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Abstract 
Learning in schools is not only intended to achieve educational goals for certain lessons but 
also to equip students to master the concept of material and apply it in everyday life. 
Moreover, learning is also intended to achieve educational goals as a whole general which is 
formal, namely, to organize students' reasoning and shape their personalities. This research is 
classroom action research that aims to improve learning outcomes through student team 
heroic leadership strategies and the provision of structured assignments. The subjects in this 
study were students of class X.2 MA DDI Kaballangang, Pinrang. This research is Classroom 
action research carried out in two cycles. Data collection using learning outcomes tests 
sheets and observation sheets. The collected data is analyzed using quantitative analysis 
techniques and qualitative analysis, presenting information, and drawing conclusions. The 
results showed that there was an increasing learning outcome through student team heroic 
leadership strategies and the provision of structured assignments which was marked by an 
increase in the average score of student learning outcomes from cycle 1 to cycle 2, which was 
61.28 increasing to 83.72, student learning completeness in the second cycle. I which has not 
been achieved classically only reached 48.3%, but in cycle 2, classical completeness was 
achieved, namely 89.7% so there was an increase in the percentage of student activity in the 
learning process from cycle 1, namely 35.28% to cycle 2, namely 47.32% 
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Introduction 
 
Education is an important need for each student to develop their potential. Education is a 

set of planned, scheduled, and specific activities (Harja et al., 2021; Toraman, 2021; Mukminin et al., 
2019). Education can indirectly improve students' ability to solve problems, think logically, think 
creatively, and think critically (Lestari, Pratama, & Jailani, 2018). Learning in schools is not only 
intended to achieve educational goals for a certain lesson but also to equip students to master the 
concept of material and apply it in everyday life. Moreover, learning is also intended to achieve 
educational goals as a whole general which is formal, namely, to organize students' reasoning and 
shape their personalities. Learning aims to direct students to behave. The behavior shown must be 
in accordance with the concepts that have been formulated in the objectives because of learning. 
Learning outcomes will be obtained optimally when the learning gives meaning to students 
(Wijayanti, Utari, & Wijaya, 2022). Basically, learning (instruction) is an accumulation of the concept 
of teaching and the concept of learning (Mustafa, Baharullah, & Sari, 2021). For this reason, teacher 
creativity in the learning process is very necessary (Mustafa et al., 2021), so students are interested to 
follow the learning process because learning is fun for them. For example, in mathematics, 
according to Asmin (2003) almost every student considers mathematics to be a difficult subject, so 
students are less interested in taking mathematics lessons. Asmin (2003) also explained that there are 
symptoms of math phobia (children's fear of mathematics) that hit most of the students and will 
give influence on results learn it. The habit of students who only become listeners and recorders of 
information provided by the teacher makes students less confident to express their opinions, less 
confident to make decisions, and less confident to take responsibility for the actions that have been 
taken so that it has an impact on learning outcomes. Teachers in teaching must be able to apply 
effective and efficient approaches, methods, techniques, or learning strategies so that learning 
objectives can be achieved. 

One of the learning strategies that can be applied is Student Team Heroic Leadership 
Strategy (STHL). Student Team Heroic Leadership Strategy (STHL) is part of cooperative learning, 
namely small group cooperative learning. Slavin (1980) explained that in a student team, students 
were placed in study groups consisting of 4 to 5 people who were mixed according to work level, 
gender, and ethnicity, while structured assignments were tasks given to students in a planned and 
regular manner, each topic unit. or each unit of study given by the teacher which refers to the level 
of difficulty of the teaching material, emphasizing the process of working on the task and a sense of 
shared responsibility in achieving learning objectives. Student Team Heroic Leadership Strategy and 
Structured Assignment (STHL and PTT) in still leadership principles, and academic heroism and 
give a deeper impression on students' memories in the learning process. Students are directed to 
work together in a group to solve problems or structured tasks given by helping each other and have 
a sense of responsibility towards the group. Nasrulloh, Khotimah, Hidayatulloh, and Sukrianingsih, 
(2021) stated that the STHL strategy is a learning strategy that provides opportunities for students to 
think, answer, motivate, help each other, foster an attitude of responsibility towards themselves and 
others, and can form a heroic leadership spirit. This case is in line with Nurhusain and Hasby (2021) 
who stated that through the STHL strategy, the teacher can develop a leadership spirit in group 
discussions. Student Team Heroic Leadership strategy is part of cooperative learning (small group 
learning), in which in groups, students are given tasks to discuss and, in the end, are given individual 
tests for knowing the results they learned, while the notion of heroic leadership is leadership with a 
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hero's spirit. Giving Structured Tasks is giving assignments by teachers to students then students 
must be responsible for or report the results of student assignments. Structured assignments are one 
of the lessons that train students more actively in other words students learn the material first before 
the teacher explains it (Nafisa & Anas, 2018). 
 

Literature Review 
 
Student Team Heroic Leadership Strategy and Structured Assignment (STHL and PTT) in 

learning can educate students to determine the stance/dare to take decisions in learning to 
encourage themselves and friends, work together in groups to solve problems, and have a sense of 
responsibility for the group, as well as giving a deeper impression on the memory of students in the 
learning process. This condition impacts the students’ results study. The term learning outcomes 
emphasize the importance of what students learn from their experience (James, 2020). Study results 
are the ability obtained by the individual after the learning process takes place. It is similar to Allan 
(1996) that explained that Learning outcomes represent what is formally assessed and accredited to 
the student.  

Learning outcomes must show changes in student circumstances become better so that it is 
useful to (a) increase knowledge, (b) better understand something that has not been understood 
before, (c) develop more skills, (d) have a new view of something, (e) appreciate something more 
than before. Student Team Heroic Leadership Strategy and Structured Assignment (STHL and PTT) 
are sought to help improve learning outcomes in solving the problem with refers to indicators 
learning, that dares to express opinions dare to take a decision, dare to take responsibility for their 
actions, and help for a complete problem. because of that, to increase student results study required 
the application of appropriate learning strategies. Study this aim for knowing enhancement results 
learning gained student after STHL and PTT strategies are applied. 
 

Methodology  
 
Research design, site, and participants 
 

This research is Classroom Action Research with the stages of implementation which include 
planning, implementing, acting, observing, and reflecting. Study implemented in 2 (two) cycles. The 
subjects in this study were students of class X.2 MA DDI Kaballangang, Pinrang, South Sulawesi. 
This research is Classroom action research carried out in two cycles. The stage of cycles in the Class 
action study is as follows. 

Planning Stage, at this stage, the researcher explains what, why, where, when, and how 
research is done. Study action classes should be conducted collaborative, so avoid the element of 
subjectivity. Researchers also need to explain preparations for implementation research, such as plan 
implementation learning and instruments observation. 

Implementation Stage (Acting), at the stage of implementation, it is done an activity of 
implementation or application planning action. At this stage, the learning process is held like usual. 
Observers do the observation by objective in accordance with the condition learning is done, 
researcher. This activity is urgent because destination study action class is for improving the learning 
process. 

Observing Stage, at the stage of observation, there are two observed activities, namely students’ 
learning activities and learning process. Observation of the student learning process was conducted 
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by the teacher (researcher) while doing the learning, while observation on the learning process, the 
implementing teacher (researcher) asked for help from the colleagues who act as collaborators in 
doing observation. Collaborators do observation learning based on instruments that have been 
compiled by researchers. Observation results from collaborators later will be beneficial or will be 
used by the researcher as ingredient reflection for repair learning next. 

Reflection Stage, activity reflection is implemented when collaborators (observers) have 
finished doing observation to the researcher in doing the learning. This activity is in the form of 
discussion results observations made by collaborators with the implementing teacher (researcher). 
This stage is the essence of action class study, that is when collaborator discloses things that are felt 
already walk good and not yet walk with good at the moment research her manage the learning 
process. Reflection results are used as ingredient consideration in the designing cycle next, so in 
essence, reflection is activity evaluation, analysis, meaning, explanation, conclusion, and 
identification act carry on in the planning cycle next. 
   

Data collection and analysis 
 
To obtain the data needed in this study, the research instruments used for data collection 

were the Learning Outcomes Test Sheet and the Observation Sheet. The collected data were then 
analyzed using descriptive statistics. 

 
Findings 
 
This research was conducted in class X.2 MA DDI Kaballangang districts Pinrang through 

STHL and PTT strategies. In this study, the learning process used is 8 meetings or 16 hours of 
lessons, with 6 meetings used to learn the materials and 2 meetings used for testing. Each meeting 
consists of 2 hours of lessons. The following is a description of the research results.  

Student activity analysis cycle 1. by using the student activity analysis formula, the average 
percentage of student activity can be seen in Fig.1. 
 
Figure 1. Results of the analysis of student activity observations in cycle I 

 

 

44.83% 

10.34% 13.79% 

48.28% 

13.79% 

48.28% 

53.57% 

14.29% 17.86% 

53.57% 

21.43% 

57.14% 55.17% 

17.24% 20.69% 

58.62% 

24.14% 

62.07% 

Meeting 1 Meeting 2 Meeting 3

Activity 1              Activity 2           Activity 3           Activity 4             Activity 5           Activity 6 



EDUKASI: JURNAL PENDIDIKAN DAN PENGAJARAN 
ISSN |2355-3669| E-ISSN |2503-2518| 

Volume 9| Number 1|June 2022| 
 

 

ISSN |2355-3669| E-ISSN |2503-2518| Volume 9| Number 1|June 2022| 10 

Available online at http://jurnal.radenfatah.ac.id/index.php/edukasi 

 
 

 
Note: 
Activity 1: Students conduct discussions regarding the material to be studied 
Activity 2: Students dare to re-explain the material according to the teacher's explanation 
Activity 3: Students dare to ask questions during the discussion 
Activity 4: Students work together in groups to solve problems 
Activity 5: Students are responsible for their work/tasks 
Activity 6: Students understand the material being discussed before the teacher explains the 

material 
Figure 1 shows that in the first cycle the average activity of students daring to ask questions during 
the discussion was 17.45%, while the average percentage of student activity responsible for the 
results of work/tasks was 19.79%. The average result of the first cycle activity is 35.28% or is in the 
"enough" category. The acquisition percentage indicates existence number of activity must learn 
improved in the next cycle. 

Description of the analysis of learning outcomes test material cycle 1. Student learning outcomes after 
the STHL and PTT strategi strategies are applied obtained the average (mean) of 29 students of 
61.28, with a standard deviation of 19.960, the highest score obtained by students was 85 from the 
ideal score of 100 while the lowest score was 25. 
 
Table 1. Statistics of learning outcomes in cycle 1 
 

Statistics Statistical Value 

Research Subject 
Ideal Score 
Highest Score 
Lowest Score 
Range 
Average Score 
Standard Deviation 
Median 

29 
100 
85 
25 
60 
61.28 
19.96 
66.00 

 
If the student learning outcomes scores are grouped into five categories, the distribution of the 
frequency and percentage of learning outcomes is obtained as shown in Table 2. 
 
Table 2. Distribution of frequency and percentage of learning outcomes cycle 1 
 

Score Percentage Score Interval Category Frequency Percentage 

90% - 100% 
80% - 89% 
65% - 79% 
55% - 64% 
0% - 54% 

90 – 100 
80 – 89 
65 – 79 
55 – 64 
0 – 54 

Very high 
High 
Currently 
Low 
Very low 

0 
7 
7 
2 
13 

0 
24.1 
24.1 
6.9 
44.8 

Amount 29 100 
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Table 2 shows that from 29 students, there are 0 students or 0% who are in the very high category, 
while 13 students are in the very low category. This data indicates that results study students in cycle 
1 are dominant very low frequency with percentage 44.8%. Acquisition it also indicates existence 
obstacles so that need improved in cycle 2. The percentage of completeness of student learning 
outcomes in the first cycle is stated in Table 3. 
 
Table 3. Description of learning completeness cycle I 
 

Score Percentage Score Interval Category Frequency Percentage 

75% - 100% 
0% - 74% 

75 – 100 
0 – 74 

Complete 
Not Complete 

14 
15 

48.3 
51.7 

Amount 29 100 

 
Table 3 shows that the number of students who finished studying was 15 students or 51.7%, while 
the students who did not complete the study were 14 students or 48.3%. Obtaining the data 
indicates that the learning outcomes of students in the first cycle have not achieved classical 
completeness, that is, 80% of students who have obtained a minimum score of 75 out of an ideal 
score of 100. 

 
Student Activity Analysis Cycle 2, after the learning process in cycle 2 was carried out, and the 

findings were in research, it is analyzed to determine the level of research success using 
predetermined success indicators, and then the findings are then used to determine whether yes or 
not the research is necessary to continue to the next cycle. Data analysis on the percentage of 
student activity observed during cycle 2 is presented in Fig.3 below:  
 
Figure 2. Results of student activity observation analysis in cycle 2 
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Figure 2 shows that in cycle 2 the average percentage of student activity observed increased. An 
increase in student activity indicates that student activity during the second cycle has increased. 
Furthermore, the general observations are depicted in a figure of the percentage of student activity 
in cycle 1 and cycle 2 which is presented in Fig.4: 

 
Figure 3. Comparison graph of student activities cycle 1 and cycle 2 
 

 
 
Based on Figure 4 shows that the average percentage of student activity analyzed in the learning 
process in the first cycle is 35.28% with the "less" category while in the second cycle it is 47.32% 
with the "enough" category. So that the average percentage of student activity in accordance with 
learning has increased from cycle 1 to cycle 2 by 12.04%. 

Analysis of learning outcomes test cycle 2, the test results in cycle 2 were re-analyzed using the 
same formula in cycle 1 and the results of the analysis can be seen in Table 4. 

 
Table 4. Statistics of student learning outcomes scores in cycle 2 
 

Statistics Statistical Value 

Research Subject 
Ideal Score 
Highest Score 
Lowest Score 
Range 
Average Score 
Standard Deviation 
Median 

29 
100 
100 
41 
59 
83.72 
13.06 
87.33 

 

Cycle I, 35% 

Cycle I, 47% 
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Based on Table 4 shows that the average score of learning outcomes is 83.72 with a standard 

deviation of 13.06, the highest score obtained by students is 100 from the ideal score of 100 while 

the lowest score obtained by students is 41. If the student learning outcomes scores are grouped into 

five categories according to Nurkancana (1986), then the frequency distribution and percentage of 

learning outcomes are obtained as in Table 5. 

 
Table 5. Distribution of frequency and percentage of learning outcomes in cycle 2 
 

Score 

Percentage 
Score Interval Category Frequency Percentage 

90% - 100% 

80% - 89% 

65% - 79% 

55% - 64% 

0% - 54% 

90 – 100 

80 – 89 

65 – 79 

55 – 64 

0 – 54 

Very high 

High 

Currently 

Low 

Very low 

11 

12 

3 

2 

1 

37.9 

41.4 

10.3 

6.9 

3.4 

Amount 29 100 

 
Table 5 shows that students who are in the very high category are 11 students or 37.9%, 12 students 

or 41.4% are in the high category, 3 students or 10.3% are in the medium category, 2 students or 6, 

9% are in a low category, and 1 student or 3.4% are in the very low category. Based on the above, it 

can be stated that student learning outcomes in cycle II are in the "high" category, namely 12 

students or 41.4%. The percentage of completeness of student learning outcomes in cycle 2 can be 

seen in Table 4.8: 

 
Table 6. Description of student learning completeness in cycle 2 
 

Score Percentage Score Interval Category Frequency Percentage 

75% - 100% 

0% - 74% 

75 – 100 

0 – 74 

Complete 

Not complete 

26 

3 

89.7 

10.3 

Amount 29 100 

 
Based on Table 6, the number of students who completed learning was as many as 26 students or 
89.7% while students who did not complete learning were 3 students or 10.3%, it can be stated that 
student learning outcomes in cycle 2 have achieved classical learning completeness, namely more 
than 80% of students who have obtained a minimum score of 75 out of an ideal score of 100. To 
see the increase in the maximum score, minimum score, and average score of students from cycle 1 
to cycle 2are shown in Fig.4. 
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Figure 4. Graph of comparison of resultsstudent learning cycle 1 and cycle 2 

  

 
 
In Figure 4 the maximum score obtained by students has increased from cycle 1 to cycle 2, namely 
85 to 100. In addition, the minimum score obtained by students has increased from cycle 1 to cycle 
2, from 25 to 41. Furthermore, the average score the average also increased from cycle I to cycle II, 
which was 61.28 to 83.72. Furthermore, to see the increase in student learning outcomes from cycle 
1 to cycle 2 through student team heroic leadership strategies and giving structured assignments, it is 
shown in Fig. 5.  
 
Figure 5. Comparison graph of classical learning outcomes cycle 1 to cycle 2 
 

 
 
Based on figure 6, the learning outcomes obtained by students have increased from cycle 1 to cycle 
2, namely 48.3% in a pie chart of 35% to 89.7% in a pie chart of 65%. So, it can be stated that 
student learning outcomes in cycle 1 and cycle 2 have achieved classical learning completeness, 
namely more than 80% of students have obtained a minimum score of 75 out of an ideal score of 
100. Based on these results, the researcher did not proceed to the next cycle. 
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Discussion  
 
The results of data analysis show implementation of STHL, and PTT strategy strategies give 

an impact on enhancement results study students. Implementation study in two cycles describes that 
the STHL and PTT strategy is one of the right learning strategies used for resolving problem 
learning. In this study, students were seen to be more active in participating in the learning process. 
Students who are passive are decreasing and students' cooperation is getting better in doing 
assignments in groups and discussing. This is because the teacher motivates students more, so that it 
fosters self-confidence, fosters courage in students to explain the material/work on the blackboard, 
and accounts for the results of the work. This thing in line with the opinion of Istiyani (2013) who 
stated that the STHL strategy is learning that regulates strategies not only dominated by smart 
students, and if there are students who do not understand the material, other students will help their 
friends. 

In this study, students who worked on structured assignments and discussed increased from 
cycle 1 to cycle 2, and students are more enthusiastic about explaining their work because students 
are getting used to the STHL and PTT strategies and feel very happy because they can do their own 
work and have their own sense of satisfaction, so they can stick in their memories. This is in 
accordance with the opinion of Bhakti (2017) which explains that the purpose of a structured task 
will provide students with a deeper learning experience than just doing tasks the old or traditional 
way. Giving structured assignments provides opportunities for material to develop and a sense of 
satisfaction after successfully solving problems when doing assignments, or during the discussion so 
that it gives an impression in deeper memory. Increased student activity also has a good impact on 
improving student learning outcomes; this can be seen from the achievement of learning mastery 
both individually and classically on the learning outcomes test from cycle 1 to cycle 2. Similar with 
the findings of Setyanty (2007) that showed that STHL and PTT strategies are effectively used in 
learning. 

The first stage of the STHL strategy is the stage of instilling the students’ self-awareness 
both in groups and individually to boost their feeling that they are leaders who have heroic traits. 
This is in accordance with the notion of Heroic Leadership as explained by Allison and Goethals 
(2013) that a heroic leadership style is the pinnacle of leadership founded on the principles of 
heroism. A hero is defined as an individual who voluntarily takes actions that are considered very 
good or are directed to serve noble principles or the greater one; (b) makes significant sacrifices, and 
(c) takes big risks. The task of a leader is to make each member of the group participate, not only 
personally responsible for the group's results achieved. 

The second stage of the STHL strategy is the core stage which is the Group discussion stage 
(student team). The results of observations in this study showed that there were productive 
discussions carried out by students during the learning process. Students were active in discussions, 
presenting and defending groups, students carefully paying attention to each other's arguments, and 
challenging arguments that were considered wrong. Lubienski (2000) noted that some students, 
especially low-ability students, believed that the purpose of the discussion was to enable teachers to 
assess students' mathematical understanding. 

The teachers’ role in implementing STHL and PPT strategies is very important. Through the 
Students’ Team Heroic Leadership strategies, the teachers boost a leadership spirit in group 
discussions. This is in line with Istiyani (2013) who states that the Student Team Heroic Leadership 
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strategy is a learning strategy that provides opportunities for students to think, answer, and help each 
other, which can foster a heroic leadership spirit. Students have learning independence, because they 
are responsible for their learning tasks, and believe in their own abilities. Jackson and Shenton (2015) 
state that independent learning can increase an individual's productive attitude in collaborative 
learning activities. The Student Team Heroic Leadership Strategy by Giving Structured Tasks can 
improve student learning outcomes and make students actively involved in learning. The form of 
student involvement is a cooperation between friends to be able to solve problems in the form of 
questions, help each other, and instil a heroic spirit so that students can find problem-solving 
solutions. 

 
Conclusion  
 
The results of data analysis show implementation of STHL and PTT strategy give an impact 

on enhancement results study students. Based on the results of research and discussion, so could 
conclude that student learning outcomes experience improvement through student team heroic 
leadership strategies and the provision of structured assignments. This is shown through 1) The 
increase in the average score of the first cycle of learning outcomes is 61.28 to the second cycle of 
83.72., 2). The students' learning mastery has increased from the first cycle, the students who 
completed the study were 14 students or 48.3%, increasing in the second cycle to 26 students or 
89.7%, and 3) Increased student activity in the learning process from the first cycle is 35.28% to the 
second cycle is 47.32%. 
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