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Abstract

This paper presents the results of an empirical study of social relations from a critical race
theory perspective crossed with the sociology of the life course. The objective of our study was
to understand how social relations in Quebec’s educational sphere, specifically in high school,
construct fixed categories of racialized students in university. With the aim of discovering the
underlying process of racialization of the students of racial backgrounds in educative sphere,
the study analyzes the self-reported relational experiences of 10 university students with
immigrant backgrounds in Montréal. Based on a narrative inquiry, the analysis of the
retrospective life story interviews allowed to explain the complexity of the process of
racialization in two categories of “complete racialization” and “incomplete racialization.” In the
“completed racialization” category, negotiating domination relationships results in the
construction of a racialized Other. In the “incomplete racialization” category, the construction
process is in progress. Our study has shown that social relations in high school contribute to
the construction of fixed Black and Latinx racialized groups. Interpersonal relationships at
school play a role in the racialization of students with immigrant backgrounds, and, although
limited in scope, persistence in school may be a reversal strategy for their experiences of racism.

Keywords: racialization; turning points; educational sphere; youths with immigrant
backgrounds.
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Empirical and Theoretical Research Background

Liberalism as a constitutive course of thought in the development of modern societies has
resulted in the emergence of a white liberalism that has transformed the social contract into a
racial contract. By relegating non-white citizens to inferior classes of people, this racial contract
has contributed to the normalization of racism operating within the domains of institutional
and interpersonal power (Mills, 2014). In this hegemonic vision, the citizenship of inferiorized
groups is truncated or rendered hollow compared with the full citizenship that privileged
groups enjoy (McAll, 1999). Thus, power relationships contribute to the construction of an
Other whose understanding of their personhood is reduced to certain identity markers, such as
race, language and religion, allowing the dominant group to dehumanize and demonize
Otherness in the social sphere (Dervin, 2016; Donnor, 2021; Ferris, 2019). So, social
representation of inferiorized groups is generally reductive and stereotypical.

The economic and societal changes resulting from the Second World War confronted Western
societies like Canada with ethnocultural pluralism. Since the beginning of the second phase of
modernity in the 1960s (Beck et al., 1994), certain historical moments and the ensuing political
discourses helped reinforce the minorization of internal foreign Others, who were viewed as
potential threats to the Canadian nation-state’s social integrity. These discourses of national
security shaped and consolidated the dominant group’s perception of these Others as
dangerous (Dhamoon and Abu-Laban, 2009)—the Francophone Other and the Indigenous
Other explicitly presented themselves as threats to the Canadian nation-state. The 1970
October Crisis, during which the Front de libération du Québec (Quebec liberation front)
kidnapped and later murdered the Quebec Minister of Labour, contributed to entrenching the
non-Anglophone Other as a threat to the Canadian nation. As for Canada’s Indigenous peoples,
they have experienced racism and oppression nationwide for hundreds of years, including in
Quebec. The Oka Crisis in the summer of 1990, during which the Mohawks of Kanesatake
asserted their right to disputed land against the provincial and federal governments, and
related protests took place in Kahnawake on Montréal’s South Shore, further consolidated their
status as the Indigenous Other, a stateless nation threatening, in this case, both Canada and
Quebec.

The minorization experienced by Québécois as a nation historically inferiorized by the Canadian
nation-state has not encouraged the stateless nation to abolish its relationships to otherness
with respect to certain groups of society, e.g. Blacks, Indigenous peoples, and social groups
consisting of historically racialized people, including immigrants. It appears that their fragile
situation as the only Francophone province in English-speaking Canada has led them to search
for a Québécois identity with exclusive strengths, reinforcing existing relationships to otherness
(Buckner et al., 2021; Dorais, 2020; Darchinian, 2018; Breton, 2012, 2015; Dhamoon, 2009;).
The rhetoric of certain Québécois writers and historians enables us to see that in Quebec,
denial of racism is historically constructed, and this denial has forged the underlying ideology
of Quebec institutions like school and the labour market. In his book, Pierre Vallieres (1971)
compared the people of Quebec with Black African-Canadians (Dhamoon and Abu-Laban, 2009).
This comparison is part of the narrative schema of Quebec’s white majority, which tends to
minimize Black people’s history of slavery, and deny the physical and cultural genocide of
Indigenous peoples in Quebec’s past.
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The Quebec government has always relied on education to assure the normative underpinnings
of society, such as the centrality of the French language and secularism. In the 1960s, a decade
marked by the Quiet Revolution, Quebec underwent major societal changes, including the
secularization of public institutions and the introduction of bills imposing French as the
language of instruction and communication (Mc Andrew et al., 2015; Tremblay, 2012). In
Quebec, as in other modern pluralistic societies, education is a powerful vehicle for securing
the dominant group’s privileged position. This structure can shape the teaching and
intervention practices of school resource officers with decision-making power. These relational
practices explain the inferiorization of the cultural differences of students from dominated
groups compared with the dominant culture (Punti & Dingel, 2021; Magnan et al., 2021;
Johnson and Hinton, 2018;). From a critical race theory perspective, the hidden curriculum
comes into play through social relations that inferiorize the cultural characteristics and physical
traits of students from historically enslaved or colonized groups (Morales & Bardo, 2020; Smith,
2020; Jay, 2003). Social relations of categorization also emerge in interactions between white
and racialized students in school, when the latter feels inferiorized because of their physical
traits, languages or religion (Abawi, 2021; Darchinian and Magnan, 2020).

In Quebec, numerous empirical studies have highlighted the school performance of youths with
immigrant backgrounds and their high rate of enrolment in postsecondary education (Kamanzi,
2012). However, the predominance of arguments based on the overall positive picture of the
educational system often obscures educational institutions’ role in structuring relationships of
discrimination. A study by Darchinian and Kanouté (2020) brings to light the racism, linguicism
and religious intolerance experienced by youths with immigrant backgrounds who have
obtained a university diploma and found stable employment in the labour market.

Therefore, in this paper, we decided to examine the self-reported relational experiences of
university students with immigrant backgrounds in Montréal. Using retrospective life stories,
we analyzed their experience in high school, a critical time in their academic journey. To do so,
we wanted to underscore the role that socialization in schools plays in constructing a racialized
Other. We explored moments of exclusion that the students in the study corpus faced while in
high school and, if applicable, we analyzed how they coped with these moments, to assess the
impact of high school life on their subsequent university education.

Theoretical Framework

To operationalize our study, we applied the concept of the racialized Other from critical race
theory to the concept of turning points, which are part of the sociology of the life course. This
approach allowed us to analyze the racialization process during moments of questioning in the
lives of the corpus youths. We understand racialization as a Euromodern structuring process
that contributes to entrenching white supremacy in social relations (Donnor, 2021; Smith,
2020; Hesse, 2007). Moreover, white supremacy, a key concept in critical race theory, is to
white privilege what capitalism is to class privilege, and what the heteropatriarchy is to male
and heterosexual privilege (Bilge, 2020). Thus, the racialization of students with immigrant
backgrounds in the educational sphere may drive them toward a non-white space in ways they
are not even aware of. Furthermore, the racialization process can have real impacts on their
social standing, after their time in school, in many spheres of society already stratified
according to race, gender and social class.
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We focused our analyses on the students’ experiences in high school, a period that generally
coincides with a redefinition of youths’ relationships with the world and with others (Galland,
2017). Using an inductive approach, we immersed ourselves in the participants’ stories and
discovered that experiences of exclusion had a structuring effect on their life courses overall.
We explored the turning points that led them to redefine their identity and their relationship
to the institution. We analyzed how the youths in the corpus perceived their interactions with
peers, teachers, school staff and so on.

The intelligibility of the turning points in their life courses (life course perspective) makes it
possible to identify the social relations that shaped these individuals’ experiences in multiple
social contexts, over a longitudinal time frame (Bessin, 2019; McDaniel and Bernard, 2011;
Abbott, 1995). This vision explains the interactions between the various dimensions that
structure a subject’s social life in different social contexts (family, school, work). According to
Bessin (2019), the association of affect-related turning points does not dissociate them from
the rational processes of individual actions. So, these moments of questioning are crucial to
understanding the social reality under study. Irreversible and unpredictable, offensive events
are constitutive of the rationality behind how individuals relate to social worlds. A sociological
analysis of such moments of questioning involves how individuals negotiate the relationship to
self and to others (Bessin, 2019). This work of redefining the relationship to the world and the
self plays a role in structuring the life course, connecting the past with the future, since
individuals consider their past experiences and anticipate their future experiences at the same
time. On the one hand, this vision makes it possible to go beyond the structure/agency
dichotomy (human agency), because lived unforeseen events can reveal the effects of
structural constraints (e.g., domination relationships) on an individual’s social destiny. On the
other hand, since individuals become aware of their inferiorization with respect to the
dominant group in these moments, they can take action to restructure their social destiny.

This analytical approach led us to choose narrative inquiry as our methodology, allowing us to
identify turning points in the stories told (Connelly and Clandinin, 1990). With narrative inquiry,
the lived experience, as told, is central to data analysis (Berger and Luckmann, 1967). Analyzing
stories exposes the connection between experiences and social events. The narrative
constitution of subjectivity establishes a time dimension where the past and the future
penetrate the present. Lived experiences can only be understood through individuals’
interpretations and reinterpretations of their lives, whether concordant or discordant (Bruner,
1987). A hermeneutic reading is therefore made, which views individuals’ existence and the
stories they tell about their lives as inseparable (Ricoeur, 1985).

Methodology

Life story interviews, which are well suited for studying subjectivity and intersubjectivity
(Van Manen, 2016) is a key component of critical studies. This method makes it possible to
produce empirical knowledge from the views of racialized groups often excluded from
mainstream discourse (Dei, 2013). We therefore focused on collecting the students’ words
through qualitative interviews.

The participants were recruited based on the following inclusion criteria: both of their parents
were immigrants born in the West Indies, Sub-Saharan Africa or Latin America; they attended
high school in Quebec; they were enrolled in an undergraduate program in Montréal, Quebec;
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and they were 19 to 35 years of age. Various recruitment techniques were used, including the
use of the Facebook platform via student groups, sending a recruitment notice to
undergraduate program managers, snowball technique, etc.

A total of 10 interviews were conducted with university students. Six of the students had
parents who were born in Haiti; one, in Argentina; two, in different countries, i.e. Costa Rica
and Jamaica, and Honduras and El Salvador. The corpus consists of 10 women. Eight were born
in Quebec, and two came to Quebec while in primary school. Six had at least one parent with a
university diploma, one had at least one parent with a college diploma, and three had at least
one parent with a high school diploma. It was only a coincidence that the participants were
only women because the baseline study was not about gender and this aspect did not often
emerge in the interviews. It should be noted that in the Canadian and Quebec context, women
represent the majority in higher education, which explains their over-representation here. In
accordance with the guidelines of Université de Montréal’s Comité plurifacultaire d’éthique de
la recherche (multifaculty committee on research ethics), in this paper, pseudonyms are used
to refer to participants.

In-depth semi-structured interviews were conducted (Bertaux 2010) lasting between 90 and
120 minutes. This data-collection method allowed the students’ point of view on the effects of
environment and school interactions on their experience to be documented a posteriori. We
conducted single lengthy interviews to cover the life story of respondents from birth to
university. The interviews were recorded and transcribed in their entirety. In the process of
analyzing the structuring effects of turning points on the study corpus youths’ social destiny,
we combined and contextualized their stories (Veith, 2004). Through multiple stages of analysis
(listening to the interviews again, using NVivo software, summarizing the life courses in tables),
we first sought to understand the internal coherence of each story within the family and school
context, then we combined the stories to reveal the underlying social complexity of the
experiences. Lastly, we attempted to explain how individual strategies relate to social
determinants.

Findings and Discussion

Our analyses allowed us to find, in the stories, the social determinants structuring the youths’
school and social destiny, and establish how they negotiated these determinants. We take
social determinants to mean the structural and individual dimensions emerging from their
accounts. Of the many possible dimensions, we emphasized those that were omnipresent and
that explained our corpus’s school and social reality: Racializing ideology in Quebec educational
institutions that translates into the inferiorization of the students’ phenotypic traits and cultural
characteristics during day-to-day school interactions (principal-student, teacher-student,
student-student), and that transpires through an educational organization built on the
predominance of white teachers in primary and secondary schools.

The participants’ discursive self-representations evoke an image of young women who have
been persistent and high-performing from primary school to university, and who sought to
redefine their social destiny by acquiring substantial academic capital, including a university
diploma. They do not form a homogeneous group, as they did not have the same experiences
or interpret domination relationships the same way. Nevertheless, their persistence in school
over their entire life courses can be viewed as a reversal strategy for their experiences of racism
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(Hall, 1997). These young women appear to have implemented this strategy to free themselves
from the weight of racialization that they experienced in day-to-day school life that their
parents experienced in many spheres of society, and that their group has experienced
throughout the history of modernity and colonialism (Mills, 2014).

By combining the stories of these 10 young women, their social determinants and their work
of subjectivation, we were able to employ two categories to explain their reality: “completed
racialization,” which included six women in the corpus, and “incomplete racialization,” which
encompassed the other four. Note that no typological separation exists between the
two categories. In fact, a relative similarity was observed between the social conditions
underlying all the participants’ experiences. Both categories are distinguished by the relatively
distinct reception of domination relationships due to the heterogeneity of the relational
experiences. Generally speaking, in the “completed racialization” category, negotiating
domination relationships results in the construction of a racialized Other. In the “incomplete
racialization” category, the construction process is in progress. In the following paragraphs, we
explain these categories with excerpts from the young women’s stories.

Completed Racialization

In this category, the racialization process is complete, so the subjectivation of relationships of
racism has produced fixed categories of racialized individuals. The combination of six corpus
students’ representations of their moments of questioning made it possible for us to place
them in this category: four students of Haitian origin born in Quebec, one student of Haitian
origin who came to Quebec at the age of admission to high school, and one student of Mexican
origin who came to Quebec in kindergarten. Turning point intensity participates in the
revelation of domination structures and how they operate. The individual interprets, negotiates
and calls into question racializing structures and practices, on the one hand, and accepts their
racialization, i.e., identifies as Black or Latinx, on the other. Allow us to elucidate these
conceptual interpretations with highlights from two life courses in this category.

Gadine is a student of Haitian origin who was born in Montréal. Her high school experiences
reveal how domination relationships operate through the racial representation of historically
racialized individuals’ phenotypic characteristics (Hall, 1997). Such a representation is made
through the practices of school players in positions of power, the school principal in this case,
or through the day-to-day interactions between peers which may, wrongly, seem insignificant.
This experience is a turning point in Gadine’s life course; she becomes aware of her
subordination within the school’s, and even society’s, network of relations [translation]:

But in high school, you start to see, like, how people are kind of mean. | remember this
one guy who would always make fun of my hair. He was like, “Oh My God, your hair is
—.” Iremember, like, in high school, like, sometimes | would often wear like a bandanna,
just because sometimes my hair was not brushed properly, so it was sort of to stop this
from happening. | remember once, one of my Guinean friends had one, and the
principal, there was a student monitor who forced her to take it off, and he was like,
“Ah, if you don’t take it off, you can’t write your exam.” So then | thought, OK, but what
does one thing have to do with the other? | was like, OK, I'm sure they told her that just
because, like, she was Black, because | saw lots of white people at my school wearing a
red bandanna, and no one ever told them not to.
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Indeed, during these moments of questioning, Gadine relates her experience with racism to
her immigrant parents’ experiences:

My parents faced, like, certain difficulties, because | know that sometimes, like, at my
dad’s work or, like, sometimes my mom’s, because they... Sometimes, there are people,
it’s a little like they insult them because, like, they’re Black.

Recognizing her stereotypification significantly shapes Gadine’s perception in that, she notices
her teachers’ attitude.

On the one hand, | believe they didn’t really have a choice, because when | think about
it, most of my teachers were Québécois, but | think they didn’t have a choice because,
like, the school was, like, all immigrants, but | don’t know if there are some who maybe,
like, weren't...

Thus, she perceives the non-discriminatory attitude of primary school teachers as a non-choice
as opposed to an inclusive attitude. So, the dominance of white-majority teachers prevents her
from receiving their attitude positively, because their position as white subjects is opposed to
her position as a Black subject.

Gadine studies biopharmaceutical sciences at a Montréal University. She is determined to
continue with pharmacy studies. She is a social agent mobilizing all her resources to reverse
her experiences of racism. Gadine places those experiences in continuity with her community’s
collective experiences; she becomes a racialized Other (Dervin, 2016; Mills, 2008), a Black
woman who will have to fight her whole life like all Haitians.

Because, like, even if | can’t really, like, relate to all the struggles that people have in
Haiti, but, like, | know that it’s a part of me, and | recognize, like, all the suffering, like
that they have, and, like, it feels like their suffering is kind of my suffering, even if it isn’t
totally, because, admittedly, | like it here in Canada and everything, so | could never,
like, really understand their struggles, but, like, | know that they are a strong people, a
proud people, despite, like, all the suffering, like the earthquake, the hurricanes, all the
difficulties that, like...

Farnelle, a student of Haitian origin who was born in Montréal, also experienced challenges
that illustrate a completed racialization process. Starting in grade school, the way that students
with immigrant backgrounds and white Québécois pupils were treated differently had a lasting
effect on her [translation]:

| remember that the daycare educators reacted relatively well. However, | have the
impression that when children were unruly, sometimes their approaches were a little
more different. | have the impression that their pedagogical approaches were very
different depending on whether the boisterous children were French-Canadian or
racialized. | noticed this difference in treatment.

However, in high school, her difference became even more obvious to her. Surrounded by
white peers and teachers, her skin colour sparked a dual existence: a self-seeking security by
adopting the cultural traits of the white majority vs. a self who could identify with her own
racial group. So, she adopted a Québécois accent to avoid inferiorization.
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| have the impression that | changed a little in that respect, in the sense that | would use
certain expressions with my immigrant friends that | no longer used, that | wouldn’t dare
use with my Québécois friends, because | was afraid that they would question me about
what they were, and those expressions, and also about, that’s it, so | was a little afraid
and... | really became aware that | was different in high school, because | was the only
Black girl, and | also noticed that there were certain behaviours that | didn't display
because | was socializing with my white Québécois friends. For example, the language |
used, the way | communicated, when | was in grade school, | didn’t speak Quebec French
atall, like Québécois, but in high school. | thinkit’s normal, it’s really due to that. | started
to speak with a very, very thick Québécois accent.

Farnelle’s parents share her fear, having experienced racism in their relationships with the
dominant group in the labour market, where the weight of racializing ideology appears heavier
thanin the rest of Canada. Political trends are promoting or producing bills that fuel xenophobia.
For example, Farnelle and her parents perceived themselves as directly targeted by political
parties pushing for bills which angered minority groups.

My parents faced discrimination. Sometimes, they were more critical about certain
legislation, but | know that, for both my parents, their political ideologies are very
similar, they lean toward a more liberal ideology. They support the Liberal Party a lot
more than the Parti Québécois, the CAQ or the other parties than they did before. |
don’t know, maybe it's because the ideas, the political projects, the ideas that are
presented by that party suit them better, or maybe it’s just easier, | don’t know.
Sometimes, | wonder if they really looked into these political ideologies. Maybe they’'re
considering another party just to see what they’re proposing and maybe what could be
of interest to them, | don’t know if it’s also because of trends, because | know that it’s
not the first time that we hear, well, that the Liberal Party is a party that ethnocultural
communities join a lot more, so yes.

A horizontal analysis of her life course shows remarkable persistence in school in spite of the
challenges that she faced. She is currently in university to obtain a bachelor’s degree in a field
related to immigration and the issues associated with it. Farnelle is a resilient, critical subject
who took control of her destiny. She was born Black, but during socialization in high school and
at a specific turning point, she realized that she had long been afraid of the colour of her own
skin and her own behaviour, and that she felt the need to hide her phenotypic and
ethnocultural characteristics. From then on, she no longer feared being Black. She developed
several personal projects and is now an activist in an association that shares antiracist and
anticolonial knowledge.

The accounts of the participants in this category show how relationships of racism are
perpetuated by a hierarchy of biological features and cultural characteristics (Hesse, 2007). The
school space becomes a political space that, through implicit socialization, reminds students of
minority groups of their historically subordinate situation.

Incomplete Racialization

In this category, the racialization process is not complete, so the subjectivation of relationships
of racism has not necessarily produced fixed categories of racialized individuals. The
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combination of the corpus students’ representations made it possible to pinpoint when they
were expressing moments of questioning resulting in incomplete racialization: one student of
Costa Rican origin born in Quebec, one student of Haitian origin born in Quebec, one student
of Honduran origin born in Quebec and one student of Argentinian origin born in Quebec. It
appears that because the turning points were more moderate, the process of constructing a
racialized Other was slower. The youths in this category also became aware of their racial
difference through subjective challenges within the turning points, but negotiating these
experiences has not yet led them to firm racial self-identification. Our analysis of their
representations also made it possible to uncover the omnipresence of certain dimensions, such
as the predominance of white teachers in schools and inferiorizing relations in day-to-day life
at school. Note that the youths in this category are also resilient subjects who, through
enrolment in university and persistence in school, are seeking to secure their social standing
after high school. Allow us to elucidate these conceptual interpretations with highlights from a
few life courses.

Debora is a student who was born in Montréal. Her mother is from Honduras and her father is
from El Salvador. She is a resilient subject who has worked hard her entire life course. Our
analysis of her representations of moments of questioning in high school revealed mixed
experiences. She began to notice that her Québécois peers explicitly or implicitly inferiorized
her and her friends with immigrant backgrounds. The racialized Other is constructed either
through the inferiorization of phenotypic characteristics or distancing [translation]:

I've seen that, especially in high school, girls are meaner. For example, some Québécois
girls would say mean things about immigrant girls” bodies, because we may have a
different body type. It wasn’t very nice. The Québécois girls kept to themselves. Then in
high school, | became more aware that cliques were forming. There weren’t many
Latinxs, but there were a few. We knew each other well. There were a lot of Arab
students—Moroccan girls, Algerian too—but | didn’t see, say, the Québécois girls try to
become part of our group. Because |'ve had many Algerian, Moroccan friends, and | got
along super well with them. | still remember it, and | still have Algerian and Moroccan
friends who go to university with me now, they’re my friends from high school. Like, |
get along with them really well.

During these moments of questioning, the individual’s reflexivity reaches its peak, and the
experience of categorization is actively in dialogue with other life course determinants. So,
when Debora recalls her teachers rather welcoming attitude, her feeling of being inferiorized
subsides. However, she noted that they were all white-majority teachers.

The teachers were really, really nice. | remember one who helped me very,
very, very much, because she knew that | was having, like, more difficulty. She
helped me very, very, very much, and | know that the neighbourhood was
pretty underprivileged. It's not a rich, rich, rich neighbourhood, but the
teachers were all Québécois.

And vet, this fairly positive reception of her interpersonal relationships with her teachers does
not prevent the subject from joining the racialized Other social groups, even though she falls
under a less fixed category compared with the completed racialization category, where the
participants’ perception of the dominant group is not positive at all.
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| know that | was born here, but, like, people say, for example, people say, “Where are
you from?” | say, “I'm Latina.” “But you speak French?” “Yes, because | was born in
Montréal.” | don’t know why, but it’s more natural for me, maybe because | am in fact
close with my family, | only speak Spanish with my family, and with my parents as well.
My mother only speaks to me in Spanish. But with my brother, for example, it changes;

| speak in French with my brother.

Debora studies biochemistry at a Montréal University. She chose this program to be able to
study medicine. At the time of the interview, she told us that she had reached the required
threshold for the medical program.

It appears that in the “incomplete racialization” category, the determinative effect of Othering
was partially offset by moments during which the youths perceived themselves as
uncategorized. Often, teachers’ inclusive attitude defined these experiences. However, to us,
if certain teachers have a different attitude, it appears to be for personal reasons and not the
result of institutional practices. As mentioned, the same structural dimensions are constitutive
of the youths’ life courses in this category.

Conclusion

The objective of this paper was to understand how social relations in Quebec’s educational
sphere, specifically in high school, construct fixed categories of racialized students in university.
Our analyses showed that these relations emerge and materialize through the categorization
and even inferiorization of students with immigrant backgrounds, within teaching and
intervention practises and during informal interpersonal interactions (teacher-student;
student-student). Inferiorizing relations also develop through educational organization, i.e. the
demographic predominance of white teachers in an environment where the majority of
students is non-white. Note that racialization targets not only the students’ phenotypic features,
such as skin colour, but also language and ethnocultural characteristics.

We believe these youths become aware of their subordinate situation and their racialization at
the specific and irreversible moments when these relational experiences occur. They are
turning points that unleash their interpretation and negotiation repertoire on many elements
of the past and the future. Their representations of these elements reveal how they relate their
racialization experiences to the discrimination that their parents have faced, society’s political
discourses and trends, as well as their fears about their social future as racialized individuals.
They make up a heterogenous group in how they receive and negotiate relationships of racism.
They are a heterogenous group of social agents who have attempted to free themselves from
the weight of racialization through enrolment in university.

Thus, our study highlights how educational institutions in modern and pluralistic societies like
Quebec are in fact political spaces that reproduce relationships of racism and perpetuate the
process of constructing racialized Others, targeting students belonging to historically racialized
groups in particular—despite Quebec policies that value ethnocultural diversity and aim for the
inclusion of groups with immigrant backgrounds (Ministére de I'Education et de I'Enseignement
supérieur, 2017). However, the originality of our study lies in our emphasis on the irreversibility
of turning points in high school, i.e. moments when the subjectivation of relationships of racism
result in their objectivation, because from that point on, youths are no longer students with
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immigrant backgrounds, but Blacks, Latinxs. This realization is crucial, because it shows how
powerful the racialization process is and how it can even weaken the youths’ reversal strategies
for their experiences of racism. In other words, even though their strategies for reversing their
experiences of racism, in conjunction with the practices of an educational system that is
successful in terms of academic achievement, led them to university, their status as non-white
subjects has not changed. On the contrary, it has been reinforced. More research is required
to uncover how educational institutions, with their neoliberal practices, entrench the process
of racializing students with immigrant backgrounds.

References

Abawi, Z. (2021). Race (ing) to the Top: Interrogating the Underrepresentation of BIPOC
Education Leaders in Ontario Public Schools. Journal of Higher Education Policy and
Leadership Studies, 2(1), 80-92.

Abbott, A. (1995). Sequence Analysis : New Methods for Old Ideas. Annual Review of
Sociology, 21(1), 93-113. https://doi.org/10.1146/annurev.s0.21.080195.000521

Beck, U., Giddens, A., and Lash, S. (1994). Reflexive Modernization: Politics, Tradition and
Aesthetics in the Modern Social Order. Stanford University Press.

Berger, P. L., and Luckmann, T. (1967). The Social Construction of Reality: A Treatise in the
Sociology of Knowledge. Anchor.

Bertaux, D. (2010). Life Stories. Paris, Armand Colin.

Bessin, M. (2019). Troublé, affecté, transporté : les émotions au principe de I'événement
(Troubled, Affected, Transported: The Emotions at the Heart of Events). In L. Amiotte-
Suchet and M. Salzbrunn, L’événement (im)prévisible : Mobilisations politiques et
dynamiques religieuses (The (Un)predictable Event: Religious Political and Dynamic
Mobilization) (p. 47—77). Dédales. https://hal.archives-ouvertes.fr/hal-03007708

Bilge, S. (2020). Précision conceptuelle sur la suprématie blanche (Conceptual Clarity on
White Supremacy). https.//profsirmabilge.medium.com/.
https://profsirmabilge.medium.com/pr%C3%A9cision-conceptuelle-sur-la-
supr%C3%A9matie-blanche-4ca4746bfd01

Breton, C. (2012). Priming National Identity and its Impact on Attitudes towards Immigration
and Multiculturalism [Research report]. British Columbia University.

Breton, C. (2015). Making National Identity Salient : Impact on Attitudes Toward Immigration
and Multiculturalism. Canadian Journal of Political Science / Revue Canadienne de
Science Politique, 48(2), 357-381. https://doi.org/10.1017/5S0008423915000268

Bruner, J. (1987). Life as Narrative. Social Research, 54(1), 11-32.

Buckner, E., Lumb, P., Jafarova, Z., Kang, P., Marroquin, A., & Zhang, Y. (2021). Diversity
without race: How university internationalization strategies discuss international
students. Journal of International Students, 11(S1), 32-49.

Connelly, F. M., and Clandinin, D. J. (1990). Stories of Experience and Narrative Inquiry.
Educational Researcher, 19(5), 2—14. https://doi.org/10.3102/0013189X019005002

Darchinian, F. (2018). Les parcours d’orientation linguistique postsecondaire et
professionnelle : ’expérience de jeunes adultes issus de I'immigration a Montréal
(Postsecondary and Vocational Linguistic Career Paths: The Experience of Young
Adults of Immigrant Background in Montréal) [Doctoral thesis, Université de
Montréal].

Journal of Culture and Values in Education 2021
E-ISSN: 2590-342X  https://cultureandvalues.org



https://cultureandvalues.org/
https://doi.org/10.1146/annurev.so.21.080195.000521
https://profsirmabilge.medium.com/pr%C3%A9cision-conceptuelle-sur-la-supr%C3%A9matie-blanche-4ca4746bfd01
https://profsirmabilge.medium.com/pr%C3%A9cision-conceptuelle-sur-la-supr%C3%A9matie-blanche-4ca4746bfd01
https://doi.org/10.1017/S0008423915000268
https://doi.org/10.3102/0013189X019005002

» 4{JCVE 63

www.cultureandvalues.org
Journal of Culture and Values in Education

Volume 4, Issue 2, 2021 Darchinian, F. et al. The construction of the racialized Other in the educational
sphere: The stories of students with immigrant backgrounds in Montréal

https://papyrus.bib.umontreal.ca/xmlui/bitstream/handle/1866/20057/Darchinian Fa
himeh 2018 these.pdf

Darchinian, F., and Kanouté, F. (2020). Parcours postsecondaires et professionnels et rapports
de pouvoir au Québec : Discours de jeunes adultes issus de I'immigration
(Postsecondary and Career Orientation Paths and Power Relations in Quebec:
Discourses of Young Adults from an Immigrant Background). Revue des sciences de
I’éducation (Journal of Educational Studies), 46(2), 69-92.
https://doi.org/10.7202/1073719ar

Darchinian, F., and Magnan, M.-0. (2020). Boundaries Through the Prism of Post-secondary
and Professional Orientation : The Views of Young Québec Adults of Immigrant
Background. Journal of Ethnics and Cultural Studies, 7(2), 50-67.

Dei, G. S. (2013). Reframing Critical Anti-Racist Theory (CART) for Contemporary Times.
Counterpoints, 445, 1-14.

Dervin, F. (2016). Discourses of Othering. In F. Dervin, Interculturality in Education (p. 43-55).
Palgrave Pivot. https://doi.org/10.1057/978-1-137-54544-2 4

Dhamoon, R. (2009). /dentity/Difference Politics : How Difference Is Produced, and Why It
Matters. UBC Press.

Dhamoon, R., and Abu-Laban, Y. (2009). Dangerous (Internal) Foreigners and Nation-Building :
The Case of Canada. International Political Science Review, 30(2), 163—183.
https://doi.org/10.1177/0192512109102435

Donnor, J. K. (2021). White fear, White flight, the rules of racial standing and whiteness as
property: Why two critical race theory constructs are better than one. Educational
Policy, 35(2), 259-273.

Dorais, G. (2020). Racisme anti-noir et suprématie blanche au Québec: déceler le mythe de la
démocratie raciale dans I'écriture de I'histoire nationale (Anti-Black Racism and White
Supremacy in Quebec: Exposing the Myth of Racial Democracy in the Writing of
National History). Bulletin d’histoire politique (political history bulletin), 29(1), 136—
161. https://doi.org/10.7202/1074210ar

Galland, 0. (2017). Sociologie de la jeunesse (Sociology of Youth) (6th ed.). Gallimard.

Ferris, E. (2019). Lessons of Policing and Exclusion. Journal of Culture and Values in
Education, 2(3), 25-43.

Hall, S. (1997). The Spectacle of the Other. In S. Hall (Ed.), Representation : Cultural
Representations and Signifying Practices (p. 223—290). SAGE Publications.

Hesse, B. (2007). Racialized Modernity : An Analytics of White Mythologies. Ethnic and Racial
Studies, 30(4), 643-663. https://doi.org/10.1080/01419870701356064

Jay, M. (2003). Critical Race Theory, Multicultural Education, and the Hidden Curriculum of
Hegemony. Multicultural Perspectives, 5(4), 3-9.
https://doi.org/10.1207/515327892MCP0504 2

Johnson, C. S., and Hinton, H. (2018). A Morality of Inclusion : A Theoretical Argument for
Culturally Consonant Character Education. Curriculum and Teaching Dialogue, 20(1-2),
73-87.

Kamanzi, P. (2012). L'emprise des titres scolaires sur I'emploi chez les membres de minorités
visibles : Comparaison entre le Québec et I'Ontario (The Impact of Educational Titles
on Employment Among Visible Minorities: A Comparison Between Quebec and

Journal of Culture and Values in Education 2021
E-ISSN: 2590-342X  https://cultureandvalues.org



https://cultureandvalues.org/
https://papyrus.bib.umontreal.ca/xmlui/bitstream/handle/1866/20057/Darchinian_Fahimeh_2018_these.pdf
https://papyrus.bib.umontreal.ca/xmlui/bitstream/handle/1866/20057/Darchinian_Fahimeh_2018_these.pdf
https://doi.org/10.7202/1073719ar
https://doi.org/10.1057/978-1-137-54544-2_4
https://doi.org/10.1177/0192512109102435
https://doi.org/10.7202/1074210ar
https://doi.org/10.1080/01419870701356064
https://doi.org/10.1207/S15327892MCP0504_2

» 4{JCVE 64

www.cultureandvalues.org
Journal of Culture and Values in Education

Volume 4, Issue 2, 2021 Darchinian, F. et al. The construction of the racialized Other in the educational
sphere: The stories of students with immigrant backgrounds in Montréal

Ontario). Recherches sociographiques (Sociographic Research), 53(2), 315-336.
https://doi.org/10.7202/1012403ar

Magnan, M.-O., Collins, T., Darchinian, F., Kamanzi, P. C., and Valade, V. (2021). Student
Voices on Social Relations of Race in Québec Universities. Race Ethnicity and
Education, 1-17. https://doi.org/10.1080/13613324.2021.1890564

Mc Andrew, M., Balde, A., Bakhshaei, M., Tardif-Grenier, K., Audet, G., Armand, F., Guyon, S.,
Ledent, J., Lemieux, G., Potvin, M., Rahm, J., Vatz Laaroussi, M., Carpentier, A., and
Rousseau, C. (2015). La réussite éducative des éléves issus de I'immigration : Dix ans de
recherche et d’intervention au Québec (The Educational Success of Students with
Immigrant Backgrounds: Ten Years of Research and Intervention in Quebec). Les
Presses de I’Université de Montréal.

MCcAIll, C. (1999). L’Etat des citoyens et la liberté du marché (The State of Citizens and Market
Freedom). Sociologie et sociétés (Sociology and Societies), 31(2), 27-40.
https://doi.org/10.7202/001486ar

McDaniel, S., and Bernard, P. (2011). Life Course as a Policy Lens: Challenges and
Opportunities. Canadian Public Policy, 37 (Supplement 1), S1-513.
https://doi.org/10.3138/cpp.37.suppl.sl

Mills, C. W. (2008). Racial Liberalism. PMLA, 123(5), 1380-1397.
https://doi.org/10.1632/pmla.2008.123.5.1380

Mills, C. W. (2014). The Racial Contract. Cornell University Press.

Ministére de I'Education et de I'Enseignement supérieur (department of education and higher
education). (2017). Policy on Educational Success: A Love of Learning, a Chance to
Succeed. Gouvernement du Québec.
http://www.education.gouv.qgc.ca/fileadmin/site web/documents/PSG/politiques ori
entations/politique reussite educative 10juillet A 1.pdf

Morales, J., & Bardo, N. (2020). Narratives of Racial Reckoning: Oppression, Resistance, and
Inspiration in English Classrooms. Journal of Culture and Values in Education, 3(2), 138-
157.

Punti, G., & Dingel, M. (2021). Rethinking Race, Ethnicity, and the Assessment of Intercultural
Competence in Higher Education. Education Sciences, 11(3), 110.

Ricoeur, P. (1985). History as Narrative and Practice. Philosophy Today, 29(3), 213-222.
https://doi.org/10.5840/philtoday1985293/44

Smith, A. N. (2020). Critical race theory: Disruption in teacher education pedagogy. Journal of
Culture and Values in Education, 3(1), 52-71.

Tremblay, S. (2012). Frontieres ethniques, citoyenneté et écoles religieuses « séparées » :
Une cartographie des enjeux théoriques (Ethnic Boundaries, Citizenship and
“Separate” Faith Schools: Mapping Theoretical Issues). Social Compass, 59(1), 69-83.
https://doi.org/10.1177/0037768611432127

Vallieres, P. (1971). White n- of America. McClelland and Stewart.

Van Manen, M. (2016). Researching Lived Experience : Human Science for an Action Sensitive
Pedagogy. Routledge.

Veith, B. (2004). De la portée des récits de vie dans 'analyse des processus globaux (The
Impact of Life Histories in the Analysis of Global Processes). Bulletin de méthodologie
sociologique. Bulletin of Sociological Methodology, 84, 49—61.

Journal of Culture and Values in Education 2021
E-ISSN: 2590-342X  https://cultureandvalues.org



https://cultureandvalues.org/
https://doi.org/10.7202/1012403ar
https://doi.org/10.1080/13613324.2021.1890564
https://doi.org/10.7202/001486ar
https://doi.org/10.3138/cpp.37.suppl.s1
https://doi.org/10.1632/pmla.2008.123.5.1380
http://www.education.gouv.qc.ca/fileadmin/site_web/documents/PSG/politiques_orientations/politique_reussite_educative_10juillet_A_1.pdf
http://www.education.gouv.qc.ca/fileadmin/site_web/documents/PSG/politiques_orientations/politique_reussite_educative_10juillet_A_1.pdf
https://doi.org/10.5840/philtoday1985293/44
https://doi.org/10.1177/0037768611432127

