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Abstract. Maintaining motivation plays a special role during the introduction of distance learning in
connection with the coronavirus epidemic. To analyze the features of motivation in different learning
conditions, a graphic model of the student motivation has been presented. The effectiveness of the
model was tested in both offline and online learning. The study showed that the influence of the main
motivational components in the conditions of offline learning varies from primary school to higher
education. The youngest students are best motivated to learn in a situation where the inner desire to
learn something new is constantly supported by external stimulation. In primary school, the motivating
influence of teachers and parents gradually decreases, but both the negative and positive influence of an
important environment (friends, reference adults) increases. Adolescents have clearly defined learning
goals. The impact of online learning on this category of students is quite controversial. The study has
found mixed trends — both an increase in motivation for learning and a sharp decrease. The first group
is quietly moving to online learning, making extensive use of the Internet. The second either completely
lose motivation to learn or shows unstable motivation, which either sharply decreases, then just as
sharply increases.

Keywords: learning motivation, online learning, offline learning, educational processes,

1. Introduction

The coronavirus pandemic that has swept the world has set before scientists (and primarily
teachers and psychologists) the task of working out methods of influencing students and pupils
of secondary schools with the help of which it would be possible at least to keep learning
motivation sufficient to master the educational material. Unfortunately, the first studies show
that teachers and parents are not always ready to involve students in effective work in online
learning conditions. Thus, “Educational Agency of Kyiv” conducted a study on distance learning
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in the capital [13]. It was attended by 34,000 respondents — students (grades 4 to 11), teachers,
and parents. The survey was conducted using the electronic questionnaire method in two
stages — in early April, 2020 and in the first week of May, 2020. According to the study, 78%
of schoolchildren in Kyiv are involved in distance learning. According to parents, the most
common reason why children are not involved in education is lack of technical means (25% of
those who do not study remotely) or the Internet. According to the study, almost a third (34%)
of those who dropped out of distance learning ignore the learning process altogether.

The situation is not much better with those who are involved in online learning. The
smaller the students, the more control they need from adults, the higher their need for external
motivation for learning activities, constant approval of the least success. As practice shows, only
a small part of young schoolchildren have an intrinsic motivation to take responsibility for their
academic success. The majority is guided by the incentives created by the social environment -
negative: fear of punishment, desire for material reward, fear of social exclusion, or positive:
the desire to bring joy to parents, pride in their status, and the pleasure of being praised. In
conditions of severe quarantine, the social environment has narrowed to the framework of
an individual family, whose members are not always ready to further positively stimulate the
child’s learning, provided they watch online lessons together and good (poor) performance is
the result of joint efforts [10]. With age, the role of awareness of the need for learning increases,
and therefore learning motivation requires less control and stimulation from adults. The reasons
for gradual age-related changes in the characteristics of motivation to learn to lie in the very
essence of the phenomenon of motivation, which is one of the most difficult in psychology, and
even now it is in the process of forming unified (or at least close) views on the essence, structure,
and mechanism of influence on a person. For educational practice, it is especially important to
develop provisions on the power of influence of individual components of motivation. However,
this issue is only in the early stages of development.

2. Background: review of the literature

Psychologists have been studying motivation for a very long time, but, unfortunately, a generally
accepted understanding of the phenomenology of this phenomenon has not yet been created,
although there are already several fundamental models designed to visually represent its
operating mechanisms. The most authoritative of these has long been Abraham Harold Maslow’s
theory of motivation. This theory was based on the understanding of needs as the main
motivators of activity. Motivating needs were divided by prominent psychologists into lower and
higher, creating the Maslow’s hierarchy of needs (“Maslow’s pyramid”, figure 1) [12, 16]. Maslow
[12] was convinced that if a person is not satisfied with the basic (lower) needs associating with
survival (physiological needs, needs for security, love and belonging to something, the need for
respect), then it is unlikely to have higher needs which include cognitive, aesthetic needs and
needs for self-realization, creativity.

In most images of Maslow’s pyramid, higher needs are combined into one block, which
is called self-actualization needs, in others, the “self-actualization needs” block is separated
from the blocks of cognitive and aesthetic needs. That is why the Maslow’s pyramid can be
depicted as a composite of five or seven blocks (figure 1) [12, 16]. Maslow’s model of motivation,
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despite its external attractiveness and clarity, overtime proved to be dysfunctional, internally
contradictory, and did not allow applying its principles to explain the real behavior of people.

to be respected

o have self-estesm
Esteem desire to be cccepted

valued by ofhers

Figure 1: Maslow’s hierarchy of needs (Maslow’s pyramid) [12, 16].

However, unfortunately, it was not possible to fully achieve its goal, namely to develop meth-
ods that would allow an abstract model for solving practical problems, in particular, increasing
the motivation of schoolchildren and students. Therefore, psychologists have switched from
trying to build a holistic model of motivation to consider individual motives and mechanisms
to increase their impact on students or workers [1-3, 5]. In particular, very interesting from
this point of view is the so-called ARCS motivation model (figure 2) developed by Keller [8, 9],
which allows the teacher to assess their impact on student motivation.

Based on this model, Keller [9] developed a special matrix, which calculates students’ pos-
itive and negative reactions at different stages of learning. Almost simultaneously with the
development of Keller [9], a thorough study of individual motives began, the totality of which
(blocks) determine learning motivation. The following 4 main blocks were formulated [6, 11]:

1 block. The personal significance of learning for the student (subject of learning).

For a small child, learning is a natural process, they learn constantly, getting to know
the world, knowing and realizing it. The motivation for learning in the early stages is an
innate need to understand the world in which you live. Such an understanding has always
been and is a prerequisite for survival. Older preschoolers and younger schoolchildren
deepen their knowledge of the world in two ways — by practically exploring it and
purposefully studying it with the help of specially organized learning. For adolescents,
the main source of knowledge is learning. The motivation of adolescents and young
people increases significantly when combining a well-understood goal and purpose.
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Figure 2: ARCS motivation model [8, 9].

2 block.

3 block.

External and internal learning motivation.

The effectiveness of learning motivation largely depends on the values important to a
particular individual. What is most important for a teenager is to achieve something
(a life goal or a solution to a given problem); to enjoy the very process of cognition;
raise your image in the eyes of others; deserve praise or reward; prove something to
yourself or avoid anxiety and feelings of defeat. Personal values are directly related to the
internal or external type of motivation. The relationship between external and internal
motivation is quite complex, and according to Ryan and Deci [14], Wulf and Lewthwaite
[19], external motivation can both strengthen and weaken internal motivation. Mixed
motivation arises in the case of a combination of internal and external influences. This
combination can be both positive and negative [14, 19]. In particular, internal motivation
can be enhanced by positive external motivation when parents support and encourage
the adolescent and weakened in the case of indifference to the student’s successes and
failures. A special case of mixed motivation, according to Lai [11], is the motivation to
learn due to internal pressure, such as commitment or guilt. Numerous studies [1-3, 5]
show that good internal motivation is correlated with both better academic performance
and life success in general.

The goals of the motivated activity are indicators of what the individual focuses on when
performing a particular task.

Broussard and Garrison [3] emphasize mastery goals and performance goals. Mastery
goals are focused on learning for the sake of learning, the self-worth of learning, satisfying
one’s own cognitive needs, while the performance goals are to show the environment one’s
achievements. Mastery goals are associated with a high ability to analyze information
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and planning and believe that effort improves a person’s performance. On the other
hand, performance goals are accompanied by thoughts about achievements, evaluations,
external awards. In the long run, mastery goals are better motivators for learning than
performance goals.

4 block. Locus of control is the tendency to attribute one’s successes or failures to internal or
external factors.
If the adolescent has developed an internal locus of control, then the student realizes the
importance of their activities to achieve a certain goal and objective, and therefore their
motivation for effective learning increases significantly because, as studies have found
[4, 15, 17], the individual, in this case, will be as motivated as they feel that they control
their own successes and failures. When teenagers have an external locus of control, their
learning motivation will be significantly reduced in difficult situations. In particular,
difficulties in solving the problem (completing the assignment) will lead to a decrease in
efforts and a drop in motivation among students with external motivation, who believe that
they lack abilities, parents do not help well, teachers explain poorly and, conversely, cause
an increase in motivation among students with an internal locus of control, who associate
their success or failure with the expended efforts, since inability for the first group means
impossibility that is difficult to change, while failure for the second group means that
you just have to try better. In addition to studying learning motivation as a phenomenon,
psychologists have studied the features of motivation in different learning conditions,
in particular, related to the structuring of information offered to students. In particular,
even before the appearance of the first electronic computers, there were studies on the
programmed learning [18] (programmed learning, programmed instruction, automatic
tutoring, automatic teaching), which with the development of digital technologies (before
the advent of personal computers) became increasingly used in studying. It was believed
that such an approach could significantly increase learning motivation, as it allows you to
learn at a pace that the student likes and receive the necessary help and stimulation in the
course of tasks. With the development of information technology, programmed learning
has not disappeared, but has become an element of both online and offline learning.

At the turn of the 20th and 21st centuries, a situation arose when the computer ceased to be
one of the teaching tools in the hands of the teacher, but tried to replace teachers themselves,
creating an opportunity to use the Internet to join both special curricula (based on the principles
of programmed learning) and online learning as a way to get an education without visiting
a school or university. Despite the indicated advantages of online education, the question
of the feasibility of its widespread introduction in the work of higher education institutions
(and even more general education schools) remains debatable. The research conducted is often
contradictory and does not give an accurate answer about the effectiveness of such a teaching
method and the impact on the learning motivation of students and pupils. The coronavirus
epidemic has forced many educational institutions to switch to remote learning, mostly online.
At the same time, many schools and universities (not to mention students and pupils) were
not ready for such a radical change. There were new problems that were related to both the
learning process and learning motivation. At the same time, the study of the peculiarities of
motivation in remote learning was complicated by purely formal difficulties in organizing the
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diagnosis. Currently, the first results of previous studies appear. At the same time, it must be
acknowledged that, despite its terrible humanitarian nature, the epidemic has given a positive
impetus to the study of those aspects of distance learning, including motivation, to which
attention has long been insufficient.

3. Method

The described understanding of learning motivation formed the basis of a study conducted in
2018-2021 by the staff of the Institute of Psychology of the National Academy of Educational
Sciences of Ukraine and teachers of the Kyiv National University of Trade and Economics.
During the first stage of the study (2018-2019), 1,200 primary and secondary school students
were tested, and therefore the results obtained are only indicative, approximate. Thus, the
selection of students for testing was limited to those whose parents (under the law) gave written
permission for testing. It is clear that in such conditions sample randomization is impossible,
and therefore representativeness is insufficient.

The comparison allowed us to assess the impact of individual components of learning moti-
vation on motivation in general. At the same time, it was found that different age groups of
students are motivated to learn differently. For some, the main role is played by a personal inter-
est in the learning process, for others, the attitude of the environment is much more important.
The coronavirus epidemic has made significant adjustments to the study plan, forcing attention
to the peculiarities of learning motivation of schoolchildren and students in the situation of
online learning. It is clear that during the lockdown, it was impossible to carry out full-fledged
testing of students, and therefore it was necessary to be limited to interrogations only of those
participants of the educational process who expressed such desire.

4. Results and discussion

Based on the above mentioned approach, we used the following model of the learning motivation
process [10] that presented in figure 3 and carried out its verification using agent modeling
information technology AnyLogic [7].

The first step in building a model is to define the criteria and conditions under which the
experiment will begin. An educational institution with 1,200 students will be considered. From
the point of view of implementing the model, each student will be an agent. Since, according to
the terms, the motivation is new, at first, no one will be interested in and use the advantages
from it, the interest of the students will appear under the influence of the sounding of the
advantages obtained. After that, the number of interested students will also be influenced by
the natural increase that will appear since students who have already received benefits will
share information about it with their friends. The latter will add to the model indicators that can
negatively affect the operation of the system since they will change the conditions under which
the benefits in the model will be obtained. In this model of learning motivation (see figure 3)
the agents behavior determined by three basic factors that presented by regression model,
production model and model of solving the optimization problem. The regression model is used
to estimate satisfaction levels with the teaching methods of academic disciplines. Production
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Figure 3: Model of agent behavior [10].

model is used for modeling of influence of student communication on social networks on
learning motivation since students who have already received benefits will share information
about it with their friends. The model of solving the optimization problem is used to assess
maximal and minimal level of learning materials by students.

First, you need to create a population of agents. To do this, you need to open a new model.
Since a fairly long period of time (up to one year) is considered, it would be logical to use days
as a unit of time. The AnyLogic workspace is divided into 3 main areas:

(1) a palette of tools;
(2) editor;
(3) properties.

From the beginning, the created model contains one type of agent — Main, one Simulation
experiment in which settings for the start of this model are stored, and also the empty database
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which can be filled using third-party programs. To add students to the model, you need to create
a new type of agent that will be responsible for them, and then create a population of agents
that will include a certain set number of identical agents of the same type. For this purpose
in AnyLogic, it is necessary to use the master creation of agents, having found it on a palette.
After the agent is placed in the work area, the agent creation wizard will appear. Using the
program’s hints, it was found that the “Agent Population” option is best suited for modeling.

Next, the new agent should choose a name that will reflect his activities. If necessary, the
AnyLogic has the ability to connect third-party databases, from which you can take information
about some agents. The next step is selecting an animation that will reflect the behavior of
the agent. The next element of the work area of the program is the grid, which houses all the
other elements (each individual agent has its own grid). Possible options include both 3D and
2D images. Since the use of 3D graphics is not necessary for this model, a 2D model will be
selected.

It is necessary to add agent parameters that will represent its static characteristics. Also, at
this stage, the parameter “MotivationEffectiveness” will be added, which will be responsible for
the effectiveness of motivation. First, we will set a value of 0.01 (this value will then be changed
to evaluate the results and study the operation of the model) and the size of the population of
agents (1,200 people). To visualize the processes, space will be selected, its size and type will be
set. Now the model will accommodate two agents. However, the main agent still agent Main.
The model works and places agents in a given area (figure 4).
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Figure 4: Distribution of agents in a given area.

n,”

The next step is creating an interaction diagram. Since the conditions of the model study the
school with students who are potentially interested in gaining benefits, create a state of the
agent (figure 5).

The color changes to a specific area to be easy to keep track of a particular type of agents
(figure 6). They will be responsible for the initial state of the students (Condition 1). Each agent
can have several state diagrams at once, each of which will describe an independent aspect of
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Figure 5: Adding the first state of the agent to the work area.

(@ MotivationEffectiveness "¢ statechart

Figure 6: Adjust state properties.

(® MotivationEffectiveness "¢ statechart

Motivation

Figure 7: The transition of an agent from Condition 1 to Condition 2.

the agent’s behavior. State diagrams are considered the most convenient way to define agent
behavior. They include states and transitions between states. An agent can only be in one state
at a time (figure 6).

Next, it is necessary to add the transition from Condition 1 to Condition 2. The transition
from one state to another will be performed under the influence of motivation, so on the arrow
(figure 7), which shows the transition.

During the model operation, it is possible to observe how agents move from one state to
another, their color changes (figure 8), which allows to track these transitions and allow to
predict the level of motivation of students (figure 9).

The proposed model adequately reflects the characteristics of learning motivation in the
context of online learning of standard school and higher education (figure 9). The second stage
of the study (2020-2021) was devoted to studying the impact of distance learning on students.
Due to the limited number of participants, its results are only indicative. In the course of its
implementation, a previously inactive factor of influence of the type of device used by the
student on the learning motivation was revealed. The fact is that families rarely have several
stationary computers; several laptops or tablets are more common. In a lockdown situation,
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Figure 8: a) Start of model run. b) Changing of agents states.

Figure 9: Future level of motivation of students.

when parents, like students, stay at home and work remotely, the best devices go to parents,
and children mostly learn using smartphones or, at best, tablets. Learning material is difficult
to read on these devices, and it is even more difficult to do homework. Decreased learning
motivation due to the inability to fully receive educational information and establish feedback
with the teacher was noted by students of all grades. Children of elementary school found
themselves in the worst position in conditions of distance learning. The main motivating factor
for them is external motivation, they need constant approval of their actions by adults. However,
teachers could not track students’ actions during online learning, and parents could not or did
not always understand how to do so. In addition, under lockdown conditions, emotional stress
often arose in many families, sometimes leading to direct aggression directed at both adults and

384


https://doi.org/10.55056/etq.31

Educational Technology Quarterly, Vol. 2021, Iss. 3, pp. 375-387 https://doi.org/10.55056/etq.31

children. According to parents, there were cases when children simply refused to watch lessons
or do homework. Trying to raise learning motivation, teachers filled their lessons with game
moments, but sometimes this led to the opposite result — students were attracted only by the
game form of the lesson, and not by its educational content In answers to the questions the
conversation, the parents complained that the children did not remember anything after the
“game” lessons and tried to continue playing on their smartphones. At the same time, the adults
could not notice that the lesson was over and wondered why it was so long. The situation of
online learning has caused many difficulties for teachers. They noted that it was difficult for
them to conduct lessons without receiving feedback or receiving it at the wrong time and in
the wrong form (the students addressed the teachers in the chat while they explained the new
material, sent SMS in ultra-short form, so there was no way to understand what they were
talking about), to look at the screen and not to see the faces of the children, not to know what
they are really doing when they seem to have joined the lesson, but the webcams are turned off.
In a conversation, teachers said that they sometimes lost heart and lost motivation to work.

In general, the experimental results of studying the impact of distance learning on students
learning motivation shows slow decreasing of learning motivation level from 77% to 73% in
the time range from September 2020 to August 2021. As shown in figure 9, the simulations
results for learning motivation are in good agreements with experimental data differences do
not exceed 7%. After the end of the lockdown, students returned to class, but, according to
teachers who participated in the interviews, the results of online learning are very different.
Primary school students learned the material worse, and this is understandable — after all, as it
was proved at the first stage of the study, external motivation prevails in them, and the goals
and purpose have not yet been determined. The loss of constant positive attention from the
teacher and insufficient motivation from the parents caused many primary school students
to lose interest in learning. In the basic school, the results of online learning depended on
many reasons, in particular, here the biggest negative role in the loss of learning motivation
was played by the lack of access to a desktop computer, and also with the predominance of
performance goals in the structure of motivation since it was impossible to implement them
during on-line learning. Among high school students, students with well-defined goals and
objectives of learning went through a period of distance learning with almost no loss of success.
The locus of control had little effect on the performance of all age groups of students.

5. Conclusion

This study showed that the influence of the main motivational components in the conditions
of offline learning (with or without the use of computer technology) varies depending on age
categories. The youngest students are best motivated to learn in a situation where the inner
desire to learn something new (this desire is often not differentiated — the child can respond
equally to important and unimportant information received in the learning process) is constantly
supported by external stimulation. The role of a teacher can be even greater than the role of
parents and friends. It is younger students who have been most negatively affected by the
transition to online learning, as parents often simply do not know how to maintain the necessary
level of satisfaction from learning. In primary school, the motivating influence of the teacher
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gradually decreases, but both the negative and positive influence of the important environment
(friends, reference adults) increases. Adolescents have clearly defined learning goals. The
impact of online learning on this category of students is quite controversial. The study noted
multidirectional trends — both an increase in motivation for learning and its sharp decrease.
High school and university students are clearly divided into two groups — those who are clearly
aware of the purpose and objectives of education, and those whose goal and purpose are blurred
or absent. The first group is quietly moving to online learning, making extensive use of the
Internet. The second - or completely loses motivation to learn or shows unstable motivation,
which then decreases sharply, then just as sharply increases. Many in this group are painfully
going through an internal existential crisis and need the help of psychologists and reference
adults. The presented conclusions about the peculiarities of motivation to study in the conditions
of coronavirus are only preliminary, indicative, as the number of subjects has decreased sharply
compared to the pre-coronavirus period. However, even such limited research suggests that
online learning may be as effective as offline learning only for high school and college students.
The smaller the students, the more important it is for them to communicate directly with the
teacher. Learning motivation in online learning is additionally negatively affected by factors
whose effect was invisible when studying the features of learning motivation in offline learning -
the device used by the student (smartphone or tablet), the detachment of parents from the
learning process, reduced motivation opportunities for influence from teachers. Attempts to
raise learning motivation through excessive use of game methods caused a paradoxical reaction
among some of the children - psychologically, the teachings were replaced by the game, as a
result of which knowledge was not assimilated, although the work was formally carried out.

References

[1] Ames, C., 1992. Classrooms: Goals, structures, and student motivation. Journal of Educa-
tional Psychology, 84(3), pp-261-271. Available from: http://groups.jyu.fi/sporticus/lahteet/
LAHDE_17.pdf.

[2] Anderman, E.M. and Maehr, M.L., 1994. Motivation and Schooling in the Middle Grades.
Review of Educational Research, 64(2), pp.287-309. Available from: https://doi.org/10.3102/
00346543064002287.

[3] Broussard, S.C. and Garrison, M.E.B., 2004. The Relationship Between Classroom
Motivation and Academic Achievement in Elementary-School-Aged Children. Fam-
ily and Consumer Sciences Research Journal, 33(2), pp.106—-120. Available from: https:
//doi.org/10.1177/1077727X04269573.

[4] Connell, J.P. and Wellborn, J.G., 1991. Competence, autonomy and relatedness: A mo-
tivational analysis of self-system processes. In: M.R. Gunnar and L.A. Sroufe, eds. Self
processes and development. Lawrence Erlbaum Associates, Inc., pp.43-77.

[5] Dweck, C.S., Mangels, J.A. and Good, C., 2004. Motivational effects on attention, cognition,
and performance. In: D.Y. Dai and R.J. Sternberg, eds. Motivation, emotion, and cognition:
Integrative perspectives on intellectual functioning and development. New York: Routledge,
pp.41-55. Available from: https://doi.org/10.4324/9781410610515.

[6] Eccles, J.S. and Wigfield, A., 2002. Motivational Beliefs, Values, and Goals. Annual Review

386


https://doi.org/10.55056/etq.31
http://groups.jyu.fi/sporticus/lahteet/LAHDE_17.pdf
http://groups.jyu.fi/sporticus/lahteet/LAHDE_17.pdf
https://doi.org/10.3102/00346543064002287
https://doi.org/10.3102/00346543064002287
https://doi.org/10.1177/1077727X04269573
https://doi.org/10.1177/1077727X04269573
https://doi.org/10.4324/9781410610515

Educational Technology Quarterly, Vol. 2021, Iss. 3, pp. 375-387 https://doi.org/10.55056/etq.31

(7]

(8]

(9]

[10]

[11]
[12]
[13]

[14]

[15]

[16]

[19]

of Psychology, 53(1), pp.109-132. Available from: https://doi.org/10.1146/annurev.psych.53.
100901.135153.

Grigoryev, L, 2015. Anylogic 7 in three days: A quick course in simulation modeling. 3rd
ed. CreateSpace Independent Publishing Platform. Available from: https://www.anylogic.
com/resources/books/free-simulation-book-and-modeling-tutorials/.

Keller, .M., 2010. What is Motivational Design? Motivational Design for Learning and
Performance: The ARCS Model Approach. Boston, MA: Springer US, pp.21-41. Available
from: https://doi.org/10.1007/978-1-4419-1250-3_2.

Keller, J.M., 2016. Motivation, learning, and technology: Applying the ARCS-V motivation
model. Participatory Educational Research, 3(2), pp.1-15. Available from: https://doi.org/10.
17275/per.16.06.3.2.

Kondratenko, L.O., Samoylenko, HT., Kiv, A.E., Selivanova, A.\V., Pursky, O.1, Filimonova,
T.O. and Buchatska, 1.O., 2020. Computer simulation of processes that influence adolescent
learning motivation. In: S.0. Semerikov and M.P. Shyshkina, eds. Proceedings of the 8th
Workshop on Cloud Technologies in Education (CTE 2020), Kryvyi Rih, Ukraine, December 18,
2020. CEUR-WS.org, CEUR Workshop Proceedings, vol. 2879, pp.495-506. Available from:
http://ceur-ws.org/Vol-2879/paper29.pdf.

Lai, ER,, 2011. Critical thinking: A literature review. (Pearson’s Research Reports). Available
from: http://images.pearsonassessments.com/images/tmrs/Critical ThinkingReviewFINAL.
pdf.

Maslow, A.H., 1987. Motivation and personality. 3rd ed. Longman.

Onyschenko, O., 2020. ZN.UA: Behind the Door of the Distance Learning. Available from:
https://zn.ua/ukr/EDUCATION/za-dverima-distanciyki-347954_.html.

Ryan, R.M. and Deci, E.L., 2000. Intrinsic and Extrinsic Motivations: Classic Definitions
and New Directions. Contemporary Educational Psychology, 25(1), pp.54—-67. Available
from: https://doi.org/https://doi.org/10.1006/ceps.1999.1020.

Skinner, E., Furrer, C., Marchand, G. and Kindermann, T., 2008. Engagement and disaf-
fection in the classroom: Part of a larger motivational dynamic? Journal of Educational
Psychology, 100(4), pp.765-781. Available from: https://doi.org/10.1037/a0012840.
Tezcan, H., Sibel, A. and Geng, E., 2017. Maslow’s hierarchy of needs in 21st century:
The examination of vocational differences. In: H. Arapgirlioglu, R. Elliott, E. Turgeon
and A. Atik, eds. Researches on science and art in 21st century. Ankara: Gece Kitapligi,
vol. 1, chap. 23, pp.211-227. Available from: https://www.researchgate.net/publication/
321267309_MASLOW%27S_HIERARCHY_OF_NEEDS_IN_21ST_CENTURY_THE_
EXAMINATION_OF_VOCATIONAL_DIFFERENCES.

Wigfield, A. and Eccles, J.S., eds, 2002. Development of achievement motivation. Academic
Press. Available from: https://doi.org/10.1016/B978-0-12-750053-9.X5000- 1.

Williams, E.M., 1961. Programmed learning in engineering education — a preliminary
study. IRE Transactions on Education, 4(2), pp.51-58. Available from: https://doi.org/10.
1109/TE.1961.4322184.

Wulf, G. and Lewthwaite, R., 2016. Optimizing performance through intrinsic motivation
and attention for learning: The OPTIMAL theory of motor learning. Psychonomic Bulletin
& Review, 23(5), pp.1382-1414. Available from: https://doi.org/10.3758/s13423-015-0999-9.

387


https://doi.org/10.55056/etq.31
https://doi.org/10.1146/annurev.psych.53.100901.135153
https://doi.org/10.1146/annurev.psych.53.100901.135153
https://www.anylogic.com/resources/books/free-simulation-book-and-modeling-tutorials/
https://www.anylogic.com/resources/books/free-simulation-book-and-modeling-tutorials/
https://doi.org/10.1007/978-1-4419-1250-3_2
https://doi.org/10.17275/per.16.06.3.2
https://doi.org/10.17275/per.16.06.3.2
http://ceur-ws.org/Vol-2879/paper29.pdf
http://images.pearsonassessments.com/images/tmrs/CriticalThinkingReviewFINAL.pdf
http://images.pearsonassessments.com/images/tmrs/CriticalThinkingReviewFINAL.pdf
https://zn.ua/ukr/EDUCATION/za-dverima-distanciyki-347954_.html
https://doi.org/https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.1037/a0012840
https://www.researchgate.net/publication/321267309_MASLOW%27S_HIERARCHY_OF_NEEDS_IN_21ST_CENTURY_THE_EXAMINATION_OF_VOCATIONAL_DIFFERENCES
https://www.researchgate.net/publication/321267309_MASLOW%27S_HIERARCHY_OF_NEEDS_IN_21ST_CENTURY_THE_EXAMINATION_OF_VOCATIONAL_DIFFERENCES
https://www.researchgate.net/publication/321267309_MASLOW%27S_HIERARCHY_OF_NEEDS_IN_21ST_CENTURY_THE_EXAMINATION_OF_VOCATIONAL_DIFFERENCES
https://doi.org/10.1016/B978-0-12-750053-9.X5000-1
https://doi.org/10.1109/TE.1961.4322184
https://doi.org/10.1109/TE.1961.4322184
https://doi.org/10.3758/s13423-015-0999-9

	1 Introduction
	2 Background: review of the literature
	3 Method
	4 Results and discussion
	5 Conclusion

