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ABSTRACT

The research intended to analyze English reading materials in terms of critical thinking skills
aspect utilizing Cambridge Life Competencies Framework for critical thinking. This research
employed a content analysis study in two coursebooks. The method used to gather the data were
content analysis, library research, and need analysis. While, to analyze textual data and find the
most appropriate data set, the researchers employed a color-coding technique for themes and ideas.
This finding revealed that two English reading textbooks accommodated 8 of the 11 components
of critical thinking skills according to the Cambridge Life Competencies Framework. The eight
components fall into two main parts: comprehension and analysis of concepts and arguments and
evaluation of ideas and claims. However, the three components of critical thinking skills which
are in one core area, namely: solving problems and making decisions have not been accommodated
in all English reading materials. Thus, the study recommends that the development of English
reading materials in relation to critical thinking skills that refer to Cambridge Life Competencies
framework needs to be carried out so that learners are capable of thinking clearly and logically
about what they desire and what they feel is the best course of action for learning reading.

Keywords: Cambridge Life Competencies Framework, Critical Thinking Skills, English Reading
Materials, Seventh Graders.

A. INTRODUCTION

Although it is inevitable that the majority of the literature focuses on printed materials, the
term “resources for learning language” refers to anything that can help someone learn one
language, such as video recordings, flash-cards, websites, coursebooks, interactions with
mobile devices, graded readers, and games (Tomlinson, 2012). Learning resources can
facilitate learning and raise student accomplishment. The most effective learning resources
are those that are particularly designed for the instructor, the class, and the subject being
studied. There are many different types of learning resources, but they all have the same
basic ability to promote student learning. All subject-specific educational materials combine
text and multimedia. Teachers can use them to augment or swap out a conventional textbook,
and students can use them on their own or as part of a lesson in class.
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The process of learning and teaching reading cannot be separated from its materials. Reading
is required for every session in order to comprehend the course materials. Reading learning
has many contributions, especially in developing students’ abilities in various fields.
Reading activities must be formed and developed by the scaffolding in order to spark an
interest that will eventually develop into a habit. In academic fields, having good reading
habits helps students understand the context of a book quickly and give clear responses to
the problem (Andayani & Maryam, 2018). It can be said that reading comprehension
improves in students who are consistently exposed to a lot of English reading material
(Yulianto et al., 2020).

Furthermore, the use of critical thinking is significant for learning reading. Heidari (2020)
emphasized the crucial role that critical thinking plays in improving performance and
achievement in the context of education, particularly reading ability. Additionally, the
research revealed that by exposing students to a variety of assignments, they were able to
increase their reading comprehension to varied degrees and strengthen their critical thinking
skills (Arifin, 2020). People who use critical thinking are better able to digest information
sufficiently and accurately to make sound decisions (Mohseni et. al, 2020). Critical thinking
skills are believed to play an important role in reading comprehension as Din (2020) came
to the conclusion that critical reading entails responding to what is read critically. It involves
making a connection between the reading’s subject matter and someone’s own values,
attitudes, and standards.

1. Critical Thinking Skills

One of the competencies is critical thinking skills. Critical thinking can be defined by
identifying the processes involved in it. As stated in The Cambridge Life Competencies
Framework (2020), students must be able to think critically, or at higher order of thought, in
order to reason about what they want to achieve and what they believe is the best course of
action. It is also seen as a necessary ability for learning in the twenty-first century. One way
to improve thinking skills is through critical thinking (Apsari, 2016). A student who is adept
at critical thinking may formulate pertinent questions, gather pertinent data, quickly and
creatively sort it, use logic to make decisions, and draw valid conclusions (Qing, 2013)

A variety of higher- and lower-order skills, such as problem-solving skills, conducting
interpretation, evaluation, identifying logical fallacies, making predictions and conclusions,
assessing cause and effect, and synthesizing claims, have been included in more recent
definitions (Bloom, 1984). According to Pohl (2000) as cited in Muniroh (2021), this
taxonomy has been used as a technique to express qualitatively different sorts of thinking
that are split into low order thinking (remembering, understanding, and implementing) and
high order thinking (analyzing, evaluating, and producing). Hence, this critical thinking can
be used for developing more skills, including reading. By doing so, the students will be
helped in developing more balanced arguments, expressing themselves clearly, reading
critically, and absorbing important information efficiently.

2. Critical Thinking Framework and Descriptors

Three elements make up the critical thinking framework developed by Thomas and Lok
(2015): skills, dispositions, and knowledge. These include sets of abilities in appraisal, self-
regulation, and reasoning that allow one to control prejudice. The mental habits of mind that
correspond to intellectual behavior, including attitudes like open-mindedness and
intellectual virtues like truth-seeking, are covered by the dispositions. Knowledge includes
sets of specialized content-based knowledge pertaining to discipline-specific and contextual
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information, as well as experience, which includes intellectual growth and knowledge
obtained from work and life experiences. Knowledge also includes general information
pertaining to fundamental facts to enable valid evaluation (Thomas & Lok, 2015). Moreover,
it is stated in the Cambridge Life Competencies Framework that critical thinking has three
main core areas as the following tables.

Table 1. Core Areas and Components of Critical Thinking (Cambridge, 2020)

Core Areas Components Code
Understanding Identifying and classifying information CTS1
and analyzing Recognising patterns and relationship CTS2
ideas and Interpreting and drawing inferences from arguments  CTS 3
arguments and data
Evaluating ideas Evaluating specific information or points in an  CTS4
and arguments argument

Evaluating arguments as a whole CTS5

Drawing appropriate conclusions CTS6
Solving problems Identifying and understanding problems CTS7
and making Identifying, gathering, and organizing relevant CTS8
decisions information

Evaluating options and recommendations to cometoa  CTS9

decision

Justifying decisions and solutions CTS 10

Evaluating the effectiveness of implemented solutions CTS 11

The first core is understanding and analyzing ideas and arguments which denotes to a
learner’s capacity to recognize patterns and relationships in data by identifying and
analyzing it. This aids students in grasping concepts and arguments more thoroughly as well
as in interpreting and inferring meaning from the data they are given. Evaluating ideas and
arguments are related to learners’ ability to assess which claims or theories they can believe
in and which they should reject. It can assist students in reaching the right conclusions and
building compelling arguments on their own. Meanwhile, solving problems and making
decisions requires a variety of abilities, including problem identification and analysis,
information gathering and evaluation, assessment of a range of options, decision-making
regarding which options to adopt, and evaluation of those decisions to further refine
solutions.

Several previous studies have analyzed variables related to this research. The researches
linked to the analysis of English textbooks that are related to various purposes such as for
career orientation (Dewi et al., 2023), related to business English (Si, 2019), and analysis
related to the representation of cultural content in textbooks (Dahmardeh & Kim, 2021).
There is also research that analyzes using BSNP standards (the Indonesian National
Education Standards Agency in terms of the feasibility of content, presentation, language,
and graphics for elementary school textbooks (Widiarti, 2021). Meanwhile, at the high
school level, book analysis was carried out specifically on one of the language skills, namely
speaking English in Turkey (Koral & Mirici, 2021).
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Another prior studies have examined critical thinking skills in terms of English Foreign
Language textbooks in Morocco. According to the study’s findings, the current educational
policy in Morocco aims to develop students’ critical thinking abilities, but the textbooks
being used, specifically GTE2, only emphasize lower order thinking abilities, particularly
comprehension and application, at the expense of higher order thinking abilities that will
help students both academically and professionally (Es-Salhi & Elfatihi, 2019). In more
detail than that, previous research examined the critical thinking aspect of reading skills in
textbooks for undergraduate level students in Slovakia (Javorcikova & Badinska, 2021) and
high school level in Indonesia (Yulian, 2021). As a result, no comprehensive survey has
emerged that discusses the analysis of critical thinking in textbooks for grade 7 of junior
high school students in Indonesia. Moreover, the analysis indicators use the Cambridge
framework. Hence, additional studies of critical thinking analysis on English reading
materials are needed. This most recent study sought to determine the answers of one research
question, to what extent does English reading material contain aspects of critical thinking
according to the Cambridge Life Competencies Framework.

B. METHOD

This study employed content analysis as a research design. It is employed to locate particular
themes, ideas, or terms inside a set of qualitative information, for instance, text from a book.
By using content analysis, the researcher quantified and identified the occurrence,
importance, and linkages of these particular words, topics, or concepts. Therefore, the
researcher described, identified, and analyzed the data obtained from two coursebooks of
seventh graders. The data was the activity in English reading materials that indicated critical
thinking skills in activating schemata, content, exercise, assignment, and assessment. The
data source was the coursebook of the seventh grader. Meanwhile, the instrument was a
document analysis of critical thinking descriptors from the Cambridge Life Competencies
Framework. The researcher went through many steps to gather the data. Data collection
methods included need analysis, library research, and content analysis. Initially, compile
theories and frameworks regarding critical thinking abilities. Then, the researcher also
analyzed English reading material using critical thinking skill descriptors after completing
library research to collect critical thinking theory. As for data analysis, the researchers
utilized color coding technique of themes and ideas to help parse existing textual data in
order to find the most proper data sets.

C. FINDINGS AND DISCUSSION

1. Evaluation of Critical Thinking Techniques in the First Available Material

The researchers chose two coursebooks. The first book entitled “Interactive English” that
was published by Yudistira. This book consists of 14 units and is made according to the
latest curriculum, Kurikulum Merdeka Belajar as stated in the preface on the first page of
the book. The Cambridge Life Competencies Framework’s critical thinking skill descriptors
were used by the researchers to examine book content in terms of critical thinking abilities.
The researchers gave CTS 1-CTS 11 codes for each descriptor in every 14 book units.
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Table 2. The Summary of Critical Thinking Skills in The First Existing Material

Unit Code Phrases or words or Justification
sentences

1 CTS1 =% ... The instruction of reading section in unit
CTS 2 T . 1, “Read and understand the brief texts”
CTS3 b - asked the students to identify the

‘ - information given (CTS 1). Moreover the
phrase “complete the identity cards with
the suitable information” indicates that
students may recognize patterns (CTS 2)
and drawing inferences (CTS 3).

2 - - -

3 CTS1 2. .n “Answer further questions following the
CTS2 text” is the instruction given to the
CTS3 w students. in unit 3 for reading task. It
CTS4 whe indicates to identify and classify

information (CTS 1), interpret data (CTS

. Ve 3). Meanwhile for “true or false section”
shows to evaluate specific information in
= R arguments . en, “matcn tne
E) n ts (CTS 4). Th “ h th
name to the correct sentence’ indicates to
recognize patterns and relationships (CTS
2).

4 CTS1 »;‘D E—— There are four section for reading in this
CTs2 * unit 4. Identifying and classifying
CTS3 Loy« e omanics- infromation (CTS 1) is represented by the
CTS4 o instruction  “read  and  identify”
CTS6 Additionally, in the phrase, “identify the
CTss O expression of asking direction..”, the

CTS students are asked to identify, gather, and
10 organize relevant information (CTS 8). As
85 weno for “mention the expression of ‘asking

ibed in the text?

ons of the object

weas Tepetition’ in the dialog ...” indicates to

recognize patterns and relationships (CTS
2). Moreover, “Does David always ask
Reni” and “Why?” shows to evaluate
specific points in the data (CTS 4) and
draw inferences from the data (CTS 3)
successively. The phrase “how do you
handle someone ask for direction?”

__indicates students to justify decisions and

solutions (CTS 10). Eventually, what is
the writer’s main point ...?" denotes to
draw appropriate conclusions (CTS 6).
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In the warming up part, the reader is asked
to identify and classify the information in
the image (CTS 1) as requested, “read the
information below and complete the
sentences with the correct name”. The
same as the following questions in the part
E (read and speak) that asking to
understand information. Meanwhile, the
word “match ...” in the exercises section,
indicates the students to recognize patterns
and relationships (CTS 2). The T/F (true
or false) execises in descriptive text about
the baby, Doni represents the fourth
critical thinking descriptors based on
Cambridge, evaluating arguments as a
whole (CTS 4).

5 CTS1
CTS 2
CTS 4
ey
, 3
' Qo Be
[ . e :
..
: A. READ
"é#“
I
6 CTS1 Vomwwn &
CTS?2 e : -
CTS 3
CTS 4
CTS6
CTS 8
: G, REAI

The questions in activity C (read and

- write) represent to identify (CTS 1) and to

draw inferences (CTS 3). While, in
evaluation unit 6, the learners are asked to
match the information. It means they are
supposed to recognize patterns (CTS 2).
However, number 10 in evaluation unit 6,
“why did Rian offer ...” denotes to justify
decisions and solutions (CTS 10). The T/F
(true or false) execises represents t
evaluate specific information (CTS 4).
The last reading material in unit 6 (read
and speak) indicates to identify, gather,
and organize relevant information (CTS
8).
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7 CTS1 25w There is only one reading material section
o in this unit 7. This reading material asks
- students to read and study someone’s
timetable and then answer some of the
questions given. This shows that the
material is in accordance with identifying

and classifying information (CTS 1).

8 CTS1 The CTS 1 is indicated in “how does
CTS3 Tommy feel?”” which identifies the info.
CTS4 The CTS 3 is indicated in the instruction

“answer the following questions based on
the dialog” which draws inferences from
data.

The CTS 4 is indicated in the True and
False exercises that evaluates specific
information.

9 CTS1 |2 The CTS 1 is represented in the instruction
CTS4 i ‘choose the correct answer” that

- recognizes the basic arguments of a text.
The CTS 4 is represented in the True and
False exercises that evaluates specific
information.

10 CTS1 . -, The CTS 1 is explained in the title and
CTS3 i instruction “Read and Identify”

The CTS 3 is explained in the learning
command that asks the students to
interpret based on data.

11 CTS1 CTS 1 & CTS 2 are presented in the text
CTS2 ”;‘ o — and its reading guide.

CTS3 - : CTS 3 is presented when matching the
CTS4 info one another.
CTS 4 is presented when judging whether
... something is true or not.

12 CTs1 = -1 CTS 1 & CTS 3 are showed in the learning
CTS3 instruction that required to determine and
CTS4 make inferences in exercise F (reading).
CTS5 CTS 4 is showed in the Ilearning

:

instruction that required to evaluate

.. points.

123



Mardhiyatuzakiyah, Sumarni & Darmahusni: Analyzing Critical Thinking Skills™ Aspect...

CTS 5 is showed in the Evaluation Unit
12. One of the questions lead the students
to reflect arguments as a whole.

13 CTS1 | CTS 1 is pointed in the first part, that is
CTS3 |%= “now, read and study the following
sentences ”.

L rqg.{,‘fgg CTS 3 is pointed when answering the

questions based on conversation given.

%]

14 CTS1 CTS 1 & CTS 2 are represented in the
CTS3 words “compare and classify the short
passages above”.

Based on Table 2. above, it is proven that not all units in learning material 1 accommodate
the critical thinking descriptors made by (Cambridge, 2020). The aspects that are almost in
every book unit are CTS 1, CTS 2, CTS 3, and CTS 4. While aspects not included in the
entire chapters are CTS 5, CTS 6, CTS 7, CTS 8, CTS 9, CTS 10, and CTS 11, although
multiple descriptors exist in some units. As the descriptors of critical thinking skills that are
not included in the chapters at all are CTS 7, CTS 9, and CTS 11.

According to the data above, the first core area’s three critical thinking skill descriptions
were found in almost all units. Aspects incorporated into reading exercises in the first
textbook include identifying and classifying material. It is important as Willingham (2019)
stated on his book that effective critical thinking requires content knowledge and steps to
develop teaching content that contains critical thinking requires identification and
classification skills; noticing patterns and relationships also found in the first book.
Unfortunately, language teachers in these nations frequently place a higher priority on
linguistic precision than on textual criticism (El Soufi & See, 2019). Even though pattern
recognition and its relationships in text really support HOTS; and interpreting and drawing
inferences from arguments and statistics. Ebadi and Rahimi (2018) mentioned higher-order
thinking abilities including analysis, inference, appraisal, deductive reasoning, and inductive
reasoning are included in critical thinking as cognitive skills. These abilities are seen to be
teachable and transferable. The book also has one descriptor of critical thinking abilities in
the second core area: analyzing particular pieces of information or arguments. Hence, the
idea of critical thinking encompasses all types of knowledge and denotes genuine student
involvement in the process of knowledge building through in-depth reflection and thought
(Saleh, 2019). Eventually, several terms, phrases, clauses, and sentences used in
instructions, materials, and reading tasks describe critical thinking abilities. In summary, for
8 out of 11 components, the material from Book 1 is connected with critical thinking
abilities.

2. Evaluation of Critical Thinking Techniques in the Second Available Material
Furthermore, below is the result of the coursebook analysis entitled “New Frontiers” which
is published by Asta publisher. This book has 10 units. The researchers used the same critical
thinking skills descriptors by The Cambridge Life Competencies Framework. The 11 points
(CTS 1-CTS 11) on this descriptor are used to analyze words, phrases, or sentences in job
instructions or exercise problems, as well as critical thinking abilities and justifications.
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Table 3. The Summary of Critical Thinking SkKills in The Second Existing Material

Unit Code  Phrases or words or sentences

Justification

1 CTS1
CTS4
CTS 8

B ) Reading =

Pre-reading

Comprehension

O girclotrue or fabie, €19
1. The letter s to Maria. e
2.Maria’s mothes 15 & Snger. (e
3. Maria lives with her uncle. e
4. Manas grandmother 3 farmer. true

2.0 your friends lamilies?
3.What do your faméy members do?

The data underlined in red claims
as descriptor CTS 1, CTS 4, and
CTS 8.

2 CTS?2
vVl A ) Reading ==
~7

CTS5 Vocabulary

€ Match the word with the plctr®,
. backpack L"’]

b. pendiis
<. paper

d. foider
L]

1, Bartirs Sseh o @ trached
220 aderts heed Theve juns.

3. Snudents need & natescok fr eech et
A, e first day of schont W et Tumsclay

Q.“Cp-v—- e pagoery
When 0 you

2
3. v e 0 you ae oy T WY

- ke
- e
Ll d
vl

The data highlighted in red refers to
descriptor CTS 2, CTS 4, and CTS
5.

3 CTS2 ,
il C ) Reading
CcTS5

Pre-reading
10 Lokt pchen o et poge. ot kit e b

2 oo B AN Be e ¢ 1 9 g Cay
40sKoumrt CARMERAN  { Lyeqis e e

Comprehension
6]
1. Mast people Iive s Cites.
2. There are rocks i an igioo.
3 Houneboats can move around.
4. Troe houses are vl

£ Tolk with o partner.
1 wosAd

2.What kind of house 00 MOt PEODR &1 your CouRtry Ive in)
3.Can you think of any omter dferent hounr?

nnnnnnn Why?

The data underlined in red claims
as descriptor CTS 1, CTS 4, and
CTS5.

SRCEREN A ) Reading
CTS5
CTS Pre-reading

10 O ana—"

Comprehension

Qg_bamghh.
1. Thare are lots of trains in Amsterdam. rae  fahe
2. Bicycles reduce pollution. ue  Lahe
3, Aplanes fiy ot a speed of 420 k. e ahe
4. Peogle rust seif-driving cars 8 ot e

f‘ﬂ-lupuw

1. Doyou travel a fot? Where doyou 907
2 Whats your tavorrie way to el WYY

The data highlighted in red claims
as descriptor CTS 4, CTS 5, and
CTS 10.
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5 CTS2 The data underlined in red claims
CTS4 as descriptor CTS 2, CTS 4, and
CTS CTS 10.
10
T —
6 CTS1 The data highlighted in red claims
CTS2 E as descriptor CTS 1, CTS 2, CTS 4,
CTS4 and CTS 10.
CTS
10
7 CTS4 B ) Reading The data underlined in red claims
CTS8 _ as descriptor CTS 4, CTS 8, and
CTS  Jonem CTS 10.
10 "
8 CTS4 D) Reading ' The data highlighted in red claims
CTS P e TR as descriptor CTS 4 and CTS 10.
10 e TECS
9 CTS2 The data underlined in red claims
CTS3 as descriptor CTS 2 and CTS 3.
10 CTS4 The data highlighted in red claims
CTS as descriptor CTS 4 and CTS 10.
10

A desert? 3
e Tl
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Based on Table 3. the English reading material is not fully integrated with critical thinking
skills. If we look at all the units in the textbook, then the aspects of critical thinking that are
not included in the whole unit are aspects 6, 7, 9 and 11. Meanwhile, other aspects are spread
over the units in the book.

Aspect 1 critical thinking skills include identifying and classifying information. Units 1, 3
and 6 cover this aspect. In pre-reading unit 1, students are asked to identify the themes to be
studied in the chapter by answering warm-up questions about their ambitions for the future.
Meanwhile the activity in pre-reading unit 3 is classifying the titles of several paragraphs.
Which is the right title to describe the contents of the paragraphs. In unit 3, aspect 1 is in the
“Challenges” section. The instruction is to clearly describe the types of traditional clothes
originating from various countries in the world including colors, motifs, materials, shapes,
sizes, and others. From all the parts included in aspect 1, llyas (2016) stated that students
involvement in learning critical thinking can improve the ability to identify key important
points in texts or messages rather than messages that are less important.

In addition, units 2, 5, 6, and 9 have aspect 2 which recognizes patterns and relationships. In
the pre-reading section (vocabulary in reading text) in unit 2, the activities carried out are
matching words with picture objects. The pictures are themed objects needed for school.
Further activities in unit 5 are also still matching. The difference is that students are asked
to align text with pictures because the paragraph is related to pictures. Unit 6 is also exactly
the same as the activities in unit 5. In the while-reading stage, recognizing patterns and
relationships is very useful for understanding ideas. Moreover, aspect 2 activity in unit 9 is
matching the vocabulary in the text with the simple past tense form. Meantime, Facione
(2015) stated the fundamental critical thinking abilities can be separated into two groups:
cognitive skills and dispositional skills. Critical thinking is said to be based mostly on
cognitive abilities. It calls for the use of six skills: self-control, inference, interpretation,
analysis, and evaluation. Interpretation skills as one of the six skills of categorizing, decoding
significance, and clarifying meaning are considered.

Furthermore, learning materials that integrate aspect 3 of critical thinking skills are only
available in unit 9 where interpretation and drawing conclusions from arguments and data
are important. The activity is contained in pre-reading, where there is snippet of blogger then
students are asked to draw the right conclusions from the snippet data. The ability to detect,
choose what to believe, draw conclusions that are logically sound, formulate assumptions
and hypotheses, and comprehend pertinent facts or the implications of this choice is known
as inference (Atayeva et.al, 2019).

Learning activities that are part of aspect 4 of critical thinking skills are spread across all 10
book units, except for unit 9. This component demonstrates the necessity of evaluating
certain pieces of information or argumentation. Furthermore, Pravita and Kuswandoro
(2021) claimed that metacognitive processes of planning, monitoring, and evaluating can be
used to categorize critical thinking in reading. This aspect 4 activity is in the form of an
assessment of whether the information is true or false. All units that are integrated with
aspect 4 are in the “Comprehension” section or the post-reading section. But each unit has a
different theme. Unit 1 deals with the work of family members; Unit 2 describes the items
you will need for school; Unit 3 reads about types of homes around the world; Unit 4 reads
about modes of transport; Unit 5 reads and responds to simple texts about hobbies; Unit 6
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learns about clothes worn in other countries; Unit 7 reads about street foods; Unit 8 reads
about people in different time zones; and Unit 10 learns about different weather conditions.
Aspect 5 of critical thinking skills is visible in units 2, 3, and 4. This aspect shows that
students must be able to evaluate arguments as a whole. Someone can avoid viewing
something solely from their own perspective by using critical thinking to perceive it from a
wider perspective (llyas, 2016). Activity of aspect 5 in unit 2 is on exercise questions (post-
reading activity). The students are asked to provide plausible reasons about which school
equipment will be used every day and why. Then, one question in unit 3 also provides
reasons for what kind of house you want to live in and why. While, unit 4 is also similar but
with different theme, regarding favorite way to travel and the reasons.

Furthermore, aspect 8 of critical thinking skills include identifying, collecting, and
organizing relevant information. Sari and Prasetyo (2021) also added that critical thinking is
the self-control of judging something, producing interpretation, analysis, evaluation, and
inference, as well as exposure using proof, concept, methodology, criteria, or context to
inform a choice. This aspect is only found in units 1 and 7. Both are found in the post-reading
section and the questions refer to “How” which means students are asked to explain and
collect information from various valid sources to seek relevant answers.

Consequently, aspect 10 is accomodated in units 4, 5, 6, 7, 8, and 10. The skill in this aspect
includes justifying decisions and solutions. Therefore, in order to solve problems and make
decisions, students need to be able to think critically. This includes using reasoning and logic
to decide what to believe or do based on the mechanism (Indah, 2017). This activity provides
certain options that are taken by students so that they choose one of many answers as found
in these units. Unit 4 presents options on attractive ways to travel for students; Unit 5
presents choices about whose hobbies are fun among several names and whose hobbies are
not; Unit 6 presents choices about which type of clothing someone likes the most; Unit 7
presents choices about which street food you want to taste; Unit 8 presents choices about
which places to visit, Unit 10 presents choices about why people live in cold or hot places.
All answers from activities in these six aspects require justifiable reasons.

D. CONCLUSION

Based on the findings, it can be concluded that there are 8 of the 11 components of critical thinking
skills using the It means that by analyzing and evaluating two English coursebooks, we can
recognize the existing information and patterns from existing arguments. This will certainly
greatly help to improve their critical thinking skills gradually. In addition, the data also
showed that the books that do not cover three critical thinking aspects such as CTS 7
(identifying and comprehending difficulties), CTS 9 (assessing alternatives and suggestions
in order to make a decision), and CTS 11 (assessing the efficacy of solutions put into
practice). It indicates that the books do not accommodate the art of solving problems and
making decisions so that students are only accustomed to exploring information, not
questioning options and reasons why they should choose that option. In the future the
researchers hopes that this research will continue with the development of teaching materials
that can accommodate all aspects of critical thinking based on the framework created by
Cambridge Life Competences so that the quality of critical thinking in grade 7 students
begins to be gradually trained.

128



ELTIN Journal: Journal of English Language Teaching in Indonesia, Volume 11/No 2, October
2023

REFERENCES

Andayani, U., & Maryam, S. (2019, February). The portrait of reading habit and interest of
Tangerang City’s community. In 2nd Internasional Conference on Culture and
Language in Southeast Asia (ICCLAS 2018) (pp. 219-221). Atlantis Press.

Apsari, N. P. A. N. (2016). Teacher’s way to foster critical thinking in the classroom (A Case
Study of a Senior High School in Bandung). Journal of English and Education, 4(1),
51-72.

Arifin, S. (2020). The Role of Critical Reading to Promote Students’ Critical Thinking and
Reading Comprehension. Jurnal Pendidikan Dan Pengajaran, 53(3), 318.
https://doi.org/10.23887/jpp.v53i3.29210

Atayeva, M., Ciptaningrum, D. S., Hidayah, R., Kassymova, G. K., Dossayeva, S. K.,
Akmal, A., (2019). Cultivating Junior High School Students’ Critical Thinking Skills
by Using a Short-Video in English Language Classroom. Bulletin of National Academy
of Sciences of the Republic of Kazakhstan, 5(381), 57-69.

Bloom, B. S., Engelhart, M. D., Furst, E. J., Hill, W. H., & Krathwohl, D. R. (1956).
Handbook I: cognitive domain. New York: David McKay.

Cambridge Life Competencies Framework: Critical Thinking. Cambridgeshire URL:
https://www.cambridge.org/gb/cambridgeenglish/betterlearninginsights/cambridgelif
ecompetenciesframework (nmarta 3Bepaenns: 15.04.2023).

Dahmardeh, M., & Kim, S. D. (2021). An analysis of the representation of cultural content
in English coursebooks. Journal of Applied Research in Higher Education, 13(5),
1388-1407.

Dewi, H. H., Hidayatulloh, S. M. M., Sukarno, S., Lestari, A. E., Dewi, I. L., &
Ciptaningrum, D. S. (2023). English Materials Development For An Undergraduate
Communication Study Program: A Need Analysis In Indonesian Context. LLT
Journal: A Journal on Language and Language Teaching, 26(1), 69-91.

Din, M. (2020). Evaluating university students’ critical thinking ability as reflected in their
critical reading skill: A study at bachelor level in Pakistan. Thinking Skills and
Creativity, 35, 100627. https://doi.org/10.1016/j.tsc.2020.100627

Ebadi, S., & Rahimi, M. (2018). An exploration into the impact of WebQuest-based
classroom on EFL learners’ critical thinking and academic writing skills: A mixed-
methods study. Computer Assisted Language Learning, 31(5-6), 617-651.

El Soufi, N., & See, B. H. (2019). Does explicit teaching of critical thinking improve critical
thinking skills of English language learners in higher education? A critical review of
causal evidence. Studies in educational evaluation, 60, 140-162.

Es-Salhi, A., & Elfatihi, M. (2019). Evaluating Critical Thinking Skills In Moroccan EFL
Textbooks: Gateway To English 2 As A Case. Higher Education of Social
Science, 17(1), 13-22.

Facione, P. A. (2015). Critical Thinking: What It Is and Why It counts. Measured Reasons
LLC, Hermosa Beach, CA. Journal, 9.

Heidari, K. (2020). Critical thinking and EFL learners’ performance on textually-explicit,
textually-implicit, and script-based reading items. Thinking Skills and Creativity,
37(July), 100703. https://doi.org/10.1016/j.tsc.2020.100703

llyas, H. P. (2016). Infusing critical thinking into English course books. Journal of ELT
Research, 1(1), 113-134.

llyas, H. P. (2016). Retaining literature in the Indonesian ELT curriculum. Studies in English
Language and Education, 3(1), 1-11.

129


https://doi.org/10.1016/j.tsc.2020.100703

Mardhiyatuzakiyah, Sumarni & Darmahusni: Analyzing Critical Thinking Skills™ Aspect...

Indah, R. N. (2017). Critical Thinking, Writing Oerformance and Topic Familiarity of
Indonesian EFL Learners. Journal of Language Teaching and Research, 8 (2), 229-
236.

Javorcikova, J., Badinska, M., (2021). Reading and Critical Thinking Skills of
Undergraduate Students: A Quantitative Analysis. The Journal of Teaching English
for Specific and Academic Purposes, 9(4), 655-666.

Koral, M. A., & Mirici, I. H. (2021). Analysis of speaking skills in high school english
language curricula and coursebooks in Turkey. International Journal of Education,
Technology and Science, 1(3), 61-77.

Mohseni, F., Seifoori, Z., & Ahangari, S. (2020). The impact of metacognitive strategy
training and critical thinking awareness-raising on reading comprehension. Cogent
Education, 7(1), 1720946. https://doi.org/10.1080/2331186X.2020.1720946

Muniroh, S. (2021). Critical thinking in the policies for EFL teacher education in
Indonesia. The Changing Face of ELT: A Festschrift for Prof. Ali Saukah and Prof. M.
Adnan Latief, 25-42.

Pravita, A. R., Kuswandono, P., (2021). Critical Thinking Implementation in an English
Education Course: Why is it so Challenging?. Edulite: Journal of English Education,
Literature, and Culture, 6 (2), 300-313.

Qing, X. (2013). Fostering Critical Thinking Competence in EFL Classroom. Studies in
Literature and Language, 7 (1), 6-9. DOI: http://dx.doi.org/10.3968/].s11.19231563
20130701.2717

Saleh, S., E., (2019). Critical Thinking as a 21st Century Skill: Conceptions, Implementation
and Challenges in the EFL Classroom. European Journal of Foreign Language
Teaching, 4(1). DOI: 10.5281/zenodo.2542838.

Sari, D. M. M., & Prasetyo, Y. (2021). Project-based-learning on critical reading course to
enhance critical thinking skills. SIELE: Studies in English Language and
Education, 8(2), 442-456.

Widiarti, S (2021). Indonesian students’ online learning experience of coursebook
evaluation and design of curriculum and syllabus.

Si, J. (2020). An analysis of business English coursebooks from an ELF perspective. ELT
Journal, 74(2), 156-165.

Thomas, K., & Lok, B. (2015). Teaching critical thinking: An operational framework. The
Palgrave handbook of critical thinking in higher education, 93-105.

Tomlinson, B. (2012). Materials development for language learning and teaching. Language
teaching, 45(2), 143-179.

Willingham, D. T., (2019). How to Teach Critical Thinking. New South Wales: Educataion
Future Frontiers. Available on NSW Departement of Education.

Yulian, R. (2021). The Flipped Classroom: Improving Critical Thinking for Critical Reading
of EFL Learners in Higher Education. Studies in English Language and Education, 8
(2), 508-522.

Yulianto, S. W., Hanah, D., & Lisniyanti, K. (2020). Investigating students’ reading interest
on English reading materials through their reading habits during pandemic. ELT in
Focus, 3(2), 14-23. doi: 10.35706/eltinfc.v3i2.4585

130


https://doi.org/10.1080/2331186X.2020.1720946
http://dx.doi.org/10.3968/j.sll.19231563%2020130701.2717
http://dx.doi.org/10.3968/j.sll.19231563%2020130701.2717

