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ABSTRACT 

Speaking English has challenges for each individual to do. Because of the difficulties, the 

students need feedback from the lecturer in correcting their mistakes in speaking. This 

research is aimed to find out students’ perception of the lecturer’s feedback on their 

speaking ability. The research belongs to the descriptive quantitative method which is 

analyzed someone’s opinion about a thing. The methods of collecting data used in this 

research were questionnaire and interview. The researchers used the interview to enrich the 

research data therefore the data sources were trusted. The data from the questionnaire were 

analyzed using the Likert Scale and determining the mean score of each statement. The 

sampling technique used in this research was simple random sampling. The samples of the 

research were 35 students of the English Education Department in a private university in 

Purwokerto. In addition, the interview data were analyzed using data reduction, data 

display, and conclusion drawing/reduction. Based on the research that has been conducted, 

the result of the research was the students have a positive perception of the lecturer’s 

feedback on the students’ speaking ability. It can be seen in the grand mean score of 3.65, 

which means this research has a positive perception. From the interview, this research also 

proves that the lecturer’s feedback is important for the students because it helps the 

students in correcting their mistakes in practicing speaking English.  

Keywords: direct feedback, indirect feedback, lecturer’s feedback, oral feedback, 

students’ perception, written feedback. 

INTRODUCTION 

Speaking is an oral communication process when someone communicates or 

informs others about something. It happens when there is the speaker(s) that gives 

information to the audience. According to Cunningham (1999:3), speaking includes a 

process of producing, accepting, and processing information. Because English become the 

foreign language in Indonesia, most students in Indonesia have difficulties in practicing 
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speaking. Before the students speak, they have to consider the word choice, tense, 

grammar, intonation, and how to pronounce the word(s) and others. If the students have 

less vocabulary in their minds, it may be harder to practice their speaking ability.  

In speaking activities, students may make mistakes in some speaking aspects such 

as pronunciation, grammatical rules, and others. In this condition, feedback is important to 

make the students realize what mistakes they have made and how they can give correction 

and betterment in their speaking ability. The students need the teacher’s feedback since 

research found that the students’ mistakes need to be revised and if it does not happen, 

they may be confused about it (Leki, 1991). It is commonly understood that students need 

feedback to make their speaking abilities better. Some lecturers still not maximize in 

giving feedback on students’ speaking ability whereas the lecturer’s feedback is important 

for their improvement, especially in speaking.  

Considering the importance of feedback, it has some purposes for giving feedback 

to the students. According to Lewis (2002), the purposes of giving feedback are to provide 

information for both the lecturers and students, provides students with learning advice, 

provides students with language input, gives motivation to the students, and lead students 

toward autonomy. In giving feedback to the students, there are many forms of it to make it 

effective and can be understood by the students. According to Cohen (1990: 109), there is 

oral and written feedback. Oral feedback refers to the feedback given orally to correct the 

students’ mistakes. While written feedback is given in written form draft. Both oral and 

written feedback is important for the students in correcting and evaluating the students’ 

speaking ability.  

The lecturer’s feedback may give different perceptions of the students. Each 

student may have a different perception of the lecturer’s feedback on their speaking ability. 

Perception is someone’s opinion or point of view of things. As people know that feedback 

is given to give correction for any mistakes, feedback has an important role in speaking 

betterment. The students may have a positive perception of the lecturer’s feedback and 

receive it as their reference in correcting the students’ mistakes in speaking. On the other 

hand, the students also may have a negative perception of the lecturer's feedback.  

During the covid-19 pandemic, the lecture has to go on online learning. In online 

learning, speaking activity happens both synchronous and asynchronous learning. It deals 

with the online sources and apps (Lingga, Yuliyanti, & Ningsih , 2021). In both 
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synchronous and asynchronous learning, the lecturer may give feedback on the students’ 

speaking ability. Some aspects included in the feedback are pronunciation, intonation, eye 

contact, and gesture.  

This research focuses on analyzing the students’ perception of the lecturer’s 

feedback on the students’ speaking ability. The researchers decided to choose “Students’ 

Perception on the Lecturer’s Feedback of their Speaking Ability in Online Class” which 

analyzed the students’ perception of the lecture’s feedback on their speaking ability, and 

whether it was important for the students’ betterment of their speaking ability or not. The 

researchers took fourth-semester students of the English Education Department in a private 

university in Purwokerto as the participant in the research because the students had been 

receiving the lecturer’s feedback on speaking ability. 

METHOD 

This research belongs to descriptive quantitative research which is a study that 

belongs to analyzing someone or a group of people's opinions about something. This 

research analyzed the students’ perception of the lecturer’s feedback on their speaking 

ability. This research was conducted in the one of private universities in Purwokerto which 

is located in Purwokerto, Banyumas Regency, Central Java. The sampling technique used 

in this research was the simple random sampling technique. The total samples who 

participated in this research were 35 students. For the interview, the researchers took 5 

students randomly as the respondents of the interview. The researchers used a 

questionnaire and interview as the instrument for collecting data.  

FINDINGS AND DISCUSSION 

In this section, the data from the questionnaire was answered by 35 respondents. 

There are three major discussion categories in this part. The first category is the way the 

lecturer gives feedback on the students’ speaking ability, the second is about the accuracy 

of the lecturer’s feedback, and the last is about the benefits of the lecturer’s feedback. 

The Way the Lecturer Gives Feedback to the Students’ Speaking Ability 

To analyze the way the lecturer’s give feedback, the researchers provided 10 

statements in table 1. 

 

 



JALL (Journal of Applied Linguistics and Literacy), ISSN 2598-8530, September, Vol. 6 No. 2, 2022 216 

 
 

Table. 1 Statements to Analyze the Way of the Lecturer’s Feedback 

NO STATEMENT SD D N A SA N Mean 

1 
Feedback given directly by the lecturer orally 

has been effective 
0 1 10 21 3 35 3.74 

2 
Oral feedback is delivered by the lecturer 

clearly and easily to understood 
0 3 11 16 5 35 3.66 

3 
Feedback given directly by the lecturer in 

writing according to my needs 
1 4 14 15 1 35 3.31 

4 

Written feedback is delivered by the lecturer 

clearly and easily understood according to my 

mistakes 

0 3 11 17 4 35 3.63 

5 
The lecturer gave direct feedback on where I 

made a mistake when speaking 
1 3 8 16 7 35 3.71 

6 
The lecturer’s direct feedback helps me 

improve my speaking ability 
0 1 3 16 15 35 4.29 

7 
Direct feedback helps me more in improving 

my speaking ability 
0 0 8 11 16 35 4.23 

8 
Lecturers do not give direct feedback where I 

make mistakes when speaking 
5 9 11 9 1 35 3.22 

9 
The lecturer’s indirect feedback helps me 

improve my speaking ability 
2 6 16 8 3 35 3.11 

10 
Indirect feedback helps me more in improving 

my speaking ability 
2 6 18 7 2 35 3.03 

 

The Accuracy of the Lecturer Give Feedback on the Students’ Speaking Ability 

To analyze the accuracy of the lecturer feedback, the researchers provided 5 

statements in table 2. 

Table. 2 Statements to Analyze the Accuracy of the Lecturer’s Feedback 

NO STATEMENT SD D N A SA N Mean 

11 
Feedback from the lecturer is appropriate to 

the mistakes I made when speaking   
0 0 11 16 8 35 3.91 

12 

The lecturer’s feedback on my speaking 

ability is too long therefore it is difficult to 

understand 

4 13 13 3 2 35 3.40 

13 

Feedback about the use of grammar when 

speaking English is given in detail by the 

lecturer 

2 4 12 12 5 35 3.40 
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14 

Feedback about the use of grammar when 

speaking English is given in detail by the 

lecturer 

0 2 12 14 7 35 3.74 

15 

Feedback about non-verbal communication 

when I speak English is given in detail by the 

lecturer 

0 2 17 15 1 35 3.43 

 

The Benefit of the Lecturer Give Feedback to the Students’ Speaking Ability 

To analyze the way the lecturer’s give feedback, the researchers provided 5 

statements in table 3. 

Table. 3 Statements to Analyze the Benefit of the Lecturer’s Feedback 

NO STATEMENT SD D N A SA N Mean 

16 
The lecturer’s feedback is very useful for my 

English speaking skill 
0 1 5 16 13 35 4.17 

17 

The lecturer’s feedback makes me confused 

about how I can improve my English 

speaking ability 

5 15 9 4 2 35 3.40 

18 

The lecturer’s feedback about pronunciation 

made me easier to remember how to 

pronounce English words correctly 

0 0 8 18 9 35 4.03 

19 
The lecturer’s feedback about grammar 

makes me easier to speak English 
0 0 16 13 6 35 3.71 

20 

The lecturer’s feedback about non-verbal 

communication (eye contact, gesture) made 

me understand good manners when speaking 

0 3 6 14 12 35 4.00 

After analyzing the result of the questionnaire, then the researchers sum the mean 

score of each statement to find the grand mean score. 

Grand Mean (X) = 
  

 
 

(X) = 
  

 
 

 = 

                                                  
                                                

  
 

 = 3.65 
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The grand mean score of the questionnaire is 3.65. Based on table 2.5, the 

researchers found that this research has a positive perception which can be seen from the 

grand mean score, 3.65 which is agreed by the students. 

The questionnaire data were also supported with the interviews with the students as 

a technique to get trustworthiness. The interview data is used to enrich data and add 

discussion. From the interview results, it can be revealed some important key aspects of 

the feedback from the students as follows: 

The feedback helps students improve their speaking ability.  

Students' responses to the interviews show that their teachers’ way of giving 

feedback helps them to improve their speaking ability, in this case, pronunciation and 

vocabulary, as R1 stated: 

“I think the lecturer‟s feedback is very important. Some of the students are still 

learning, moreover, some students are not fluent and some are already fluent. 

This feedback is not only to improve pronunciation, and vocabulary but also to 

encourage students to learn more. Feedback is very important to remind if 

students make mistakes when speaking English”. (R1) 

 

R1 stated that the feedback from the teacher is important for him/her because some 

students are still not fluent in speaking, they need feedback to help them learn vocabulary 

and also pronunciation because these two language aspects are challenging for the 

students. The lecturer’s feedback can be used as a reference in correcting their mistakes 

and speaking and motivating them to practice speaking English in a good way. It supports 

Lewis’ (2002) statement that feedback has some aims such as providing information for 

the lecturers and students, providing students with advice about learning and language 

input, giving motivation, and leading students toward autonomy. In addition, R4, the 

teacher of English also emphasized that teachers’ feedback can help the students to 

identify their weaknesses in learning English, as stated: 

“The lecturer's feedback is important. By the lecturer‟s feedback, the students 

will be able to know their weaknesses in English speaking and it can be used as 

a reference for them in correcting their mistakes”. (R4) 

According to R4 the feedback given by the teachers can help students to be more 

aware of the potential mistake that may happen during their speaking.  R4 believes that the 

feedback can allow the students to revise their mistakes. For the students, feedback can be 

as their evaluation to know their ability and comprehension of the learning material. 
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Through feedback, students can understand their weaknesses and strengths, especially in 

speaking ability (Lewis, 2002). 

The feedbacks from the lecturer are easy to understand 

From the interview with the students, it can be seen that students perceived the 

feedback positively because the feedbacks are clear and understandable, as stated by R4: 

“The lecturer already gives feedback properly so the students know things that 

need to be corrected when speaking English. The feedback is also clear 

enough and easy to understand”. (R4) 

From the statement, it is clear that giving proper feedback will make the students 

understand the mistake and can make the correction. Radeki and Swales in Leki (1991) 

said that the students need the lecturer’s feedback to correct their mistakes and avoid them 

being confused if they do not give feedback from the lecturer. This statement is also 

uttered by R5 as stated: 

“The feedback is always appropriate and easy to understand, such as when the 

lecturer gives feedback on pronunciation. For example, when the student 

pronounces „mouth‟ in the wrong way, then the lecturer gives the example of 

how to pronounce „mouth‟ correctly”.  

R5 also emphasized that the clear and understandable feedback given by the 

lecturers will help them improve. Direct feedback is considered more understandable. 

Direct feedback refers to correction in linguistic form (word, morpheme, phrase, deleted 

word[s] or morpheme[s]). In speaking ability, direct feedback can be feedback from the 

lecturer that tells the students directly where they make mistakes when speaking English 

(Ferris, 2002). Based on the answer of R4 and R5, the researchers found that the students 

assumed that the lecturer gives feedback according to the students’ mistakes when they 

speak English. Related to the answer of R4 and R5, the other respondents also mentioned 

that the lecturer’s feedback is appropriate to the students’ mistakes and the lecturer 

delivers the feedback well. In addition, R5 also mentioned an example of the way the 

lecturer gives feedback by giving the example of how to pronounce English words 

correctly.  

The Feedback is appropriate to the students’ mistakes 

From the interview, it can be said that the lecturer already give feedback 

appropriate to the students’ mistakes in speaking, as stated by R5: 
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“The feedback is always appropriate and easy to understand, such as when the 

lecturer gives feedback on pronunciation”. (R2) 

R4 2 also mentioned that: 

“The lecturer‟s feedback is already appropriate”. (R2) 

From the students’ responses, it can be said that the lecturer gives feedback based 

on the students’ mistakes. The feedback is also easy to understand as stated by R3: 

“It is easy to understand and appropriate with our mistakes”. (R3) 

It proves that the lecturer’s feedback is appropriate with the students’ mistakes and 

they can easy to understand about the lecturer’s feedback.  

Different types of feedback are acceptable as long as they are clear. 

From the interviews with the students related to the types of feedback given by the 

lecturers, the student mentioned that whatever the types of feedback as long as the 

lecturers provide them in clear and understandable ways, it is accepted. 

“The feedback is given by the lecturer by audio directly and orally so it can 

be understood by the students easily. The feedback is very helpful and gives 

the students motivation in improving English speaking ability”. (R1) 

R1 mentioned that the types of feedback given by the lecturers are not a matter as 

long as the feedbacks given are clear. This statement is also mentioned by R3 as stated: 

“The feedback is given directly in zoom meeting and the students also 

practice English speaking synchronously in zoom meeting, then the lecturer 

gives feedback at that time”. (R3) 

R3 explained that even though the lecturers give feedback on the online platform, it 

is acceptable. This way of giving feedback is not really different from feedback given in a 

face to face meetings.  On the other hand, R5 explained that the lecturers sometimes give 

the feedback through audio and video recording to make the students able to listen and see 

the feedback again and again.  

“The feedback is given in the written form, audio or video recording. The 

feedback is very helpful for improving the students‟ speaking ability”. (R5)                    

According to the research that has been conducted, the researchers found some 

answers to the research question “What is students’ perception of the lecturer’s feedback 

on their speaking ability?”  
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Irwanto (2002:71) stated that there are two types of perception; positive and 

negative perception. In this research, the researchers concludes that the students have a 

positive perception of the lecturer’s feedback on their speaking ability. Considering the 

type of perception, the researchers found that in this research, the students have a positive 

perception because the grand mean score is 3.65 which means good. It is continued by the 

positive response from the students about the lecturer’s feedback. The lecturer gives 

detailed feedback on the students’ speaking abilities based on their mistakes.  

Based on the students’ point of view, the lecturer often gives feedback on some 

aspects of speaking ability such as grammar, pronunciation, and non-verbal 

communication. The feedback from the lecturer is also easy to understand and appropriate 

to the students’ mistakes. The accuracy of the lecturer’s feedback also can be seen from 

the students’ understanding of the feedback. Based on the data, the researchers find that 

the lecturer gave detailed feedback on the students’ speaking ability. The feedback is not 

too long and appropriate to the students' needs. In addition, the lecturer usually tells the 

students where they made mistakes and gives a correct example of how to speak English 

well and fluently.  

According to Cohen (1990), there are two forms of feedback which are oral 

feedback and written feedback. Oral feedback means the lecturer gives feedback orally on 

the student’s speaking ability, while written feedback means the lecturer gives correction 

by using the written form. Based on the result, the researchers found that the students 

prefer oral feedback because it allows them to be more communicative with the lecturer in 

discussing their mistakes in speaking. Oral feedback allows the interaction between the 

students and the lecturer to be more communicative because the students may ask a 

question during the lecture and give feedback on the students’ speaking ability. In this 

interaction, the students can confirm and clarify their mistakes in speaking and ask for the 

things that are unclear to the students. While in written feedback the students only can read 

and receive the lecturer’s feedback without any direct interaction.  

In online learning, the lecturers have to be creative in making class situations and 

make the students more motivated in joining the class. Since the covid-19 pandemic, 

online learning can be run in synchronous and asynchronous learning. Although the class 

has to run in online learning, both the students and the lecturers also have to be creative to 

do effective learning. In synchronous learning, the lecturer usually gives feedback orally 
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when the meeting through video conference. While in asynchronous learning, the lecturer 

usually uses audio recording and it also can be accessed whenever the students want. 

Sometimes, the lecturer also gives feedback in written form, but mostly the feedback is 

given in the oral form. 

According to the questionnaire and interview, the researchers found that the 

lecturer’s feedback can be used as a reference for the students in revising their mistakes in 

practicing speaking. In addition, the students also mentioned that the lecturer’s feedback 

can be used as motivation for the students to be better at practicing speaking English. The 

research’s result supports Lewis (2002) that stated that the purposes of feedback are to 

provide information for lecturers and students, provides students with learning advice, 

provide students with language input, give motivation to the students, and lead students 

toward autonomy.  

Considering the type of feedback, the lecturer more often used direct feedback. 

According to Ferris (2002), direct feedback refers to correction in the linguistic form in 

direct feedback the teacher gives correction clearly without any clue. In this research, the 

researchers found that the lecturer gives direct feedback when the learning process was 

running through video conferences such as zoom meetings. It helps the students because it 

allows the students to clarify the lecturer’s feedback and avoid misunderstandings between 

the lecturer and the students. On the other hand, the lecturer also gave indirect feedback 

through audio or video recording that consist of the lecturer’s feedback which is can be 

accessed by the students not only when the learning process was running.  The indirect 

feedback also can be in written form that the lecturer gave after the students’ performance.  

In conclusion, the students have a positive perception of the lecturer’s feedback on 

the students’ speaking ability. Based on the data from the questionnaire and interview, the 

researchers found that the lecturer’s feedback is important for the students especially in 

correcting their way of speaking English. The lecturer gives detailed feedback on 

grammar, pronunciation, and non-verbal communication which makes the students easier 

to remember their mistakes in speaking and makes them easy to revise their mistakes 

speaking. The feedback from the lecturer is also easy to understand by the students. The 

lecturer also tells the students’ mistakes, for example, if the student is wrong to pronounce 

the word “mouth”, then the lecturer tells the student how to pronounce “mouth” correctly. 

In online learning, the lecturer gives feedback by using audio feedback, and sometimes the 
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lecturer gives feedback synchronously on a video conference platform when the class is 

running. Sometimes the lecturer also gives feedback by audio recording, then the lecturer 

gives the link of the audio recording to the students so they can access it whenever they 

want. The students prefer direct feedback from the lecturer because they can easy to 

understand where the mistakes they made. Instead of written feedback, the students prefer 

oral feedback because it seems more communicative and easier to understand.  

CONCLUSIONS 

Based on the research that has been conducted, the result of the research was the 

students have a positive perception of the lecturer’s feedback on the students’ speaking 

ability. It can be seen in the grand mean score of 3.65, which means this research has a 

positive perception. This research also proves that the lecturer’s feedback is important for 

the students because it helps the students in correcting their mistakes in practicing 

speaking English. In addition, the lecturer’s feedback also can motivate the students to 

practice speaking English better than before. According to this research, the researchers 

also found that the students prefer direct feedback from their lecturer because it is more 

communicative and make them easier to understand the lecturer’s feedback. The lecturer 

also has been creative in giving feedback during an online class. In addition, some 

interviewees mentioned that the lecturer used audio recording or gave direct feedback 

during the meeting through video conference.  
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