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Abstract

This study emphasizes the implementation of dynamic assessment in reading comprehension in the
English classroom of the tenth grade in senior high school. To reach this goal a mixed method as a design
was used by the writers by applying a quasi-experimental research design and followed by a qualitative
research design. There were two groups; the experimental class and the control class. The total amount of
students who participated in this study was sixty students. In collecting the data, the writers used a
reading comprehension test and an open questionnaire. After the data was collected the writers analyze
the quantitative data using SPSS 21 such as; mean score and N-Gain. Meanwhile, the thematic analysis
was carried out to analyze the open questionnaire. The findings of the studies should that the students
reading comprehension in the experimental class are at a better level rather than the students in the control
class. Moreover, according to the N-Gain measurement, the students reading comprehension in the
experimental class show higher improvement when exposed to dynamic assessment.
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INTRODUCTION evaluates students' work and improves their
ability to get better results (Srinivas, 2018).
Therefore, assessment is an essential process in

ELT in the classroom.

Assessment is a process that uses to improve
students' quality after evaluation. The assessment
is based on the evaluation result (Srinivas, 2018).

Furthermore, assessment is a process of collecting Furthermore, assessment is a formal work

information to improve students in the classroom.
The assessment also focuses on EFL students and
their improvement in the classroom. In ELT, the
assessment is also a teaching standard; the teacher
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used to get students' information about their
ability and response to some material.

Assessment is a teacher's tool to know
students' abilities. Assessment designates the
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best manner to help students increase their
ability (Julian G. Elliott, at all 2018). Assessment
is an important tool that uses in the teaching and
learning process. To measure students' ability
and to know the level of students. After knowing
the ability and level of students, the teacher
knows how to teach and increase students'
ability. From these, teachers also know students'
positions or levels in the classroom. Teachers can
plot and give treatment based on assessment
results to perform to the best of students' ability
in the classroom. There is a type of assessment
which is emerged from sociocultural theory.
This assessment is a dynamic assessment (DA).

Dynamic assessment (DA) is an assessment
that has emerged from sociocultural theory.
Vygotsky's theory is the zone of proximal
development (ZPD).
development (ZPD) is used to develop and find
solutions for solving the problem under adult
guidance (Zaretsky, 2021). Further, ZPD is a
potential concept used to implement the idea in

Zona of proximal

psychology as a practice. ZPD is an approach that
is a diagnostic understanding of the students, and
it is promoted by offering a specific treatment or
mediation in the classroom during the assessment
procedure; it can help students to move and find
the solution for problem-solving (Vygotsky, 1978;
Lantolf & Poehner, 2008). Dynamic assessment is
an assessment that focuses on a practice or
implementation process. Therefore, dynamic
assessment (DA) suits the zona of proximal
development (ZPD) approach. The
assessment applies to the

assessment for the

dynamic
static
learning and

existing
foster
implementing processes (Naeini & Duvall, 2012).

On the other hand, dynamic assessment (DA)
focuses on what the students do, and the
mediation students need in the classroom. In
addition, the work of dynamic assessment (DA) in
the classroom shows how students can solve their
problems in the classroom (Naeini & Duvall, 2012).
Further, dynamic assessment is a term that refers
to the active learning process, thinking process,
and solving problem process. Dynamic assessment

processes refer to modifying an individual's
cognition (Kazemi et al., 2020).

Cognitive is an approach that gets from the
thinking process. The processes get the
knowledge and manipulate the ability from
remembering, understanding,

evaluating, etc. Furthermore, these processes are

analyzing,

a kind of cognitive assessment. The cognitive
assessment aims to identify the ability and
susceptibility used to evaluate a consequence
related to getting information for students'
priority (Nicholas, 2020). The cognitive focus is
on training and teaching to improve intention
(Peng & Nicholas, 2020).

Furthermore, the kind of improvement of

cognitive is verbal knowledge. Verbal
knowledge such as  vocabulary and
comprehension. For that reason, reading

comprehension relates to cognitive ability.
Reading comprehension is a process and
instruction about a practical understanding of
reading skills. Further, when students read
incomprehension, studying
cognitive ability. Students read some text more
effectively because students understand the text
quickly. Using processes of instruction, students

they are also

get information, think, and solve the problem of
some text. From these processes, students get
benefits, students can better understand the text,
and students also can develop the infrastructure
of processes in another text.

Based on the facts above, this study carries
out the following question, “How is the
students’ reading comprehension achievement

that is exposed by dynamic assessment
compared to those exposed by conventional
assessment?”

METHODOLOGY

The writers used a quasi-experimental
research design in this study by applying a pretest
and posttest. This study has two groups; a control

group and an experimental group. An
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experimental group is a group that receives a
treatment using dynamic assessment. A control
group is a group that does not receive treatment by
using dynamic assessment. It means a control
group receives the conventional assessment.

The subjects of this study were students of
SMA N 16 Semarang. The specific subject was
tenth grade in SMA 16 Semarang in the academic
year 2021/2022. This study needed two classes they
were the experiment class and the control class.
Two classes were selected by the writers X IPS 1 as
the experiment class and X IPS 2 as the control
class. The X IPS 1 was an experimental class that
received treatment using dynamic assessment. The
X IPS 2 was a class that did not receive treatment
using dynamic assessment.

The instrument of the study was assessing,
monitoring, and recording data device (Creswell,
2012). In addition, the instrument of the study was
a tool used to collect data. In this study, the writers
used the reading test as an instrument. A reading
test was an instrument to know students' ability in

Class Numb
er of
Studen
ts
XIPS1 XIPS 2
18 15 30
12 15 30

reading comprehension.

Table 1. Sample of the Research

In this case, the reading test consists of two
reading tests in the pretest and a reading test in
the posttest.

1. Reading Test

a) Reading test in the pretest
The reading test in the pretest was a test for two
groups; the control group and the experimental
group. In the pretest, the writers gave students
questions in multiple reading test choices. This

test was used as a diagnostic test or to know the
basic skill of students in reading. The reading
test in the pretest was calculated to measure
students' reading skills.

b) Reading test in the posttest.

The reading test in the post-test was a test
for two groups; the control group and the
experimental group. In the posttest, the writers
gave questions in multiple choices of reading
tests. This test was used to know students'
improvement after getting the treatment by
using dynamic assessment in reading
comprehension. The posttest scores will be
compared with the pretest scores. For that
reason, to find out the result of the study, the

data from the data analysis.

After collecting data, the writers analyzed
the students' test results for reading
comprehension skills. The writers analyzed two
groups: the control group and the experiment
group. The writers used a quantitative coding
technique and qualitative thematic analysis. The
quantitative is used for analyzing students'
reading tests, while the qualitative is used for
analyzing students' perceptions about dynamic
assessment. In this research, there were several
steps to analyze data as follows:

1. The writers classified the students' reading
comprehension levels into high, average,
and low according to Habsyi's (2022)
criteria and the scale of KKM as a standard
of completeness of assessment. The writers
divided into three groups based on the
intake aspect, which is based on the
assessment given before.

Table 2. Criteria and Scale of KKM

Criteria and Scale of KKM

Analysis Criteria and Scale

aspect

Comple High < 65 Average Low 80-
xity 65-79 100
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control class, the writers gave the reading test in a
pretest.

Power High 80- Average Low <
Support )0 65-79 65
Intak High 80- Average Low <
e 100 65-79 65

The conventional assessment means that in the
control class, there was no difference in the task,
and the students were given the same task. Also,

2. The writers analyzed the reading test in
pretest and reading test in post-test using
SPSS 21. The writers analyzed data pretest
and posttest of two groups; the experiment
and control groups. The writers analyzed
the data to obtain the mean of pretest and
posttest scores. These mean scores were
then classified into some criteria. The score
categories were adopted from Yunista
Desy et al., (2021).

Table 3. Score Categories

there was no different treatment in the control class.
Before the teaching and learning process of
the
students in the control class were tested using a

implementing conventional assessment,

reading test in the pretest.

The reading test in the pretest that was given
in the control class was the same as the reading test
in the pretest in the experimental class. The scores
of the pretest of the control class were shown in
table 4.

Table 4. Student’s Pre-Test Score in Control Class

Score Categories Students” Students’ Score’s

Interval Score’s Integrit Predicate Code Pre-Test Categories

Level Categories y Score
86-100% A 4 Excellent Mean C  Average
76-85% B 3 Good score 64.47
60-75% C 2 Average
55-59% b 1 Poor Table 4 described the pretest scores in the
5<-54% E 0 Bad

3. The writers analyzed the significant
differences between students exposed to
dynamic assessment and those exposed to
conventional assessment. The writers used
an N-Gain measurement and the SPSS 21
for analyzing the data.

RESULT AND DISCUSSION

1. Reading Comprehension Achievement of
Students who are Exposed by Conventional
Assessment.

In teaching the control class, they are exposed

The

assessment was not used in the control class. In the

control class, the students were taught by
implementing the conventional assessment. In the

to conventional assessment. dynamic

control class that used the conventional assessment.
Table 4.1 shows the value of 64.47 and the score in
the C level. The average reading comprehension
skill level in the English class after using
conventional assessment.

After giving the reading test, the writers
taught some material in the control class five times.
The theme of material that gave to students in the
control class was the narrative text about the legend
of someplace and fairy tales. In the first meeting in
the control class, the writers gave the pretest. In the
second meeting, the writers taught about the
definition, range-wide of text, and purpose or goal
of narrative text. The writers explained the material
in detail that used PowerPoint as a medium. In the
third meeting, the writers taught the structure of
the narrative text and the language features of the
narrative text. In the fourth meeting, the writers
gave some exercises or conventional assessments
that contained narrative text material. In the last
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meeting, the writers gave the reading test in the
posttest for the students in the control class. The
posttest was given to check students' reading
comprehension achievement or to check students'
understanding of the material. The student's scores
on the post-test were shown in table 5.

Table 5. Student’s Post-Test Score in Control Class

Students’ | Students’ Score’s
Code Post-Test Categories
Score
Mean 71.9 C  Average
score

Table 5 showed the average post-test scores in
the control class that used the conventional
assessment, and there
differences in the result of the test. Table5 shows the
value of 71.9 and the score in level C or average
level. From both two tables, there was no significant

were no significant

improvement at different levels. Table 4 which
showed the pretest score, and table 5 which showed
the post-test, were the same in the C or average
level.

2.  Reading Comprehension Achievement of
Students Who are Exposed by Dynamic
Assessment.

The teaching in the experimental class, the
students were exposed to dynamic assessment.
This class used dynamic assessment treatment in
the teaching-learning processes. The difference
between the control and experiment classes was a
category level of student achievement. The writers
gave the reading test in the pre-test in the
experiment class. The reading test in the pre-test
was the same as that was given in the control class.
The reading test in the pre-test was used to measure
the students' level achievements. In the experiment,
the class was divided into three groups. The writers
divided thirty students into three groups based on
the reading test in the pre-test. The writers divided
thirty students into three groups based on the pre-
test scores. The scores of students in the experiment
class are shown in table 6.

Table 6. Student’s Pre-Test Score in Experimental
Class

Students’ Students’ Score’s
Code Pre-Test Categories
Score
Mean 9.3 C Average
score

Based on table 6, there were three categories of
students' levels. Thirteen students were in the high-
level category. In the average-level category, there
were eight students. In the low-level category, there
were nine students. Table 6 showed the average
scores of the pre-test in the experimental class.
Table 6 shows the value of 69.3 and the score in
level C or average level.

After giving the reading test in the pre-test, the
writers taught the material about the narrative text.
The writers taught in the experiment class six times.
In the first meeting, the writers gave a reading test
in the pre-test for the experimental class. In the
second meeting, the writers
definition of dynamic assessment and the rules of
teaching-learning processes in the experimental
class. In the third meeting, the writers taught the
material about the definition, range-wide, purpose
of the text, language features, and structures of
narrative text. The writers explained the material of

explained the

the narrative text and used PowerPoint as a
medium. In the next meeting, the writers gave the
example of narrative text. In this meeting, the
writers and students analyzed the text together. In
the fifth meeting, the writers divided thirty
students into three groups. The names of the three
groups were low, medium, and high. The groups
were based on students' level of pre-test scores. The
writers gave different tasks based on the group. In
this meeting, the writers gave treatment of the
experimental class using dynamic assessment. The
writers guided the students in the process of task
practice. After providing treatment using dynamic
assessment, in the last meeting, the writers gave the
reading test in the post-test in the experiment class.
The test in the post-test was used to know students'
achievements in the experiment class. The scores of
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students in the experiment class were shown in
table 7 below.

Table 7 showed the scores test in the post-test of
students in the experimental class. Table 7 above
also described the mean score of the reading test in
the post-test.

Table 7 Student’s Post-Test Score in Experimental
Class

Students” Students’ Score’s
Code Post-Test Categories
Score
Mean 80.8 B Good
score

3. The Difference in Reading Achievement
between Students Exposed by Conventional
Assessment and those Exposed by Dynamic
Assessment.

To know the significant effect of implementing
dynamic assessment in reading comprehension in
experimental and control class, the
measurement of N-Gain was used. Table 4.5 shows
the result of the N-Gain measurement of two
classes.

class

Table 8 Enhancement Description of Control Class
and Experimental Class

Enhancement Description of
Control Class and Experimental

Class SD
Descriptive Statistics
Measure N Mi Ma Mea
ment n X n
N-Gain 30 - 1.00 2165 .6159
Control 2.0
0
N-Gain 30 .68 1.00 .8152 .0877
Experim 8
ent

Valid N 30

According to the N-Gain measurement, the
mean score of the control class in the value amount
of 0.217 with the standard deviation (SD) 0f 0.616,
while the mean score of the experiment class in the
value amount of 0.816 with the standard deviation
(SD) 0.878. This table shows that the mean score of
the exposed by dynamic
assessment in reading comprehension is higher

experiment class

than the mean score of the control class.

After the measurement of N-Gain, a significant
difference between scores of pre-test and scores of
post-test. Both of control class and experiment class
were tested using Mann Whitney. The descriptive
statistic of significant difference shows in table 9 as
below.

Table 9 Descriptive Statistics for Significant

Difference
Hypo- Mea- Mea SD Value Sig. Resu
thesis  sure- n Z-Test Val 1t
ment ue
There x  .615
isa Con- 9
signifi- trol =
cant 0.216
differ- 5
rence -6.011  0.00 Hyp
betwee Man X 0 o-
n n Expe .087 thesi
conven Whit rime 78 s
-tional  ney nt= acce
assess- 0.815 p-ted
ment 2
in
control
class
and
dynam
ic
assess-
ment
in
experi-
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ment
class

that students did not act or respond in the
classroom. In the teaching-learning process in the
control class, students are more passive than
students in the experiment class. In the control class
who are exposed to conventional assessments just
focus on the teacher-centered learning process. In
this era, a student-centered is used in the teaching-
learning process in the classroom. Furthermore, In
the teaching-learning process, communication is an
important thing between teacher and students. In
the control class, students did not active. They
ignore the important factor in communication such
as interaction and communication between

Based on N-Gain, using Mann Whitney on the
SPSS showed that Asymp. Significant value (2-
tailed) score is 0.000 while based on criteria, 5%
significant value shows that the score is less than
5% (0.000 < 0.05). So, HO was rejected and H1 was
accepted. It could be summarized that there was
a significant difference between the control class
who are exposed to the conventional assessment
and the experiment class who are exposed to the
dynamic assessment.

DISCUSSIOND

This study focuses on implementing and
describing the students’ perceptions about dynamic
assessment in reading comprehension in the
English classroom of the tenth grade in SMA N 16
Semarang. The purpose of this study is to compare
students’ ability in reading comprehension
between the control class exposed to conventional
assessment and the experiment class exposed to
dynamic assessment. Furthermore, this study also
finds out significant differences between the
experiment class and the control class. The findings
can be concluded that
effectively supported EFL reading comprehension

in the experimental class.

dynamic assessment

Based on the first finding, there was no
significant improvement in the control class who
are exposed to conventional assessment. The result
scores of the pre-test and post-test did not show an
improvement or different significance. It is proved

21

students and the teacher in the class. This is in line
with what (Mcgorry, 2012) that
interpersonal skills or communication skills are an
important factor in the class. In addition, Vergara et
al., (2022) mention that the traditional assessment

explained

focuses on measuring students’ abilities and
ignores the important factor of communication in
the classroom. This reflects what happens in the
control class, it is not interactive and passive during
the teaching and learning processes.

The other factor in the control class who are
exposed to conventional assessment received the
same task. There was no new type or different level
in the task. Meanwhile, students have different
abilities in the classroom. Some students have a
high level and students have a low level. To add,
students who have a high-level ability can do the
task while students who have a low-level ability
can not do the task easily. It correlates with (Miller,
2018; Hung et al., 2015), students’ abilities are also
crucial in the teaching-learning processes,
especially in assessment. Further, students who
have the high-level ability are more persistent to
study and do the assessment than students who
have low-level ability. To add, students who have a
high level of ability are dominant and can assess
reading test easily than the students who have a
low level of ability. For that reason, students in the
control class are difficult to work on the assessment
when they receive the same task in the classroom.
Moreover, the score in the control class does not
improve or has a different significance.
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From the fact above, the lag factors from the
control class who are exposed to traditional
assessment in reading comprehension are passive
and receive the same task. To add, when students
are passive in the teaching-learning the reading
comprehension makes the content of the text not
transferred well. Furthermore, when the students
receive the same task also makes them difficult to
do the task. For that reason, the score of the control
class who are exposed to conventional assessment
has a low score rather than the experimental class.

In the second finding, there is a significant
improvement in the experimental class who are
exposed to dynamic assessment. It is proved by the
pre-test and post-test scores. There is an
improvement significant in the pre-test and the
post-test scores. The dynamic assessment was
effective and supportive in the classroom,
especially in studying English in reading
comprehension. Teaching-learning process in the
experimental class is more effective and active,
especially in students’ performance and
participation. In the experimental class, students
are active and participate in the teaching-learning
process, especially in the assessment process. As
Naeni & Duvall (2012) stated, dynamic assessment
boosts students’” performance,
assessment also built a positive atmosphere in the
class. For that reason, the experimental class who
have been exposed to dynamic assessment has an

improvement rather than the control class.

and dynamic

Moreover, dynamic assessment could maxim
of students’ potential. In the experimental class,
students received tasks suitable to the student's
level. They can understand the content of the text
easily. In the experimental class who are exposed to
dynamic assessment, the teacher told them to
identify the text. Students do not just find and
choose the correct answer, but they identify,
understand, and solve the problem. Kazemi et al.,
(2020) stated, that the dynamic assessment does not
just produce the correct answer, but students must
understand the content of the text and solve the
problem of the question. The dynamic assessment
focuses on students’ potential level of
development, and students' performance (Yang &

Qian, 2017; Poehner & Lantolf, 2005). Furthermore,
the dynamic assessment also gives new insight into
assessment, especially information about students’
abilities and future potential of the student (Kao Y,
2021). For that reason, dynamic assessment can
prove that students’ continuous learning and show
the effectiveness of teachers to evaluate and revise
the teaching in response. Meanwhile, in the control
class, the teacher just focuses on students’ scores
rather than the process of students’ potential
development in the class. For that reason, students
in the experimental class have high scores than
students in the control class.

Based on the certitude above, both dynamic
assessment and reading comprehension have an
effective relation because learning English using
dynamic assessment can raise students’ abilities,
especially in reading comprehension. In addition,
the student’s ability in reading comprehension can
raise because in experimental classes students are
classified into a group based on their level.
Therefore, students do the assessment suitable to
their ability and they are more focused on their
work. It makes the score of the experimental class
higher than the score of the control class.

The third finding, there is a significant
difference between the control class and the
experimental class. It is proved by the score of both
classes. The score of the experimental class is higher
than the score of the control class. Based on Caffrey
E (2006), in the teaching-learning process of
dynamic assessment in the class, the teacher
measures students from aspect responsiveness and
students’ performance in the class. Furthermore, in
the experimental class who are exposed to dynamic
assessment, the students are required to be active in
the class. For that reason, in this study, the writers
calculate  students’ reading
comprehension through the reading test that has
been given to students. Two assessments were used
in both classes in the assessment process, they are

ability  in

conventional assessment and dynamic assessment.
In the conventional assessment, the teacher just
focuses on the result and value of the students. As
(Alsaadi, 2021; Cacchion, 2015) stated, conventional
assessment just focuses on the result and the value
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of the test. For that reason, the conventional
reading
comprehension because in this assessment students
are not receiving a clear description from the

assessment is less effective in

teacher.

In addition, students in the control class who are
exposed to the conventional assessment are more
passive in the class. On the other hand, in the
experiment class, the teacher focuses on the process
of teaching-learning, especially in reading
comprehension. In addition, the teacher and
students work together on the same program of
subject matter. For that reason, (Kao Y, 2020;
Kazemi et al., 2020; Alsaadi H, 2020) stated, that
dynamic assessment is implemented in the
pedagogic method to support students in the
teaching-learning process, especially in the
assessment of reading comprehension. Moreover,
pedagogic means the process of the teacher
guiding, supporting, and helping students to solve
the question in the reading test. For that reason,
students in the experimental class are more active
and confidently asked questions when they had a
hard situation. Therefore, the process of the
teaching-learning especially  the
assessment  of comprehension can

process,
reading
construct a positive effect on the experimental class.
Moreover, the score of the experimental class is
high rather than control class. It is proved by the
result of the pre-test and post-test of the
experimental class that has exposed the dynamic
assessment. The mean score for the pre-test in the
experimental class is 69,3 and the mean score for the
post-test is 80,8 while the score of standard
deviation (SD) of the experimental class is 0,878.
The lowest score in the experimental class is 38 and
the highest score is 86.

Meanwhile, the mean score for the pre-test in
the control class that uses the conventional
assessment is 64,47, and the mean score for the post-
test is 71,9 with a score of standard deviation (SD)
of the control class being 0,878. In the control class
that uses conventional assessment, the lowest score
is 40 and the highest score is 76. Based on the data
above, the experimental class is higher than the

control class. It means there is a significant
difference between both classes.

CONCLUSION

To sum up, this study has presented
significant evidence that dynamic assessment
cultivates students’ reading comprehension
when it is compared to conventional assessment.
The pedagogical
assessment is not limited to assisting students in

significance of dynamic
generating the right response, but rather in
developing the insights that will form the basis
of their future performances. Accordingly, DA is
an organized, growth-focused framework for
EFL instruction. Many opportunities for growth
have opened up as a result of DA's integration of
education and evaluation. Because of its two-
way character, DA interaction fits in perfectly
with conventional procedures in EFL and ESL
courses. In contrast to static evaluations,
dynamic evaluations aim to improve student
learning and motivation by using teacher-
provided mediations according to Vygotsky's
most important idea of ZPD. Ultimately, it may
be argued that dynamic assessment helps
teachers build more effective courses by
providing appropriate data regarding the origin,
progression, and potential capacity of learners.
Due to its limited sample size, lack of control
over confounding variables, and quantitative
character, the current study can only be seen as
a baby step toward dynamic assessment’s full
application in reading comprehension classes.
Despite these caveats, it is possible to draw
conclusions that the results of this study give
important information on the improvement of
high
comprehension and their motivation to read.
This study's results lent credence to Vygotsky's
zone of proximal development (ZPD) and the

Indonesian  senior students' reading

concept of development in general. The shifts
from the ZPD to the zone of actual development
were tracked by comparing the participants'
performance on a pre- and post-test.
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