anybody still do 
not understand how to do it?”
(No response from the students)
Teacher R: “Ok. In order to calculate the size, we 
must do it step by step. It is easy. First, we count all 
the squares. Second, we calculate the size of  a square. 
Third, we multiply the size of  the square to the number 
of  squares available” (classroom observation note, 
19/9/2013).

About the Self  and Peer Assessment. In 
order to solve the task given for seatwork, 
exercise, and homework, students could assess 
themselves to identify their weaknesses and 
misunderstanding related to the concepts and 
contents of  the lesson. They could interpret 
their own achievement, whether or not they 
have mastered the knowledge and skills 
presented by the teacher. 

During the study, it was evident that both 
teacher R and teacher S assisted the students 

to do self-evaluation. They did this by 
frequently asking questions to gauge students’ 
level of  understanding. These were open 
questions which allowed the students to assess 
themselves. These include:

“Do you understand?”
“Anybody does not understand?”
“Is everything ok?”
“Is it right or not?”
“Are you able to do it?”
“Does everyone understand?” (classroom observation 
notes, 19/9/2013 and 20/9/2013).

Both teacher R and teacher S also 
frequently asked those students who have 
mastered the knowledge and skills to 
assist other students who had not done so. 
Through the oral questioning activities, the 
students were able to assess their own level of  
understanding apart from helping their friends 
to better understand the concept and content 
of  the lesson.

About the Time Management. During the 
study, it was clear that both teacher R and 
teacher S maximize the time use for teaching 
of  concepts and contents of  their lessons, 
while conducting formative assessment 
activities through oral questioning, seatwork, 
exercise, and observations. The time used for 
teaching of  concepts and contents and the 
time used for formative assessment activities 
were adjusted in accordance to the length of  
time available for the lesson. In a two period 
lesson (80 minutes), the percentage of  time 
allocated for formative assessment activities 
was higher compared to a single period lesson 
(40 minutes).  

About the Students Centred Activities. 
Through observation, it was established that 
both teacher R and teacher S actively involved 
students in the T&L (Teaching & Learning) 
process. In all the activities that the students 
had to undertake, both teacher R and teacher 
S acted as observers and facilitators to ensure 
the activities proceeded smoothly as planned. 
From the nine observations carried out, all the 
activities conducted were students centred and 
the students were actively involved. 

About the Use of  Information from the 
Assessment Activities. Both teacher R and 
teacher S used information derived from the 
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formative assessment activities to provide 
feedback to the students and modify the T&L 
(Teaching & Learning) process to improve 
students understanding. While the students 
were involved in seatwork and exercise, both 
teacher R and teacher S moved around the 
class making observations of  the students’ 
progress. Both then provided necessary 
feedback accordingly, either to individuals or 
the whole class. At times, both teacher R and 
teacher S provided feedback by re-teaching 
the concepts and contents, demonstration, or 
simply through oral explanation.

About the Practising Effective 
Communication. Both teacher R and teacher S 
practised effective two ways communication. 
For example, all instructions and questions 
were given verbally and students were given 
plenty of  opportunities to respond, which 
they did. All responses given by the students 
were also responded to by both teacher R 
and teacher S, and clearly this had a positive 
effect on the students. This type of  two ways 
communication is effective, easy to implement 
and especially suitable when there is a time 
constraint, such as teaching a difficult concept 
in a single or double period lesson.

The formative assessment practices of  both 
teacher R and teacher S were in accordance 
with good practices of  formative assessment 
suggested by experts in the field. However, 
there are still rooms for improvements, 
especially in the area of  implementation for 
both teacher R and teacher S. These include:

First, specify the learning objectives, the 
students have to achieve. These objectives must 
be reflected in the content of  the lesson as 
well as the teaching and learning activities as 
a whole. Even if  the objectives are not overtly 
stated, the students must be able to figure out 
these objectives through the learning activities 
conducted. They must have a sense of  
direction in terms of  what they are supposed to 
learn and master.

Second, both teacher R and teacher S should 
utilize the pre-assessment strategy more 
effectively. This is because pre-assessment 
strategy enables the teacher to identify 
students’ weaknesses earlier and this gives him 
the opportunity to take the necessary steps to 
solve the problem during the lesson (McTighe 

& O’Connor, 2005). During the study, even 
though both teacher R and teacher S utilized 
the pre-assessment activities, the potential 
of  the strategy was not fully exploited. Not 
enough time was spent on the activities to 
allow problems to be really identified and dealt 
with accordingly in the T&L (Teaching & 
Learning) process that proceeded. 

Third, the formative assessment activities 
must be suitable to the learning objectives, 
especially with regards to the level of  the 
questions and tasks given (Black & Wiliam, 
1998; Stiggins, 2001; and Fisher & Frey, 2009). 
During the study, even though the questions 
and tasks given for oral question activities, 
seatwork, exercises, and homework were 
largely relevant and helpful to students, there 
was perhaps a need to pay attention to the level 
of  these questions and tasks. There was not 
enough variety in terms of  the cognitive level 
requirement to answer the questions and tasks 
given. Most of  the questions and tasks were 
too straight forward and did not present too 
much of  a challenge to the students.

Fourth, both teacher R and teacher 
S conducted formative assessment on 
individual students to assess students’ level 
of  understanding as suggested by D. Fisher 
& N. Frey (2010). Both the T&L (Teaching 
& Learning) process and the formative 
assessment activities conducted were student 
centred in nature (Cizek, 2010); and students 
were actively involved. This was commendable 
as students’ active involvement in the T&L 
process would help them to understand the 
lesson better (Crooks, 1988; Black & Wiliam, 
1998; Scherer, 2005; and Stiggins & Chappuis, 
2006). Also, the oral questioning activities help 
to improve the students inter and intra personal 
skills (Hamm & Adams, 2009).  

However, both teacher R and teacher S did 
not provide individual students with enough 
opportunities to provide feedback on the tasks 
they had completed. Even though the tasks 
and questions were given to students to be 
completed individually, both teacher R and 
teacher S only elicited answers from the class 
as a whole instead of  individual students. This 
means some of  the students who may have 
had problems with the tasks and questions 
were not identified; therefore, denying them 
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the opportunity of  being given extra help and 
attention by the teachers. 

Fifth, effective communications like asking 
questions and giving and following instructions 
provide teachers with the opportunity to 
respond to students’ problem (Black & Wiliam, 
1998; and Stiggins & Chappuis, 2006). 
Effective communication also allows students 
to provide feedback regarding what they have 
mastered. During the study, both teacher R and 
teacher S practised effective communication, 
but there are rooms for improvement in terms 
of  implementation. Both teacher R and teacher 
S could probably have spent more time on 
this stage to really be sure of  the students’ real 
problem and understanding.

CONCLUSION
With respect to the finding, it can be 

concluded that teachers need the necessary 
skills and further awareness and understanding 
in order to implement formative assessment 
activities effectively in their T&L (Teaching 
& Learning) process. Data from the 
study indicates that there are rooms for 
improvements, with teachers’ insufficient 
understanding and awareness of  the 
importance of  formative assessment as a whole 
affecting the effectiveness of  implementation.

In relation to the study, apart from being 
a significant addition to previous studies 
on formative assessment, it has contributed 
significantly to the literature of  formative 
assessment, especially in Malaysia, where 
such materials are urgently needed. There is 
a real requirement for studies on formative 
assessment to be conducted in Malaysia, in 
order to expose teachers to the concept. This 
is especially important as the School Based 
Assessment (SBA), being implemented by the 
Ministry of  Education in stages beginning with 
secondary one in 2012, is based on the concept 
of  formative assessment. 

The study has also significantly provided 
a true picture of  the importance and 
implementation of  formative assessment in the 
classroom and how formative assessment can 
easily be integrated as part of  the T&L process. 
This should dispel the notion among many 
teachers that formative assessment is difficult 
to implement and is nothing more than an 

extra burden to teachers. Teachers should now 
be aware that when they apply the concept of  
formative assessment in their T&L process, 
they indirectly help to improve the quality of  
students learning.

Lastly, teachers must be aware of  the 
importance of  implementing formative 
assessment properly based on proper guidelines 
to ensure the assessment is of  high quality and 
validity. This is very important because such 
assessments are capable of  detecting changes 
in students’ academic achievements (Stiggins, 
2008). Therefore, all concerned parties must sit 
together to discuss necessary steps that must 
be taken to ensure the implementation of  high 
quality formative assessment. Efforts must be 
undertaken to ensure that teachers are properly 
educated of  the proper concept of  formative 
assessment and its implementation in the 
classroom.
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