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ABSTRACT 

This study highlights on the use of code switching in speaking class and its impact 

toward the students’ language development in target language. Code switching is a 

regular phenomenon in multilingual conversations. The purposes of the study are to 

discover the use and the roles of code switching in EFL classrooms, how the roles 

contributed to the students’ language development in the EFL context, and how the code 

switching influences the process of teaching in EFL classroom. The study gathered the 

data based on a qualitative research design. There were two instruments used in this 

study; classroom observations and questionnaire. The study was a case study in the 

teaching and learning process of Speaking for classroom instruction at the fourth 

semester students of English department in Galuh University, Ciamis. The findings of 

the study exposed that using code switching while teaching and learning process is 

valuable in the Speaking English as foreign language, in this case in the subject of 

Speaking for classroom instruction. The code switching as one of the kinds of 

multilingualism is essential and unavoidable in language classrooms. 
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INTRODUCTION 

The term multilingualism which is the focus of this study is derived from two Latin 

words namely “multi” that means many and “lingua” that means language (Bussmann, 

1996). He also asserts that multilingualism is referred to as the ability of a speaker to 

express himself or herself in several languages with equal and native like proficiency. 



JALL (Journal of Applied Linguistics and Literacy), ISSN 2598-8530, September, Vol. 5 No. 2, 2021 10 

 

On the other hand, it has been recognized in both the written and verbal communicative 

performances that skill in one language usually leans to take over in a multilingual set 

up as compared to the others. Multilingualism can also be considers as the co-existence 

of several languages within a society (Lyons, 1991). These numerous languages can be 

official or unofficial, native or foreign and national or international. 

Occasionally, multilingualism is used interchangeably with bilingualism that refers 

to the ability to speak two languages with native like proficiency (Lyons, 1991). 

Multilingualism is considered in this study as a broad terms comprising bilingualism 

(ability to speak two languages proficiently), trilingualism (ability to speak three 

languages) and there is also instances whereby one speaker has the ability to speak even 

more than three languages. Since the prefix ‘multi’ refers to more than one, both 

bilingualism and trilingualism will therefore technically refer to more than one 

language. As the teacher uses numerous languages, she/he becomes multilingual. It 

occurs when the teacher teaches in the classroom. The teacher could explain or give 

instruction in two or more languages in language classroom. Occasionally, the students 

are not get clear understanding to do teacher instruction in target language. Thus, the 

teacher needs to switch the target language into L1. 

Switching a language in a classroom is usually utilized as a way to helps the teacher 

giving instructions and explaining the materials to the students. The kind of language 

change employed by the teacher is code switching. Code switching, to oppose the term 

with the other term of language shift, code mixing, is the kind of language shift which 

occurs by intention, in order that, in the classroom context, the teacher could explain the 

material more clearly.  

Code switching and code mixing are the terms in sociolinguistics which refer to the 

use of more than one language which are combined in different ways. Code mixing 

means the use of more than one language at once, or in other words, code mixing is 

emphasized on hybridization. The term of code switching is emphasized on the 

movement from one language to another. As McArthur (1998) explained that mixing 

and switching probably occur to some extent in the speech of all bilinguals, so that there 

is a sense that a person is capable of using two languages. Lin (2007) defines classroom 

code-switching as the alternating use of more than one linguistic code in the classroom 

by any of the classroom participants such as teacher and students. If we refer to the 
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concept of conversational and situational switching proposed by Gumperz (1982), 

classroom code-switching would be considered as a form of situational code-switching. 

However, in the real situation within the class, conversational code-switching might 

take place in classroom situations. Merrit et al. (1992) in (Martin-Jones, 1995) argue 

that determining the choice of language to be used in classrooms is necessarily more 

complex than can be legislated by language policy on medium of instruction in 

classrooms. 

Nevertheless, teachers’ code-switching has been a controversial topic because it is 

occasionally occur subconsciously and automatically rather than as an intended teaching 

strategy. However, when teachers switch between languages in order to maximize their 

instruction, code-switching can function to enhance students’ understandings and 

provide students with opportunities to take part in the discussion. Martin (1955) noted 

that code-switching offers classroom participants ‘creative, pragmatic, and safe 

practices…between the official language of the lesson and a language to which the 

classroom participants have a greater access’. This endorses research in the past few 

decades that confirms code-switching as a linguistic strategy rather than merely a 

language problem (e.g. Poplack, 1980; Gumperz, 1982; Myers-Scotton, 1993). In 

activity related to comprehension and learning, the use of code-switching can be 

justified in a situation where teachers and students share pedagogical perspectives 

(Macaro, 2005). 

Code switching involves the interplay of two languages and as well as serving 

linguistic functions, it has social and psychological implications (Bilgi, 2016). In the 

circumstance of English language teaching, these psychological suggestions expose 

themselves as teachers’ thought processes. While the nature of code switching in 

language classrooms has been widely studied, as yet modest if any attention has been 

paid to the relationship between such switching and the beliefs of the teachers involved. 

Code mixing and code switching is often interchangeably used. One of the 

differences of the terms lies in the purpose of using which kind of language shift in one 

context and another. Code switching is a kind of language shift which occurs with the 

intention of the speaker, or on purpose. The use of code switching is usually by 

conscious awareness, in other words, the speaker uses code switching intentionally and 

consciously. On the other hand, code mixing occurs not by purpose and the speaker 
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usually uses code mixing unconsciously. The code mixing phenomena occurs as a result 

of the speaker’s incompetency in using language. By considering this, it can be inferred 

that the kind of language shift used by the teacher in the classrooms is code switching, 

because the teacher (the speaker) alternates the two or more languages in giving 

instructions or materials intentionally and consciously. 

Some researchers have described the use of language change in language 

classrooms, especially in the EFL classrooms. Kamisah and Misyana (2011) in their 

study of content-based lectures found that code mixing and code switching served some 

functions such as signaling topic change, giving and clarifying explanation, enacting 

social relationships and aggravating and mitigating messages. The influence of science 

and technology has also contributed to the code mixing and the code switching behavior 

in the classroom. 

This study discusses the use and the roles of code switching in EFL classrooms, 

especially in the Speaking for classroom instruction at the English Department in Galuh 

University Ciamis, and how the roles contributed to the Teaching English as Foreign 

Language in the EFL classroom. The learning process of Speaking also tends to be 

unspontaneous because the learning process of Speaking is memory-oriented. The 

students tend to memorize things that they have prepared beforehand (Narasati, 2021). 

In this study also describes the effects of language shift on the teaching and learning 

process in the EFL classroom. The discussion centers on the following questions: 

1. When and why do teachers code-switch in the English classroom?  

2. What language do students prefer in the English classroom?  

 

METHOD 

 This study used a qualitative method. Qualitative method emphasizes on 

describing in-depth and detail of a particular activity, situation, field, behavior of people 

and field (Fraenkel and Wallen, 2012). Ary, Jacob, and Sorenson (2010) assert that a 

case study is a type of ethnographic research study that focuses on a single unit, such as 

one individual, one group, one organization, or one program. The goal is to arrive at a 

detailed description and understanding of the entity (the “case”). In addition, a case 

study can result in data from which generalizations to theory are possible. Case studies 
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use multiple methods, such as interviews, observation, and archives, to gather data. 

Education and psychology researchers have used the case study widely. 

In this study, classroom observation was carried out as the instrument used in 

collecting the data. As Dornyei (2007) claimed that classroom observations provide 

more direct information than self-reported focus. In this study, the writers played the 

role as the observer and also as the teacher, thus in this study, the writer took part as a 

participant observer. In this case the writer investigated the implementation of code 

switching in speaking class and how the students perceive toward the process teaching 

and learning by using code switching. Furthermore, the questionnaire is also 

administered to explore the students’ perception in utilizing the code switching. 

Moreover, the aim of the questionnaires was to facilitate a comparison of teachers’ 

code-switching behavior and students’ code-switching preferences. The questionnaire 

investigated students’ attitudes towards code-switching in classroom situations and also 

included some background information. 

 To extent, population and sample are important aspects in conducting a study. 

“Population is the larger group which one hopes to apply the results and sample is small 

group which applies the information” (Fraenkel and Wallen, 2012). The population of 

this study was the students of the fourth semester students’ of the English Department in 

Galuh University Ciamis. Meanwhile the sample was only focused at class 2 F 

(employee/extension class). The population in this study involved the lecturer and the 

fourth semester students who joined the subject of Speaking for classroom instruction. 

RESULT AND DISCUSSION 

The first research question about when and why the teacher use code switching, the 

teacher provided her belief on when and why they code-switch which showed that her 

code-switching habits are connected to what is being taught. Her code-switching has to 

do with efficiency in her teaching and how to make it easier for the students to 

understand what she is teaching and instructing. Her reasons for code-switching often 

seemed to originate in the fact that she never quite felt that she could be herself when 

she taught. She explained in Bahasa and therefore she always communicated with the 

students in Bahasa. 
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Based on the observation while teaching in speaking class, language change by 

means of code switching was often utilized when explaining the materials to the 

students in the process of teaching and learning of speaking for classroom instruction 

subject to the students. To extent, the switch codes when teaching English in the 

language classroom is essential. The use of code switching is necessary and inevitable 

since some students in 2 F classrooms are still lacking of understanding instruction in 

English. Most of them might understand well when listening to the teacher’s 

explanation in Bahasa. However, they found it quite difficult when they had to give 

long or detailed instruction, or when they wanted to give responses in long sentences. 

Thus, the language change by means of code switching often occurred or was used in 

the Speaking for classroom instruction class.  

The second research question is students’ language preference in speaking class. 

Language change in teaching language classrooms is certainly essential for the success 

of the goal of the teaching and learning process of English, in this case in the process of 

teaching and learning speaking for classroom instruction. One of the functions of 

language change by means of code switching in language classrooms was that it assists 

the students to comprehend the materials that being given or taught or explained better. 

Since the students of the language classroom did not come from native-speaker of 

English environment, the students still encountered that it is difficult to understand the 

concepts in speaking if it was being taught only in full English. 

Some of the students (54%) preferred a combination of English and Bahasa 

Indonesia when learning speaking. Bahasa Indonesia was in fact the least preferred 

language alternative (13%) whilst one third of the students preferred only English. 

Consequently, teacher decides only speak Bahasa Indonesia when giving instruction is 

only desired by about three in twenty three students. The other code-switching is in 

parts of explaining teaching material if they found it required which is more in line with 

the majority of the students (54%) who preferred a combination of English and Bahasa 

Indonesia. 

Many of the students preferred a combination of Bahasa Indonesia and English in 

many situations, mainly those who could be seen as a little more complex than others. 

Giving instructions and explaining the lesson are examples of such situations while 

more general instructions were preferred in English. Their teacher try to code-switch as 
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little as possible and their view on her as mainly English speaking seems to correspond 

to the students’ opinion. A majority of the students (88%) wanted their teacher to make 

them to speak more English. Even though many of them might have chosen English or a 

combination of Bahasa Indonesia and English in some of the situations in the 

questionnaire this last result would indicate that they want to be encouraged to speak 

English rather than fall back on Bahasa Indonesia or a mixture of Bahasa Indonesia and 

English. 

Additionally, the teacher also indicated some other roles of language change by 

means of code switching, as elaborated by Jogede (2012). According to Jogede (2012), 

there are some roles of language shift in teaching the language classrooms, namely: as 

(1) Repetition, (2) Ease of Expression, (3) elaboration, (4) explanation of unfamiliar 

words, (5) emphasis, (6) asking for explanation, (7) giving directives, (8) addressee 

specification, and (9) showing emotion. One of the characteristics found in a Dual 

Language classrooms is that ELLs are maintaining their L1(Bahasa Indonesia) and 

developing their L2 (English) alongside with native English like speakers while they 

maintain their L1 (Bahasa Indonesia) while developing their L2 (English). It is not only 

important for learners to learn the languages through explicit instruction, but through 

natural interaction and exposure of the languages as well. These classes have a 

population of 97% Sundanese and 3% Javanese with expectations that they both acquire 

academic and social aspects of the languages. 

Within Dual Language classrooms, the language of instruction is separated into 

their designated schedules (Collier & Thomas, 2004). The language of instruction can 

be divided in a variety of forms depending on the program. It can be separated by the 

language of the week, the language of the day, different subject areas can be taught in a 

certain language, or separated by morning instruction and afternoon instruction (Gomez, 

Freeman & Freeman, 2005). Either way the program has decided to schedule the 

languages, it is done with a clear separation of the languages so that they both can be 

used 50% of the time so that there is the same experience to both languages being 

taught. 

Throughout instruction, the students are learning the language through content-

based instruction in both languages (Collier & Thomas, 2004). Based on how the 

language is divided, the subject is taught through its selected language. Teachers do not 
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re-teach the lesson in the other language rather they continue to build upon the concept 

with language accommodations/strategies to accommodate to learners' needs (Collier & 

Thomas, 2004). The ultimate goal for code switching is to great students who are 

frequently skilled in both languages so they can meet their academic and linguistic 

needs. 

The first role of language change is repetition. In repetition, the teacher simply 

translated each sentence they uttered. The second role of language change is as ease of 

expression which occurs when the students seemed to not understand the teacher’s 

explanation. The teacher started the lesson in the medium of English. Since the students 

did not show any sign of comprehension, the teacher switched to Bahasa. The third role 

is as elaboration, which occurred when additional information or details on a topic were 

added in the mother tongue of the students. The fourth role is to explain unfamiliar 

words. This role occurred when the teacher concerned for vocabulary or expressions 

that the students were not familiar, she/he switched the code or used the language shift 

by means of code switching. The next role is to give emphasis or stress a point in the 

alternate language. The role of language shift to ask for explanation occurred when the 

pupils negotiated conversational involvement while seeking explanation during the 

lesson. The next role of language shift is to give directives. For example, as the lesson 

was about to start, the teacher discovered that there was no marker and instructed a 

student to get some markers from the next door class. Addressee specification is another 

role of language shift. In this role, the teacher’s switches were mostly used for clarifying 

the meaning of certain concepts and helping the students to understand what being 

taught since the students could not really learn in the medium of English. The last role 

of language shift is to show emotion.  

Code switching can also be seen as a culturally and linguistically sensitive 

pedagogical method (Losey, 2009). With the total of variety teacher is seeing in her 

classrooms, the institution is asking for teacher to apply culturally sensitive methods in 

teaching to put up and tell apart for the learners. Teacher who code switch and allow 

students to code switch within the class are welcoming the kinds of mixture that can be 

found in the classroom, as well as accommodating those learners that need it (Castillo, 

2014). To wrap up, teachers who implement code switching in their lessons, allow for 

students in their classroom to enhance their learning by accommodating their needs. 

Code switching 
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Furthermore, the finding showed that the roles of the language shift give great 

contribution to the success of the teaching and learning activity of the subject speaking 

for classroom instruction. The roles of language shift present both students and the 

teacher enormous chance to be flexible in order that the goal of the teaching and 

learning English as foreign language in speaking succeed successfully. 

Table 1 Questionnaire 

No Item Indonesian English Combination Both 

1. When my teacher explains 

grammar I want him or her to 

use 

12.6% 33.7% 53.7% 

2. When my teacher informs us 

about a test I want him or her 

to use 

22.3% 35.1% 42.6% 

3. When I ask question in 

Bahasa I want my teacher 

answer in 

26.9 55.9% 17.2% 

4. When my teacher gives us 

instructions I want him or her 

to use 

25.3% 72.6% 2.1% 

5. When my teacher gives me 

my result on a test I want him 

or her to use 

25.3% 52.6% 22.1% 

6. When my teacher explains 

something that I don’t 

understand I want him or her 

to use 

9.5% 80.9% 9.6% 

7. When my teacher 

explain/speak in English I 

chose my teacher to speak in 

28.4% 67.4% 4.2% 

8. When I don’t understand 

instruction I asked in  

58.8% 36.9% 4.3% 

9. When I am in English class I 

want my teacher to 

12.8% 69.7% 7.1% 

10.  My teacher normally speaks 23.2% 76.8% 0 
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The finding from the students’ questionnaire showed that the use of language shift 

by means of code switching in the teaching of Speaking for classroom instruction is 

very supportive and provide many advantages when learning the subject. The students 

were asked about their preferences for or against the language change and the reasons 

for their preference. The result of the students revealed that the students choose for the 

language change in the teaching and learning process in the classroom. By using the 

language change, the students were given chances to use the language with which they 

feel most comfortable and have greater competence. The result also indicated that the 

students with great degree of bilingual communicative competence were those who 

most frequently used code switching as a strategy to meet their conversational goals and 

to communicate with their peers.  

The study has revealed enough evidence to support theory that using language shift 

while learning and teaching English is effective in the process of teaching and learning 

English as foreign language, in this case in the subject of Speaking for classroom 

instruction subject; and that code switching as one of the kinds of language change is 

necessary and inevitable in language classrooms. 

CONCLUSION 

According to Cook (2001), code-switching is an important tool for both teachers 

and students when teaching and learning a second language. Based on this study seemed 

to consent with this analysis since most of the code-switching provided the rationale of 

assisted their students’ learning. At the same time, the syllabus obviously position that 

they should speak as much English as possible, which is what they claim to do. 

One of the aims of the present study was to investigate when and why teacher code-

switch and the results show that most of the code-switching done by teacher in this 

study is both well prepared and has a clear purpose. The teacher uses code-switch in 

those situations that are most represented in earlier research such as instructions and in 

one-to-one situations. The teacher is generally code-switched in order to clarify her 
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teaching at the same time as one of the teachers mainly switched for social reasons or 

due to her shortcomings in target language proficiency. When it came to the students, 

they preferred a combination of Bahasa Indonesia and English in situations such as 

giving explanations and instructions. In one-to-one situations and grade discussions they 

preferred Bahasa Indonesia. Moreover, they expected their teacher to make them speak 

more English. There was a consensus between the teachers’ and the students’ visions 

when it came to in what areas the teacher code-switched. A significant fact though, is 

that the teacher did not claim to ask the students about what language they prefer in 

different situations. Although experience is a significant skill when being a teacher, 

moreover teacher learnt by asking the students what they prefer and taking their 

opinions into account when planning to use code-switching in one’s teaching. 
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