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ABSTRACT

This research aims to enhance students’ reading learning process using a genre-based
approach during the COVID-19 pandemic through Nearpod. Action research with four
stages was applied as a research design. The qualitative data were collected through
interviews and teacher’s field notes, while the quantitative data were obtained by
students’ reading pre-test and post-test. The qualitative data were analyzed by
assembling the data, coding the data, building interpretations, and reporting the
outcomes. Meanwhile, the quantitative data were analyzed using descriptive
guantitative analysis. Findings demonstrated that students learned how to determine the
main idea, make an inference, and distinguish detailed information from the texts. They
also considered Nearpod as an accommodating and encouraging tool in learning. The
teacher addressed how to reinforce the students’ reading learning process by deep
consideration, preparation, and reflection to ensure that Nearpod worked properly. The
statistical report of students’ scores for the pre-test and post-test showed improvement
from 64.7 to 84.8. The average students’ post-test score was greater than the pre-test.
This study revealed that the Nearpod program successfully supported the reading
learning process for students because of its user-friendliness and it enabled teachers to
monitor students’ progress during the teaching process.
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Enhancing EFL students’ reading learning process in COVID-19 pandemic through nearpod

1. Introduction

The deadly and infectious virus in 2019, namely COVID-19, has affected all
aspects around the world. This pandemic has also shaken up the education sector and
this distress increases across education globally (Dhawan, 2020). The COVID-19
outbreak enforced schools and colleges to close temporarily. Educational units are
struggling to face solutions in challenging situations. Shifting from offline education to
online is an alternative way to run the teaching and learning process. The concept of
online learning as an alternative was conceived as more innovative and flexible it makes
the students learn autonomously (Dhawan, 2020; Putrawangsa & Hasanah, 2018).

In online teaching and learning English, teachers are encouraged to teach reading
comprehension skills. Reading comprehension is an active process of simultaneously
extracting and constructing meaning through interaction and involvement with written
language (Samad, Jannah, & Fitriani, 2017). Varita (2017) pinpoints that the purpose of
teaching reading is to develop students' ability to be effective and efficient in reading.
Therefore, students should have a good understanding of all aspects of reading. In
reality, many difficulties appear in the online teaching and learning process. From the
preliminary observation and a test at the beginning of the semester, the third grade
junior high school students of this action research had difficulties determining the main
idea, choosing the supporting details in each paragraph, getting implicit conclusions,
and comprehending the whole text due to limited vocabulary.

During the online learning, the teacher used WhatsApp, Google Form, and
YouTube. However, on the preliminary interview with the teacher, she considered
another platform to improve students’ reading learning process. Teachers should select
an appropriate platform to meet students' needs, situations, and conditions. The
researchers and teacher chose Nearpod as a learning tool for teaching reading since it
serves numerous engaging features and activities. Nearpod not only presents slides but
also changes the way lessons are delivered (Delacruz, 2014). Consequently, the research
question of this study was "How can the implementation of Nearpod enhance the
students’ reading learning process?”. This research is expected to become a reference
for the English teacher to improve teaching reading quality and help the students in the
learning process.

2. Literature review
2.1. Reading comprehension skills

Reading activity involves the cognitive and linguistics processes in recognizing
the words (Habdk, Magyar, & Hui, 2019), comprehending the meaning, and engaging
the readers with the text (Aprizani, 2016). These processes are divided into lower-level
and higher-level abilities (Grabe, 2009). Lower-level ability includes specific syntactic
and morphological processes, phonological awareness, word recognition, and semantic
process. Higher-ability is a process by which the readers consciously get the meaning
from the passage, such as finding the main idea, integrating meanings across sentences,
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inferencing, comprehending, and achieving the goal of reading. Furthermore, in the
higher-level ability, metacognitive competencies such as readers' thought, control, and
reflection on the text are used to accomplish their particular aims (Habok et al., 2019).
The object of the reading activity for junior high school students in Indonesia is reading
for comprehension. Reading comprehension focuses on understanding the content of the
text. This active thinking process depends on readers' level of knowledge and
comprehension skills (Sahardin, Mukarramah, & Hanafiah, 2015). Reading
comprehension skills include determining the main idea, distinguishing details
information, making inferences, and mastering vocabulary (Komariah, Ramadhona, &
Silviyanti, 2015; Mikulecky & Jeffries, 2007; Nasir, Sofyan, & Haqqini, 2019; Sahardin
et al., 2015; Sari, Fitriani, & Emafetery, 2019).

2.2. Nearpod in teaching
Nearpod is an education web browser that provides features to deliver learning

materials and operate and evaluate the learning process. Teachers can share their
materials by sharing a unique code or link to start the session. Nearpod is used either for
synchronous or asynchronous teaching. The learning materials are delivered to ZOOM,
so the teacher and students are engaged in a live interaction. During the learning
process, the teacher can see the number of active students making the learning session
and students' engagement monitored (Sanmugam, Selvarajoo, Ramayah, & Lee, 2019).

M¢kota and Marada (2020) state four fundamental steps of teaching by using
Nearpod. First, downloading and creating an interactive multimedia presentation. The
teachers can make a standard presentation slide and enter interactive tasks such as polls,
quizzes, drawing, filling the gap, or open-ended questions. Second, sharing the
presentation with the learners and controlling during the lesson. By using live
participation, the students can only see the slide that the teacher shows. It makes
students work systematically during learning. Third, presenting to the class and
providing engaging interaction. At last, monitoring and checking students' works which
are not time-consuming because they will appear automatically to the teachers. These
steps are created to design interactive educational presentations and involve the learners
in the lesson.

2.3. Genre based to teach reading comprehension

Hammond (1992) based on Sritrakarn (2020) developed the cycle of Genre-Based
Approach into four parts: building the knowledge of the field (BKOF), modeling of the
text (MOT), joint construction of text (JCOT), and independent construction of text
(ICQOT). Those four cycles are still used in recent teaching. All English skills such as
listening, speaking, writing and reading can be taught by a Genre-Based Approach
(Angraini & Rozimela, 2020; Ningsih, 2015). To succeed in teaching reading, the
teachers need to keep attention to the nature of the reading process, the relevant reading
activities, and suitable classroom management. Over the past years, many researchers
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have suggested this approach to support students' needs in different educational contexts
to meet the expectations of the potential readers (Derewianka, 2003; Huang & Zhang,
2019).

In teaching reading comprehension using the Genre-Based Approach, the first
stage is BKOF. In this stage, the teacher provides students with building the cultural
context, sharing the experiences, discussing vocabulary, and presenting grammatical
patterns about the text. The primary aim of this stage is to gather information
concerning the topic's content (Enli, 2015). The second step is MOT, the teacher begins
to introduce a text model to the students and discuss the purpose or social function of
the text. In this stage, students are shown the model of text and read the model of text as
well as input texts to learn social function, the structure of a text, and the language
feature. The third stage is JCOT. It allows students to (1) explore the link between the
topic of the field to the purpose of the genre, (2) put up knowledge of the field in the
development of the text, (3) deliberate with the teacher and other students related the
most appropriate organization of knowledge about the topic into a written text, (4)
reflect on knowledge of the schematic structure and linguistic features of the genre and
(5) widen an understanding of some of the differences between spoken text and written
text. However, the stage in this study will be modified to make the student understand
more about the structure of the text, the language features, as well as practice more
about reading comprehension. The last stage is ICOT. In this stage, students are
engaged to comprehend the text and to answer the questions related to the text.

3. Method
3.1. Research context and design

This research was an action research; Kemmis and McTaggart's (2014) model was
applied to find the problems during the online teaching and learning process of reading
and to discover the solution for solving problems. There are four stages in conducting
this study: preliminary study, planning, action and observation, and reflection. These
steps answered whether or not the actions were successful in an attempt to enhance the
students' reading learning process.

3.2. Setting and participants

There were 26 students in grade IX in one of Islamic Junior High School in
Yogyakarta participating in the research. Among those students, there were 16 males
and 10 females. Their ages were around 14-15 years old. Most of the students in the
class are from Yogyakarta while some of them are from Central Java. All of them are
native speakers of Indonesian language.

3.3. Data collection
The data of this research were both qualitative and quantitative. The researchers
collected the data through the interview, observation, field notes, and reading test
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performances. The teacher was interviewed before and after conducting the research and
the students were interviewed as a reflection after the teaching and learning process.
The questions were related to the classroom activities (Brown, 2007; Harmer, 2007), the
teacher’s teaching (Harmer, 2007; Nunan, 1989), students’ attitudes and reading
abilities (Graves, 1999; Nunan, 1989), materials and instructional media (Brown, 2007,
Hashim, Md. Yunus, Amin Embi, & Mohamed Ozir, 2017), assessment to evaluate
learning process (Brown, 2004), and the used of Nearpod in reading learning process
(Delacruz, 2014; Sanmugam et al., 2019). The final data was students' scores on the pre
and post-reading tests. The result of these tests was considered as starting data and
supporting data in evaluating the teaching-learning process.

3.4. Data analysis

The qualitative and quantitative data were analyzed differently. The qualitative
consisting of interviews transcript and field note data were analyzed by employing
(Burns, 2010) frameworks that assemble the data, code the data, compare the data, build
meanings, and report the outcomes. Meanwhile, the quantitative data were analyzed
using the SPSS program to determine the progress of students’ learning.

4. Findings and discussion
4.1. Reading learning process using Nearpod application
4.1.1. Preliminary study

In this preliminary study, an interview with the teacher was conducted to identify
problems during online learning. The teacher said that the students' reading score was
still low at the beginning of the semester. It indicated that they had difficulties in
understanding text. The students still found difficulties determining the main idea,
finding the supporting details in each paragraph, getting implicit conclusions,
discovering correct references, and comprehending the text due to limited vocabulary.
Moreover, these problems are also reported in previous studies (Erdiana, Kasim, &
Juwita, 2017; Gani, Yusuf, & Susiani, 2016; Komariah et al., 2015; Sahardin et al.,
2015; Yusuf & Fauzan, 2016) that EFL learners in Indonesia are challenged with all
reading problems. At the beginning of the semester, sometimes some students did not
join the learning process. Their online learning presence was not quite good and made
their achievement low. These problems made the teacher try harder to find the best
solution to overcome them.

Furthermore, the teacher still found difficulties selecting appropriate media to
teach reading. The media used during online learning was Google Form, WhatsApp
group, and YouTube. Although the teacher taught reading by creating some videos and
uploading them on YouTube, sharing the materials on WhatsApp group, and assessing
their reading using Google Form, all proposed solutions were still far from expectation.
Considering the problems identified, in this stage, the researchers had the intention to
enhance the online reading learning process that would increase the students’ reading
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comprehension skills. Reading comprehension focuses on understanding the content of
the text, and this active thinking process depends on readers' level of knowledge and
comprehension skills (Sahardin et al., 2015).

4.1.2 Planning

In this stage, the researchers and the teacher discussed the solution to overcome
the problem. Nearpod was agreed to be used to reach the goal due to a relevant study
(Delacruz, 2014) conducted using Nearpod to teach reading. The teacher used a Genre-
Based Approach with some modifications. The activities were, for instance, vocabulary
activity, reading comprehension practice in a group, and oral discussion about
procedure text. The materials were taught by giving text to the students and giving
activities related to a social function, structure text, and language features.

The issues faced by the students in reading were difficulties to determine the main
idea, find the supporting details in each paragraph, get implicit conclusions, discover
correct references, and comprehend the text due to the limited vocabulary. To solve the
issues and make the activities more engaging, the researchers and the teacher applied
Nearpod. Reading activities can be designed in Nearpod in poll questions, videos,
slides, and quizzes (Delacruz, 2014). The activities would be designed through all of
those features mentioned, except the poll questions. Slides were used to provides all of
the materials and activities during the reading learning process in Nearpod. In the
BKOF and MOT stage, videos were applied to explain procedure text, the structure of a
text, language features, and a sample of text. The students continued to do some quizzes
related to the structure of a text. Since the quizzes offered various kinds of questions, in
the JCOT stage, the researchers employed matching pictures to give exercises about
vocabulary, action verbs, steps in cooking, and also memory games. Then, open-ended
questions, true/false questions were presented in the ICOT stage.

4.1.3. Action and observation

The action was applied based on a lesson plan. The teacher applied the Genre-
Based Approach (GBA) to teach reading since GBA in ELT promises real benefits for
learners pulling together language, content, and context (Kusumaningrum, 2015).
Genre-Based Approach stages were implemented during three meetings. The first
meeting was begun with the BKOF and continued to the MOT. In the BKOF stage, the
students were prepared to get into the topic and share experiences. They were asked
about their favorite food and how to cook them. This activity aimed to activate their
schemata about the recipe which was one of the examples of procedure text. The
materials were in a form of video in Nearpod. The video explained procedure text, its
definition, where to find one in everyday life, the language features, the structure of the
text, and the sample text. MOT stage familiarizes the students with the genre discussed
(Kusumaningrum, 2015). In the MOT stage, students were given an example of the
recipe "How to Make Pizza". The text is used as a model and input to teach social
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function, language features, and structure of procedure text. To check whether the
students understood, they had activities related to the structure of text and language
features. All of the meetings began with sharing the Nearpod link to the WhatsApp
group to let the students join the class and all activities.

In the second meeting, JCOT was implemented with some modifications. In the
JCOT, the teacher guides the students into the joint construction with questions that
focus on the stages of the genre (Istigomah, Winimurti, & Prawestri, 2018). Activities in
this meeting were guided by giving pictures in each task as support. This meeting was
focused on their practice after they learned the genre. To start the second meeting,
students were asked to reflect on what they have learned in the previous meeting by
answering the open-ended question about what procedure text was. The second activity
was a vocabulary game. The students were asked to match pictures with the right action
verbs. The next activity was the memory test which was considered as a fun activity for
students to find the same picture on the steps of "Making Bread". The fourth activity
was matching the right steps of "Making Pan Cake™ with the picture. To give various
activities to students, while it was still arranging steps of procedure text, the students
had to complete the task in a different way in which they had to draw a line from the
pictures on the left side to the steps on the right side.

In each meeting, the teacher wrote field notes to reflect during the reading learning
process to see the obstacles and what should be improved in the next meeting. From the
field noted in a previous meeting, some of the students found difficulties in
understanding the instruction. Therefore, a voice note in the Indonesian language was
added to each activity. Afriyeni et al. (2013) state that teachers' roles in teaching reading
are as an educator, motivator, and facilitator utilizing effective teaching so that the
students are trained well. On the other hand, teachers are expected to be creative to
motivate, stimulate, and facilitate them in teaching and learning. The chats of students
and parents below are evidence that teacher is a facilitator for solving the students’
problems:

Some students and parents chat me on WA, “Assalamu’alaikum miss, I’'m
sorry, my son doesn't understand on how to do the task, I can’t open the task
on my smartphone, perhaps it’s because the internet data runs out.” (S1),
“Ma’am, I don’t get this (send a screenshot of an activity).” (S2), “how about
this activity, miss?” (S3), “Miss, I get confused with this activity. Should I
circle all of these three numbers?" (S4)

The statements above showed that the students and parents told the teacher about
their learning obstacles. On the other hand, it was revealed that students put their effort
into engaging in the learning process. Some students are highly engaged, they pay
attention or do assignments seriously, while others do not engage in learning activities.
It can be seen from Appendix 1 that they were eager to complete the activity although
they found difficulties in understanding the instruction. Therefore, they consulted the
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teacher to overcome the problem. This study supports evidence from previous
observation (e.g. Biggs, 2012) that a variety of engagement in the classroom can be
solved by the teachers. Take into consideration the importance of students engagement
for their current future success, maintaining student engagement is essential (Quin,
2017) and how teachers communicate with students on a day-to-day basis could be
influenced (Jang, Kim, & Reeve, 2016; Nguyen, Cannata, & Miller, 2018; Quin, 2017).
It is a complex and challenging task for teachers to engage students while
simultaneously teaching a subject and maintaining classroom management (Cents-
Boonstra, Lichtwarck-Aschoff, Lara, & Denessen, 2021).

The last meeting was the stage of ICOT. The lesson began with giving a new text
"Making a Grilled Cheese Sandwich". They were asked to read the text carefully and
circle the correct answer to each question. The first activity was emphasized finding
detailed information from text. Similar to the purpose of the previous activity, in the
second activity, the students were given a new text "How to Make Photo Journal™ then
answered three True or False questions. Using the same text in the previous activity,
students learned to find the main idea of the text, detailed information, and the purpose
of the text in the last activity. The activities in the last meeting were considered
formative assessments in reading comprehension since it is the goal of standard
competence. In the ICOT stage, the students worked autonomously with the text and
their performances were taken as achievement assessments.

The action stage was together with observation. The teacher was aware of her role
as a guide and facilitator of the learning materials of reading. She also provided
feedback to the students after class. The media used, Nearpod, was user-friendly, so the
students were flexible to access the lesson and help them to improve their reading
learning process. The students showed great attention to join the lesson, they tend to ask
and discuss with the teacher if they had questions about the lesson. Sometimes, the
students had difficulties handling Nearpod due to their less attention to the instruction of
each task.

4.1.4. Reflection

Mostly, students were engaged in the reading learning process through Nearpod.
Most of them participated and completed the task in Nearpod. They showed an interest
during the class. Student engagement has been defined as how involved students are in
the learning experience and how associated they feel with their classes (Axelson &
Flick, 2011). Emotional engagement is explained as students’ emotional response to
classroom activities, such as the expression of positive influence (Van-Uden, Ritzen, &
Pieters, 2014). Banna et al. (2015), Britt et al. (2015), and Meyer (2014) claim the
importance of student engagement to online learning because they believe student
engagement can be represented as a witness of students’ considerable effort necessary
for their cognitive improvement and their given ability to create their knowledge,
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leading to a high level of student success. Those statements were also supported by the
students’ statements in the excerpts below:

Researcher : What do you think about the activities?

Studentl .l enjoy the activity in class but sometimes | get the connection
issue so that it’s difficult for me to complete the activity.

Student?2 . It’s an understandable miss. The tutorial helps me a lot.

Furthermore, to make the students enjoy the reading learning process, the
activities in Nearpod are completed with matching pictures and memory games. Those
activities were important to attract students' attention and proved that Nearpod provided
some features to develop materials for teachers. Therefore, teachers should be creative
in utilizing media to support the teaching and learning process. Online teachers should
be critical in selecting material and content when they wish to engage students more in
their courses (Martin & Bolliger, 2018). Using Nearpod also allowed instructors to
deliver presentations, observe students’ progress, and instantly share the results of
submitted activities with students. The statements in the interview in the reflection stage
are as follows:

Researcher : Do you think the students enjoy the activities?

Teacher . Yes, they enjoy the activities. They will consult the teacher if they
have difficulties completing the activities.

Researcher :  Concerning the reading practice, how do you feel about it?

Teacher : | feel good meeting by meeting, although there are many things to
improve in the next cycle.

Researcher : Is there still any problem we should deal with?

Teacher . Sometimes the students found difficulties filling the Nearpod

activity because of the unstable internet connection, and some of
them found difficulties in understanding the instruction. Then, |
found the idea to improve the next meeting.

Researcher :  Which part indicates some failures and improvement?

Teacher . The part that indicates failures is when the students could not
complete activities well because they didn't understand the
instruction. On the other hand, the students showed improvement in
the last meeting when they did the reading comprehension test, they
showed good results.

From the result of the interview in the reflection stage, the teacher said that the
students showed improvement when they did the reading comprehension test. It is
implied that the students showed enthusiasm when they found it difficult, they consulted
with the teacher. When the students had difficulties, the teacher took these in the field
notes and she would modify the next lesson in Nearpod to overcome the problems.
Teele (2004) emphasizes that the goal of all readers should be able to understand what

they read. Kiigiikoglu's (2013) research shows that good readers are actively involved
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with the text and they are aware of the processes they use to understand what they read.
Using Nearpod may seem challenging for teachers since they need to prepare a
presentation, which is time-consuming, and they must create some activities for it. The
scaffolding of the lesson must also be suitable for the application. It means that the
teacher must restructure the curriculum (McClean & Crowe, 2017). If the teachers are
aware of all these barriers and try to create a lesson in Nearpod and teach with it, they
appreciate the dynamics Nearpod provides to the lesson. The teacher then can adjust the
learning materials to students’ needs (Audi & Gouia-Zarrad, 2013).

4.2. Result of pre-test and post-test from the meetings

Before starting the first meeting, the students were given a pre-test to determine
their basic reading comprehension skills. In addition, at the end of the meeting after
applying the Nearpod application for the teaching reading process by using a Genre-
Based Approach, all students were given a post-test to know their reading skills
progress. The test consisted of ten questions covering all reading comprehension skills.
The quantitative data were analyzed with SPSS 25 (IBM Corp, 2017). The result of the
students in the post-test was considered as the last result of the teacher's action in
teaching reading using Nearpod. After the pre-test and post-test results were analyzed,
the calculated result of the tests revealed positive improvements. The average pre-test
score was 64.7, while the average score for reading text in the post-test was 84.8.
Therefore, the reading learning process by using Nearpod for junior high school
increased the students' scores on the reading test.

Figure 1. The mean of pre-test and post test scores

Test Result
100
80 /
60
40
20

Pre-test Post-test

=—@— Test Result

Figure 1 shows the differences between students' result tests in reading pre-test
and post-test. The result from the post-test was higher than the result of the pre-test.
This means that the use of Nearpod in the reading learning process can enhance
students' scores in the reading test. It was found from the test that the students were able
to determine the main idea, select supporting details, understanding the implicit
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meaning of a text, and comprehend the procedure text. The finding of this study is in-
line with Delacruz's (2014) statement that the Nearpod framework is used for the
reading learning process since it is user-friendly and can interact and manage students'
improvement. It indicates a significant rise in students’ learning experiences using the
Nearpod application. The finding from this study is comparable to the result of Shehata
et al. (2020) who reveals that the use of Nearpod increases students’ involvement in the
classroom and has a positive effect on academic achievement. Thus, the Nearpod’s
application features give a positive impact on students' reading comprehension skills.

5. Conclusion

This study improves the reading learning process by using the Nearpod
application. The research did take place at one of the Islamic junior high schools in
Yogyakarta, Indonesia, during the Covid-19 pandemic. To achieve the aim of this
research, the plan, action, and reflection were designed and applied in the teaching and
learning process. Current findings indicate that the characteristics of Nearpod features
involve students in learning activities in the classroom. In addition, the way Nearpod
manages materials allows teachers and students to more easily perform learning tasks
during the teaching period. Furthermore, the Nearpod method of controlling the learning
experiences to engage all students in the class and organize learning materials helped
improve the students’ reading comprehension skills.

The research findings show that the Nearpod encourages active learning and
students can engage in the learning approach process during classes. It was identified
that various activities in Nearpod made students enjoy the reading learning process.
Moreover, the teacher confirmed that Nearpod supported her teaching and improved the
students' reading test average score, 64.7 in the pre-test to 84.8 in post-test. The above
results have practical implications for teachers to introduce successful teaching in
learning environments. We believe that by knowing the capabilities of these dynamic
learning tools, it may be easier to design classroom experiences that lead to
improvement in the teaching and learning process. However, the teacher's role needs to
be changed from being a distributor of information to being students’ facilitator. This
research is one of the initial attempts to thoroughly examine the implementation of
Nearpod using a Genre-Based Approach in the reading learning process. However, the
limited time to conduct the action is a weakness of this research. For further research, it
is suggested to conduct action research on teaching reading using Nearpod in long-term
action on a larger number of students.

References

Afriyeni, Y., Mukhaiyar., & Hamzah. (2013). Improving students’ reading
comprehension by using intensive reading technique at 5th grade of elementery
school 5 Pekanbaru. Journal English Language Teaching, 1(3), 14-22.

Angraini, W., & Rozimela, Y. (2020). The implementation genre-based approach in

Englisia; Journal of Language, Education, and Humanities | Vol.9, No.2, May 2022 | 27



Enhancing EFL students’ reading learning process in COVID-19 pandemic through nearpod

teaching reading at senior high school. Advances in Social Science, Education and
Humanities Research, 463, 108-112. https://doi.org/10.2991/assehr.k.200819.020

Aprizani, Y. (2016). Improving reading comprehension using contextual teaching and
learning (CTL). Studies in English Language and Education, 3(2), 170-187.
https://doi.org/10.24815/siele.v3i2.4964

Audi, D., & Gouia-Zarrad, R. (2013). A new dimension to teaching mathematics using
iPads. Procedia - Social and Behavioral Sciences, 103, 51-54.
https://doi.org/10.1016/j.sbspro.2013.10.306

Axelson, B. R. D., & Flick, A. (2011). Defining student engagement. Change: The
Magazine of Higher Learning, 43(1), 38-43.

Banna, J., Grace Lin, M.-F., Stewart, M., & Fialkowski, M. K. (2015). Interaction
matters: Strategies to promote engaged learning in an online introductory nutrition
course. Journal of Online Learning and Teaching, 11(2), 249-261.

Biggs, J. (2012). What the student does: Teaching for enhanced learning. Higher
Education Research and Development, 31(2), 39-55.
https://doi.org/10.1080/07294360.2012.642839

Britt, M., Goon, D., & Timmerman, M. (2015). How to better engage online students
with online strategies. College Student Journal, 49(3), 387-399.

Brown, H. D. (2004). Language testing book: Principles and classroom practice. San
Francisco, CA: Longman.

Brown, H. D. (2007). Principles of language learning and teaching. New York, NY:
Pearson Longman.

Burns, A. (2010). Doing action research in English language teaching. A guide for
practitioners. New York, NY: Routledge.
https://doi.org/10.1016/j.system.2010.06.005

Cents-Boonstra, M., Lichtwarck-Aschoff, A., Lara, M. M., & Denessen, E. (2021).
Patterns of motivating teaching behaviour and student engagement: A
microanalytic approach. European Journal of Psychology of Education, 37, 227—
255. https://doi.org/10.1007/s10212-021-00543-3

Delacruz, S. (2014). Using Nearpod in elementary guided reading groups. TechTrends,
58(5), 62—69. https://doi.org/10.1007/s11528-014-0787-9

Derewianka, B. (2003). Trends and issues in genre-based approaches. RELC Journal,
34(2), 133-154. https://doi.org/10.1177/003368820303400202

Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 crisis. Journal
of Educational Technology Systems, 49(1), 5-22.
https://doi.org/10.1177/0047239520934018

Enli, L. (2015). Implementing genre-based curriculum cycle in teaching writing in
secondary school settings. Studies in Literature and Language, 10(101), 47-50.
https://doi.org/10.3968/6318

Erdiana, N., Kasim, U., & Juwita, N. (2017). QAR strategy implementation for reading
comprehension of recount texts. Studies in English Language and Education, 4(2),
247-256. https://doi.org/10.24815/siele.v4i2.8500

Gani, S. A,, Yusuf, Y. Q., & Susiani, R. (2016). Progressive outcomes of collaborative
strategic reading to EFL learners. Kasetsart Journal of Social Sciences, 37(3),

28 | Englisia: Journal of Language, Education, and Humanities |Vol.9, No.2, May 2022



Emmas Mas Pupah & Umi Sholihah

144-149. https://doi.org/10.1016/j.kjss.2016.08.004

Grabe, W. (2009). Reading in a second language: Moving from theory to practice. New
York, NY: Cambridge University Press.

Graves, K. (1999). Designing language courses: A guide for teachers. Boston, MA:
Heinle & Heinle.

Habok, A., Magyar, A., & Hui, S. K. F. (2019). The effects of EFL reading
comprehension and certain learning-related factors on EFL learners’ reading
strategy use. Cogent Education, 6(1), 1-19.
https://doi.org/10.1080/2331186X.2019.1616522

Harmer, J. (2007). The practice of English language teaching. Cambrige, UK: Pearson
Longman.

Hashim, H., Md., Yunus, M., Amin E. M., & Ozir, M. N. A. (2017). Mobile-assisted
Language Learning (MALL) for ESL learners: A review of affordances and
constraints. Sains Humanika, 9(1-5). https://doi.org/10.11113/sh.v9n1-5.1175

Huang, Y., & Zhang, L. J. (2019). Does a process-genre approach help improve
students’ argumentative writing in english as a foreign language? Findings from an
intervention study. Reading & Writing Quarterly, 36(4), 339-364.
https://doi.org/10.1080/10573569.2019.1649223

Istigomah, E. K., Winimurti, Y. A., & Prawestri, R. H. (2018). Acquiring second
language of reading skill through genre-based approach. English Language and
Literature International Conference (ELLIC) Proceedings, 2, 1-6.

Jang, H., Kim, E. J., & Reeve, J. (2016). Why students become more engaged or more
disengaged during the semester: A self-determination theory dual-process model.
Learning and Instruction, 43, 1-12.
https://doi.org/10.1016/j.learninstruc.2016.01.002

Kemmis, S., & McTaggart, R. (2014). The action research planner. Singapore,
Singapore: Springer.

Komariah, E., Ramadhona, P. A. R., & Silviyanti, T. M. (2015). Improving reading
comprehension through reciprocal teaching method. Studies in English Language
and Education, 2(2), 88. https://doi.org/10.24815/siele.v2i2.2693

Kiigiikoglu, H. (2013). Improving reading skills through effective reading strategies.
Procedia -  Social and Behavioral  Sciences, 70,  709-714.
https://doi.org/10.1016/j.sbspro.2013.01.113

Kusumaningrum, W. R. (2015). Genre-based approach to promote learners’ critical
thinking skills. Transformatika, 11(2), 96-107.

Martin, F., & Bolliger, D. U. (2018). Engagement matters: Student perceptions on the
importance of engagement strategies in the online learning environment. Online
Learning Journal, 22(1), 205-222. https://doi.org/10.24059/0lj.v22i1.1092

McClean, S., & Crowe, W. (2017). Making room for interactivity: Using the cloud-
based audience response system Nearpod to enhance engagement in lectures.
FEMS Microbiology Letters, 364(6), 1-7. https://doi.org/10.1093/femsle/fnx052

Mekota, T., & Marada, M. (2020). The influence of the Nearpod application on learning
social geography in a grammar school in Czecha. Education and Information
Technologies. https://doi.org/10.1007/s10639-020-10214-3

Englisia; Journal of Language, Education, and Humanities | Vol.9, No.2, May 2022 | 29



Enhancing EFL students’ reading learning process in COVID-19 pandemic through nearpod

Meyer, K. A. (2014). Student engagement in online learning: What works and why.
ASHE Higher Education Report, 40(6), 1-114. https://doi.org/10.1002/aehe.20018

Mikulecky, B. S., & Jeffries, L. (2007). Advanced reading power. New York, NY:
Pearson Longman.

Nasir, C., Sofyan, A. G., & Haqgini, D. (2019). Group investigation technique for better
reading comprehension skill. Studies in English Language and Education, 6(2),
251-261. https://doi.org/10.24815/siele.v6i2.13619

Nguyen, T. D., Cannata, M., & Miller, J. (2018). Understanding student behavioral
engagement: importance of student interaction with peers and teachers. The
Journal of Educational Research, 111(2), 163-174.
https://doi.org/10.1080/00220671.2016.1220359

Ningsih, D. W. (2015). The implementation of genre based approach in teaching
reading: A case study at SMPN 17 in Pekanbaru. Journal English Language
Teaching, 1(1), 1-7.

Nunan, D. (1989). Designing tasks for the communicative classroom. Cambridge, UK:
Cambridge University Press.

Putrawangsa, S., & Hasanah, U. (2018). Integrasi teknologi digital dalam pembelajaran
di era industri 4.0. Jurnal Tatsqif, 16(1), 42-54.
https://doi.org/10.20414/jtg.v16i1.203

Quin, D. (2017). Longitudinal and contextual associations between teacher—student
relationships and student engagement: A systematic review. Review of Educational
Research, 87(2), 345-387. https://doi.org/10.3102/0034654316669434

Sahardin, R., Mukarramah, M., & Hanafiah, A. (2015). A study on improving students’
reading comprehension using the Numbered Heads Together Technique. Studies in
English Language and Education, 2(2), 132-143.
https://doi.org/10.24815/siele.v2i2.2696

Samad, I. A., Jannah, M., & Fitriani, S. S. (2017). EFL Students’ strategies dealing with
common difficulties in TOEFL reading comprehension section. International
Journal of Language Education, 1(2), 29-36.
https://doi.org/10.26858/ijole.v1i1.2869

Sanmugam, M., Selvarajoo, A., Ramayah, B., & Lee, K. W. (2019). Use of Nearpod as
interactive  learning method. INTED2019 Proceedings, 1, 8908-8915.
https://doi.org/10.21125/inted.2019.2219

Sari, D. F., Fitriani, S. S., & Emafetery, S. (2019). The strategy of two stay two stray to
improve EFL students’ reading skill. Studies in English Language and Education,
6(1), 171-184. https://doi.org/10.24815/siele.v6i1.13057

Shehata, N., Mitry, C., Shawki, M., & El-Helaly, M. (2020). Incorporating Nearpod in
undergraduate financial accounting classes in Egypt. Accounting Education, 29(2),
137-152. https://doi.org/10.1080/09639284.2019.1704806

Sritrakarn, N. (2020). Using the SFL genre-based approach to improve Thai learners’
writing of an explanation. Curriculum Development and Evaluation, 14(1), 56-77.

Teele, S. (2004). Overcoming barricades to reading: A multiple intelligences approach.
Thousand Oaks, CA: Corwin Press.

Van-Uden, J. M., Ritzen, H., & Pieters, J. M. (2014). Engaging students: The role of

30 | Englisia: Journal of Language, Education, and Humanities |Vol.9, No.2, May 2022



Emmas Mas Pupah & Umi Sholihah

teacher beliefs and interpersonal teacher behavior in fostering student engagement
in vocational education. Teaching and Teacher Education, 37, 21-32.
https://doi.org/10.1016/j.tate.2013.08.005

Varita, D. (2017). Improving reading comprehension through literature circles. English
Education Journal, 8(2), 234-244.

Yusuf, Q., & Fauzan, F. (2016). EFL students’ difficulties in comprehending English
reading texts. Proceedings of English Education International Conference.
Retrieved from
http://www.eeic.unsyiah.ac.id/proceedings/index.php/eeic/article/view/99

Englisia; Journal of Language, Education, and Humanities | Vol.9, No.2, May 2022 | 31



