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Abstract 

Self-efficacy is people's belief in themselves for a goal they want to achieve.  When both 

the relevant literature and the course contents of the education faculties in Turkey are 

examined, it is seen that grammar is an important area of competence in terms of teaching 

Turkish. This study focused on the relationship between Turkish teachers' self-efficacy and 

grammar self-efficacy perceptions. A mixed-methods research design was used in the 

research. The quantitative dimension consists of two scales, and the qualitative dimension is 

conducted with an interview. TSES and GSES questionnaires were applied to 404 

participants who work as Turkish teachers in public schools in Turkey and agreed to 

participate in the research voluntarily. In order to examine the data obtained from the 

questionnaires in depth, a focus group interview was conducted with 6 participants who 

worked as Turkish teachers in public schools in Turkey and voluntarily agreed to participate 

in the research. According to the findings obtained from the research, a significant and 

positive relationship is observed between Turkish teachers' self-efficacy and grammar self-

efficacy perceptions. It is shown that both self-efficacy and grammar self-efficacy 

perceptions of the participants did not differ significantly according to the gender variable.  

Keywords: self-efficacy, self-efficacy perception, self-efficacy of Turkish teachers, 

grammar self-efficacy 

 

1. Introduction 

There have been numerous studies in the field of language teaching dealing with the 

psychological aspects of learning. These studies show that psychological factors such as 

motivation (Dörnyei, 2001; Ehrman, 1996; Oroujlou & Vahedi, 2011) and anxiety (Horwitz, 

2001; Macintyre, 1995; Zheng, 2008) have an effect on success and learning. 

Another important factor affecting success and learning is self-efficacy. Self-efficacy is 

defined as people's belief in themselves to fulfill a goal they want to achieve (Bandura, 

1997). This belief has a significant impact on motivation and success. According to Bandura 

(1986), the more the individual believes that he/she can exhibit a behavior, the more effort 

he/she puts into that behavior and the more successful he/she will be in realizing the behavior 

he/she has targeted. In this direction, individuals with high self-efficacy show high 

performance even when performing difficult tasks; however, individuals with low self-

efficacy may give up quickly (Tollefson, 2000). This situation reveals that self-efficacy is an 

important factor in the successful performance of a job. 

Some internal and external factors can be effective in shaping self-efficacy. The 

individual's own experiences, experiences based on observations from the behaviors of 

others, encouragement and advice of the social environment, and physiological or emotional 
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states such as sadness and anxiety that can change according to various conditions (Bandura, 

1977) are the main factors affecting self-efficacy. In this context, field experts state that in 

order for individuals to behave in the desired direction, the effects of these factors on self-

efficacy perceptions should be known, and the self-efficacy perceptions of individuals should 

be strengthened through some activities such as verbal persuasion, progressively difficult 

tasks, and faith-enhancing feedback (Sakız, 2013; Senemoğlu, 2003). 

In the literature, there are some studies on self-efficacy in different disciplines such as 

health, informatics, and psychology (Gecas, 1989; O'Leary, 1985; Oliver & Shapiro, 1993). 

However, it is seen that most of the studies on self-efficacy focus on issues related to learning 

and education. Some of these studies examined the effect of self-efficacy on learning 

(Gürcan, 2005; Joo, Bong & Choi, 2000; Schunk, 1990). Some studies looked into the 

relationship between self-efficacy and motivation (Pajares & Graham, 1999; Schunk, 1995; 

Vancouver & Kendall, 2006). Some studies also inquired into the relationship between self-

efficacy and some demographic variables (Junge & Dretzke, 1995; Zimmerman, 1990). An 

important part of the studies in the field of self-efficacy is about teachers' self-efficacy 

(Demirtaş, Cömert & Özer, 2011; Mojavezi & Tamiz, 2012; Settlage, Southerland, Smith & 

Ceglie, 2009; Yeşilyurt, 2013). 

Teaching, which is defined as a profession that requires expertise (Çelikten, Şanal, & 

Yeni, 2005; Güven, 2010) has an important role in the development of societies. For this 

reason, studies have been carried out to determine teacher competencies in order to shape the 

societies in the desired direction and to achieve the general and special aims of education 

(Yeşilyurt, 2011). When the relevant literature is examined, the competencies that teachers 

should have generally consist of two dimensions: professional and personal (Kıncal, 2001; 

Yetim & Göktaş, 2004). In the study conducted by the Ministry of National Education 

General Directorate of Teacher Training (MEB a, 2017) on this subject, the research findings 

in the relevant literature were examined and three basic competencies were determined by 

taking the opinions of field experts. These are Professional Knowledge, Professional Skills, 

Attitudes and Values. The factors given here are necessary but not sufficient to be an 

effective and efficient teacher. Although their academic achievement levels are high, teachers 

with low self-efficacy may experience problems in communicating with students, teaching 

activities and classroom management (Ülper & Bağcı, 2012). For this reason, the concept of 

self-efficacy is accepted as an important factor in studies related to the teaching profession. 

Many studies have been conducted in different disciplines on teachers' self-efficacy 

perceptions in this context. 

When these studies are examined, it is seen that the subject area factor is an important 

variable in determining self-efficacy. Many studies (Azar, 2010; Özçelik& Kurt, 2007; Telef, 

2011) show that self-efficacy differs significantly according to the subject area of the teacher. 

Thus, there are many studies on teacher self-efficacy in different subject areas such as 

science, mathematics, information technologies, language teaching and physical education in 

the literature. One of these subject areas is Turkish language teaching. 

In the literature, the relationship between Turkish teachers' self-efficacy perceptions and 

some demographic variables, the relationship between teaching listening and self-efficacy, 

the relationship between reading and self-efficacy, self-efficacy perceptions for using the 

creative drama method etc. (Bircan & Kılıç, 2013; Kurudayıoğlu & Çelik, 2013; 

Kurudayıoğlu & Kana, 2013; Saracaloğlu, Karasakaloğlu & Gencel, 2010) are among the 

topics covered on this issue; however, no research has been found on the relationship 

between Turkish teachers' self-efficacy and grammar self-efficacy perceptions. 
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When the Turkish Language Teaching Undergraduate Program prepared by the Council of 

Higher Education (YÖK, 2018) is examined, it is seen that grammar is designed as a course 

of 4 semesters in total, with two credits per semester. This is one of the indications that 

proficiency in grammar is important in terms of Turkish teaching. In addition, Turkish 

Teaching Special Area Competencies prepared by the General Directorate of Teacher 

Training and Development (MEB, 2017b) consist of 25 competencies related to 5 basic 

competencies and 165 competency indicators related to these competencies. According to 

this information, in order to be considered competent in their fields, Turkish teachers must 

have basic language skills as well as grammar, knowledge and skills. In the Turkish 

education system, students who graduate from secondary schools must take the High School 

Entrance Examination (LGS) before starting high school education and be successful in this 

exam (MEB, 2021). Approximately 60% of the 20 Turkish questions directed to students in 

this exam are directly related to grammar. This means that students must have knowledge and 

skills for grammar in order to be successful in the Turkish test. All these reveal the 

importance of Turkish teachers' self-efficacy perceptions towards grammar in terms of their 

professional competence and self-efficacy.  

It is seen that the factor of gender is effective on self-efficacy within the frame of literature 

on self-efficacy. Numerous studies focusing on the relationship between gender and self-

efficacy (Bong, 2010; Kartal, Temelli & Şahin, 2018; Namaziandost & Çakmak, 2020; 

Pajares, Miller & Johnson, 1999) show that participants' self-efficacy differs according to the 

gender factor. 

In this context, it was aimed to examine the relationship between Turkish teachers' self-

efficacy and grammar self-efficacy perceptions. Therefore, the following research questions 

will guide the present study:  

1. Is there a significant relationship between Turkish teachers' self-efficacy and grammar 

self-efficacy perceptions? 

2. Do Turkish teachers' self-efficacy perceptions differ according to their gender? 

3. Do Turkish teachers' perceptions of grammar self-efficacy differ according to their 

gender? 

2. Method 

2.1. Model of the Research 

The study used a mixed-methods research design in which qualitative and quantitative 

data were collected and analyzed separately. The mixed-methods research design is defined 

as "a research approach in which the researcher collects both quantitative and qualitative data 

to understand research problems, integrates two datasets, then draws conclusions using the 

advantages of combining these two datasets" (Creswell, 2021, p. 2). 

In the quantitative aspect of the study, two different questionnaires were administered to 

the participants in order to determine the relationship between Turkish teachers' self-efficacy 

and their grammatical self-efficacy perceptions.  In the qualitative aspect of the research, 

focus group interviews were conducted based on the sub-problems of the research. Creswell 

stated that stronger results can be achieved if quantitative and qualitative data are analyzed 

and the results of these data are interpreted together. In this context, the findings obtained 

from the surveys and focus group interviews were interpreted together in order to better 

understand the research problem. 
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2.2. Population and Sampling 

The population of the research consisted of Turkish teachers working at public schools in 

Turkey. According to the data of the Anadolu Agency (AA, 2020), the official news agency 

of the state, the number of Turkish teachers working at public schools in Turkey was 50833.  

In the present study, an easily accessible sample was used because the schools were closed 

due to the Covid-19 pandemic during the research process. Due to this situation, it had been 

difficult to reach the participants. Therefore, we had to use a convenience sample. In 

convenience sampling, the researcher chooses a situation that is close and easy to access. 

This method is widely used for reasons such as providing speed and practicality to the 

research and being less costly than other methods (Yıldırım & Şimşek, 2008).  

According to Israel's (1992) sample size formula, it was aimed to reach 397 participants 

randomly, with a 5% margin of error, and a total of 404 participants were reached and they 

agreed to participate in the study. 

2.3. Participants 

2.3.1. Survey participants 

404 people who work as Turkish teachers at public schools in Turkey agreed to participate 

in the study voluntarily. Demographic information of the participants is shown in Table 1. 

Table 1. Participant demographics 

(N= 404)  F % 

Gender 
Male 

Female 

179 

225 

44 

56 

Degree 

BA 

MA 

PhD 

 340 

 56 

 8 

 84 

 14 

2 

Region  

Marmara  

Inner Anatolia 

Eastern Anatolia 

Southeast 

Aegean 

Mediterranean  

Black sea 

26 

26 

22 

181 

10 

122 

17 

6 

6 

6 

45 

3 

30 

4 

According to the data in Table 1, 179 of the participants were male, and 225 were female. 

340 of the participants have undergraduate, 56 MA, 8 PhD degrees. 26 of the participants 

work in Marmara, 26 in Inner Anatolia, 22 in Eastern Anatolia, 181 in Southeast Anatolia, 10 

in Aegean, 122 in Mediterranean and 17 in Black Sea Region. 

2.3.2. Focus group interview participants 

6 people working as Turkish teachers in public schools in Turkey agreed to participate in 

focus group interview voluntarily. Demographic information for the participants is shown in 

Table 2. 
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Table 2. Focus group demographics 

Interviewee Code Professional Experience 

(Years) 

Gender 

Interviewee 1 1 Male 

I 2 1 Male 

I 3 11 Female 

I 4 5 Male 

I 5 11 Male 

I 6 2 Male 

According to the data in Table 2, two of the participants had 11, two had 1, one had 5 and 

one had 2 years of professional experience. Five of the participants were male and one of 

them was female. 

2.4. Data collection tools 

Survey technique was used as a data collection tool in the research. "A survey is a 

questionnaire in which questions are placed in certain regularity in order to determine the 

thoughts, opinions or tendencies of people within the framework of a research; it is a research 

technique that aims to collect information in this way" (Aziz, 2018, p. 236). For this purpose, 

Teacher Self-Efficacy Scale (TSES), developed by Tschannen-Moran and Woolfolk-Hoy 

(2001), and adapted into Turkish by Çapa, Çakıroğlu and Sarıkaya (2005) and Grammar Self-

Efficacy Perception Scale (GSES) developed by Yılmaz (2019) were used to collect the data. 

Teacher Self-Efficacy Scale consists of 23 items, and Grammar Self-Efficacy Perception 

Scale has 24 items. 

The TSES consists of 3 factors which are Student Engagement (SE), Instructional 

Strategies (IS) and Classroom Management (CM). As a result of reliability analysis, the 

Alpha coefficient of the scale was determined as .82 for the SE factor, .86 for the IS factor, 

.84 for the CM factor and. 93 for the whole scale. The GSES consists of 4 factors: Sentence 

and Semantics (SS), Morphology (M), Phonetic (P), General Grammar (GG). The reliability 

coefficient of the scale was determined as .90 for the SD factor, .82 for the M factor, .81 for 

the P factor, .79 for the GG factor and .91 for the whole scale as a result of reliability 

analysis. These values show that both scales are reliable for the present study. 

In addition, focus group interviews were conducted in order to obtain in-depth information 

about the findings obtained through the TSES and GSES scales in the research. Focus group 

discussion is defined as “a group discussion in which a subject is examined by groups of four 

to twelve people under the direction of the researcher” (Marshall, 1999, p. 281). The purpose 

of the focus group interview is to obtain rich content compiled from different perspectives, 

ideas, assessments and experiences on the subject under investigation. (Baş, Çamır & 

Özmaldar: 2008).  

In the interview, 3 questions, which were created according to the semi-structured 

interview form, were asked to the participants. The questions directed to the participants were 

formed based on the theoretical framework of the research and depending on the purpose of 

the research. The questionnaire used in the interview was presented to the opinions of a 

Turkish teacher, an assessment-evaluation expert and a Turkish educator academician. 

Depending on these opinions, the place of one of the items in the questionnaire was changed; 

a sub-theme (category) was added to one main theme, and the interview form was given its 
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final form. The interview questions used in the research are presented in the "Appendix" 

section. 

2.5. Data collection process and analysis of data 

2.5.1. Quantitative data 

The quantitative analyses were conducted with a software program (SPSS). To see 

whether the data are normally distributed, skewness and kurtosis values were checked for the 

whole dataset. George and Mallery (2010) argued that data are considered to be normal if 

skewness and kurtosis values are between ‐2 to +2.  According to this, it can be said that the 

data of the present study has normal distribution. Therefore, the subsequent analyses were 

conducted using parametric tests. 

Table 3. Descriptive statistics 

Variable M SD Min Max Skewness Kurtosis 

TSES 3.90 .42 2.75 5.00 .14 .06 

GSES 4.31 .46 2.78 5.00 -1.01 .50 

Table 3 shows the descriptive statistics of the assessments, including mean, standard 

deviation, range, skewness, and kurtosis values for the whole dataset. Normality assumptions 

were checked and were observed not to be violated. 

2.5.2. Qualitative data 

The qualitative data of the research were collected by a semi-structured focus group 

interview. Firstly a group of 4 people was interviewed to test the intelligibility of the 

questions. Later, 12 Turkish teachers working in public schools in Turkey were invited to the 

interview, and 6 of them voluntarily agreed to participate in the research. An online interview 

was conducted with 6 interviewees who voluntarily agreed to participate in the interview. 

The interview, which lasted approximately 1.5 hours, was audio and video recorded. Before 

the interview started, the "Interview Form" was signed by the participants. Accordingly, 

researchers have assured the participants to use the data obtained from the interview only for 

scientific purposes, that the identities of the participants will be kept confidential, and that 

they can therefore freely answer the questions asked.  

Audio and video recorded data were analyzed using deductive content analysis (Creswell, 

2012). Deductive content analysis was used in the research since the themes were determined 

in advance depending on the theoretical structure of the study and the research problems. 

During the analysis process, the interviews with the participants were first transcribed. The 

written answers were analyzed depending on the themes created according to the interview 

questions. 

3. Findings 

3.1. Findings for survey analyzes 

In this section, the findings obtained from the participants are presented and interpreted in 

tables within the framework of the research questions. 

3.1.1. The relationship between Turkish teachers' self-efficacy and grammar self-efficacy 

perceptions 

Regarding the first research question, the Pearson product-moment correlation coefficients 

were checked. The results regarding the relationship between Turkish teachers' self-efficacy 

and grammar self-efficacy perceptions are presented in Table 4. 
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Table 4. Pearson Correlation relationship between Turkish teachers' self-efficacy and 

grammar self-efficacy perceptions 

 SS M P GG GSES 

SE .24** .28** .31** .11* .27** 

IS .34** .40** .41** .19** .39** 

CM .36** .40** .37** .25** .40** 

TSES .36** .40** .41** .21** .40** 

*. Correlation is significant at the .05 level (2-tailed)  

**. Correlation is significant at the .01 level (2-tailed) 

According to the findings in Table 4, SE displayed significant correlations with SS (r= .24; 

p <.01), M (r= .28; p <.01), P (r= .31; p <.01), GG (r= .11; p <.05). The IS factor was also 

found to be significantly and positively correlated with SS (r= .34; p <.01), M (r= .40; p 

<.01), P (r= .41; p <.01), and GG (r= .19; p <.01) .01). SS (r= .36; p <.01), M (r= .40; p <.01), 

P (r= .37; p <.01), GG (r= .25; p <.01)There were positive and significant relationships 

between the CM factor ans SS (r= .36; p <.01), M (r= .40; p <.01), P (r= .41; p <.01), and GG 

(r= .21; p <.01). TSES and GSES factors were also found to be positively and significantly 

correlated (r= .40; p <.01). The results of the correlation analyses revealed that there was a 

direct correlational relationship between Turkish teachers’ self-efficacy and grammar self-

efficacy perceptions regarding all scale factors. 

3.1.2. The relationship between Turkish teachers’ self-efficacy perceptions and gender 

In order to check whether there is a statistically significant difference between the genders 

regarding Turkish teachers’ self-efficacy perceptions, independent sample t-tests were 

applied, the results of which are given in Table 5. 

Table 5. Independent samples t-test results for Turkish teachers’ self-efficacy perceptions and 

gender 

Factors Gender N x̄ df SD  t P 

SE Female 

Male 

225 

179 

3.79 

3.72 

402 

 

.44 

.50 

1.32 .18 

IS Female 

Male 

225 

179 

3.91 

3.94 

402 

 

.44 

.50 

-.48 .63 

CM Female 

Male 

225 

179 

4.01 

4.06 

402 

 

.50 

.47 

-1.08 .27 

TSES Female 

Male 

225 

179 

3.90 

3.91 

402 

 

.41 

.43 

-.11 .91 

According to the analyses in Table 5, there was no statistically significant difference 

between male and female participants in terms of the scores the participants obtained from 

the Turkish teacher self-efficacy scale and its subcomponents: SE (t (402) = 1.32, p>.05), IS 

(t (402) = -.48, p>.05, CM (t (402) = -1.08, p>.05, TSES (t (402) = -.11, p>.05). 

3.1.3. The relationship between Turkish teachers’ grammar self-efficacy perceptions and 

gender 
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Independent samples t-test analyses were conducted to discover any potential difference 

between male and female participants in terms of grammar self-efficacy perceptions. The 

findings of the analyses are presented in Table 6. 

Table 6. Independent samples t-test for the relationship between grammar self-efficacy 

perceptions and gender 

Factors Gender n x̄ df SD  t P 

SS Female 

Male 

225 

179 

4.68 

4.69 

402 

 

.39 

.44 

-.28 .77 

M Female 

Male 

225 

179 

4.47 

4.57 

402 

 

.46 

.51 

-2.12 .04* 

P Female 

Male 

225 

179 

4.37 

4.42 

402 

 

.56 

.65 

-.84 .39 

GG Female 

Male 

225 

179 

3.40 

3.47 

402 

 

.78 

.83 

-.93 .35 

GSES Female 

Male 

225 

179 

4.29 

4.34 

402 .44 

.49 

-1.16 .24 

*p< .05 

According to the independent samples t-test analyses given in Table 6, there is a 

significant difference between male and female participants regarding the M sub-dimension 

scores (t (402) = -2.12, p< .05). No other significant difference was observed between the 

gender groups in terms of the other variables: SS (t (402) = -.28, p>.05), P (t (402) = -.84 

p>.05, GG (t (402) = -.93, p>.05, and GSES (t (402) = -1.16, p>.05). 

3.2. Findings for the analysis of the focus group interview 

3.2.1. The relationship between grammar self-efficacy and teaching self-efficacy 

perceptions 

The data obtained from the focus group interview showed that there is a positive and 

strong relationship between teachers' Turkish language teaching self-efficacy and grammar 

self-efficacy perceptions. The interviewees stated that one of the most important criteria of 

Turkish teaching proficiency is their proficiency in grammar. This situation causes Turkish 

teachers with low self-efficacy perceptions to feel professionally inadequate. In this context, 

one of the interviewees stated that he felt inadequate in teaching Turkish as he did not 

consider himself competent in the field of grammar in the past years. 

Excerpt 1: “When I went to my first internship, I was very hesitant to teach at the time 

of teaching practice because, as I mentioned, I was a little weak in grammar. I'd run 

away. I'd hang, somehow trying to get other friends to tell me”. I1 

Another interviewee stated that Turkish teachers with low self-efficacy perceptions 

avoided teaching in 7th and 8th grades because of the difficulty of grammar subjects. 

Excerpt 2: “Some teachers do not want to attend the 8th-grade classes in general 

because they are not proficient in grammar). After all, they prepare the students for 

the exam because I have just started or I have only taken 5th and 6th grades for 2-3 
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years; I do not have a good grasp of 8th grades, especially in grammar. This way, 

there is avoidance. They don't want to take those grades. I3 

The findings obtained from the interviews reveal that there are three main factors affecting 

the teachers' perception of grammar self-efficacy: I) Self-perceptions of teachers about 

grammar self-efficacy II) Perceptions of students III) Perceptions of other subject area 

teachers. Some interviewees stated that their proficiency in Turkish teaching is shaped by 

their own perceptions of grammar.  

Excerpt 3: “I did not attend the course for three years, my teacher, I worked in 

national education on assignment. Of course, when you are away from classes, the 

command of grammar inevitably decreases. There was obviously a lack of self-

confidence”. I3 

Some participants stated that their proficiency in the teaching profession is shaped by 

students' perceptions. According to the teachers who hold this view, the students believe that 

their teachers, whom they consider sufficient in grammar, are also competent in their 

profession.  

Excerpt 4: “The expectation of the students from us when teaching our lesson in a 

concrete way in our class is to be a competent teacher in the field of grammar. That is 

to say, I am primarily in the field of grammar. I didn't think that proficiency affects 

teaching self-efficacy, but when it went into practice, especially that Turkish teacher 

profile in the minds of students started to push the profile of Turkish teachers who 

knew good grammar in this direction.” I2 

Some participants stated that other branch teachers consider teachers who do not know 

grammar as professionally inadequate. 

Excerpt 5: “Other teachers around us ask, for example, whether this, that addition is 

written like this, is it written separately, is it written adjacent to it, how is the spelling 

of that word? Inevitably, these kinds of questions are asked. When you are exposed to 

it, and you cannot answer clearly, a negative perception inevitably occurs, my 

teacher, in terms of grammar. In other words, grammar actually serves us as a 

measurement tool”. I3 

The common point of 3 different factors affecting the self-efficacy perceptions of Turkish 

teachers on grammar is as follows: The teacher self-efficacy of Turkish teachers with high 

grammatical self-efficacy perceptions is also high and the teacher self-efficacy of Turkish 

teachers with low grammatical self-efficacy perceptions is low. 

3.2.2. The relationship between grammar self-efficacy perceptions and lesson planning, 

lesson-oriented activities, classroom management, motivation and assessment-evaluation 

factors 

The findings obtained from the interview showed that the perception of grammar self-

efficacy is primarily effective on the motivation of teachers. In this direction, it was 

determined that there was a directly proportional relationship between low or high grammar 

self-efficacy perceptions and low or high motivation of teachers. 

Excerpt 6: “First of all, my own motivation will decrease if I do not feel sufficient in 

that subject (grammar self-efficacy). I can't plan properly because even if we speak a 

sentence in Turkish, there are both grammar and comprehension skills at work”. I3 

Some of the participants stated that low or high grammar self-efficacy were not just 

teachers'. 
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Excerpt 7: “Motivation, you can't convey it because you don't know it anyway. What 

kind of activity is it when you can't master classroom management? You designed the 

activity, the students were too hard or it was too easy, it was finished right away. 

What happened to both the teacher and the students? His motivation dissipates this 

time”. I4 

Some participants stated that the low self-efficacy perceptions of grammar caused a high 

level of anxiety in the teacher, and this anxiety negatively affected the teacher in terms of 

lesson planning and classroom management.  

Excerpt 8: “When I first graduated, I had a little problem with grammar. While 

planning my lessons, I was a part-time teacher. I was feeling high anxiety while 

planning what would happen. There was pressure on me, and I felt this anxiety a lot 

while doing the activities. And I always aimed to memorize, study and take them to the 

children. What can I take to the lesson, not anxiety or memorization? I will give an 

example; I will go from the subject of adjective you just mentioned; it is something I 

did because we were volunteering teachers in temporary education centers. For 

example, I dressed colorfully for my teacher, instead of memorizing, instead of 

working. I said to the children, let's make a difference, let's make an activity for them; 

I dressed colorfully”. I1 

It was found that teachers' motivation level (low or high) and motivation aspect (positive 

or negative) directly affected lesson planning, lesson-oriented activities, classroom 

management and assessment-evaluation factors.  

Excerpt 9: “If the teacher knows grammar in terms of classroom management, he will 

dominate the class. And, of course, he will feel more competent about it. Again, he 

will provide the highest motivation. If he knows the grammar and conveys what he 

knows, he will provide the motivation accordingly. And of course, your teacher said 

very well in the measurement and evaluation part: how will you evaluate if you don't 

know? This is an important issue too. That is, the more we know, the more we must 

see ourselves sufficient in the concept of self-efficacy”. I5  

In this context, it was observed that teachers with high grammar self-efficacy perceptions 

also had high motivation levels, while teachers with high motivation levels felt more 

competent in lesson planning, lesson-oriented activities, classroom management and 

assessment-evaluation. 

3.2.3. The relationship between grammar self-efficacy perceptions and self-efficacy in 

teaching basic language skills (listening, speaking, reading, writing) 

The findings obtained from the interview analyses showed that there was a positive 

relationship between Turkish teachers' perceptions of grammar self-efficacy and their self-

efficacy for teaching basic language skills. In this regard, one of the interviewees stated that a 

Turkish teacher with high grammar self-efficacy both felt more competent in teaching basic 

language skills and was accepted as a "knowledgeable teacher" by his environment. 

Excerpt 10: “The more we master the grammar, the more we can learn how to teach 

it. I feel that we have passed it to the other side in a more beneficial way. And this is 

the feedback I get from the teachers around me and the teachers at the institution 

where I work. I can even state that. In some of our conversations about other 

teachers, in the teachers' room, etc. Can you do it?" when there is a subject etc., 

"What advice do you have about this, sir?", "I will prepare an exam, do you have any 

opinions and suggestions about it? You are a recent graduate, my teacher, sometimes 

we hear about the exams we take from our teachers. To sum it up, this is the case. It 



Kaplan & Çerçi 

    

2862 

has a positive impact. I am a teacher in transferring our language skills to the 

individual, teaching”. I1 

One of the interviewees stated that there was a positive relationship between the 

perception of grammar self-efficacy and the teaching of basic language skills; however, he 

stated that this relationship was high in speaking and writing skills and low in reading and 

listening skills. 

Excerpt 11: “I think there is a significant relationship between grammar self-efficacy 

perceptions especially in writing and speaking skills. Why are these skills more I can say that 

there is a significant relationship with these? However, I think that this significant 

relationship is relatively lower in listening and reading. Of course, I think it may be due to 

the fact that grammar acquisition here is generally within the writing skill. I2 

On the other hand, it was stated that Turkish teachers with low self-efficacy perceptions of 

grammar experienced anxiety about teaching basic language skills and tended to avoid some 

activities or student questions.  

Excerpt 12: “A teacher with low self-efficacy perception, especially in grammar, does not 

write as you mentioned when he enters the classroom). Since he anticipates the questions that 

the student will ask himself/herself about reading skills or reading skills and he/she feels low 

self-efficacy in this field, he/she will enter into avoidance, and this will naturally be reflected 

in other language skills. I2  

The findings obtained from the focus group interview showed that there was a positive 

relationship between Turkish teachers' perceptions of grammar self-efficacy and their self-

efficacy in teaching basic language skills. According to this, it is possible to reach the 

conclusion that Turkish teachers with a high self-efficacy perception of grammar have higher 

proficiency in teaching basic language skills. 

4. Conclusion and Discussion 

The first finding of the study shows that there is a significant and positive relationship 

between Turkish teachers' self-efficacy and grammar self-efficacy perceptions. We think that 

the fact that grammar lessons have a significant share among the course contents in the 

Turkish teaching undergraduate program and that both grammar and grammar teaching take 

place among the special field competencies of Turkish teaching are effective in the 

emergence of this relationship. In addition, we think that the fact that grammar questions 

have an important place among Turkish questions in high school entrance exams affects this 

meaningful and positive relationship. Ceyhan and Akın (2015) found that a significant 

portion of the Turkish questions in the high school entrance exams is for grammar. Yorgancı 

(2015), on the other hand, stated that the Turkish course common exam in the high school 

entrance exam measures the most grammatical gains based on the findings he obtained from 

his study. It can be said that this situation is an indication of the perception of grammar self-

efficacy as an important determinant of Turkish teacher self-efficacy. The findings obtained 

from the focus group interview of the study support this view. 

The participants, who were included in the study as interviewees, stated that the self-

efficacy of Turkish teachers largely depends on the perception of grammar self-efficacy and 

their perception of grammar self-efficacy is shaped according to their own thoughts, the 

thoughts of their colleagues and especially the thoughts of the students. Studies in the 

literature (Goddart, Hoy & Hoy, 2000; Ross, 1992) show that teachers' self-efficacy is related 

to students' success, and in this respect, they support the finding of the research. In addition 

to the findings in the literature, we can say that the success of the students in the high school 

entrance exams largely depends on the success in the field of grammar, so we can say that the 
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more a Turkish teacher is competent in the field of grammar, the more professionally 

competent he/she is regarded. 

Another finding obtained from the focus group interview shows that Turkish teachers' 

perceptions of grammar self-efficacy are related to course-oriented activities, classroom 

management, motivation and assessment-evaluation activities. Accordingly, teachers’ 

motivation with a high self-efficacy perception of grammar is higher and depending on this 

motivation, they better organize activities for the lessons, and they are more successful in 

providing classroom management. In this context, they construct assessment-evaluation 

activities more effectively. When the relevant literature is examined (Çakan, 2004; Ekici, 

2006; Ekici, Ekici, Ekici & Kara, 2012; Kurt, 2012), we see that lesson-oriented activities, 

classroom management, motivation and assessment-evaluation factors are important criteria 

for determining teachers' self-efficacy. In this context, it is possible to reach the conclusion 

that Turkish teachers who have a high grammatical self-efficacy perception also have high 

professional self-efficacy. 

Another finding obtained from the focus group interview shows that there is a positive 

relationship between basic language skills (listening, speaking, reading, and writing) and both 

grammar self-efficacy perception and Turkish teacher self-efficacy. Accordingly, we can say 

that Turkish teachers with a high self-efficacy perception of grammar also have high 

professional self-efficacy and accordingly, they perceive themselves as more competent in 

teaching basic language skills. 20 items of the 51-item scale developed by Ülper and Bağcı 

(2012) to determine the self-efficacy of Turkish teachers are about basic language skills. It 

supports the view that knowledge and skills in listening, speaking, reading and writing are 

accepted as an important criterion in determining Turkish teacher self-efficacy. This finding 

in the literature is consistent with the one we obtained from our research. 

The research findings show that both Turkish teacher self-efficacy and grammar self-

efficacy perceptions do not differ significantly according to the gender variable. This finding 

we obtained in our study overlaps with some of the relevant research findings in the literature 

(Akay & Boz, 2011; Akçil & Oğuz, 2015; Gençtürk & Memiş, 2010; Gömleksiz & 

Serhatlıoğlu, 2013; Yenice, 2012) and contradicts some others (Deniz & Tican, 2017; 

Elkatmış, Demirbaş & Ertuğrul, 2013). This situation can be explained by the effect of 

moderator variables such as educational status and professional experience, which are among 

the variables of self-efficacy and gender. 

5. Implications for Teacher Education 

The findings of the current research demonstrate that Turkish teachers’ perceptions of 

grammar self-efficacy have a significant effect on their teacher self-efficacy perceptions. 

When compared to teachers with a lower sense of grammar self-efficacy, those with a higher 

sense of grammar self-efficacy perceive themselves to be more competent in professional 

competencies such as classroom management and motivation and have more positive 

attitudes towards their profession. In this context, the following can be suggested in order to 

train Turkish teachers with high perceptions of teacher self-efficacy: 

1. Pre-service Turkish teachers may be required to do presentations on grammar topics 

through micro-teachings during their initial teacher education. We can increase their self-

efficacy as a result of the sense of achievement they will develop with presentations graded 

from easier grammar topics to harder ones. In this way, pre-service Turkish teachers’ 

perceptions of grammar self-efficacy can be strengthened. 

2. Novice Turkish teachers can be given the responsibility of lower grades first in the first 

years of service, and then be assigned to higher grades as they develop experience. 
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3. In-service trainings can be given to practicing Turkish teachers to increase their sense of 

professional self-efficacy. 

6. Suggestions for Further Research 

The current research is limited to the identification of the relationship between Turkish 

teachers’ perceptions of teacher self-efficacy and grammar self-efficacy. Further studies can 

focus on the sources of the illustrated relationship between these two constructs and the 

potential factors that may be influencing this relationship. Furthermore, studies can be 

conducted inquiring into the roles of the stakeholders such as the teacher, students, school 

administration, methodology, and educational philosophy on the development of Turkish 

teachers’ perceptions of self-efficacy. 
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Appendices 

Interview Form 

In this study, which was conducted to determine the relationship between Turkish 

teachers' self-efficacy and grammar self-efficacy perceptions, the interviews will be 

video/audio recorded in order to focus on the details of the interview later. Participation in 

this study is completely voluntary. What is expected from you in order for the study to 

achieve its purpose is to answer all questions completely, without any pressure or suggestion 

and to give the most appropriate answers sincerely. If you read and approve this form, it will 

mean that you agree to participate in the research. However, you also have the right not to 

participate in the study or to stop working at any time after participating. The information 

obtained from this study will be used for research purposes only and your personal 

information will be kept confidential. Your voice recordings and personal information, Dr. 

Arif Cerci and Dr. Kadir Kaplan except for, it will not be shared with anyone or published 

anywhere. 

 

I have read the text. I consent to participate in the research. 

 

Participant's Name and Surname: 

History: 

Signature: 

 

Semi-Structured Focus Group Interview Questions 

1. How does your perception of grammar self-efficacy affect your teaching self-efficacy? 

2. What effect do you think the perception of self-efficacy in grammar has on the 

following items? 

a) lesson planning 

b) activities for the lesson 

c) classroom management 

d) motivation 

e) measurement-evaluation 

3. How does your perception of self-efficacy in grammar affect your self-efficacy in 

teaching basic language skills (listening, speaking, reading, writing)? 

 

 

 


