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Abstract

___________________________________________________________________
This study was aimed to find out the type of teacher talk and the characteristic of

classroom interaction take place in the English language classroom of Semarang

Multinational School.This study applied descriptive qualitative research. There were

two activities in gathering the data of this study: observation and audio recording. In

analyzing this study, the researcher used interactive theory proposed by Flander

(1989). The findings showed that based on Flanders Interaction Analisys Categories

(FIAV), the teacher indirectly influenced the students in teaching and learning

process by relying hard on asking questions. Besides asking questions to students,

teacher also used (1) accepting students’ feeling, (2) praising or encouraging

students, and (3) accepting or even using students’ ideas. In addition the pattern of

content cross interaction tended to be more on asking questions than lecturing

behavior. It indicated that teacher often relied on asking questions to students in the

teaching and learning process rather than to introduce new learning material and

help conveying information to students. In conclusion, the teacher indirectly

influenced the students in the teaching and learning process. This kind of interaction

indicated that teacher often relied on asking rather than lecturing the students.
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INTRODUCTION

There is no learning without teaching. So as a tool of implementing teaching plans and achieving
teaching goals, teacher talk plays an important role in classroom activities. Some researchers have
discussed the relationship between teacher talk and language learning. Nunan (1991) stated:
"Teacher talk is one of important aspect not only for the organization of the classroom but also for
the processes of the acquisition." Teacher talk is undeniably essential feature in relation to classroom
interaction. Gebhard (2006, p.81) stated that in English as a foreign language classroom, teacher talk
is an important input for the students

There has been a growing number of attention in regards to classroom interaction which
involve teacher and students. Brown (2006) notes that, “interaction is the collaborative exchange of
thoughts, feelings, or ideas between two or more people, resulting in reciprocal effect on each other”
(p.165). Rivers (Brown, 2000, p.65) previously states that through classroom interaction, students
could enhance their language ability since they are exposed to teacher’s explanation or authentic
materials teacher provides, group discussion, etc and students also has chances to practice the
language that they possess.

Some studies about teacher talk and classroom interaction have conducted to overcome the
problem. Yanfen and Yuqin (2010, p.77) denotes that appropriate teacher talk could create positive
atmosphere in the classroom and make friendly relationship between teacher and student. Many
interactive strategies also appear in teacher talk to make more interaction with the students. They
include repetition, prompting, prodding, and expansions, according to Yanfen and Yuqin (2010).
Inamullah (2005) wanted to explore patterns of classroom interaction at secondary and tertiary
levels in the Northwest Frontier Province of Pakistan using Flanders Interaction Analysis System.
She found that it would be better to stimulate teachers to improve their teaching behavior to
maximize students learning. In addition, by using Flanders Interaction Analysis Categories, Li,
Shouhui, & Xinyin (2011) found that the management of the English classroom and atmosphere
during the teaching-learning process depended on the activities which are done by the teachers so
that the students who were getting bored would become interested in participating in the class.
Dagarin (2015) based on FIAC she stated that teachers could do a lot of things to make the students
more interest in classroom activities. The classroom interaction could be more effective if a variety
of teacher and student talk was applied in the classroom. All of the researchers above discussed the
teacher talk and classroom interaction. Almost all studies conducted their research at junior high
school, few of those studies conducted a study at elementary school, there is a study from Li,
Shouhui, & Xinyin (2011), however, they focused in the implementation of FIAC during classroom
activities. Therefore, the writer will try to analyze the teacher talk type and the characteristics of
classroom interaction take place during classroom activities.

Problems investigated in this research are (1) what type of teacher talk take place in the
English language classroom? (2) what is the characteristic of classroom interaction that occurs in
classroom activities?

Objectives of this study are (1) To find out the type of teacher talk take that goes on English
language classroom of Semarang Multinational School, (2) To find out the characteristic of
classroom interaction that occurs in classroom activities.

METHODS

This study focuses on the teacher talk and classroom interaction during teaching and learning
activities in the classroom. Thus, the object of this study was teacher talk and classroom interaction
during teaching and learning activitiess. Especially all teachers from grade 1 until grade 6 in
elementary school level of Semarang Multinational School.

This research used qualitative method with descriptive research type. The rresearcher wants
to describe the phenomenon in accordance with actual circumstances, the object of this research is
an object that is natural and does not change either before the researchers enter the object or when
the researcher is in the object or after the researcher is out of the object. “qualitative method is a
research method used to examine the condition of natural objects, where researcher as a key
instrument, techniques data analysis in qualitative research conducted in triangulation (joint),
inductive analysis, and qualitative research results more emphasis on the meaning of the
generalization” (Sugiyono, 2013, p. 1).

Descriptive research describes what it is which involves description, recording, analysis, and
interpretation of conditions that exist. It involves some types of comparison or contrast and attempts
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to discover relationships between exiting non manipulated variables (Best, 1981, p. 25). The purpose
of descriptive research is to describe the facts and characteristics of the object or subject studied
systematically

The data used in this study are qualitative data. This research requires some data to be
analyzed. There are observation and audio recording.

Observation is a person's ability to observe using the five senses of the eye and assisted with
other senses (Bungin, 2011). According to Nurkancana (1986), observation is a method used to do
direct and systematic research in which the data obtained in the study are recorded in the
observational note. Recording activity is an observation activity. Sanafi Faisal (1990) as cited by
Sugiyono (2008, p. 227), classify the observations into three that are participant observation, overt or
covert observation, and unstructured observation.

In collected the data, the researcher used overt observation. Researcher said honestly to the
data source that she would conduct the research, but the researcher did not involve with the
activities carried out by the data sources (only as observers). The researcher observed how the ability
of teacher talk in classroom activities. Before doing an observation, the researcher would use
guideline which is made by the researcher based on ‘Flanders' Interaction Analysis Category'.

Another tool for collecting the data in this research was an audio recording. According to
ETSU Human Research Protection Program (2017, p. 1) Audio recording, video video recording,
and digital recordings (AVD) of research participants are considered identifiable data as they include
images and/or voices of research participants. In addition to analyze the recording for this research
study, the researcher needed to ask permission to the participants whether they willing to be
recorded or not. After the researcher asks their permission, the participants agreed to be recorded.

This method was used to investigate the characteristic of classroom interaction which
happens in class. A cell phone would place during the class. It would record how the class takes
place, the teacher and students interaction, and the teacher talk itself, this audio which would be
analyzed by coding, pairing and put the data code in the calculation matrix.

FINDINGS AND DISCUSSION

This phase explains the result of the study. It consists of two sub-chapters. They are findings and
discussion of the findings. Findings present the result of the observation and audio coding from
elementary teachers and their students at Semarang Multinational School in the chapter of the detail
explanation regarding the types of teacher talk and the characteristic of classroom interaction take
place during the class and the perception of the students about their teacher talk in teaching English
for young learners. Moreover, the findings will discuss in the discussion of the findings.

The Type of Teacher Talk
Teacher talk was considered one of the essential features in classroom interaction. In this section,
the result of the observations is elaborated.

Indirect Influence
In the type of indirect influence, there were four categories of teacher talk. They were accepting the
feeling, praising or encouraging students, accepting and using students ideas, and the last asking
questions.

Table 1. Accepting Feeling Observation Result

No Name Indirect Influence Yes/No Yes/No

1 K Accepting/Deals with feeling Yes Yes
2 R Accepting/Deals with feeling Yes Yes
3 P Accepting/Deals with feeling Yes Yes
4 L Accepting/Deals with feeling Yes Yes
5 Y Accepting/Deals with feeling Yes Yes
6 J Accepting/Deals with feeling Yes Yes

Table 1 presents accepting or deals with feeling result. From the observation for two meetings
of teaching and learning process in every class with the same teacher, it was found that almost all of
teacher use their influence in accepting the students. This behavior was reflected from the teacher's
action when they trid to make sure the condition of the students and also when they helped the
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students in remembering the previous material before the lesson begins. In that situation, the teacher
tried to build an interaction with students first.

Table 2. Praises and Encouragement Observation Result

No Name Indirect Influence Yes/No Yes/No

1 K Praises and uses ideas of students Yes Yes
2 R Praises and uses ideas of students Yes Yes
3 P Praises and uses ideas of students Yes Yes
4 L Praises and uses ideas of students Yes Yes
5 Y Praises and uses ideas of students Yes Yes
6 J Praises and uses ideas of students Yes Yes

Table 2 presents praises and encouragement result. Praises and encouragement appeared
almost in every activity, almost 100% all of the teacher used this influence to make the students feel
happy or proud of their work. The teacher praised or encouraged students often by repeating
students' answers and giving words of praises, for example, "Well done", "Good job", "Nice", and so
on. Besides giving praises and encouragement, the teacher sometimes accepted students' ideas or
even used their ideas or their answer. Some teachers used the student's ideas to build a new material
like making a new sentence, phrase, and more. This kind of behavior was reflected by the teacher's
elaboration, clarification, modification, and summary of students' responses (answers or ideas) to the
teacher talk.

Table 3. Asking Question Observation Result

No Name Indirect Influence Yes/No Yes/No

1 K Asking question Yes Yes
2 R Asking question Yes Yes
3 P Asking question Yes Yes
4 L Asking question Yes Yes
5 Y Asking question Yes Yes
6 J Asking question Yes Yes

Table 3 presents asking question result. It showed the category of teacher's talk which
dominated the indirect influence type was asking questions. The teacher often asked questions when
they wanted to begin the lesson, introduced new learning material, starting a new topic, and
stimulated student's knowledge about the lesson.

Direct Influence
Direct influence included the behavior of lecturing or giving information, giving direction, criticizing
student's behavior and also criticizing student's responses.

Table 4. Lecturing Observation Result

No Name Direct Influence Yes/No Yes/No

1 K Lecturing/Gives information Yes Yes
2 R Lecturing/Gives information Yes Yes
3 P Lecturing/Gives information Yes Yes
4 L Lecturing/Gives information Yes Yes
5 Y Lecturing/Gives information Yes Yes
6 J Lecturing/Gives information Yes Yes

Table 4 presents lecturing and giving information result. Based on the result above from two
meetings for each class, we could see that all the teacher use this point of direct influence in guiding
the students during class activities. Some of the teacher's lectures were follow-ups to the teacher's
response to students' answers. Besides, the teachers also used their explanation before they get down
to the material. In other words, when students gave the right answers to the teacher's question, the
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teacher often gave praises to the student's answer. After praising the students, the teacher continues
to explain the material, by giving questions when explaining the material it wa expected that
students would find it easier to understand the material given.

Table 5. Giving Directions Observation Result

No Name Direct Influence Yes/No Yes/No

1 K Gives directions Yes Yes
2 R Gives directions Yes Yes
3 P Gives directions Yes Yes
4 L Gives directions Yes Yes
5 Y Gives directions Yes Yes
6 J Gives directions Yes Yes

Table 5 presents the result of giving direction. After the observation results were obtained, it
could be seen that all of the teachers used this point in the category of teacher talk. The direction was
often given if the teacher wanted students to make a project, work in a group, come to the front of
the class, exercise individually, etc.

Table 6. Criticizes Student's Behavior Observation Result

No Name Direct Influence First
Meeting

Second
Meeting

1 K Critizes student’s behavior Yes Yes
2 R Critizes student’s behavior Yes Yes
3 P Critizes student’s behavior Yes Yes
4 L Critizes student’s behavior Yes Yes
5 Y Critizes student’s behavior Yes Yes
6 J Critizes student’s behavior Yes Yes

Table 6 presents Criticizes Student's Behavior result. After the observation was done, the
researcher finds the result above. It could be seen that all of the teachers of the elementary level of
Semarang Multinational School use the influence in criticizes student's behavior. The teacher would
like to comment on students' behavior and then acknowledge them what was right to be done so that
students did not make any more mistakes. This was done to control the behavior of students in the
class and also to maintain the classroom condition so that it stayed quiet during the learning process.

Table 7. Critizes Student's Responses Observation Result

Table 7 presents the result of Criticizes Student's Behavior. After the observation result was
obtained, based on the table above, it can be seen that there is some teacher criticizes their student's
responses, but some of them did not do that. Some of the teacher criticized their student's responses
like reminding the students if their responses were not appropriate, and also when the student
wanted to interrupt his or her teacher in the middle of the teacher's explanation. However, some
teachers just gave a sign to the students for silent than gave an unnecessary response.

The teachers have done all of the indirect influence to gain student's attention and also to
make the students more active during the class activities. In addition, the category of teacher's talk,
which dominated the indirect influence was asking questions. The teacher often asked questions
when they wanted to began the lesson, introduced new learning material, starting a new topic, and
stimulated student's knowledge about the teaching. In line with research by Li, Shouhui, and Xinyin

No Name Direct Influence First
Meeting

Second
Meeting

1 K Critizes student’s responses Yes Yes
2 R Critizes student’s responses No Yes
3 P Critizes student’s responses Yes No
4 L Critizes student’s responses Yes Yes
5 Y Critizes student’s responses Yes Yes
6 J Critizes student’s responses No No
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(2011), the teachers of English could determine how English is to be taught to young learners–
learning English through activities in social contexts. Meanwhile, the management and the
atmosphere of the English classroom depend on the activities done by the teachers, so that the
students who were especially getting bored, will become interested and pay attention to the learning
activities.

Asking questions seemed to be the essential features in the teaching and learning process. By
asking questions, teachers were considered successful in getting students' attention, involved
students' interaction, conveyed the learning material, and introduced new content without direct
explanation. This finding was consistent with the results of Yanfen and Yuqin (2010). Yanfen and
Yuqin (2010) found that asking questions was the most common way used by the teacher to invite
pupils to talk and it found a valid invitation. By giving questions, it is hoped that it would encourage
students to participate more in class, expressing their ideas or opinions on the material, rather than
just listening to the teacher explanation.

Besides, the implementation of direct influence, including the behavior of lecturing, giving
direction, and criticizing and justifying authorities, most of the lecturing process were follow-ups the
teacher's response to students' answers. In other words, when students give answers to the teacher's
questions, the teacher tended to give praises to the right answers. After praising students, the teacher
managed to start giving some explanations to students, so students can more easily understand the
material provided. This finding is in line with Jones (2000), he found that increasing student
participation with teacher support made teaching activities more effective. By giving questions, the
teacher can trigger students to speak and simultaneously reduce the delivery of material directly.

Another teacher's talk category is giving direction or instruction. The direction often given
when the teacher wanted students to work in a group, come to the front of the class, exercise
individually, etc. The teacher was also likely to criticize her students when students answered her
question incorrectly. They also criticized students' unacceptable behavior, and also acknowledged
them what was right, so that students did not make any more mistakes. This finding is in line with
Amatari (2015, p.47) he stated that teacher needs to experiment with one's behavior, obtaining
objective information about one's behavior, evaluating the data in terms of the teacher's role, in other
words, attaining self-insight while acting as a teacher.

The Characteristics of Classroom Interaction

Classroom interaction characteristic was defined by making use of the audio recording. The audio
recording that had been transcribed was then coded based on the coding procedure of FIAC. The
coding procedure was followed by pairing the code and then put into the interaction matrix. From
the interaction matrix, the researcher was able to define the character of the interaction in the
classroom. From all two meetings, it was discovered that the interaction pattern was content cross
according to Flanders’ Interaction Analysis Categories.The content cross pattern marked by many
appearances in the columns 4-5 and rows 4-5. Code four represents asking questions categories,
while code 5 shows the lecturing behavior of the teacher.

Table 8. Audio Coding Result 1st Meeting

Grade

Categories

Teacher Talk Pupils Talk

1 42,1% 21,05%

2 36,8% 31,6%

3 31,6% 21,05%

4 31,6% 26,3%

5 36,8% 26,3%

6 36,8% 26,3%

Table 8 shows the result of audio recording from meeting one including the audio recording
result from grade one until grade six. The audio recording was coded based on Flanders Interaction
Analysis Categories (FIAC). It showed the result between the content cross and the students'
participation percentage. It could be seen that the teacher talk was more dominant than the student's
participation in the action of the teacher often asked questions before they explained or introduced
the material to the student.
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Table 9. The Result of Audio Coding 2nd Meeting

Grade

Categories

Teacher Talk Pupils Talk

1 47,3% 26,3%

2 36,8% 26,3%

3 42,1% 36,8%

4 42,1% 26,3%

5 36,8% 31,6%

6 36,8% 26,3%

As shown in Table 9, after the audio recording result of the second meeting was obtained, it
shows some differences with the previous meeting result. It culd be seen that both teachers talk
either student's participation increased during the second meeting, it had occurred when the teacher
introduced new material, the teacher often gave questions and explanations which triggered students
to respond to questions and explanations given.

Based on the result above, in the first meeting, the percentage of content cross reached the
total number of 35,9% while it turned to be 40,31% in the second meeting for the hole class. This
characteristic of interaction was affected by the context of language teacher use in the teaching and
learning process. Here there is an increase in the second meeting since the teachers tried to introduce
new learning material to students.

The second pattern that dominated the classroom interaction was students' participation,
which was in the number of 25,4%. In the second meeting, the students' involvement in the
classroom was increased by 28,9%. Students' participation characteristic identified since students
were encouraged by the teacher to participate in the class by answering the teacher's questions,
presenting the material, and giving their ideas to the class.

The finding of classroom interaction pattern was consistent with the previous studies
conducted by Dagarin (2015) and Sharma (2016). Dagarin (2015) and Sharma (2016) uncovered that
the content cross pattern in their research tended to be more on asking questions rather than
lecturing. In this research, the researcher also found that the discovered of the content cross pattern
fell more on asking questions rather than teaching. It showed that teacher often relied on asking
questions to students in the teaching and learning process either to introduce new learning material
and help convey information to students. Yanfen and Yuqin (2010) support that most teachers make
more use of asking questions to student to attract students' attention and make students talk.

CONCLUSION

Based on the data analysis in the previous chapter, the researcher found out that the result of the
research denotes that teacher talk type in the classroom interaction is indirect influence based on
Flanders' Interaction Analysis Categories (FIAC). Data from observation result highly show that the
teacher indirectly influences the students in teaching and learning process by relying hard on asking
questions. Besides asking questions to students, the teacher also made use of accepting students'
feeling, praising or encouraging students, and accepting or even using students' ideas based on the
observation done by the researcher.

The type of teacher talk also leads to classroom interaction pattern. By making use both of the
audio recordings either the interaction matrix, the researcher can identify the interaction pattern in
the classroom. It found that the interaction pattern that occurred in the classroom was content cross,
which was marked by the emergence of code 4 (asking question) and code 5 (lecturing). However,
the content cross characteristic could be more on to one of the categories. In this research, it
discovered that the pattern of content cross tended to be more on asking questions than lecturing
behavior. It indicates that teacher exceptionally depends on asking questions. This result is
consistent with the observation result that the teacher often asking questions either to familiarize the
students with a new chapter of the lesson and also attract students' attention either make students
participate more in the classroom.
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