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ABSTRACT: Arabic is indispensably necessary, especially in the Muslim-majority in Indonesia. However, it 
takes a lot of  time to acquire Arabic, since there are various linguistic branches to learn for anyone who wishes to 
fluently understand it. On the top of  that, Arabic has different characteristics from those of  the Indonesian language. 
The present study was based on the results of  a preliminary study that show a significant lack of  Arabic teaching 
innovation, when compared with the teaching of  other foreign languages, especially English. The purpose was to 
figure out the concept of  Arabic teaching in the “Ma’had Jami’i” in terms of  its objective, process, evaluation, issues, 
and challenges. To this end, an embedded case study was carried out. The data sources included informants, teaching 
activities, and documents. The data were analyzed using data source triangulation and an interactive model of  method 
triangulation. The results show that the objective of  Arabic teaching was to equip students with Arabic knowledge 
and skills in order for them to be able to keep up with the lesson and practice Arabic in university classrooms; the 
teaching process was theory and practice-oriented to create a conducive language learning environment; the evaluation 
was conducted through written and performance tests during the placement test, midterm test, and final test; and 
the teaching challenges lay in the psychological, educational, and social aspects. It is recommended that further 
studies deal with students’ interactions, second language acquisition, interference problem, and teaching components, 
specifically in the context of  language dormitory.
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INTRODUCTION
According to M.A. Khûli (1987), Arabic 

has a special place among world’s languages. 
Not only does its function as the language 
of  religious matters, but also it is one of  
international languages. Politically, Arabic is 
one of  the six official languages of  the UN or 
United Nations (Khuli, 1987:19-20). As A.R. 

Tu’aimah (1986) puts also it that, nowadays, 
the Arabic language holds a special position 
among modern world’s languages. By virtue 
of  the decree of  the UN General Assembly, 
Number 3190 (d-28) announced at the plenary 
meeting, number 2206 in December 1973, it is 
also of  the UN official languages (Tu’aimah, 
1986:4).



M. ABDURAHMAN, RAHMAN & E. SA’DIAH,
Teaching Arabic in the Dormitory

76 © 2018 by Minda Masagi Press Bandung, Indonesia and BRIMAN Institute BS Begawan, Brunei Darussalam
ISSN 1979-7877 and www.mindamas-journals.com/index.php/educare

As matters stand, Arabic is indispensably 
necessary, especially in the Muslim-majority 
in Indonesia. However, it takes a lot of  time 
to acquire Arabic, since there are various 
linguistic branches to learn for anyone who 
wishes to fluently understand it. On the top of  
that, Arabic has different characteristics from 
those of  the Indonesian language (Dahlan, 
1992; Lipinski, 2001; and Azhar, 2005). 

M.A. Wahab (2009), as cited also in 
A.M.S. Islam (2015), explained that inhibiting 
factors in Arabic learning was associated with 
psychological, educational, and social factors 
(Wahab, 2009; and Islam, 2015:3). This is 
based on the results of  Jamsuri Muhammad 
Syamsuddin & Mahdi Mas’ud (2007)’s 
scientific work, which reveal that the source 
of  difficulties in Arabic learning does not 
entirely lie the Arabic language per se, but in 
the lack of  learning interest, 100%; the lack 
of  background knowledge about Arabic, 87%; 
university curriculum, 83%; difficult Arabic 
instructional materials, 57%; and unconducive 
classroom environment, 50% (Syamsuddin & 
Mas’ud, 2007).

Thus, the difficulties are not only of  
linguistic factors or internal factors, but 
also of  non-linguistic factors or external 
factors. Therefore, the selection of  teaching 
approach and method should take account of  
psychological, educational, and social factors 
(Wahab, 2007:10).

In Indonesia, Arabic teaching has 
long been taking place, and instructional 
innovations have actually been long 
developed. However, these innovations are 
yet to yield a significant progress, especially 
when compared with that of  English 
teaching (Quirk & Widdowson eds., 1985; 
and Mumtaz, 2000). According to A.F. 
Effendi (2012), the fact Arabic teaching 
merely plays an adopting role makes it left 
behind (Effendi, 2012:1). As M.A. Wahab 
(2015b) puts it that the development of  Arabic 
teaching methodologies is more or less two 
decades behind that of  English teaching 
methodologies (Wahab, 2015b:2).

Therefore, teaching Arabic is not 
adequately sufficient to take place in 
university classrooms. A program that can 
facilitate Arabic learning is badly needed (cf 

Wahab, 2015a; and Alrabai, 2016).
To address this challenge, the Arabic 

Education Program of  Faculty of  Tarbiya 
and Teacher Training UIN (State Islamic 
University) Sunan Gunung Djati in 
Bandung, West Java, Indonesia organized 
an Arabic boarding school program for the 
freshmen. The goal is to equip them with 
basic knowledge and skills to facilitate their 
learning of  Arabic and other subjects at the 
campus environment (cf Watkins, 2010; and 
Christodoulou, 2016). 

The present study was aimed at analyzing 
the implementation of  this Arabic broad 
school program in terms of  its objective, 
process, evaluation, issues, and challenges. 
It is also going to be elaborated pertaining: 
teaching concept; Arabic teaching; and 
difficulties in learning Arabic.

Teaching Concept. Teaching, according to 
Rusman (2014), is a process of  interaction 
between students and the teacher, and 
learning resources available in the learning 
environment (Rusman, 2014:3). The main 
characteristic of  the teaching activities is 
the interaction between learners and their 
learning environment: the teacher, friends, 
tutors, instructional media, and/or other 
learning resources. Other characteristics of  
the teaching activities are associated with the 
component of  teaching per se (cf Rusman, 
2014; and Riyana, 2017:3).

The components of  teaching are a set 
of  interconnecting items that, according 
to C. Riyana (2017), include objectives, 
instructional materials, teaching method and 
media, evaluation, students, and the teacher 
(Riyana, 2017:3). Meanwhile, according 
to Fathurrohman & Sutikno (2009), these 
components include instructional objectives, 
materials, activities, methods, media, 
resources, and evaluation (Fathurrohman & 
Sutikno, 2009:13). 

S. Mustofa (2011) states also that teaching 
components are the teacher, teaching 
objectives, students, instructional materials, 
instructional media, instructional methods, 
administration, and funding that enables an 
optimal the instructional process (Mustofa, 
2011:9). It can be concluded that the teaching 
components are instructional objectives, 
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materials, methods, media, activities, 
evaluation, students, teachers, administration, 
and funding.

Arabic Teaching. Generally, the teaching 
of  Arabic language is to equip students with 
four basic language skills: listening or istima’, 
speaking or kalam, reading or qira’ah, and 
writing or kitabah (Wati, 2017; and Wekke, 
Ernawati & Hudaya, 2016). On language 
skills, N. Chomsky (1965) and Y. Yano 
(2003), as cited also in Y. Sudaryat (2015), 
distinguished between language competence 
and language performance. Language 
competence refers to the language knowledge 
of  speakers and listeners, and language 
performance is the realization of  language 
usage in concrete situations (Chomsky, 1965; 
Yano, 2003; and Sudaryat, 2015:174). 

Teaching of  Arabic elements include: 
firstly, Ashwat Arabiyah or Arabic Phonology. 
The sound system or ashwat is critical in 
Arabic learning. Therefore, its teaching 
strategies and method, be it at the beginning, 
intermediate, and advanced level should be 
paid a great attention to (Mustofa, 2011:27).

Secondly, Mufradat or Arabic Vocabulary. 
Vocabulary is one of  language elements a 
foreign language learner should master to 
acquire skills to communicate in the foreign 
language in question (Effendi, 2012:126). 
However, vocabulary is not the only one 
element.

Thirdly, Al-Qawa’id or Arabic Grammar. 
According to A.F. Effendi (2012), the teaching 
of  grammar is to facilitate language learning. 
Grammar is not the goal (ghaya) of  teaching, 
but a vehicle (wasila) for someone to be able 
to use language properly (Effendi, 2012:112). 
The teaching of  grammar is divided into two: 
introduction to Arabic morpho-syntax or 
Nahw and Sarf; and drilling exercises (Effendi, 
2012:113).

Language skills are divided into receptive 
and productive skills. The former include 
listening and reading, and the latter are 
speaking and writing. In terms of  its 
communication modes, language skills can 
be divided into spoken and written language 
skills. The former has two aspects: listening 
and speaking, so does the latter: reading and 
writing (Sudaryat, 2015:175). 

Difficulties in Learning Arabic. The 
difficulties in learning Arabic are of  linguistic 
and non-linguistic. Arabic is linguistically 
different from the Indonesian language and 
local languages in Indonesia in their sound 
systems, vocabulary, sentence patterns, 
and orthography (Dahlan, 1992; Lipinski, 
2001; and Azhar, 2005). The non-linguistic 
difference between them lies in the socio-
cultural aspects of  their speakers. 

Both linguistic and non-linguistic 
differences are quite influential and can be 
obstacles in learning Arabic. Other sources 
of  L2 (Second Language) learning difficulties 
include learning time allocation, role of  
teachers, instructional materials, teaching 
methods, interference, motivation, learners’ 
ages, and formal instruction (Mar’at, 2005; 
dan Chaer, 2009).

Motivation is crucial to the success of  
one’s learning. It is a psychological force that 
encourages learners to engage in learning 
effectively to achieve the desired level and 
also is very influential in learning (Al-Fauzân, 
2011:141). The lack of  motivation may lead 
to the non-optimal learning achievement. In 
this context, R.C. Gardner (1985); A. Chaer 
& Agustina (2006); A. Santoso (2007); and D. 
Soen (2011) stated that motivation in foreign 
language learning is very influential, since it 
is one of  the learner’s socio-cultural factors 
(Gardner, 1985; Chaer & Agustina, 2006; 
Santoso, 2007; and Soen, 2011). 

Motivation in foreign language learning 
has two functions. Firstly, integrative function: 
motivation that encourages one to learn a 
foreign language, because he/she wishes to 
communicate with the native speakers of  
the target foreign language and wishes to 
become a part of  that target foreign language 
community. Secondly, instrumental function: 
motivation that encourages one to learn a 
foreign language for specific purposes, such 
as seeking employment (cf Yano, 2003; and 
Gilakjani, 2012).

About the age factor, a student is an 
individual who is undergoing a developmental 
process, aged from 18-24, or could be 
categorized as an adult. E. Sadtono (1987) 
and S.J. Savignon (1997 and 2007)’s research 
works reveal that students who were given 
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opportunities to practice foreign language 
speaking, since the first class meeting 
outperformed those who learned foreign 
language without any interaction with native 
speakers of the target foreign language (Sadtono, 
1987:66; and Savignon, 1997 and 2007). 

About the formal instruction factor, 
Arabic teaching programs, both in schools 
and Islamic boarding schools, is of  formal 
teaching. It is so-called, because there involve 
many aspects in the teaching activities, such 
as teachers, media, curriculum, instructional 
materials, instruments, and so on. All of  these 
influence the success rate of  Arabic learning 
as a second language due to various factors 
and variables that have been prepared in 
advance (Chaer, 2009:252). 

The point is that formal instruction 
is engineered to achieve the desired 
competencies in school environments, while 
non-formal or natural foreign language 
acquisition takes place in the countries, where 
the target foreign language is spoken, or could 
be said as total immersion.

METHOD
The present study employed a qualitative 

naturalistic approach (Creswell, 2003; 
Tashakkori & Teddlie eds., 2003; Johnson & 
Onwuegbuzie, 2004; and Williams, 2007). 
This approach was used to describe the 
implementation of  teaching Arabic in the 
dormitory of  Ma’had Jami’i to freshman 
students enrolled in the Arabic Education 
Program of UIN (State Islamic University) 
Sunan Gunung Djati in Bandung, West 
Java, Indonesia. Specifically, the present 
study employed an embedded case study 
design, because the research focus had been 
determined prior to the conduct of  the research 
(Creswell, 2003; and Williams, 2007).

Interviews were conducted to capture the 
opinions, behaviors, knowledge, and feelings 
of  the informants consisting of  the daily 
director, tutors, caregivers, and students at 
different levels of  proficiency (Tashakkori 
& Teddlie eds., 2003; and Johnson & 
Onwuegbuzie, 2004). Then, observation 
activities were conducted to analyze the 
instructional activities and the language 
practices in the Arabic dormitory using R. 

Millrood (2001)’s classroom interaction 
evaluation standards, and to analyze the 
evaluation sheet and the course book. 
Documents analyzed as the data sources in 
this study include instructional materials, test 
questions, students’ documents, and language 
dormitory program evaluation documents 
(Millrood, 2001).

The questionnaires comprise of  three 
closed-ended questions and 37 open-ended 
questions. The measurement used of  L. 
Guttman (1950) and G.B. Flebus (2003) 
scale in the form of  multiple choice, where 
the highest score is 1 and the lowest one is 0 
(Guttman, 1950; and Flebus, 2003). 

FINDINGS AND DISCUSSION
Instructional Objective. R. Susilana et al. 

(2006) explain that an instructional objective 
is a desired target of  instructional activities 
(Susilana et al., 2006:108). The Arabic 
boarding school of  UIN (State Islamic 
University) Sunan Gunung Djati in Bandung, 
West Java, Indonesia is aimed to develop two 
aspects: language performance and language 
competence (TP, 2015:7). The first includes 
listening, speaking, reading, writing, and 
translation skills; and the latter includes the 
understanding of  grammar and vocabulary. 

The results of  interviews reveal that the 
objective of  Arabic boarding school program 
is to equip students with basic knowledge of  
Arabic, including grammar and vocabulary 
development. This is due to the fact that the 
enrolled students have different educational 
backgrounds and different Arabic language 
abilities (interview with Respondent A, 
2/10/2016). 

Based on the results of  questionnaires, 
it is also revealed that 29.76% of  students 
came from SMA (Sekolah Menengah Atas or 
conventional Senior High School); 43.86% 
came from MA (Madrasah Aliyah or Islamic 
Senior High School); and the rest of  27.38% 
has SMA/MA and Islamic boarding schools’ 
education background.

Thus, it can be concluded that the objective 
of  the implementation of  Arabic boarding 
school program is to develop language 
performance, including the four basic language 
skills (listening, speaking, reading, and writing) 
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and translation skill; and to develop language 
competence, including understanding of  
semantic aspect of  vocabulary, grammar, 
and skills to communicate in Arabic (cf TP, 
2015; and Wekke, Ernawati & Hudaya, 2016). 
However, direct cultural introduction has not 
intensively done.

Arabic Teaching Process. Based on 
research findings, the Arabic boarding school 
program offers the following: (1) basic 
lesson on language skills; (2) basic lesson 
on Arabic grammar or nahw and sarf; (3) 
theory and practice of  reading, translating, 
understanding, and composing text in 
Arabic; (4) applied linguistics, tafsir or text 
interpretation, and Islamic book readings; 
(5) ibadah or religion obligataion’s practice 
and Al-Qur’an memorization; (6) written and 
spoken tests; and (7) evaluation.

About Instructional Materials. Based on the 
questionnaire data, 96.43% of  students stated 
that the Arabic instructional materials offered 
in the boarding school improved their Arabic 
language ability. The rest 3.57% stated, “don’t 
know”. The material delivery affects both 
competence and performance. 

The materials facilitating the Arabic 
competence development include: new 
instructional materials; knowledge 
enrichment; understanding enhancement; and 
the development of  linguistic knowledge, be 
it semantics, Al-Qur’an memorization, syntax, 
and basic knowledge of  the Arabic language. 

The materials facilitating Arabic 
performance include: language practice; 
language training; translation; conducive 
learning environment; applied nahw for 
Al-Qur’anic studies; and assignments. The 
negative statement from the low achieving 
students was that they were unable to identify 
their current proficiency level (interview with 
Respondent E, 23/10/2016).

About Instructional Media. Based on 
the research findings, there were several 
instructional media, as follows: (1) visual 
media, including bulletin board written Arabic 
and vocabulary walls; (2) audio medium in 
the form of  loudspeakers; and (3) audiovisual 
medium in the form of  a television.

More then half  (66.67%) of  students stated 
that these media facilitated their learnings. 

Based on the interview results, it was revealed 
that the instructional media included: media 
to facilitate learning process; loudspeakers 
to deliver announcements and listen to the 
music; visual media to display vocabulary 
in every room and sentence examples in the 
form of  announcement and written rules; 
and audiovisual media in the form of  films 
(interview with Respondent D, 23/10/2016). 

Some negative statements regarding the 
instructional media were about: intensity, it is 
rare to use of  instructional media; relevancy; 
creativity; and under-facilitated learning 
environment (interview with Respondent E, 
23/10/2016). 

About Teaching Method and Strategy. A 
method is a systematic way of  working 
to facilitate the implementation of  an 
activity in order to achieve the desired goals 
(Creswell, 2003; Tashakkori & Teddlie eds., 
2003; Johnson & Onwuegbuzie, 2004; and 
Williams, 2007). Based on the observation, 
the following teaching methods were used: 
lecture; questioning; discussion; singing; 
drilling; direct method; and demonstration.

The use of  these varied teaching methods 
was based on the classroom condition, 
topic of  the lesson, and the condition of  the 
students at the given time (interview with 
Respondent B, 9/10/2016). Thus, in practice 
a teacher could employ more than one 
methods. See table 1. 

About Teacher. The questionnaire data 
revealed that 70.24% of  students stated 
that the teacher had orchestrated an active, 
creative, innovative, and fun learning 
process. The rest 29.76% said the otherwise. 
Positive statements put forward by students 
were caused by several components, as 
follows: PAIKEM (Indonesian language: 
Pembelajaran Aktif, Inovatif, Kreatif, Efektif, dan 
Menyenangkan or Active, Innovative, Creative, 
Effective, and Fun Learning) delivery method; 
exercise provision; teacher’s qualification; and 
the system of  the program (interview with 
Respondent D, 23/10/2016). This is similar 
to Andayani Agustina Rini & Nugraheni Eko 
Wardani (2013) and others’ findings that the 
teacher was more focused on the teaching 
process and tended to develop Indonesian 
language skills (Fathurrohman & Sutikno, 
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Table 1:
The Linguistic Materials Based on the Observation Using R. Millrood (2001)’s Classroom Interaction Evaluation Standards

Classroom 
communication

Vocabulary Understanding 
(Collective)

Vocabulary Understanding 
(Group)

Applied Nahw Method Development Writing Training

The most 
frequent
(90-99%)

Sometimes 
(25-75%)

Never
(0%)

The most 
frequent
(90-99%)

Sometimes 
(25-75%)

Never
(0%)

The most 
frequent
(90-99%)

Sometimes 
(25-75%)

Never
(0%)

The most 
frequent
(90-99%)

Sometimes 
(25-75%)

Never
(0%)

The most 
frequent
(90-99%)

Sometimes 
(25-75%)

Never
(0%)

1. The teacher 
questioned the 
students. 

√ √ √ √ √

2. The students 
presented problems 
to discuss.

√ √ √ √ √

3. The students 
freely gave their 
opinions.  

√ √ √ √ √

4. The teacher 
asked for students’ 
opinions.

√ √ √ √

5. The students only 
spoke when called 
upon personally by 
the teacher.

√ √ √ √ √

6. The students 
asked the teacher 
when they don’t 
understand.

√ √ √ √ √

7. The students 
passively listened to 
the teacher. 

√ √ √ √ √

8. The students were 
listening when their 
peers were talking.  

√ √ √ √ √

9. The students 
spoke loudly to the 
whole class

√ √ √ √ √

10. The students 
had peer discussions 
before the teacher 
answered.

√ √ √ √ √

11. The students 
were afraid to make 
mistakes when 
talking.

√ √ √ √ √

12. The teacher 
encouraged the 
students to take 
risks and to freely 
speak 

√ √ √ √ √

13. The students 
asked for the 
teacher’s opinion 
about their 
problems.

√ √ √ √ √

14. The teacher 
organized students’ 
interactions in 
pairs, small groups, 
moving circle, and 
parallel lines.

√ √ √ √ √

15. The students 
copied the answer 
key during a test.

√ √ √ √ √

16. The students 
conducted peer-
teaching for a test.

√ √ √ √ √

17. The teacher was 
open to informal 
communication.

√ √ √ √ √

2009; and Rini & Wardani, 2013).
Students’ negative statements were as 

follows: some teachers still generalized 
the ability of  students; the classroom was 
overcrowded; instructional materials were 
beyond the reach of  the students; some 
teachers did not personally know the students; 
and lack guidance (interview with Respondent 
E, 23/10/2016). 

About Arabic Language Environment. Based 
on observations, there were rules that require 
students to speak in Arabic, programmed 
teaching and training, student weekend 

activities, rotational student speeches, 
vocabulary learning groups, where all 
students were divided into ten groups and 
other various activities. Various wall posters 
were special reading viewing media.

The questionnaire data revealed that the 
students felt that the learning environment 
affected their communication skills by 
92.86%. Students statements about learning 
environments include several aspects: training 
and habit-making; system, i.e. students 
were required to speak in Arabic; and 
communication skill optimization. Students’ 
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information sources were: teachers, peers, 
bulletins written in Arabic, and instructional 
materials (interview with Respondent D, 
23/10/2016).

Peers influenced the improvement of  
students’ Arabic skills for several reasons: they 
felt motivated, when the roommates were 
talking in Arabic; they could speak Arabic 
more freely with peers; they felt inferior when 
speaking Arabic with the lecturers; they felt 
more confident when talking with peers than 
with the lecturers; and talking to the more 
knowledgeable students could get feedbacks 
on the mistakes (interview with Respondent 
D and E, 23/10/2016). This is evident in that 
84.52% of  students felt that peers improved 
their Arabic skills, 11.90% said the otherwise, 
and the rest 4.76% were undecided.

About Motivation. The questionnaire data 
revealed that 73.81% were motivated to learn 
Arabic; 20.24% were not; and the rest 5.95% 
were undecided. Some of  motivated students 
wanted to speak Arabic fluently; and some of  
them felt motivated to learn Arabic because 
it was a compulsory subject, they wanted to 
able to translate Arabic texts, they need it to 
understand Islam and Al-Qur’an, and they 
thought that Arabic was unique (interview 
with Respondent D and E, 23/10/2016).  

Thus, it can be concluded that student 
motivation to learn Arabic was influenced by 
socio-cultural factors. For example, the religious 
motivation was more dominant than the 
professional one (cf  Benson, 2007; Zimmerman, 
2008; and Csizér & Kormos, 2009).

Evaluation. Based on the results of  
interviews and document analyses, the 
evaluation activities were carried out very 
well. The evaluation was conducted at the 
beginning, the middle, and the end of  the 
program (JCSEE, 1994; Granello & Wheaton, 
2004; and Wall, 2004).

In general, the tests were administered on a 
scheduled basis. This referred to the boarding 
school program guideline book. The tests were 
of  two types: placement test and achievement 
test or mid-term test and final test (interview 
with Respondent A, 2/10/2016; and interview 
with Respondent B, 9/10/2016).

The measurements were conducted 
through tests and non-tests or practices. 

The measuring instruments used a variety 
of  written tests, including: a disaggregated 
vocabulary test consisting of  40 vocabulary 
items and an integrated cloze test consisting 
of  15 questions; a disaggregated structure 
test consisting of  five open-ended questions 
and an integrated structure test; and language 
style development tests in the form of  
multiple choice questions, translation test, and 
objective test.

The practice test was on the speech 
training. Based on the result of  evaluation 
sheet analysis, this course was to measure the 
following: title-content consistency; language 
style; word and syllable accentuation; 
sentence intonation; and body and facial 
mimicry (interview with Respondent A, 
2/10/2016; interview with Respondent B, 
9/10/2016; and interview with Respondent 
D, 23/10/2016).

Difficulties in Learning Arabic. It is 
consisted of  students’ difficulties; difficulties 
in listening and speaking; difficulties in 
reading, writing, and translating; self-
confidence issue; and interference. The 
elaborations are following here:

About Students’ Difficulties. Based on the 
interview results, the sources of  Arabic 
learning difficulties lay in the internal and 
external factors. The learner internal factors 
were: intelligence; grammar and vocabulary 
understanding; physical condition; and 
emotional state. The external factors included 
time and overoccupancy (interview with 
Respondent A, 2/10/2016; interview with 
Respondent B, 9/10/2016; and interview with 
Respondent D, 23/10/2016).

Intelligence, grammar and vocabulary 
understanding, and emotional state were the 
psychological constraints faced by students 
in Arabic learning (cf Wu, 2010; Ansari, 
2012; and Wekke, Ernawati & Hudaya, 
2016). Pertaining the linguistic factors, we 
noted that student linguistic difficulties 
in Arabic leaning as follows: competence 
aspects, like difficulties in understanding 
sentences, in memorizing rarely used words, 
in understanding meanings, and limited 
vocabulary; and performance aspects like 
communication difficulties, difficulties in 
sentence composition, difficulties in speaking 
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with Arabic native speakers and in reading 
Arabic texts (interview with Respondent A, 
2/10/2016; interview with Respondent B, 
9/10/2016; and interview with Respondent 
D, 23/10/2016).

These difficulties, as S. Mar’at (2005) and A. 
Chaer (2009) put forward, are associated with 
the lack of opportunity to use Arabic (Mar’at, 
2005:94-96; and Chaer, 2009:250-254). Arabic is 
a Semitic language that has a different linguistic 
system from that of Indonesian and students’ 
native languages (Dahlan, 1992; Lipinski, 2001; 
and Azhar, 2005:52).

Pertaining the non-linguistic factors, 
student non-linguistic difficulties are 
associated with their internal aspects, such 
as low self-commitment, bad learning time 
management, low motivation, tired physical 
condition, low cognitive memory and 
material comprehension, laziness, low self-
confidence, and inferiority; with the aspects of  
educational system, such as low demands of  
Arabic practice, tight learning schedule, and 
overcrowded classroom; and with external 
aspects, like bad influence from friends (cf 
Mall, 2002; Mar’at, 2005; and Chaer, 2009). 
The boarding school system can have a 
good impact on the acceleration of  second 
language acquisition (Staffolani, 2016; Wekke, 
Ernawati & Hudaya, 2016; and interview with 
Respondent C, 16/10/2016).

About Difficulties in Listening and Speaking. 
Listening and speaking difficulties lie in 
linguistic and non-linguistic factors. The 
linguistic factors include issues in phonology, 
like the low exposure to Arabic sound 
listening and native pronunciation; and in 
semantics, like limited vocabulary, which 
in turn affects the understanding of  fusha 
or formal and amiya or informal Arabic 
(al-Mohsen, 2016; and Wekke, Ernawati & 
Hudaya, 2016). The non-linguistic aspects 
include low self-confidence and low exposure 
to the target language. 

Vocabulary enrichment is one of  the ways 
to address this problem. About 88.10% of  
students experienced listening and speaking 
difficulties; and the other, 11.90%, said the 
otherwise. These, difficulties were actually 
caused by the low motivation to improve 
listening skills (interview with Respondent 

A, 2/10/2016; interview with Respondent B, 
9/10/2016; and interview with Respondent 
D, 23/10/2016).

The research findings showed that Arabic 
listening and speaking difficulties were 
the results of  low understanding, lack of  
practice, and low exposure to Arabic listening 
and speaking since some of  them were too 
narrowly focused on Arabic vocabulary and 
grammar.

About Difficulties in Reading, Writing, and 
Translating. The sources of  reading, writing, 
and translating difficulties were: language 
competence aspects, such as semantics, 
vocabulary, meaning understanding, 
specialized registers, grammar, syntax, and 
morphology; and performance aspects, such 
as diction, grammar, sentence composition 
in the target language (interview with 
Respondent A, 2/10/2016; interview with 
Respondent B, 9/10/2016; and interview with 
Respondent D, 23/10/2016). 

Consulting to dictionaries is a way to 
address these difficulties (Lew, 2004; Wekke, 
Ernawati & Hudaya, 2016; and interview 
with Respondent D, 23/10/2016). About 
90.48% of  students had reading, writing, and 
translating difficulties; and the other, 11.90%, 
did not experienced them.

About Self-Confidence Issue. Students’ 
problems associated with low self-confidence 
are caused by several factors, such as limited 
linguistic knowledge that produce anxieties 
in pronunciation, syntax, morphology, and 
limited vocabulary; student internal and 
psychological factors, such as personal anxiety 
and inferiority; and contextual factors, such 
as low self-confidence when speaking in 
public, interacting with lecturers and with the 
more knowledgeable students (interview with 
Respondent D and E, 23/10/2016). 

Thus, it can be concluded that low 
understanding and limited practice may lead 
to the low self-confidence in using Arabic in 
a way that the students feel inferior, anxious, 
and nervous. Time also becomes a benchmark 
for self-confidence. The amount of  time 
spent on a foreign language practice can 
reflect one’s self-confidence to use the foreign 
language in question (Mar’at, 2005; and 
Chaer, 2009). 
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An interview data revealed that it took two 
months for an advanced student to develop 
self-confidence to use Arabic, despite the fact 
that he had a good proficiency in it. This is 
because the lack of  demand for using Arabic. 
Students at the beginning and intermediate 
level still had difficulties in applying semantic 
and grammar concept (interview with 
Respondent A, 2/10/2016; interview with 
Respondent B, 9/10/2016; and interview with 
Respondent D, 23/10/2016).

About Interference. Language interference is 
referred to the negative transfer of  elements 
of  one language into another (Ellis, 1986; 
Shastri, 2010; and Sirbu, 2015). The majority 
of  students enrolled to the Arabic Education 
Program in the context of  this study speak 
Sundanese or Indonesian as their L1 (First 
Language). These two languages greatly 
influenced their Arabic. 

Phonologically, the research findings show 
that 64.29% felt that their local language 
interfered their Arabic pronunciation. These 
phonological interferences included stress, 
intonation, difficulty in pronouncing the 
labiodental sound (ف), the apicodental sound 
.(ق) and (ك) and the dorsovelar sounds ,(ز)

Student difficulty in pronouncing the 
dorsovelar sounds, in particular, is because 
these two sounds are similar but has different 
speech organs. In addition, these sounds are 
not available in the sound system of  their 
L1. In this context, Y.B. Sanusi (2005)’s work 
also found a similar result, i.e. there was an 
interference Arabic in English in pronouncing 
certain similar sounds: /p-b/ /t-d/ and /k-g/ 
(Sanusi, 2005:2).

CONCLUSION 
Based on the above explanation, it can be 

concluded that the goal of  Arabic boarding 
school program was to equip students Arabic 
knowledge and skills in order for them to be 
able to keep up with the lesson and practice 
Arabic in university classrooms; the teaching 
process was theory and practice-oriented 
to create a conducive language learning 
environment; the evaluation was conducted 
through written and performance tests during 
the placement test, midterm test, and final 
test; and the teaching challenges lay in the 

psychological, educational, and social aspects.
It is recommended that further studies 

deal with students’ interactions, second 
language acquisition, interference problem, 
and teaching components, specifically in the 
context of  language dormitory.1
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Teaching of Arabic Language in State Islamic University in Bandung
(Source: https://www.google.co.id/search?biw, 28/10/2017)

The goal of  Arabic boarding school program was to equip students Arabic knowledge and skills in order for them to 
be able to keep up with the lesson and practice Arabic in university classrooms; the teaching process was theory and 
practice-oriented to create a conducive language learning environment; the evaluation was conducted through written 
and performance tests during the placement test, midterm test, and final test; and the teaching challenges lay in the 
psychological, educational, and social aspects.


