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Introduction

Oaklan Reid Cunningham was dropped off at a family day home on Thursday, October 6, 2022. It
was a day that began like any other during the past month that he had been in Kyra Backs’ care, and ended
as a day that will be burned forever into the memories of Oaklan’s family. That afternoon, Shonda
Desjarlais, Oaklan’s mother, received a phone call asking her to come to the hospital in High Prairie,
Alberta. Her baby had just died. Kyra Backs has now been arrested in the homicide of Oaklan Cunningham,
and is being charged with second-degree murder (Gibson, 2022).

Oaklan’s story illustrates one of the most pressing challenges in Canada’s society today: the lack of
access to affordable, quality childcare. In Alberta, for example, licensed care is only available to 34% of
children under the age of six (Buschmann, 2022). As a result, many parents and guardians must seek
alternative care arrangements, which may vary considerably in quality and stability (Breitkreuz et al.,
2019). Oaklan died while being cared for in one such unlicensed space.

Across Canada, many parents and guardians struggle to find affordable, quality childcare
(Breitkreuz et al., 2019). While access to childcare has many benefits including economic growth,
supporting optimal child development, and easing parental burden, parental choice in selecting childcare
is limited by the number of spaces available (Macdonald, 2018). Although childcare regulations in Canada
are determined by provincial or territorial governments rather than federal regulations, and as such have
variations in licensing requirements, in general licensed spaces must meet and maintain high standards
including educational requirements, limits on group size, staff ratios, and ongoing supervision and
monitoring for quality. In addition, many regions only offer parental subsidies for children attending
licensed childcare programs (Government of Alberta, n.d.; Government of Manitoba, n.d.; Government of
Northwest Territories, n.d.). As such, licensed spaces in childcare centres, preschools, and home-based
childcare, or family childcare, are highly sought-after.

However, a high number of Canadian families live in childcare deserts, or regions lacking access to
licensed childcare, where three or more children exist for each licensed space (Macdonald, 2018). These
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deserts can leave families with no other choice than to place their children into unlicensed care, in the
absence of support, monitoring, or requirements to meet minimal standards of quality or safety. While
some family childcare educators who run their programs privately, without being licensed, voluntarily
choose to meet or exceed licensing standards, many do not. As a result, children cared for in low-quality
unlicensed spaces are at risk. The areas of lowest childcare space coverage are in Saskatoon, Saskatchewan,
and Brampton and Kitchener, Ontario, with just one licensed space for every four to five children, and
across Canada around “44% of all non-school-aged children ... live in child care deserts” (Macdonald, 2018,
p- 5). In High Prairie, Alberta, where Oaklan lived, there is only one licensed childcare space available for
every four children (Macdonald, 2018).

The recent Early Learning and Childcare Agreements in Canada seek to remedy the current lack of
licensed care by increasing access to affordable, quality early childhood education (Government of Canada,
2022). In Alberta, the federal-provincial agreement is aimed at increasing the number of licensed spaces by
42,000 in the next five years, with most of those spaces aimed at family day homes, in settings also referred
to as family childcare (Government of Alberta, 2022a). However, the current body of knowledge about
family childcare has critical gaps in understanding of these unique settings. As a result, the systems in place
to support family childcare are misinformed and incomplete. Creating more family childcare spaces in a
system which is based on incomplete views of these unique settings will perpetuate the challenges faced
by educators. To create a more effective system, a holistic knowledge base that amplifies the voices of
family childcare educators is required.

This paper critically examines the current knowledge base of family childcare through an
epistemological lens. A brief literature review highlights what is known about family childcare, and
standpoint theory is used to illustrate how I first became aware of the issues in the current system as a day
home educator. Then, an examination of the gaps in knowledge resulting from the current approach to
knowledge creation in family childcare is outlined, with human ecology and social constructionism
proposed as ideal paradigms for more holistic knowledge creation. Finally, a brief proposal for research
designed to create a more informed path to understanding family childcare is offered to answer the
question: What are the experiences of family childcare educators in Canada, and which supports and
services are required to meet their unique needs?

Literature Review

Family childcare programs are relied on as a source of childcare for many families like Oaklan’s.
People living in remote or rural areas of Alberta, like High Prairie or Driftpile Cree Nation, where Oaklan’s
family lives, have limited access to childcare because populations are often too small to support large
childcare centres (Malik et al., 2018). Home-based family childcare programs fill in this gap, because
educators offering childcare in these programs care for a small group of children in mixed age groups out
of their own home. These settings are markedly different from centre-based care settings, and as such the
abilities and needs of family childcare educators are distinct.

Family childcare offers many benefits to families, including a home-like environment, more flexible
hours, individualized support for children, and the ability for siblings of different ages to be cared for
together (Hallam et al., 2017; Lanigan, 2011). Additionally, family childcare programs are often easier to
access and more affordable than centre-based care (Jeon et al., 2018). Importantly, the dynamic of having
just one educator means that strong relationships can grow over time, providing the opportunity for secure
attachments with children and more collaborative relationships with parents (Doherty, 2015; Ruprecht et
al., 2016).

Family childcare educators find their work satisfying and fulfilling (Swartz, 2013), which provides
strong internal motivation to offer high-quality early learning and care (Forry et al., 2013; Hooper et al.,
2021; Porter et al., 2016). However, they face challenges including isolation, lack of access to continuing
education, and balancing many roles including caregiver, business owner, parent advisor, child
development expert, and program administrator (Bromer & Korfmacher, 2017; Cella, 2020; Gerstenblatt et
al., 2014). Family childcare educators are also often treated with a lack of respect, and viewed as less
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professional than educators working in other settings (Faulkner et al., 2016; Gerstenblatt et al., 2014). These
challenges are exacerbated by working out of their own home, which calls for strong boundaries, self-care
practices, and maintaining work-life balance (Cortes & Hallam, 2016; Fernandez et al., 2018; Mimura et al.,
2019).

As they work alone and care for mixed age groups in their own home, family childcare educators
require different support and continuing education opportunities than educators working in other settings
(Jeon et al., 2018; Tonyan et al., 2017). Yet, most of the supports available are geared toward educators
working in large childcare settings, lack knowledge of the unique experiences of family childcare, and lack
the ability to provide the targeted support that family childcare educators require (Bromer & Weaver, 2016;
Faulkner et al., 2016; Jeon et al., 2018). There is also a significant lack of information about effective family
childcare practices and policies (Sisson et al.,, 2019; Tonyan et al., 2017). Family childcare is routinely
excluded from the research, leading to a lack of knowledge about how to best support family childcare
educators in offering high-quality childcare (Bromer & Korfmacher, 2017; Bromer & Pick, 2012; Figuero &
Wiley, 2016; Schaack et al., 2017). Few specialists working with family childcare educators have any
experience in family childcare themselves, yet this is a unique population requiring specialized training
and support (Abell et al., 2014; Bromer & Weaver, 2016; Lowenberg, 2016).

The gap in knowledge of family childcare is even more prominent in the Canadian context, as most
of the current research is situated in the United States or abroad. One of the largest Canadian studies on
childcare, You Bet We Still Care, states that the survey “did not include family child care providers”
(Flanagan, 2013, p. 3). The lack of attention being paid to the unique field of family childcare in Canada
may explain why targeted wraparound support systems for family childcare educators have been created
in the United States (Porter et al., 2016; Porter & Bromer, 2019), but no known national organizations focus
specifically on the needs of family childcare educators in Canada. Though targeted support systems in the
United States have been shown to increase quality of care, intrinsic motivation, self-efficacy, and intention
to remain in the field (Porter et al., 2016), in Canada the focus of early childcare support is broad and
diffuse. The failure of the Canadian childcare system to recognize and address the unique needs of family
childcare is a pressing concern because creating more family childcare spaces in a system not targeted for
their needs will fail to provide long-term solutions for the current crisis of lacking childcare.

Researcher Positionality and Standpoint Theory

I ran a day home with a licensed agency in Edmonton, Alberta for ten years, in a system that allows
family childcare programs to operate privately, with minimal oversight and support, or by contracting
with a licensed family day home agency (Province of Alberta, 2021). I was informed that, by joining an
agency rather than operating privately, I would gain higher status as a professional due to meeting
requirements for quality care including current first aid and police security checks, ongoing program
planning and professional development, and monitoring by the agency. Becoming contracted with a
licensed agency also includes the opportunity for more support, in the form of regular visits from a day
home consultant and ongoing opportunities for continuing education (Government of Alberta, 2022b). But
when I found myself largely excluded from the group of educators deemed to be professional (i.e., those
working in large childcare centres), and struggled with the inadequate support provided, I realized that
the body of knowledge informing Canada’s childcare system failed to include my perspective. To learn
more about the struggles I was facing, and to contribute to a system more informed and targeted to the
unique needs of family childcare, I closed my day home in 2019 and began full-time studies at the
University of Alberta. I learned that my experiences were not anecdotal, or limited to my own subjective
perspective, but strongly backed by research as shown above.

Standpoint theory clearly illustrates the realizations that I had as an educator in the minority group
of family childcare working within a system targeted to the dominant perspective of large childcare centres.
Standpoint theory posits that social identity guides knowledge acquisition and allows development of
conceptual resources (Toole, 2022), and describes how marginalized or less powerful people, like family
childcare educators, have the potential for a more holistic view of a situation precisely because of their
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disadvantaged position (Nielsen, 1990; Toole, 2021). Out of necessity to survive, those in subordinate
groups must be aware of their own circumstances as well as the views of the dominant group, which are
epistemic features that “make it more likely that a belief is true” (Toole, 2021, p. 338). However, the
dominant group’s view, in this case the large childcare centres that the current Canadian early learning
and care system is geared towards, may be “partial and perverse” (Nielsen, 1990, p. 11), as it is in their best
interest to maintain the status quo.

Standpoint theory outlines the epistemic advantages held by marginalized groups for creating a
more holistic view of a situation (Doucet, 2018), as “exclusion is the place (or displacement) from which
privileged vision is possible” (Sweet, 2020, p. 930). Epistemic privilege, the concept that more precise
knowledge is likely to be created from marginalized social locations, can be used to challenge epistemic
inequalities that arise from excluding the lived realities of certain groups, like educators working in family
childcare settings (Sweet, 2020). However, standpoint theory calls out the long-documented issue of
dominant groups ignoring or devaluing testimony from marginalized perspectives, a widespread practice
called epistemic quieting or epistemic smothering which results in testimonial injustice rising from
sociopolitical power imbalances that marginalized groups cannot afford to ignore or devalue (Wu, 2022).
The practice of devaluing and ignoring testimony from marginalized perspectives can be upended with
allyship, when someone who is viewed as informed, knowledgeable, and trustworthy amplifies
marginalized voices, and where testimony can be uptaken “if dominant members of academia verify it”
(Wu, 2022, p. 6). As many scholars argue that fully informed research must be grounded in lived experience
(Code, 2006), and knowledge must be embedded in the contexts surrounding an issue (Doucet, 2018), my
positionality as a researcher who ran a family childcare program with a licensed agency for ten years
provides a strong starting point for imagining a new and more holistic way of generating knowledge about
the experiences of family childcare educators in Canada.

The struggles I faced as a family childcare educator can be further defined by exploring the
epistemological approach to knowledge creation, and considering how the scientific method has influenced
what is known about childcare. This epistemological examination of childcare sheds light on current gaps
in the research and can be used as an opportunity to outline more holistic ways to create knowledge by
drawing day home voices out of the shadows, which would benefit both family childcare educators and
the systems that support them.

An Epistemological Exploration of Family Childcare

Epistemological approaches to research guide scientists to consider how the current knowledge base
was created, and according to what sociopolitical contexts, values, assumptions, and beliefs (Breitkreuz,
2022). A holistic consideration of the gaps of knowledge created by current epistemologies can thus lead to
more fully informed research, with heightened potential for accuracy when considering the complexities,
interconnections, and embeddedness of living systems (Capra, 2008; Straus, 1990). Historically, however,
the scientific approach to knowledge creation has relied on a rigid system of generating facts, using
empiricism as a frame to determine how we decide what counts as knowledge (Franklin, 1990; Katzav &
Vaesen, 2022). The traditional scientific method aims to create objective facts by using replicable research
methods and relying on researchers’ ability to bracket their own values and perceptions (Olalla, 2009), yet
this narrow scope of fact creation has resulted in other ways of creating knowledge being seen as secondary,
substandard, or invalid, and even treated with suspicion and scorn (Rigdon, 2022; Tarnas, 1991).

Issues with scientism’s objectivist, positivist, and reductionist approaches came to light with
growing awareness that science is a sociopolitical endeavor where values and beliefs drive what is
researched, in what ways, and which questions are asked (Basen, 2022; Katzav & Vaesen, 2022). Thus, there
is no true objectivism, as the process of knowledge creation is infused with and guided by researcher values
and beliefs (Mann, 2008; Rigdon, 2022). Positivism is also problematic, as it lays claim to an absolute truth
that leaves little room for other explanations or points of view (Daly, 2007; Restivo, 2022). Reductionism
reduces complex systems into more manageable data sets, or variables, which may lead to
oversimplification or skewed representations of research results due to manipulating or even erasing
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certain variables or outliers (Breitkreuz, 2022). Additionally, the scientific approach to knowledge creation
has resulted in research focus being placed on some topics to the exclusion of others, and little attention
paid to the implications and consequences of knowledge creation (Pinto, 2019; Tarnas, 1991).

Discussion of Epistemological Challenges within Childcare Research and Policies

Currently, there are two main epistemological challenges in the existent body of literature on family
childcare. First, family childcare is often seen and treated the same as large childcare centres, resulting in
the family childcare educator perspective being frequently overlooked (Cortes & Hallam, 2016). This
reductionist approach makes data easier to manage and support systems easier to design, but minimizes
and dismisses the unique working conditions of educators in family childcare programs. As a result,
current childcare systems overlook the specific needs of family childcare educators, and offer support that
is not targeted or effective given their unique working conditions (Doherty, 2015; Jeon et al., 2018).

The second epistemological challenge is that family childcare is routinely excluded from the research
(Bromer & Pick, 2012; Figuero & Wiley, 2016). Not including family childcare perspectives may arise from
researcher beliefs that these educators are the same as any other, or the commonly held societal perception
that family childcare programs are less valuable or professional than large childcare centres (Faulkner et
al., 2016). As a result of the assumptions guiding researcher beliefs and values, and the current approach
to knowledge creation in the childcare field, family childcare educator voices and experiences are being
excluded from the research, shadowing the unique abilities and needs of educators operating family day
homes (Figuero & Wiley, 2016).

Further complicating these epistemological challenges is the issue that most research on family
childcare is based in the United States, and thus is embedded in different sociopolitical, economic, and
geographical contexts (Porter & Bromer, 2019; Porter et al., 2016). If the systems of knowledge and support
for childcare are not being evaluated by including the perspectives of educators working in family childcare
programs, or do not include a Canadian frame of reference, a fully informed view of our childcare system
cannot be obtained. Amplifying the voice of family childcare educators in Canada, and drawing them out
of the shadows by intentionally including their perspectives, would greatly strengthen the current body of
knowledge on this topic and increase understanding of how best to support family childcare educators.

Exploring the existent literature base and epistemological challenges of family childcare as outlined
above begins to answer the research questions, “‘What are the experiences of family childcare educators in
Canada, and which supports and services are required to meet their unique needs?” Family childcare
programs are an essential resource in Canada, with many benefits to families, children, and the economy.
However, they face unique challenges, including isolation, role balancing, and lack of respect. In addition,
because family childcare educators are an under-researched population, most of the available supports fail
to meet their needs. Delving into the epistemology behind research creation, which includes power
dynamics, oversimplification, and gaps in research focus, helps illuminate how these challenges came into
being, as research drives the creation and implementation of childcare policy and regulations. Below, social
constructionism and human ecology are positioned as ideal knowledge paradigms to direct further
research and policy creation that includes the perspectives and needs of family childcare educators, rather
than minimizing or ignoring them as evidenced within the current Canadian childcare system and
knowledge base (Doherty, 2015; Figuero & Wiley, 2016).

Social Constructionism and Human Ecology as a New Way Forward

The scientific approach to knowledge creation in the field of early learning and childcare in Canada
has resulted in a skewed view of the situation, as the needs and perspectives of family childcare educators
have been left out. If creating a stronger childcare system requires more family childcare programs to meet
the needs of families currently living in areas with little or no access to licensed care, more knowledge is
needed about the experiences of these educators and which supports best enable them to thrive. Social
constructionism and human ecology are showcased here as ideal knowledge paradigms to drive fresh
research with the goal of creating a more holistic view of the situation, and a system better equipped to
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meet the unique needs of family childcare.

The knowledge paradigm that would be most useful in considering family childcare is social
constructionism. Social constructionism is rooted in the understanding that reality is co-created through
people’s interactions, and that all meaning is created in the subtle spaces between an objectively perceived
external reality and the subjective process of making meaning (Daly, 2007; O’Connor, 2022). Collectively,
society creates meaning together, and if the perspectives of family childcare educators are included in the
knowledge paradigm from which understanding of the childcare system is created, rather than being left
in the shadows, a more holistic and informed metaview may start to occur (Doucet, 2018).

Social constructionism is located at the midpoint of the knowledge paradigm spectrum, which is
bracketed by positivism at one end, using purely objective ways of knowing, and by postmodernism at the
other, which relies on subjective knowledge creation (Daly, 2007; Restivo, 2022). As described above, using
an empirical approach to knowledge creation that relies largely on positivism or objectivism creates gaps
in understanding of family childcare. However, postmodernism is also problematic, because if all
viewpoints are true, no definitive claims can be made, no knowledge can ever be certain, and researchers
are left without a clear path forward (Daly, 2007). Social constructionism is an ideal knowledge paradigm
because it balances objectivist and subjectivist approaches to knowledge creation, where interactions create
meaning and facts rely on contextualization.

The qualitative approach to research often used in social constructionism gives the opportunity to
explore the diverse voices and views of family childcare educators, leading to rich descriptions of their
experiences and nuanced understanding of their unique needs (Charmaz & Belgrave, 2012; Daly, 2007).
Qualitative research is ideal because quantitative approaches, including surveys and observation scales,
may lack the ability to capture the nuances of family childcare educators, as many quantitative studies are
created based on the differing contexts of large centre-based childcare programs. Recent research has called
attention to this, as quality care looks different in a day home setting. For example, relationships are a
primary component of quality in family childcare, but are often not measured in standard tests (Hooper et
al., 2021).

Using a framework of human ecology would also strengthen the existent knowledge base on family
childcare, as many of the incongruencies and gaps in the existent body of research stem from issues rising
out of the scientific approach (Basen, 2022). The traditions of scientism result in narrow, deep specialization,
with siloed knowledge that frequently does not consider or account for the interconnections present within
complex living systems (Shmuel et al., 2022; Straus, 1990). In contrast, human ecology posits that complex
problems require collaboration and an interdisciplinary approach (Miller et al., 2007). Human ecology
recognizes that people and their environments are integrated parts of the whole, and that each part of the
system influences other parts, and the system in its entirety (Miller et al., 2007). Human ecology offers a
more holistic, ecological worldview to exploring complex systems by shifting thinking from parts to whole,
from structure to process, and from objective to epistemic science, where there can be approximate
knowledge but no absolute truths (Capra, 2008).

The generalist specialist approach used in human ecology (Straus, 1990), with strengths outlined by
Jia et al. (2022), would strongly benefit the study of family childcare. Generalists need to have specific
knowledge of individual topics as well as an understanding of the entire system, and the ability to zoom
in and out of each aspect while analyzing the interconnections throughout (Straus, 1990). Generalists apply
themselves broadly, resulting in significantly increased engagement with diverse viewpoints, while
specialists have a narrower focus and tend to engage within their own communities (Waller & Anderson,
2019). Additionally, generalists offer pathways for collaborative communication enabling specialist
knowledge to mobilize and increase gains from divergent areas of expertise, as “specialists’ knowledge
without context cannot be made valuable and that context can only be offered by generalists who can
connect the work of specialists with the rest of the world” (DaJung et al., 2022, p. 71). Because childcare is
a complex living system experiencing rapid change like the new spaces being created across Canada
(Government of Canada, 2022), the generalist approach used in human ecology is offered here as a strong
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foundation for analyzing this topic and creating a fuller picture of the childcare system.

Knowledge about diverse topics such as parental need to access childcare, choice, or lack of choice
in accessible care, and quality of care can be connected through human ecology’s generalist specialist
approach. The research questions posed here, exploring the unique abilities and needs of family childcare
and which supports are required for children and educators to thrive in these distinct settings, further add
to the understanding of the childcare system, and can be gathered using social constructionism as a lens.
Together, social constructionism and human ecology would strengthen the study of family childcare,
guiding a holistic exploration where many viewpoints could be considered, and all parts of the system as
well as their interactions could be examined

Final Discussion and Direction for Future Research

Family childcare educators are being left out. They are left out of research, left out of decision-
making, and left out informing the creation of childcare licensing regulations and policies. The Canadian
childcare system, thus, is one in which decisions are being made about us, without us. My own personal
experiences, along with a review of the existent literature, showcase the lived realities of family childcare
educators, including the strengths and challenges that come with working in a unique environment.
Exploring the epistemological approach currently driving research, which to date largely excludes family
childcare experiences and needs, perpetuates a system that fails to fully support the very people most
needed in the Canadian childcare landscape. Licensed family childcare programs are required to fill in the
gaps of early learning and childcare evidenced by childcare deserts across Canada, and vulnerable children
like Oaklan Cunningham are falling through those gaps with devastating consequences.

Change is needed to provoke a more informed and supportive system of childcare. Research is
needed that focuses on the experiences and needs of family childcare educators, rather than minimizing or
excluding them. Finally, educator voices need to be amplified to help create a system that is informed,
targeted, and better able to meet the needs of educators, children, and families. Canada needs more licensed
family childcare programs for the early learning and childcare system to thrive, and family childcare
educators need to be better understood and supported. Examining family childcare experiences and
existent research, alongside the epistemological forces driving that research, have shown the gaps in our
knowledge and policy base, and given some direction on how best to proceed.

Social constructionism and the generalist approach of human ecology are ideal for further exploring
the topic of family childcare, and can be used as a lens to guide a Canadian study to answer the research
questions: What are the experiences of family childcare educators in Canada, and which supports and
services are needed to meet their unique needs? My personal experiences and research to date lead me to
believe that creating a system specifically designed for the needs of family childcare educators would better
support their abilities and needs. I propose a research study that would begin with focus groups across
Canada to learn more about family childcare educator experiences and needs, alongside an evaluation of
their current capacity within the childcare field. Then, drawing on the examples of targeted support
systems shown to be effective in the United States (Porter & Bromer, 2016; Porter et al., 2019), and
leveraging both internal and external policies and practice (Woodman, 2022), a study would begin with
two groups of family childcare educators: one working within the Canadian childcare system as it stands,
and the other receiving informed, wraparound supports. A qualitative evaluation of educator experiences
and abilities via interviews or focus groups would be conducted at the beginning, midpoint, and end of the
study to explore the experiences of family childcare educators, while also determining if the new system
provided improved support for their unique needs and abilities. The evaluation would aim to increase
educator capacity, stability, and longevity in the field.

Simply creating more family childcare spaces will not be a long-term solution for Canada’s early
learning and childcare system if family childcare educator voices are not amplified, and their needs not
adequately supported. Addressing systemic issues including lack of respect, lack of informed and targeted
continuing education, and lack of understanding of the abilities and needs of educators working in these
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unique environments is necessary to build a strong and sustainable childcare system. More research is
needed, using different epistemological approaches, to further the knowledge base on family childcare
educators and answer the research questions posed here.

Conclusion

An epistemological examination of family childcare has described how the current knowledge base
has been created, and where issues or gaps within the research are evident. Exploring the contexts
surrounding this issue has shown that bringing Canadian family childcare educator voices out of the
shadows, particularly during a time when more licensed family childcare spaces are being created, is
critical to ensuring that those spaces receive the informed, targeted support required to offer high-quality
early learning and childcare. Social constructionism and the generalist approach of human ecology are
recommended for a more holistic examination of family childcare embedded in the Canadian context,
where educator voices are amplified and their viewpoints considered. By critically examining what is
known, along with exploring avenues where further knowledge can be created, a stronger, more fully
informed system that supports the unique contexts of family childcare can result.

Declarations

Authors’ Declarations
Acknowledgements: I acknowledge and thank Dr. Rhonda Breitkreuz for giving feedback in the initial drafts of this paper.
Authors’ contributions: Laura Woodman conceived and drafted this paper, and completed all drafts and revisions.
Competing interests: The author declares that she has no competing interests.
Funding: No funding has been received for this paper.
Ethics approval and consent to participate: Not applicable.

Publisher’s Declarations

Editorial Acknowledgement: The editorial process of this article was carried out by Dr. Adrijana Visnjic Jevtic.

Publisher’s Note: Journal of Childhood, Education & Society remains neutral with regard to jurisdictional claims in published maps
and institutional affiliation.

References

Abell, E., Arsiwalla, D. D., Putnam, R. 1., & Miller, E. B. (2014). Mentoring and facilitating professional engagement as quality
enhancement strategies: An overview and evaluation of the family child care partnerships program. Child & Youth Care Forum,
43(5), 569-592. https://doi.org/10.1007/s10566-014-9254-1

Basen, 1. (2022). The past is present: What role should Canada’s historians play in reconciliation? The question has proved surprisingly
controversial: Canadian historians grapple with their role in reconciliation and how to present all of Canada history. The Globe
and Mail (Online). https://www.proquest.com/docview/2663437456?accountid=14474&parentSessionld=a9
yDK%2B2gCWmBS73ux1Ku6KjHYjdwyVLErXKu]7QkqYE%3D

Breitkreuz, R., Colen, K., & Horne, R. (2019). Producing the patchwork: the hidden work of mothers in organizing child care. Journal
of Family Studies. 27(3), 436-459. https://doi.org/10.1080/13229400.2019.1635038

Breitkreuz, R. (2022). The gold standard: Epistemologically, ecologically informed research. Social Sciences & Humanities Open, 6(1),
100345. https://doi.org/10.1016/j.ssah0.2022.100345

Bromer, J., & Korfmacher, ]. (2017). Providing high-quality support services to home-based child care: A conceptual model and
literature review. Early Education and Development, 28(6), 745-772. https://doi.org/10.1080/10409289.2016.1256720

Bromer, J., & Pick, H. (2012). Home-based child care provider perspectives on agency support: A sub-study of an evaluation of a relationship-
based training pilot for agency specialists: final report to Illinois action for children. Chicago: Herr Research Center.
https://www.erikson.edu/wp-content/uploads/Erikson-FCCSTP-Phase-I-Provider-Report.pdf

Bromer, J., & Weaver, C. (2016). Supporting family child care and quality improvement: Findings from an exploratory survey of
Illinois child care resource and referral agency staff. International Journal of Child Care and Education Policy, 10(1), 1-21.
https://doi.org/10.1186/s40723-016-0020-8

Buschmann, R. (2022). Headed up, but still behind: Child care coverage rates in Alberta’s top ten largest cities, 2016 — 2021. Edmonton
Council for Early Learning and Child Care. https://[www.ecelc.ca/whats-new-archive/headed-up-but-still-behind

226


https://doi.org/10.1007/s10566-014-9254-1
https://www.proquest.com/docview/2663437456?accountid=14474&parentSessionId=a9%09yDK%2B2gCWmBS73ux1Ku6KjHYjdwyVLErXKuJ7QkqYE%3D
https://www.proquest.com/docview/2663437456?accountid=14474&parentSessionId=a9%09yDK%2B2gCWmBS73ux1Ku6KjHYjdwyVLErXKuJ7QkqYE%3D
https://doi.org/10.1080/13229400.2019.1635038
https://doi.org/10.1016/j.ssaho.2022.100345
https://doi.org/10.1080/10409289.2016.1256720
https://www.erikson.edu/wp-content/uploads/Erikson-FCCSTP-Phase-I-Provider-Report.pdf
https://doi.org/10.1186/s40723-016-0020-8
https://www.ecelc.ca/whats-new-archive/headed-up-but-still-behind

Out of the shadows: An epistemological examination...

Capra, F. (2008). Systems theory and the new paradigm. In C. Marchant (Eds.), Ecology: Key concepts in critical theory (p. 365-372).
Humanity Books.

Cella, T. J. (2020). Social emotional learning: A professional development model for family child care providers [Doctoral dissertation, Johns
Hopkins University]. https://jscholarship.library.jhu.edu/handle/1774.2/63556

Charmaz, K., & Belgrave, L. (2012). Qualitative interviewing and grounded theory analysis. In Jaber F. Gubrium, James A. Holstein,
Amir B. Marvasti & Karyn D. McKinnety (Eds.), The SAGE handbook of interview research: The complexity of the craft (2n ed., pp.
347-365). SAGE Publications, Inc. https://doi.org/10.4135/9781452218403

Code, L. (2006).  Ecological  thinking:  The  politics  of  epistemic  location. — Oxford  University = Press.
https://doi.org/10.1093/0195159438.001.0001

Cortes, ]., & Hallam, R. A. (2016). QRIS: Empowering family child care providers as leaders. YC Young Children, 71(4), 14-19.

DaJung, W., Pierce, C., & Treem, ]J. (2022). Specialists over generalists?: Examining discursive closures and openings in expert
collaborations. Communication Monographs, 89(1), 70-95. https://doi.org/10.1080/03637751.2021.1950917

Daly, K. (2007). Epistemological considerations in qualitative research. In K. Daly (Eds.), Qualitative methods for family studies and human
development (p. 19-41). Sage Publications.

Doherty, G. (2015). Quality in family child care: A focus group study with Canadian providers. Early Childhood Education Journal, 43(3),
157-167. https://doi.org/10.1007/s10643-014-0645-6

Doucet, A. (2018). Feminist epistemologies and ethics: Ecological thinking, situated knowledges, epistemic responsibilities. In R.
Iphofen & M. Tolich (Eds.), The SAGE handbook of qualitative research ethics (p. 73-87). Sage Publications.
https://dx.doi.org/10.4135/9781526435446 .n5

Faulkner, M., Gerstenblatt, P., Lee, A., Vallejo, V., & Travis, D. (2016). Childcare providers: Work stress and personal well-
being. Journal of Early Childhood Research, 14(3), 280-293. https://doi.org/10.1177/1476718X14552871

Fernandez, J., Mootoo, C.]., Romero, S., & Rasmussen, A. (2018). Role conflict among family childcare providers in the Bronx. Children
& Society, 32(6), 470-480. https://doi.org/10.1111/chso0.12282

Figueroa, R., & Wiley, A. (2016). Factors associated with time provided to children for physical activity in family child care: A cross-
sectional study. SpringerPlus, 5(1), 1730. https://doi.org/10.1186/s40064-016-3450-4

Flanagan, K. (2013). You bet we still care, a survey of centre-based early childhood education and care in Canada. Policy Commons.
https://www.ccsc-cssge.ca/sites/default/files/uploads/Projects-Pubs-
Docs/EN%20Pub%20Chart/YouBetSurveyReport Final. pdf

Forry, N., Iruka, I, Tout, K., Torquati, J., Susman-Stillman, A., Bryant, D., & Daneri, M. P. (2013). Predictors of quality and child
outcomes in  family child care settings. Early  Childhood  Research  Quarterly, — 28(4),  893-904.
https://doi.org/10.1016/j.ecresq.2013.05.006

Franklin, U. (1990, August 20). Let’s put science under a microscope. The Globe and Mail (Online).

Gerstenblatt, P., Faulkner, M., Lee, A., Doan, L. T., & Travis, D. (2014). Not babysitting: Work stress and well-being for family child
care providers. Early Childhood Education Journal, 42(1), 67-75. https://doi.org/10.1007/s10643-012-0571-4

Gibson, C. (2022, October 17). High Prairie day home operator charged with 2nd-degree murder in 7-month-old boy’s death. Global
News. https://globalnews.ca/news/9205129/high-prairie-infant-death-day-home-operator-charged/

Government of Alberta (n.d.). Childcare subsidy. https://www.alberta.ca/child-care-subsidy.aspx

Government of Alberta (2022a, September 19). Federal-provincial child care agreement. https://www.alberta.ca/federal-provincial-child-
care-agreement.aspx

Government of Alberta (2022b, October 31). Become an approved family day home. https://www.alberta.ca/become-an-approved-family-
day-home.aspx

Government of Canada (2022, September 13). Early Learning and Childcare Agreements. https://www.canada.ca/en/early-learning-

child-care-agreement/agreements-provinces- territories.html

Government of Manitoba (n.d.). Education and early childhood.

info/unlicensed childcare.html

Government of Northwest Territories (n.d.). Child care fee reduction subsidy. https://www.ece.gov.nt.ca/en/elcc/ccfr

Hallam, R., Hooper, A., Bargreen, K., Buell, M., & Han, M. (2017). A two-state study of family child care engagement in Quality Rating
and Improvement Systems: A mixed-methods analysis. Early Education and Development, 28(6), 669-683.
https://doi.org/10.1080/10409289.2017.1303306

Hooper, A., Hallam, R., & Skrobot, C. (2021). “Our quality is a little bit different”: How family childcare providers who participate in
a Quality Rating and Improvement System and receive childcare subsidy define quality. Contemporary Issues in Early

227


https://jscholarship.library.jhu.edu/handle/1774.2/63556
https://doi.org/10.4135/9781452218403
https://doi.org/10.1093/0195159438.001.0001
https://doi.org/10.1080/03637751.2021.1950917
https://doi.org/10.1007/s10643-014-0645-6
https://dx.doi.org/10.4135/9781526435446.n5
https://doi.org/10.1177/1476718X14552871
https://doi.org/10.1111/chso.12282
https://doi.org/10.1186/s40064-016-3450-4
https://www.ccsc-cssge.ca/sites/default/files/uploads/Projects-Pubs-Docs/EN%20Pub%20Chart/YouBetSurveyReport_Final.pdf
https://www.ccsc-cssge.ca/sites/default/files/uploads/Projects-Pubs-Docs/EN%20Pub%20Chart/YouBetSurveyReport_Final.pdf
https://doi.org/10.1016/j.ecresq.2013.05.006
https://doi.org/10.1007/s10643-012-0571-4
https://globalnews.ca/news/9205129/high-prairie-infant-death-day-home-operator-charged/
https://www.alberta.ca/child-care-subsidy.aspx
https://www.alberta.ca/federal-provincial-child-care-agreement.aspx
https://www.alberta.ca/federal-provincial-child-care-agreement.aspx
https://www.alberta.ca/become-an-approved-family-day-home.aspx
https://www.alberta.ca/become-an-approved-family-day-home.aspx
https://www.canada.ca/en/early-learning-child-care-agreement/agreements-provinces-%09territories.html
https://www.canada.ca/en/early-learning-child-care-agreement/agreements-provinces-%09territories.html
https://www.gov.mb.ca/education/childcare/families/family_info/unlicensed_childcare.html
https://www.ece.gov.nt.ca/en/elcc/ccfr
https://doi.org/10.1080/10409289.2017.1303306

Laura WOODMAN
Childhood, 22(1), 76-94. https://doi.org/10.1177/1463949119858985

Jeon, L., Kwon, K. A., & Choi, J. Y. (2018). Family child care providers' responsiveness toward children: The role of professional
support and perceived stress. Children and Youth Services Review, 94, 500-510. https://doi.org/10.1016/j.childyouth.2018.08.023

Jia, Z,, Li, X, Ling, Z., Liu, S.,, Wu, Y., & Su, H. (2022, June). Improving policy optimization with generalist-specialist learning [Paper
presentation]. In International Conference on Machine Learning (pp. 10104-10119). Proceedings of the 39th International
Conference on Machine Learning, Baltimore, Maryland, USA. https://doi.org/10.48550/arXiv.2206.12984

Katzav, J., & Vaesen, K. (2022). The rise of logical empiricist philosophy of science and the fate of speculative philosophy of
science. Hopos: The Journal of the International Society for the History of Philosophy of Science, 12(2), 327-358.
https://doi.org/10.1086/721135

Lanigan, J. D. (2011). Family child care providers’ perspectives regarding effective professional development and their role in the
child care system: A qualitative study. Early Childhood Education Journal, 38(6), 399-409. https://doi.org/10.1007/s10643-010-
0420-2

Loewenberg, A. (2016, April 27). Interview: Supporting family child care providers. New  America.
https://www.newamerica.org/education-policy/edcentral/fccinterview/

Macdonald, D.  (2018).  Child care deserts in Canada. Canadian  Centre  for  Policy  Alternatives.
https://policyalternatives.ca/publications/reports/child-care-deserts-canada

Malik, R., Hamm, K., Schochet, L., Novoa, C., Workman, S., & Jessen-Howard, S. (2018). America’s child care deserts in 2018. Center for
American Progress. https://marylandfamiliesengage.org/wp-content/uploads/2018/12/AmericasChildCareDeserts20182.pdf

Mann, D. (2008). Understanding society: A survey of modern social theory. Oxford University Press.
Miller, J., Lerner, R., Schiamberg, L., & Anderson, P. (2007). The encyclopedia of human ecology. ABC-CLIO

Mimura, Y., Cai, Y., Tonyan, H., & Koonce, J. (2019). Resource well-being among family child care business owners. Journal of Family
and Economic Issues, 40(3), 408-422. https://doi.org/10.1007/s10834-019-09620-8

Nielsen, J. (1990). Research methods: Exemplary readings in the social sciences. Westview Press.

O’Connor, K. (2022). Constructivism, curriculum and the knowledge question: tensions and challenges for higher education. Studies
in Higher Education, 47(2), 412-422. https://doi.org/10.1080/03075079.2020.1750585

Olalla, J. (2009). The crisis of the Western mind. Oxford Leadership Journal, 1(1), 1-6.

Pinto, M. F. (2019). Scientific ignorance. Theoria: An International Journal for Theory, History and Foundations of Science, 34(2), 195-211.
https://doi.org/10.1387/theoria.19329

Porter, T., & Bromer, J. (2019). Supporting family child care quality in Philadelphia: A framework for a Philadelphia Family Child Care
Collaborative. https://www.erikson.edu/wp-content/uploads/2019/03/Family-Child-Care-Collaborative-Framework-

February-2019.pdf

Porter, T., Reiman, K., Nelson, C., Sager, J., & Wagner, J. (2016). Quality in family child care networks: An evaluation of All Our Kin
provider quality. Zero to Three, 36(4), 19-29. https://www.zerotothree.org/

Province of Alberta (2021). Early learning and childcare act. https://www.qp.alberta.ca/documents/Regs/2008 143.pdf

Restivo, S. (2022). Social construction: The fundamental theorem. In Inventions in sociology (pp. 101-130). Palgrave Macmillan.
https://doi.org/10.1007/978-981-16-8170-7 6

Rigdon, E. (2022). The proxy of Dorian Gray: scientific realism, construct validation and the way forward. European Journal of
Marketing, 57(6), 1725-1736. https://doi.org/10.1108/E]M-05-2021-0319

Ruprecht, K., Elicker, J., & Choi, J. Y. (2016). Continuity of care, caregiver—child interactions, and toddler social competence and
problem behaviors. Early Education and Development, 27(2), 221-239. https://doi.org/10.1080/10409289.2016.1102034

Schaack, D. D., Le, V. N., & Messan Setodji, C. (2017). Home-based child care provider education and specialized training:
Associations with caregiving quality and toddler social-emotional and cognitive outcomes. Early Education and
Development, 28(6), 655-668. https://doi.org/10.1080/10409289.2017.1321927

Shmuel, S., Leonard, C. E., Bykov, K, Filion, K. B., Seamans, M. J., & Lund, J. L. (2022). Breaking research silos and stimulating
“Innovation at the Edges” in epidemiology. American  Journal — of  Epidemiology, — 192(3),  323-327.
https://doi.org/10.1093/aje/kwac192

Sisson, S., Williams, B., Salvatore, A., Hildebrand, D., Weber, J., & Schneider, L. A. F. (2019). NP25 Nutrition and physical activity
practices and policies of family child care home providers in Oklahoma: Baseline findings from happy healthy homes [Poster
presentation]. Journal of Nutrition Education and Behavior, 51(7), S21. https://doi.org/10.1016/j.jneb.2019.05.349

Straus, D. (1990). Human ecology: The specialty of generalizing. In J. Pratt and G. Young, (Eds.), Human Ecology: Steps to the Future (p.
13-23). Society for Human Ecology.

228


https://doi.org/10.1177/1463949119858985
https://doi.org/10.1016/j.childyouth.2018.08.023
https://doi.org/10.48550/arXiv.2206.12984
https://doi.org/10.1086/721135
https://doi.org/10.1007/s10643-010-0420-2
https://doi.org/10.1007/s10643-010-0420-2
https://www.newamerica.org/education-%09policy/edcentral/fccinterview/
https://policyalternatives.ca/publications/reports/child-care-deserts-canada
https://marylandfamiliesengage.org/wp-content/uploads/2018/12/AmericasChildCareDeserts20182.pdf
https://doi.org/10.1007/s10834-019-09620-8
https://doi.org/10.1080/03075079.2020.1750585
https://doi.org/10.1387/theoria.19329
https://www.erikson.edu/wp-content/uploads/2019/03/Family-Child-Care-Collaborative-%09Framework-February-2019.pdf
https://www.erikson.edu/wp-content/uploads/2019/03/Family-Child-Care-Collaborative-%09Framework-February-2019.pdf
https://www.zerotothree.org/
https://www.qp.alberta.ca/documents/Regs/2008_143.pdf
https://doi.org/10.1007/978-981-16-8170-7_6
https://doi.org/10.1108/EJM-05-2021-0319
https://doi.org/10.1080/10409289.2016.1102034
https://doi.org/10.1080/10409289.2017.1321927
https://doi.org/10.1093/aje/kwac192
https://doi.org/10.1016/j.jneb.2019.05.349

Out of the shadows: An epistemological examination...

Swartz, R. (2013). Sustaining family child care providers’ psychosocial wellness [Doctoral dissertation]. University of Illinois at Urbana-
Champaign.

Sweet, P. L. (2020). Who knows? Reflexivity in feminist standpoint theory and Bourdieu. Gender & Society, 34(6), 922-950.
https://doi.org/10.1177/0891243220966600

Tarnas, R. (1991). The passion of the Western Mind. Ballantine.

Tonyan, H. A., Nuttall, ]., Torres, J., & Bridgewater, J. (2017). Engaging with quality improvement initiatives: A descriptive study of
learning in the complex and dynamic context of everyday life for family child care providers. Early Education and
Development, 28(6), 684-704. https://doi.org/10.1080/10409289.2017.1305152

Toole, B. (2021). Recent work in standpoint epistemology. Analysis, 81(2), 338-350. https://doi.org/10.1093/analys/anab026

Toole, B. (2022). Demarginalizing standpoint epistemology. Episterne, 19(1), 47-65. https://doi.org/10.1017/epi.2020.8

Waller, 1., & Anderson, A. (2019, May). Generalists and specialists: Using community embeddings to quantify activity diversity in online
platforms [Paper presentation]. (International World Wide Web Conference (pp. 1954-1964). San Fransisco, CA, USA.
https://doi.org/10.1145/3308558.3313729

Woodman, L. (2022). Overcoming the challenges of family day home educators: A Family Ecological Theory Approach. IN education,
28(1a), 77-93. https://doi.org/10.37119/0js2022.v28i1a.649

Wu, J. (2022). Epistemic advantage on the margin: A network standpoint epistemology Philosophy and Phenomenological Research.
https://doi.org/10.1111/phpr.12895

229


https://doi.org/10.1177/0891243220966600
https://doi.org/10.1080/10409289.2017.1305152
https://doi.org/10.1093/analys/anab026
https://doi.org/10.1017/epi.2020.8
https://doi.org/10.1145/3308558.3313729
https://doi.org/10.37119/ojs2022.v28i1a.649
https://doi.org/10.1111/phpr.12895

