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Abstract

This research discusses how teachers’ emotion regulation helps them construct their professional
identity. To be specific, the emotion regulation studied is around teaching pre-school students. The
emotion regulation investigated covers the teachers’ behavior in the classroom setting when they are
dealing with little children. The research question of this study is “How teachers’ identity is
constructed especially in teaching pre-school students?”. Theories related to emotion competence,
emotion regulation, and teacher identity were also reviewed in this paper. In conducting the research,
teachers from one of English courses in Yogyakarta becomes the participant. The researcher uses the
Critical Incident Technique (CIT). Many factors such as teaching goals, commitment, particular
meaningful experiences become the main consideration in formulating the questions asked in the
interview section. Actions such as the distribution of questionnaires and interviews are conducted in
order to collect the data. In analyzing the data, the researcher presents the findings narratively based
on the result of the questionnaire and the interview.
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INTRODUCTION

It is obvious that teaching pre-school students is a
challenge. Understanding the materials is not
enough. Teachers need to understand the pre-
school students and their behavior too. It is not as
easy as communicating with teenagers or adults.
As shown in research by Van Der Want et al.
(2018), teachers need to cope with and give
meaning to their relationship with students (p. 2).
The relationship mentioned is also related to
emotions that occur during the learning process.
Moreover, this research is also rising based on the
writer’s personal reflection that teaching pre-
school students need extra energy since the
condition and the situation can be out of control. In
this paper, the writer would like to investigate the
emotional regulation of teachers during teaching
English to pre-school students. Pre-school students
here refers to children 3-6 years old. Emotion

regulation itself is interesting because as teachers,
it is frequently quite difficult for the writer to be
able to manage her emotion during the learning
process, especially when she teaches pre-school
students. Personal problems and sometimes the
pre-school students’ behavior in class influence the
emotion as a teacher. It faces the teachers to their
personal identity as a human and my professional
identity as an English teacher. It means that
teachers have to give a good example to their
students and they are trusted by the students’
parents to ‘take care’ of their children in the course
their surrender their children to.

Teachers deal with many students with a
different character. In the classroom, the
unexpected situation is possible to happen. The
situation in the classroom also involves teachers’
emotions. Further, questions such as “How can the
teacher manage his/her emotion in front of the
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students?” or opinions such as “That teacher is not
able to manage him/herself. He/she is not
professional”. As written by Song (2016), emotions;
including pride, happiness, shame, and distress
have become an intricate part of teachers identity,
revealing who they are as a teacher (p. 632). This
paper is inspired by an article created by Tehseen
and Ul Hadi (2015) about teachers’ professionalism
and factors influencing. The purpose of this paper
is to find out teachers’ emotional regulation in
teaching English especially for pre-school students
during the learning process. Some papers discuss
mostly the relationship between the pre-school
students and their relationship with parents or
teachers. However, building relationships with the
teacher in the classroom is rarely discussed.
Besides, many studies examine the suitable
materials to be taught to pre-school students. Here,
the focus of the paper is the teachers’ identity
development constructed through experiences in
teaching pre-school students. The writer would
like to find out how teachers’ emotion initially
expressed and managed, and also how emotion
regulation during teaching pre-school students
construct their identity as teachers. The emotion
discussed in this paper is limited to the definition
that emotions are “socially constructed and
personally enacted” (Schutz et al., 2006). In
meaning, this research is going to discuss the
connection between emotion which appears from
external factors (social context), and internal
factors (self-awareness). This research also
discusses the reflection from the teachers’
perspective towards their professional identity as
an educator. Furthermore, their commitment as
teachers is also discussed in this research. It is
crucial since there are a number of possible factors
that underlie the reasons why a person would like
to be a teacher.

METHODOLOGY

The participants of this research were ten English
teachers in an English course in Yogyakarta. The
method used in conducting this research was the
critical incident technique. The data were
presented in descriptive texts. In collecting the

data, the writer distributed a questionnaire and
also interviewed the participants. The interviews
were conducted for ten minutes for each of the
participants. The questions in the interview
sections were constructed based on the critical
incident questionnaire and related supporting
theories.

The critical incident technique was chosen
as the method in conducting this research because
CIT is a well-proven qualitative research approach
that offers a practical step-by-step approach to
collecting and analyzing information about human
activities and their significance to the people
involved (Hughes, 2007). Below is the diagram of
the CIT process as data collection.

Figure 1
CIT Diagram According to Hughes

The learning activities that discussed were
also precise to the activities that were meaningful
and had relation to construct the teachers’ identity.
Thus, reflection from the teachers’ perspective was
needed. According to Harrison and Lee (2011),
reflection is an attempt to understand an issue or
doubt which triggered the reflective process (p.
201). The reflection aimed to understand the
teachers’ criticism towards themselves related to
their professional identity as educators. The focus
of the reflection was to understand how the
teachers overcame their problems during teaching
pre-school students and its relation to their
teachers identity development influenced by the
particular experiences.
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The participants of this research were ten
English teachers from an English course in
Yogyakarta. The teachers were non-native and
native speakers of English. The diversity was
preferred to enrich the result of the discussion. In
collecting the data, the researcher distributed
questionnaire based on the critical incident
questionnaire by Brookfield (2017); with several
adjustments, and related sources. Besides, the
questions related to the teachers’ emotion
regulation are also included. The questions
constructed for this field are based on theories
from Song (2016), Lopes (2019) and Garner (2010).
As written by Garner (2010), knowledge of
emotional expressions is concerned with the
comprehension verbal labels for facial displays of
emotion (p. 300). The question asked was related
to how the teachers control their expression during
the learning activities. It is included facial
expressions and body language. The next question
was related to the teachers’ training and the
conditions or situations occurred in the learning
process. According to Song (2016), teacher identity
is represented in teachers’ rational and emotional
responses toward conditions and discourses, along
with their professional knowledge and training (p.
632). Moreover, Lopes (2019) stated that teacher
training will be all the more relevant for the
teaching profession (p. 38). The questions in the
questionnaire also included the reflection from the
teachers. The implementation of the reflection as
the questions in the questionnaire was inspired
from Sutton et al. (2009). The questionnaire is
distributed through Google Form considering its
flexibility and practicality. The setting of this
research was in the classroom. According to
Schutz et al. (2006), the focus of inquiry on
emotion should therefore be on the activity setting
where the person-environment transactions occur
(p. 345). The center of this research was the
teachers’ emotion regulation during teaching pre-
school students. The purpose of the interview
section was to deeper the understanding from the
teachers’ perspectives about how their identity
constructed through their critical incident. The
questions in the interview section were also
considered based on the theories mentioned above.

The steps in conducting the data collection
was started from questionnaire distribution
through Google Form. The researcher then
analyzed and categorized the data. Next, the
researcher conducted semi-structured interview
with the participants through digital media.

RESULT AND DISCUSSION

In collecting the data, the researcher distributed a
questionnaire consists of thirteen questions in the
questionnaire and seven questions in interview
sections related to emotion regulation and teacher
identity construction. The questions were also
based on the CIT questionnaire from Hughes
(2007).

Based on the distributed questionnaire and
the interview conducted, some findings were
found and worth discussing in this paper. Firstly,
the participants were asked to identify their
nationality. As seen on the figure below, most of
the participants are Indonesian. The rest are
Australian and British.

Figure 1
Participants’ Nationality

Second, the question is about the
experiences of the participants in teaching pre-
school students. The experience is measured by
how long they have been teaching pre-school
students. The figure shows that 45.5 % of the
participants have been teaching pre-school
students for 1 to 3 years. Next, 36.4 % of the
participants have been teaching pre-school
students for more than 5 years.

Moreover, the participants share their experiences
in teaching pre-school students. Based on the
participants’ answers, for senior or new teachers,
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most of them believe that students’ motivation and
behavior in class are the most challenging factors.
Lack of motivation which leads to unpleasant
behavior in class influence the teachers’ emotion.
According to O’Connor as cited in van der Want
(2017), positive professional relationship with
students is seen by teachers as ‘being an integral

part of their professional identity (p. 1). Other
factors such as tiredness and period (for female
teachers) also mentioned by the teachers as
important role in how capable they are in
controlling their emotion during the learning
process.

Figure 2
Participants’ Experience in Teaching Pre-School Students

Third, the participants are asked whether
they ever joined any trainings to teach pre-school
students. As shown in the figure, 40% of the
participants have joined training related to teach
pre-school students. It means that they have the
knowledge related to pre-school students’
behavior. The teachers also agree that trainings are

important for them to be more capable in handling
the students. Cited from Tehseen and Ul Hadi
(2015), highly qualified and committed teachers
can give best education to the students (p. 233). By
joining advantageous trainings, teachers hope to
perform better in the classroom.

Figure 3
Participants’ Experience in Pre-School Training

From the further interview with the
participants, most of the participants agree that
special trainings for teachers in teaching pre-school

students is important. One of the participants say
that the knowledge about classroom management
and children behavior will be very helpful for the
teachers to have control for the students in the
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classroom. According to Livingston (2016), if
teacher education is to be successful in supporting
teachers in identity shifts, we must be willing to re-
form our own identities as teacher educators in
changing educational contexts (p. 401). Changing
educational contexts happen means that teachers
need to have regular training or education related
to their profession in order to strengthen their
identity. It can also remind the teacher of their
purpose of being a teacher. Besides, one of the
participants also explains that the ability to
manage the class and understand the children
behavior has impact to the ability to control the
emotion.

Next, related to the participants’ experiences
in teaching pre-school students, 80% of the
participants ever experienced anxiety when it
comes to teach pre-school students. It shows that
even participants who ever joined particular
training to teach toddler still have doubt and lack
of confidence in teaching pre-school students.
According to the participants, material preparation,
unexpected situation (e.g. crying students) and
feedback from the students are the factors which
make the anxiety appears. Moreover, the teacher
frequently questioning whether or not their
approach is proper to the students. It is an
important factor to be concerned since teacher is
described as an educator, mentor, coach and a
leader which can creates an interesting ambience
for studying, gives sense of secure, comfort and
conducive in classroom (Asgarwijaya and Prasetio,
2015).

Furthermore, related to the teachers’
emotion regulation, the participants show how
well they are in managing their emotion during

the teaching and learning process. The result is
satisfying because most of the participants (70%)
are able to manage their emotion well. Even 10% of
the result shows that a teacher totally sure that
he/she is able to manage their emotion properly.
However, still there are 2 participants (20%) who
think that sometimes they can manage their
emotion, sometimes not. Nevertheless, all teachers
agree that emotion regulation in teaching pre-
school students is crucial.

Figure 4
Participants’ anxiety in teaching pre-school students

A teacher also adds that transparency and
being open about the true feeling to the students is
considered as fine as long as teachers as adult
understand how to get through the problem
properly. From the side of the teachers, there are
some competences needed to support their
performance. According to Arifin (2015), the
competences are pedagogical competence,
personality, social and professionalism (p. 38). The
personality aspect here includes emotion
regulation. Thus, teachers think that when teachers
and students can learn together, emotions
regulation could help both parties to understand
each other
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Figure 5
Participants’ Emotion Regulation

Furthermore, the participants share what
makes them happy or unhappy during teaching
pre-school students. Most of the participants
believe that the participation of the students in the
learning process and sometimes, their nice
behavior makes the teacher encouraged to teach.
As stated by Ruprecht et al. (2015), teacher-child
relationships over time may increase interactive
involvement, increase children’s social competence
and reduce problem behaviors (p. 223). Also, one
of the teachers’ states that being emotionally
engaged with the students makes him/her happy.

When it is time to discuss the challenges in
teaching pre-school students, the participants
share various answers. Some of the participants
agree the ability to manage the classroom is the
most challenging. From the interview, teachers
believe that mentioned ability has a close relation
to the success of the learning process. Some say
that the engagement built between teacher and
students is the most assertive. Those factors play
important role in deciding the teachers’ emotions
during the learning process. It is because emotions
influence the behavior and how the teacher treats
the students. According to Asgarwijaya and
Prasetio (2015), pre-school students is in a
language development phase which means they
can deliver their feeling through spoken language.
Their feeling includes wants, refusal and also their
opinion (p. 1010). The ability of the pre-school

students in giving opinion and showing feelings
become a consideration for the teachers in taking a
decision; which involve their emotion to treat the
students during the learning process.

Linked with those challenges, the teachers
seem to have found their own strategy to
overcome them. Three out of ten teachers agree to
let the students be for a moment. According to one
of the teachers, it does not mean the teacher
ignores the student but it gives time to the
students to manage their emotions too. “Let the kid
be for a moment. I learned that it helps them to
acknowledge his/her own emotion. When he/she begins
calm, then I will approach the kid”. Another teacher
suggests to stay calm and manage the emotion and
understand the student’s emotion too before
getting back to the current activity. This action is
taken to avoid anger and uncontrollable emotion
shown from teacher to students. As explained by
Gastaldi et al. (2015), the person (teacher) therefore
tends to reduce his/her emotional involvement in
the professional context (p. 18).

Related to the development of the teacher
identity, all of the teachers agree that they could
feel changes in themselves. Mostly, they feel it is
very difficult to manage their emotion. According
to Livingston (2016), some teachers feel
comfortable about re-forming their identity as a
teacher and others find it a very difficult process (p.
401). As time goes by, experiences, trials, and
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errors help them to be a better teacher. One of the
teachers explains, “In my very first-time teaching
toddler I could say I was really emotional. I could shout
at them or scream. And the worst I did and I forever
regret was slamming a chair. Now, I can say I can
manage my emotion during hard times like engaging
super quiet students to speak up, managing 'naughty'
students by making negotiation and the most important
I'm feeling I am always ready for teaching toddler”.
Based on the answer, it can be seen that there is
development in understanding his/her agency in
teaching toddlers. Besides, it indicates good
changes because the teacher is always ready to
teach toddlers. As stated by van der Want (2017),
benign-positive appraisals can be found in
classroom situations that teachers experience as
enhancing or preserving their well-being (p. 5).
Another answer from the teacher also shows that
their teacher identity is constructed through many
unpleasant experiences. “Having a different toddler
means having different lessons each time so it is difficult
to determine how we recognize our development.
However, teaching toddlers has given me the
opportunity to be patient, content, and passionate”.

Moreover, some teachers believe that in
constructing their identity, they find that creativity
becomes one of the most developed factors.
According to Olivant (2015), creativity is a means
of helping students use their creativity to learn and
feel successful (p. 120). The challenges experienced
by the teachers influence them to be more creative
in teaching. It leads them to find their passion in
teaching and their identity as an educator.
Moreover, the challenges also have related to how
teachers define the quality of themselves.
According to Sachs (2016), teacher standards refer
to levels of competence expected of individual
teachers, either for entry into the profession or for
measuring ongoing performance (p. 5). It means
that the influence of challenges shapes the
teachers’ competence and how they develop their
achievement.

The teachers also share some of the
situations or conditions which affect the teachers’
emotional regulation and their identity
development. Some of the teachers mention about
the involvement of the parents in the learning

process is advised as disturbing. Another opinion
is about students’ behavior.

CONCLUSION

From the findings and discussion above, it can be
concluded that there are many factors which
influence teachers’ emotion during teaching pre-
school students. For example, students’ behavior
and the teacher’s personal condition. It can also be
seen that the ability of the teachers to regulate their
emotions is well managed. Experiences truly help
the teachers to develop their ability to handle their
emotions during the learning process. Those
experiences also lead the teachers to be able to
develop their identity. It motivates them to be
better teachers and makes them aware that they
have a passion for teaching especially pre-school
students.
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