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Abstract: This paper investigated the effect of teacher’s written feedbacks in recount writing
competence and the students’ attitudes towards written feedbacks. Giving written feedbacks helps
students to decrease their errors and gives guidance in writing as a beginner writer. This study
employed a quantitaive and qualitative research design. The experimental group given written
feedbacks. For measuring the effect of written feedbacks, a pretest and posttest was administered to
both group. Meanwhile, for getting their attitudes toward teacher’s written feedbacks was
administered questionnaire and open-ended interview. Based on the data, teacher’s written
feedbacks gave positive effects on their improvement in recount writing competence. The result of
questionnaire and interview showed that students got real guidance and special attention

individually in their writing process as a beginner writer.
Keywords: written feedbacks, recount writing competence, attitudes.

INTRODUCTION

English Foreign Language learners learn
English as integrated process that needs
appropriate guidance in order to balance the
all of skills. Everyone has agreed that four
skills including reading, listening, speaking
and writing should be well-balanced for
learners' actual language development. In
this present study, writing skill will become a
major focus. Harmer (2001) assumed that
written text has a number of conventions
which separate it out from speaking. Apart
from differences in grammar and vocabulary,
there are issues of letter, words, and text
formation, layout and pronunciation. It
means that in writing competence there are a
lot of aspects that should be achieved.

Brown (2000) revealed “Foreign
language contexts are those in which student
do not have ready-made context for
communication beyond their class room”. It
means that foreign language learners are not
easy to put and generate their ideas directly
in writing form. Their effort must be made to
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create some opportunities. Such as special
media, special treatment from the teacher
and so on.

Hyland (2003) cited in Hyland & Hyland
(2006) affirmed that teacher written
feedbacks are substantial comments on
papers to provide a reader reaction to
students’ efforts, to help them improve as
writers and to justify the grade they have
been given. Gulcat and Ozagac (2006) also
revealed “the most important aspect while
giving feedback is adopting a positive
attitude to the students writing”. So, when
the teacher only highlights the all of
mechanical errors, the students will be hard
to correct the errors because they become
discourage to revise their writing task.

Duppenthaler (2002) lists that there are
three types of written feedbacks: (1)
meaning-focused feedback, in which he
engaged in an ongoing and cumulative,
interactive dialog, providing commentary
on the content, suggesting future topics, and
asking for additional information and



mailto:inemartiana@yahoo.co.id

clarification; (2) Positive comments, in
which he responded with phrases such as
“well done,” “keep up the good work” and
“keep writing,” and with occasional short
positive comments on the content, but did
not engage in an ongoing interactive dialog,
or ask for additional information and
clarification; and (3). Error-focused feedback,
in which he corrected all errors, in red ink, in
the participants’ journal entries with no
revision required on the part of the
participants.

In teaching and learning writing,
feedback becomes a tool for measure our
quality and the accuracy. In EFL learners,
they still lack in understanding and cannot
comment their or the others work. It because
EFL learners still need a real guidance that is
teachers’ responses on their writing task.
Although, responding to and commenting on
student writing consumes the largest
proportion of teachers’ time. Specifically,
however, we comment on student writing
because we believe that it is necessary for us
to offer assistance to student writers.

Williams (2003: 101) affirmed that there
are three major innovations in the process
approach in improving students writing: (a)
Asking students to write often, (b) Providing
frequent feedback on work in progress, (c)
Requiring numerous revisions based on that
feedback. Those three factors involved in
student-centered Instruction. So, that why
the researcher interested in providing
written feedback on their writing progress
and let them revise the feedback individually.

While, Wilson (2009: 96) argued that
“giving feedback is a key to successful
development of potential, increasing
motivation and assessment. Feedback is part
of learning process, because it tells the
learners how they are doing”. [t means that
feedback has crucial effect in learning
process. That is not only in their writing
achievement but also in their attitude.

This study seeks the effect of written
feedbacks on students’ writing recount
competence and students’ attitude towards
teacher’s written feedbacks. In getting the
data in score form the researcher conducts
two times of treatments to the experimental
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group. Besides that, to know the students’
attitude towards the teacher written
feedbacks the researcher gives a
questionnaire and interview.

METHOD

This study employed a mixed-method
research. Quantitative and qualitative
researches are employed to get the data
needed. The experimental research design
with pretest-treatment and posttest used to
get the data. Four meetings held for pretest-
two times of treatments-posttest which done
during two weeks. The treatments are
teacher’s written feedbacks on their writing
recount competence.

The participants of this study were 40
students of class X IIS 1 and X IIS 3 in one of
Senior High School in Darma. The aims of the
test are to evaluate the students’ background
knowledge and the treatments’ effects
toward students’ improvement in their
writing recount competence. Meanwhile, in
getting students’ attitudes the researcher
given questionnaire and open-ended
interview after tests were done. The
questionnaire given in Indonesian, it consists
of ten questions adopted from Chen & Hamp-
Lyons (1999: 216) and Lee (2008: 163). The
five open-ended questions also given to some
of sample. The question delivered in
Indonesian. There is no different learning
process between experimental and control
class. The difference is the treatment only.
Experimental class received teacher’s written
feedbacks on their writing tasks. The
researcher corrected their errors on each text.
The results of each test were calculated to see
their improvements.

FINDINGS AND DISCUSSION

All scores were computed to analyze the
data. A technique such independent t-test is
used to compare the output of the two tests
(pretest and posttest). In order to answer the
first research question, independent sample
t-test regarding the experimental and the
control class was calculated first. As Table 1
displays, both experimental and control class
had almost the same significance on the
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pretest and there was no significant
difference between the two groups.

As the findings in Table 2 show, there
was a highly significant difference between
the experimental and control class in the
posttest-pretest total gain scores (ttable =
4.838, sig > 0.005). The result shows an
increase from the pretest to the posttest and

improvement in learning occurred more
significantly in the experimental class and
control class. Thus, the experimental class
performed significantly better the control
class by showing significantly higher gain
score from the pretest and posttest.

Table 1. Independent sample t-test related to both groups’ performances on the pretest

Levene's
Test for
Equality of
Variances t-test for Equality of Means
Std. 95% Confidence
Error  Interval of the
Sig. Mean  Differ Difference
F Sig. t Df (2-tailed) Difference ence Lower  Upper
Table 2. Independent sample t-test related to both groups’ performances on posttest
Levene's Test
for Equality of
Variances t-test for Equality of Means
95% Confidence
Mean Interval of the
Sig. (2-tailed) Difference Sig(2- Mean Std. Error Difference
F Sig. t df  tailed) Difference Difference Lower Upper
Postl Equal
variances 4.525 .040 4.838 37 .000 16.068 3.321 9.339 22.798
assumed
Equal
Post2 variances
not 4891 32.607 .000 16.068 3.285 9.382 22.755
assumed

One outstanding factor which made both
classes different was teacher’s written
feedbacks. The control class less, even never
received written feedbacks on their writing
process in this study, compared with the
written feedbacks or experimental class. This
is a welcome development by many as it
shows the direction in which written
feedback becomes guidance for their writing
process as a beginner.

The main purposes of this research is to
know the effect of giving feedback in
students’ recount writing competence. The
data of students’ recount writing successfully
collected through test. After the writer
analyzed the data, the writer found that this
research or tiest > trable the result is 4.838 > -
2.336. It means that there is different
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significance between pretest and posttest
score in experimental class. So, written
feedbacks have positive effect in improving
students’ recount writing competence.

The students’ attitudes toward the
teacher’s written feedbacks were collected
from two major ways. Those are
questionnaire and interview. The two ways
conducted to get the real and valid
information toward the teacher’s written
feedbacks on their writing task.

With regard to the second question, it
can be stated that experimental class
expressed satisfaction about the positive
effect of the teacher’s written feedbacks.
They stated that the treatment is very useful
for their writing process and their
understanding about how to compose a good



recount text. They also revealed that
teacher’s written feedbacks becomes a
special contact with the teacher were all
really beneficial and motivating to them to
correct their mistakes.

Written feedbacks prevent the students
from being discouraged and the students
become more enthusiastic in learning
recount writing. The responses of students
have a good response towards teacher’s
written feedback for students’ recount
writing competence. It is shown from the
result questionnaire’s answer from students.
Although, it is only half of them understand
what the entire comment. But more than half
of them can correct the errors. It can be seen
in their result of post test that experimental
class got higher means score than control
class. The result of interview indicates that
teacher written feedbacks had good effect in
their writing recount competence. All of them
agree they could enhance their errors writing
after received written feedbacks. They do not
need much time to correct their mistakes.
They assert it is very useful for them as a
beginner writer. All of them agree if their
English teachers also apply this method in
the future.

Based on the interviewing, the
researcher gets viewpoints towards the
students’ attitudes on the written feedbacks.
Generally, students understand towards
teacher’s written feedback but still confused
to understand red marks, or circle marks.
Although the students do not understand the
whole written comment, they asserted that
the written feedbacks are very useful for
their comprehending in their process of
writing. They are more easy to understand
the meaning-focused feedbacks such
suggestion than error-focused feedbacks
such red ink. Because writing learning needs
much time and more attention so three
students of five get easy to feel bored. But all
of them realize that teacher’s written
feedbacks are very useful for their
improvement in writing learning process.
Eventually, they agree if their English teacher
especially can apply this method in the future
with creatively teaching learning.
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Eventually, there are many positive
effects of written feedbacks for their writing
competence in EFL learners. Analysis of the
data has indicated that there is a positive
relationship between the usage of written
feedbacks and improvement of writing
competence achievement.

CONCLUSION

Based on the objectives of research, the
researcher undertook the present study to
determine the effect of teacher’s written
feedbacks for EFL learners in improving
recount writing competence. This was done
by comparing the improvement gained by the
experimental class. Both classes were given
writing tasks at the low level of intermediate
level.

The analysis revealed that the
improvement obtained by two groups were,
to a certain degree, different. The number of
students’ errors in certain aspects was
decreased as students worked with written
feedbacks. Most students declared that
written feedbacks have many beneficial
effects in their writing process. Although, the
positive effects of written feedbacks on their
writing tasks are concerned, it is necessary to
conduct further research involving other
subjects within the context of EFL learning. It
is nevertheless to be expected that these
findings will be beneficial to EFL learners.

Finding of the study showed that the use
of giving feedbacks enhancing students’
achievement in writing. There are many
reason why giving written feedbacks is
advantageous for students and teacher in
education. First, by giving written feedbacks
students realize their mistakes and their
misunderstanding and finally they can
decrease their mistakes. Secondly, through
written feedbacks, teacher easily to interact
with each student individually with each
needed. So, teacher’s written feedbacks can
take place between a teacher and student
(group of students) over writing tasks is not
limited to the confines of a classroom.

Finally, giving written feedbacks also
give individual attention to the students.
Teacher gives revision and suggestion in
certain assignment due to the particular
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procedure, teacher also free in revise their
mistakes in each students without disturbing
the other students’ focus.
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