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ABSTRACT 

The effective implementation and use of electronic portfolios in educational 
institutions confirm their value as an essential teaching and learning instrument. An 
electronic portfolio is a digital documentation or collection of artifacts (audio/video 
clips, text, visuals, and coursework) that represent its owner, whether it is an 
individual, group, or organization. Personal reflection on one’s work, achievement, 
or thoughts is a key component in many electronic portfolios. Some still question 
whether electronic portfolios are actually beneficial to the educational process. This 
piece of work overviews recent literature related to the use of electronic portfolios 
and examines the issues and challenges of effectively implementing and using 
electronic portfolios in educational institutions. 
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INTRODUCTION 

For decades, many educators have been voicing their concerns about the 

disadvantages standardized achievement tests may cause to ELL learners. 

Standardized achievement tests, they argue, fail to include ELL learners, who may 

come from linguistically diverse backgrounds, in the norming group (Abedi, 2002, 

p. 232), to consider “… the match or mismatch between a student’s cultural and 

school experiences…” (Navarrette & Gustke, 1996, p. 2), and to provide bias-free 

and fair test items (Green & Griffore, 1980, p. 240-48). Indeed, according to Law 

and Eckes (2007):  
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Tests rarely reveal students’ strategies, attitudes, interests, or explicit 

understandings of processes; they reveal control over language and content matter. 

Because a student’s performance on a test so often has nothing to do with his 

competence in the subject matter, we believe it is not a good idea to use tests as the 

sole measure of learning or the only resource for making educational decisions (p. 

146). 

These failure and discrepancy have led to the birth of alternative types of 

assessment methods that can facilitate these segments of learners and allow them to 

have more options to construct and demonstrate their aptitude. Among these 

alternative types of assessment, portfolios are ones that have been gaining 

popularity “… at the forefront of the movement…” because they are “… the most 

useful and revealing way of showing growth, mastery, and true pictures of where a 

student is functioning” (Law & Eckes, 2007, p. 226). A portfolio, according to 

Genesee and Upshur, can be defined as a purposeful collection of students’ work 

that demonstrates to students and others in their efforts, progress, and achievements 

in given areas” (as cited in Brown, 1994, p. 418). The invasion of computer and 

internet into language classroom in this digital age, however, has also brought 

about changes and innovation in the face, use, and features of portfolio assessment 

as an educational tool. A new type of portfolio, called electronic portfolios, as a 

result, was born out of this. Park University defines an electronic portfolio as a 

“purposeful collection of student work designed to showcase a student’s progress 

toward, and achievement of, course-specific learning objectives… [which] include 

students’ self-reflection on their learning processes and experiences as well as 

instructors’, mentors’, and peers’ comments on what students have submitted” (as 

cited in Lorenzo & Ittelson, 2015, p. 2).  

DISCUSSION 

Despite its relatively new introduction and integration in language classroom 

compared to other alternative assessment tools, electronic portfolios, also widely 

known as Web-based, technology-based, digital, or e-portfolios, have proved to be 

a valuable resource for both language teachers and ELL learners. Indeed, I believe 
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that, the use of electronic portfolios can offer positive impacts in language teaching 

and learning can offer positive impacts for several reasons. 

First, the use of electronic portfolios in ESL classroom supports a lifelong 

learning and assessment. According to Cambridge, “Lifelong learning is an ongoing 

process of developing knowledge, skills, and strategies; putting capabilities and self-

understanding into action over time; and thereby establishing an identity. To support 

lifelong learning, higher education needs to look beyond the content knowledge, 

practical techniques, and professional capabilities that have been its primary focus” 

(2010, p. ix). Electronic portfolios give solutions to address this conception of 

education goals. As stated by Candy, “active engagement in the e-portfolio 

approach to learning and teaching may be seen to progress lifelong learning activity 

through the reflective process” (as cited in McAllister et al., 2008, p. 247). In their 

electronic portfolios, learners can exhibit proofs of their years-long academic and 

professional progress and achievement and use them throughout their educational 

and professional journeys. All the evidence, most importantly, is conveniently 

accessible for long term use. Indeed, Batson suggested that this feature of electronic 

portfolios provides the learners an opportunity “… to easily show [their] prospective 

schools and employers their development and overall strengths in using English” (as 

cited in Grant, 2010, p. 21). Therefore, electronic portfolios promote an everlasting 

assessment, self-evaluation, and learning for ELLs because they can serve as a 

storage of the learner’s life experience, thoughts, and chronicles, which can be 

utilized both in the present and in the future. 

Second, electronic portfolios help ELLs to keep up with the development in 

technological advance and improve their mastery of computer use in learning. For 

ELLs who are already familiar with the use of technology in their daily life, electronic 

portfolios is not an unconventional work and does not require too much effort. For 

these computer-literate ELLs, then, electronic portfolios are only an extension of their 

regular routines with computers. Through electronic portfolios, learners are able to 

show not only their mastery of English skills, but also their ability to use the skills in 

computer-related areas. They are used to using a range of electronic devices for 

various purposes. For instance, they are used to using Skype for calling their families 

back home, Twitter and Facebook for social-networking, and blogs for sharing their 
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ideas. As a matter of fact, they are often required to utilize computers for academic 

purposes such as typing and turning in homework assignments, attending online 

courses, and simply browsing. Babaee (as cited in Babaee & Tikoduadua, 2013, p. 

52) reinforced that “such social media including Facebook, websites, and blogs are 

part of learners’ everyday lives; and connections between daily experiences and 

learning processes aids learning.” Understandably, they will most likely appreciate 

the chance to also utilize their skills in using technology to demonstrate their 

language aptitude. For ELLs who are not ‘tech-savvy’, electronic portfolios can help 

them develop their computer literacy, especially for academic purpose. In any case, 

ELLs, whose English proficiency is usually assessed by means of standardized 

achievement tests, can now use an alternative way to show their aptitude while at the 

same time learning to utilize such media as images, sounds, or videos as supporting 

elements. The teachers, then, are able to not only read but also to see, watch, and 

listen to samples of students’ work. In this case, e-portfolios can function as “… a 

more holistic assessment of the student experience… allowing them to define their 

experience as a whole” (Cambridge, 2012, p. 106). Indeed, this process of 

producing multi-faceted portfolios by utilizing multimedia and web-based technology 

“… facilitates students to learn and apply computer-related technology. In other 

words, students’ computer literacy is enhanced through e-portfolio, hence improving 

their competitiveness…” (Chan & Kennis, 2013, p. 98). Commenting on how 

electronic portfolio helped her students increase their computer literacy, one 

instructor remarked, “The kids like using computers, so it’s great in terms of 

computer skills. The kids had to download pictures and they had to make 

attachments and stuff, so it’s great in terms of computer technology” (Meyer, Wade, 

& Abrami, 2013, p. 273). Another instructor reported how electronic portfolios 

enabled the incorporation of technology teaching in her course, stating: “I think their 

technology competencies were more of the goal than the actual writing competency, 

because we do a lot of writing also in class. So the kids are able to learn how to 

attach files, learn how to save files, learn how to go and search for things…” (p. 

273). 

Third, electronic portfolios have a higher level of practicality than 

conventional paper-based portfolios. Electronic portfolios seize less time and effort 
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from both learners and teachers. They also can be easily reproduced and accessed 

because they can be retrieved anytime and anywhere. Jaen affirmed that electronic 

portfolios’ “… practicality is what makes it so appealing; user-friendly websites are 

easy to maintain and CDs are easy to copy, change, carry or mail. Digital files make 

it easy to share information with fellow designers… and school administrators” 

(2012, p. 112). All items of the learners’ progress and accomplishment, such as 

writing samples, study projects, published articles, achievements and awards are 

electronically stored in various digital formats on a website, hard drives, Zip disks, or 

CD-ROM and thus, are available for long term needs and have very minimal risks of 

loss. They can continually and conveniently access, review, adjust, modify, and 

display their portfolios whenever needed no matter where they are in the world 

without having to bring along a heavy folder (Grant, 2010, p. 20). Also, the artifacts 

of their learning progress and achievement can be constantly loaded 24 hours per 

day, 7 days using multiple devices from their personal computers or mobile devices. 

Even for teachers, electronic portfolios can be highly practical. As affirmed by Ng 

(2015), when utilized as a tool to assess learners’ performance, electronic portfolios 

allow teachers “… to monitor students' mastery of a core curriculum area over 

time… [and] enhance the assessment process by enabling the student to 

demonstrate academic achievements and research skills through a number of 

completed digital assignments and tasks that showcase the students' abilities in an e-

portfolio” (p. 119). In other words, they can get access to the comprehensive 

artifacts of their students' work easily. 

Fourthly, electronic portfolios provide a uniform assessment method. As 

maintained by Ayres et al., some types of electronic portfolios “… allow a uniform 

implementation across an entire institution” (2009, p. 149). When implemented as 

an institution-, faculty-, or school- wide assessment, electronic portfolios will enable 

the school to assess the teaching and learning outcome across levels on the same 

criteria in a unified way. Additionally, “administrators can easily see where students 

left off in a previous level, without having to compare several different means of 

assessment” (Grant, 2010, p. 22). While it may be true that school-wide adoption of 

e-portfolio assessment method will require significant investment, it can surely pay 

off.  According to Chalk and Wire (as cited in Polly & Persichite, 2012), school-wide 
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electronic portfolio system “provide[s] the ability to aggregate at different levels of 

the organization,” (p. 276) meaning that data mining at various learning stages is a 

possibility. In addition, as Strudler and Wetzel affirm, it allows teachers or the faculty 

to synchronize course products with certain institutional standards in a region (p. 

277). These features will be most likely tempting to school committees and 

stakeholders. Schools adopting this system, thus, have taken a step forward toward 

community learning by promoting and constructing virtual learning community. 

Next, there are numerous websites available for creating, managing, and 

viewing e-portfolios, and many of them offer a variety of convenient features that 

teachers can select to meet the needs of their specific course and students. Some of 

these websites even provide service to develop “e-portfolios [that] were more 

personal, planned, and educational without any type of commercial concerns 

compared to regular websites” (Alawdat, 2013, p. 343). Blog, DoYouBuzz, 

PathBrite, Flavors.me, OPResume, Shown’d, Weebly, and Portfolio Gen are among 

e-portfolio website providers that offer service free of charge. Teachers only need to 

direct their learners to one of them to arrange their personal, professional and 

academic works. In case they prefer a more personalized e-portfolios that they can 

modify the way they want, there are also such e-portfolio service as Facebook based 

e‐portfolios, Pebble Pad based e‐portfolios, and wiki-based electronic portfolios 

(Babaee and Tikoduadua, 2013, p. 51), which allow more freedom for their users to 

organize their exteriors. 

Finally, research has shown that using e-portfolios as an assessment tool can 

encourage learner’s autonomy in learning. In organizing e-portfolios, learners will 

be in charge of creating and organizing their materials for a particular purpose, 

assessing their own work, and making a reflection on their own learning experiences 

and progress (Goldsmith, as cited in Yastibas & Cepik, 2015, p. 516). They can 

control every phase in developing their e-portfolios, from selecting the content to 

evaluating their own learning outcome. As a result, they can present their e-

portfolios in a more personalized way and will be more motivated to study. 

According to Gonzalez, the whole process of being in charge of their own e-

portfolios promotes learning autonomy because learners play the role of the 

directors of their own learning (as cited in Yastibas & Cepik, 2015, p. 516). In an 
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investigation on the impact of weblog-based e-portfolio assessment on the 

improvement of syntactic component of writing among Iranian intermediate EFL 

learners, Motallebzadeh and Babaee (as cited in Babaee & Tikoduadua, 2013, p. 

51) also confirmed that learners participating in the e‐ portfolio based learning were 

more involved in self‐monitoring their own learning by writing more reflective writing 

logs. Further, in a study to analyze students’ perceptions of using E-Portfolio 

Assessment Management System (EAMS) to support their learning and assessment 

conducted by Tubaishat (2014), a student participant commented: 

My e-portfolio helps me monitor my progress towards achieving goals in my 

degree program: This question was designed to learn about the student’s impression 

from the use of the e-assessment tool to help them monitor their progress towards 

achieving their learning goals in their degree program. About 65 percent of the 

students either agreed or strongly agreed to that statement, 25 percent were 

undecided whether their e-assessment tool helped them monitor their progress 

towards achieve their goals. Around 10 percent disagreed or strongly disagree to 

that statement (p. 376). 

CONCLUSION 

In short, changes in the learning environment have enhanced classroom 

practices and have impacted teachers’ approach in evaluating and assessing 

learners’ work. Internet and computer have offered new way for teachers to expose 

students to the wider world, opening ways for learners to acquire information and 

expand their knowledge. E-portfolios, in this case, can be used effectively and 

efficiently in assessment because of the numerous advantages learners can greatly 

benefit from them. 

 

REFERENCES 

Abedi, J. (2002). Standardized achievement tests and English language learners: 
Psychometrics issues. Educational Assessment, 8(3), 231-257. 
doi:10.1207/s15326977ea0803_02 

Alawdat, Maha. (2013). Using e-portfolios and ESL learners. US-China Education 
Review, 3(5), 339-351. Retrieved from: 
http://files.eric.ed.gov/fulltext/ED543181.pdf 



BENEFITS OF WEB-BASED OR ELECTRONIC PORTFOLIO ASSESSMENT IN ESL CLASSROOM 

8    |    Englisia Vol. 4, No. 1, NOVEMBER 2016 

Babaee, M., & Mereseini, T. (2013). E‐portfolios: A new trend in formative writing 
assessment. International Journal of Modern Education Forum, 2(2), 49-56. 
Retrieved from: https://archive.org/stream/IJMEF025/IJMEF025_djvu.txt 

Brown, H. D. (1994). Teaching by principles: An interactive approach to language 
pedagogy. Englewood Cliffs: Prentice Hall Regents. 

Cambridge, D. (2012). Can we do both? Eportfolios for student learning and 
assessment: Lessons learned at an american university. E-portfolios and 
Global Diffusion: Solutions for Collaborative Education, 1(1), 101-108. doi: 
10.4018/978-1-4666-0143-7.ch008 

Ayres, J. R. (2011). Electronic portfolios 2.0: emergent research on implementation 
and impact - Edited by Darren Cambridge, Barbara Cambridge, and 
Kathleen Yancey. Teaching Theology & Religion, 14(1), 145-149. 
doi:10.1111/j.1467-9647.2010.00679.x 

Cambridge, D. (2010). Eportfolios for lifelong learning and assessment. San 
Francisco: Jossey-Bass. 

Chan, P. P., & Yan, K. Y. (2013). Alternative assessment: Developing e-portfolio for 
final year project. Hybrid Learning and Continuing Education Lecture Notes in 
Computer Science, 90-101. doi:10.1007/978-3-642-39750-9_9 

Grant, V. (2010). To ‘e’ or not to ‘e’: Electronic portfolios in the adult ESL 
classroom. Hawaii Pacific University TESOL Working Paper Series, 8(1), 20-
24. Print. Retrieved from: http://www.nais.org/Magazines-
Newsletters/ISMagazine/Pages/To-E-or-Not-to-E.aspx 

Green, R. L., & Griffore, R. J. (1980). The impact of standardized testing on minority 
students. The Journal of Negro Education, 49(3), 238-252. 
doi:10.2307/2295083 

Jaen, R. (2012). The effective digital portfolio. Show Case Developing, Maintaining, 
and Presenting a Design-tech Portfolio for Theatre and Allied Fields, 110-
118. doi:10.1016/b978-0-240-81926-6.00006-1 

Lane, C. (2009). Electronic portfolios 2.0: emergent research on implementation 
and impact - Edited by Darren Cambridge, Barbara Cambridge, and 
Kathleen Yancey. Teaching Theology & Religion, 14(1), 81-82. 
doi:10.1111/j.1467-9647.2010.00679.x 

Law, B., & Eckes, M. (2007). Assessment and ESL: an alternative approach. 
Winnipeg: Portage and Main Press. 

Lorenzo, G., & Ittelson, J. (2015). An overview of e-portfolios. ELI Papers and 
Reports, 1(1). Retrieved from: 
https://net.educause.edu/ir/library/pdf/eli3001.pdf 

McAllister, L. M., Hallam, G. C. & Harper, W. E. (2008). The ePortfolio as a tool for 
lifelong learning: contextualizing Australian practice. In Proceedings 
International Lifelong Learning Conference, 246- 252. Retrieved from: 
http://www.sciencedirect.com/science/article/pii/S1877042811025390 

http://www.educause.edu/search/apachesolr_search?filters=tid:33559
http://www.educause.edu/search/apachesolr_search?filters=tid:33559


Zulfikar 

Englisia Vol. 4, No. 1, NOVEMBER 2016    |    9 

Meyer, E. J., Philip C. A., and Wade, A. (2013). Teaching with electronic portfolios 
to develop 21st century literacies. LEARNing Landscapes, 6(2), 266-82. 
Retrieved from: http://eprints.qut.edu.au/14061/1/14061.pdf 

Navarrete, C., & Gustke, C. (1996). A Guide to Performance Assessment for 
Linguistically Diverse Students. Albuquerque: New Mexico Highlands 
University.  

Ng, W. (2015). Affordances of new digital technologies in education. New Digital 
Technology in Education: Conceptualizing Professional Learning for 
Educators, 95-123. doi: 10.1007/978-3-319-05822-1_5 

Polly, D., Mims, C., & Persichitte, K. A. (2012). Developing technology-rich teacher 
education programs: key issues. Hershey, PA: Information Science Reference. 

Tubaishat, A. (2014). E-portfolio assessment for learning: Ten years later – an 
experience from an outcome-based university. International Journal of 
Advanced Computer Science and Information Technology (IJACSIT), 3(4), 
368-78. Retrieved from: http://elvedit.com/journals/IJACSIT/wp-
content/uploads/2015/01/E-Portfolio-Assessment-for-Learning.pdf 

Yastibas, A. E., & Cepik, S. Teachers’ attitudes toward the use of e-portfolios in 
speaking classes in english language teaching and learning. Procedia – 
Social and Behavioral Sciences. 176 (2015), 514 – 525. doi: 
10.1016/j.sbspro.2015.01.505


