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Abstract  

As internet technology has become more influential and cultured, online or e-

resources are nowadays present as alternatives for teaching materials. The 

resources themselves play an important role in lesson planning, instruction 

delivery, and take a part in determining the learning achievement. This study was 

conducted to investigate the forces that drive elementary school English teachers 

(N = 178) in utilizing online teaching materials together with the benefits and 

challenges they faced in using them. From the questionnaire, it was revealed that 

almost all respondents used and benefited from online resources taken from 

Google, YouTube, and other search engines. Further investigation through 

interviews revealed prevalent responses on e-learning materials utilization that are 

categorized as follows: accessibility, practicality, authenticity, and variety. Other 

benefits, such as the features of online resources that positively attract young 

learners in foreign language learning are meaningfully advantageous as they 

improve students’ learning engagement (SLE). These findings support evidence 

for e-learning resources as teaching materials for overcoming the shortage of 

teaching guidelines and materials in English for Young Learners (EYL) classes. 

Teachers’ responses towards the challenges in using this type of material lead to 

the implication that schools and other related stakeholders should take serious 

concerns to equip EYL teachers with professional development or in-service 

training, particularly in teaching material development and online resources 

integration. 
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Introduction 

The phenomena of offering English as a foreign language since the primary 

level occurs in many countries, including Indonesia. This trend is evidently 

encouraged by the economic globalization that has drawn the attention of not only 

educators, but also policy-makers to prepare English instruction for students since 

in the early grades (Tseng, 2014). With the intentions to introduce English as an 

international language as well as to motivate the young learners to learn a foreign 

language, English has thus been taught in many Indonesian elementary schools as 
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a non-compulsory subject and included as one of the main subjects at the 

secondary level. 

With its status as an elective subject where the implementation is a bottom-up 

policy (Alwasilah, 2013), the English language teaching (ELT) at the primary 

school level faces numerous challenges, particularly dealing with the curriculum, 

teacher and teaching resources (Hamied, 2010; Musthafa, 2010; Setiasih, 2012). 

The unclear instructions might possibly delude English teachers in undertaking 

the teaching and learning activities. As the blueprints are not clearly formulated, 

teachers of English at this level seem to encounter unavoidable impedes in 

conducting the class, so that the implementation of English teaching is considered 

to be based on teachers’ own beliefs and pretension. Accordingly, many teachers 

spend most of the allocated time for learning English to assign the students to do 

the exercises in the workbook. Similar to what occurs in Japanese elementary 

schools that homeroom teachers are the ones who are responsible for conducting 

English teaching activities (Musthafa, 2010), Indonesian teachers of English are 

mostly homeroom teachers who do not have the English education background. 

Most of them are also assigned to teach other subjects besides English (Butler & 

Takaechi, 2008). 

Concerning the textbooks, while teaching and learning materials for other 

subjects are available online where teachers and students can download the files 

of the book for free at the website address www.bse.kemdikbud.go.id., the 

government does not provide English teaching materials at this level. In fact, 

Zein’s (2017) findings show that teachers believed that the most imperative policy 

expected from the government is on the materials used for teaching. Although 

these conditions may actually bring positive impacts to teachers to be explorative 

and creative in conducting the class (Harmer, 2007; Thomlinson, 2003), he stated 

that for young learner English teachers, selecting and developing learning 

materials are not an easy task, and consequently they require more applied 

knowledge rather than theoretical one as proposed by the curriculum (Butler & 

Takaechi, 2008).  

As resources teachers use to deliver instruction play important role in 

supporting student learning, structuring the lesson, as well as determining the 

success of teaching and learning process, this present study was aimed at 

investigating how teachers of English in elementary school reacted to the lack of 

English teaching materials. It is then related to the growing trend of internet use as 

a part of the development of Information and Communication Technology (ICT) 

which expands its usage to all side of human-like, including business, industry, 
social relation, and education (Yanti et al., 2018).  

Rich literature found out that online sources are well utilized for teaching and 

learning materials nowadays (Kain & Moukarzel, 2018). This has led the present 

study to explore whether the English teachers in the elementary school also took 

advantages of using Google or other search engines for finding supporting 

materials for delivering instruction in their English classes. Regarding this, the 

current research was then explored through three questions: 1) how popular are e-

learning resources used for teaching English for Young Learners (TEYL) ?, 2) 

http://www.bse.kemdikbud.go.id/
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what are the forces that drive teachers to use online teaching materials?, and 3) 

what are the challenges the teachers face in utilizing the online materials? 

 

EYL Teaching Materials  

The essential roles of materials in the teaching and learning process have 

been well documented in many studies as they act as lesson structure that teachers 

and students depend on to conduct the lesson (Thomlinson, 2003; Zhang, 2018). 

Ghosn (2019) defines materials as teaching aids that include coursebooks and any 

supplementary materials such as workbooks, flashcards, posters, cassettes, CD-

ROMs, videos, dictionaries, worksheets and supplementary.  

As the growing of Information and Communication Technology (ICT) and 

the changes and developments it brings, resources of knowledge and information 

are not only available in print, but also online where people can access anywhere 

and anytime as long as internet connection is obtainable. Echoing Bull and Ma 

(2001), to help and improve language learning, teachers usually use some forms 

of technology which provide unlimited resources to language learners. Shyamlee 

and Phil (2012) lend support by pointing out that multimedia technology plays a 

encouraging role in upholding activities and initiatives of student and teaching 

effect in English class. As the innovations in technology are closely connected 

with the growth of English, the use of multimedia technology may open the 

avenues to colourful and stimulating teaching and learning process. With the 

platform for universal information accessibility that the internet provides, people 

worldwide, including teachers, students, and even parents are able to access to 

huge amounts of information and a number of free application software for 

teaching and learning materials (Ugwu & Orsu, 2017).   

Online resources themselves are defined as any resources that can be accessed 

through internet and World Wide Web (Rahimi & Bayat, 2015). Kumar (2019) 

goes along by stating that any support software available online can also be 

considered a resource. Thus, materials, notes, timetables, notices and the like, that 

are available online for reading are among those that can be called online 

resources or e-resources. Ghosn (2019) and Arnold and Rixon (2008) explicitly 

mention among the most popular language learning applications for children 

offered by https://elearn- ingindustry.com. Teachers can also access various 

young learners’ materials from the web-based resources, like 

https://learnenglishkids.britishcouncil.org, www.learninggamesforkids.com and 

www. eslgamesplus.com. 

Compared to printed version, many studies have documented the plusses of 

using electronic resources, such as easy and quick access, and the ability to share, 

port, edit and search.   One of the studies exposing the advantages of using e-

sources as teaching and learning materials is conducted by Thienthong and Lian 

(2014). Involving 70 Thai EFL teachers in north-eastern Thailand, the results 

showed that Google, YouTube, and Facebook were widely used resources by 

language teachers to support teaching, encourage autonomous learning, and 

enhance communication. From the interviews, it was known that some teachers 

were still anxious about integrating technology into teaching due to the lack of 

technical knowledge and skills. Focusing on the use of e-resources by young 

learners, Schuh and Farrel (2006) conducted a study investigating whether 

elementary school students made better achievement in writing tasks when using 
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electronic resources. The findings revealed that there was no significant difference 

among students who used print resources, electronic resources via the Internet, or 

both types of resources. Nevertheless, it was interesting to know that students 

preferred using internet for finding resources to printed ones because it was easier 

and fun so that students were willing to put more efforts into it. 

In the context of providing the instructional materials for young learners, their 

characteristics that have not yet developed literacy in their first language (L1) and 

have different levels of linguistic development should be taken into account. 

Another important consideration is the level of teacher qualifications and 

experience in teaching young learners. Both of the mentioned points take part in 

determining the success of EYL teaching and learning (Ghosn, 2019). 

 

Method  

As defined previously, the present study was conducted to explore the 

popularity of e-learning resources in TEYL practices, the forces that encourage 

teachers to use this type of materials, and the challenges they face in utilizing 

them for teaching young learners English. As expounded by Swedberg (2018), an 

exploratory study is fundamentally administered for two reasons. They are to 

increase the knowledge of a topic which is not intensively investigated and to 

generate recent and interesting hypothesis about a particular existing topic. The 

uses of e-learning materials in the English teaching and learning practices may 

have been studied by numbers of researchers. However, a general lack of 

knowledge about how prevalent these materials in TEYL constituted a reason for 

using an exploratory research design. There was also a need to know more about 

teachers’ motivation as well as encounters in using the materials. 

 

Participants  

The present exploratory research was conducted in a selected municipality in 

East Java, Indonesia. There were 274 elementary schools in the city, including 

public and private, which were under the supervision of Regional Office of 

Education. The participants of the study were 178 teachers who were teaching 

English subject in the elementary schools. This number of teachers were gained 

through the preliminary survey which found that not all elementary schools 

offered English subject and not all respondents agreed to participate in the study.    

From the questionnaire, the demographics of the teacher participants show 

that females participants dominated with 150 respondents (84.3%) and 28 others 

(15.7%) were males. A 22-year-old teacher was the youngest and the oldest was 
aged 50. The rest varied within those range of age, but were controlled by the 

participants with the age of 30s. Teacher’s educational backgrounds were 

heterogeneous. The responses were categorized into five groups. They were 

Bachelor Degree (S-1) in English Education (46.07%), S-1 in English 

(Literature/Linguistics) (22.47%), S-1 in Elementary Education (15.19%), S-1 in 

other major (7.31%), and the rest of the participants had graduated from Master 

Degree (1.1.3%).  

Similar to teachers’ educational background, their employment status was 

also varied. Most of the total respondents (73.60%) were non-permanent teachers 
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who taught in public elementary schools. Others who taught in the private schools 

were permanent teachers (16.29%). Only small number of the teachers reposted 

that were civil servants (3.37%).  

 

Instruments  
After the Regional Office of Education of the City that supervised the 

elementary schools participated in this study approved the survey, the paper-based 

questionnaires were handed out to the participants who were the English teachers. 

The questionnaire contained three themes, namely the agreement to be the 

participant of the study, personal particular (gender, age, educational background, 

and employment status), and teacher’s experiences in using online teaching 

materials. The participants were given one week to return the paper to the head of 

school group. Each school group usually consisted of 10 to 12 schools which were 

located within the same sub-district. Further investigation of the underlying 

reasons of the use of E-learning resources and the challenges in using them was 

carried out through semi-structured interviews with five random participants. 

 

Data Analysis  

The questionnaire administered in the present study was adapted from the 

preceding research (Mardiani, 2011). Instrument validation was undertaken by 

involving two experts majoring English Education and English for Young 

Learners (EYL). After receiving the comments and suggestions from the experts, 

adjustments were made by amending the ambiguous questions, rephrasing the 

complex items and eliminating the ineffective and non-functioning questions. 

Data that were collected from the questionnaires were then inputted in Google 

Form. This free web-based application which is used to create forms for data 

collection purposes was selected to analyze the data as it provides a response 

sheet that loads and displays data in diagrams and graphics, so that trends can be 

easily seen. Additionally, interviews were conducted to explore teachers’ 

perceptions on e-learning use, specifically the advantages and the encounters they 

faced. The data gathered from the interviews were the interview transcripts which 

were analyzed by re-reading and dissecting the transcripts to find the themes. 

 

Findings and Discussion  
There were 178 English teachers in elementary schools in the research site 

who responded to the questionnaire particularly asking the teaching materials that 

they used for teaching English for Young Learners (EYL) as guidance was not 

provided by both local and central government when the current Indonesian 

national curriculum, the 2013 Curriculum, was implemented.  

The data on the teaching resources that the teacher respondents used are 

categorized into four groups: 1) existing teaching resources used when prior 

curriculum was implemented, like handbook and workbook provided by the local 

government, 2) teaching resources for carrying particular curriculums, e.g., 

Cambridge curriculum, 3) school-modified teaching resources, and 4) teaching 

resources taken from online sources combined with the existing book. Further 

investigation was then undertaken to investigate the underlying reasons towards 

the use of the online resources as the number was dominant as shown in Figure 1. 
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Figure 1. EYL Teaching Resources 

  

Figure 1 displays that E-learning resources were famously used by teachers 

(91%). From the notes, it was known that these materials were combined with the 

printed ones. The findings also revealed that many of the teachers, especially the 

ones taught in the public schools admitted that they used the former teaching 

sources as the teaching roadmap. Not few of them even informed that the previous 

guidelines still could accommodate the students’ English learning. The syllabus, 

the handbooks, the workbooks, and even question sheets for quizzes and tests 

used when the previous curriculum, the School-Based Curriculum (KTSP) was 

implemented were still useable. However, many reported that they supported 

those abovementioned materials with the updated ones taken from online sources, 

like: YouTube, BBC Learn English Kids, and other e-sources. On the other hands, 

some other schools, particularly the best accredited private schools, reported that 

as they carry on certain curricula, like Cambridge and school-developed 

curriculum, they tended to have up-to-date resources based on the requirements of 

the curriculum. 

As indicated by the results, it proves that internet has become one of the most 

important guides for learning as it opens the avenues for virtual learning 

environment (VLE) in which tools required for conducting the class, such as 

grouping students, giving and submitting assignment, doing assessments and 

evaluation, and publishing students’ work, are well-provided (Yanti et al., 2018). 

Other benefits cover accessibility and practicality. The following phrases stated 

by the respondents exemplify their viewpoints towards the use of online 

resources. 

 

(Teacher 1) ‘We can select the materials that fit our learning objectives, 

support the printed materials we have with the audio and visuals we get 

online, and even edit them so that it improves our ICT skills. Often, the online 

materials I use for teaching also provide the lesson plan so it really helps me 

conduct the teaching and learning activities using those materials.’ 
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(Teacher 2) ‘The online resources I usually use are authentic materials that 

are closely related to students’ real life so that they are meaningful for 

students. As the materials are accessible, so it is easy to get by downloading 

the ones we choose thus enable us to prepare our teaching wherever we are.’    

 

 (Teacher 3) ‘I take YouTube video as a learning source because many videos 

on YouTube suit the topic learned in my classroom. Besides, it also provides 

the authentic language in use, like song, short movie, or talks (interview, talk 

show, etc.).’ 

 

 (Teacher 4) ‘On the website, every text is completed with a series of pictures, 

both folktales (illustration) and personal blog (personal documentation). 

These pictures make the students, especially young learners, become 

interested in reading the text. Then, the students can also learn a lot from 

others’ personal story, like the expression of sadness, happiness, madness, 

anger, etc. Besides, when reading other countries’ folklore, they can also 

learn the culture revealed in the story.’ 

 

 (Teacher 5) ‘The main benefit of serving online video in the classroom is the 

high students’ interest in taking a part the classroom activity. They become 

more active in the discussion and they get excited when they are being chosen 

to review or to give opinion regarding the movie or song. Then, the students 

also not only learning the right pronunciation, but also the non-verbal 

language expression, in the interview or talk show. The students also learn a 

lot of new words and vocabulary which are quite strange for them or even 

they never hear previously.’ 

 

From teachers’ explicit opinion above, E-learning resources bring more 

advantages, not only limited to classroom-oriented activities. Besides being 

accessible, practical, acting as authentic materials, as well as providing more 

options, the teachers mentioned the presence of online resources stimulated 

students’ learning engagement as they are interested in the lesson presented more 

interactively through online resources. A teacher also stated that the need for 

finding, designing, and modifying the materials improved his ICT skills 

progressively. 

In spite of supporting the teaching and learning process and other advantages 

that online resources bring, challenges exist and may hinder teachers in 

integrating teaching to technology. Two teachers reported that technical problems 

covering the internet connection and teaching facilities can be challenging 

impediment as can be seen in the following example. 

 

(Teacher 1) ‘Technical problems always happen. When internet connection is 

unavailable while I am in the search of materials or in the middle of teaching 

activities, it is sometimes frustrating.’ 

 

(Teacher 2) ‘In my school, not all classes are equipped with an LCD 

projector and speaker.’    
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Other hinders that teachers reported were dealing with technology-related 

knowledge and skills and the time allocated to make the materials more 

appropriate for teaching as shown in the extracts below. 

(Teacher 1) ‘I am not really good at using technology and this may lead to 

human errors when teaching with technology.’ 

 

(Teacher 3) ‘To produce good and appropriate teaching materials, I always 

edit the resources I get from the internet. The editing process can be so time 

consuming.’ 

 

(Teacher 4) ‘Well, even though there are a lot of suitable videos for the 

topics, somehow, the video includes inappropriate language, like swore 

words. Then, some music videos for the song also serve inappropriate action 

for children to watch. Many videos are created with a long duration so extra 

job is needed, like: edit it, cut it, or skip it, to the main part which is related to 

the topic.’ 

 

As the learners that the participant teachers were dealing with were children, 

they also concerned about the appropriateness of the material contents. Selecting 

the ones for children may require some considerations regarding their age and the 

time span for learning (Hamied, 2010). The extracts below illustrate the teachers’ 

voices.   

 

(Teacher 2) ‘Some articles contain incorrect information (hoax) and it may 

mislead the students also. Then, sometimes the length of the available article 

is too long and it may demotivate the students in reading.’   

 

(Teacher 5) ‘Many contents served on the blog are inappropriate to be 

chosen as children learning sources. Then, the personal blog also contains 

“too personal” stuff which is not appropriate with the students’ age.’ 

 

Regarding the challenges mentioned above, school and other related 

stakeholders should support EYL teachers with in-service training related to the 

use of technology for teaching and material development besides providing the 

teaching facilities that can enhance the ELT practices and teachers’ pedagogical 

use of technology. 

 

Conclusion 
As Information, Communication, and Technology (ICT) has continuously 

been growing, its presence contributes to better implementation of ELT practices, 

particularly related to teaching resources which are available online. The findings 

of the current study showed that the major participants have utilized online 

resources along with the printed version. Further investigation also captured that 

the existence of resources available online has brought benefits in terms of the 

accessibility, practicality, authenticity, and variety. Regarding the challenges, 

supports from school and related stakeholders are significant in providing the 
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facilities and professional development for teachers so that teachers’ digital 

knowledge and skills can be enhanced and teaching with technology can be 

effectively conducted. 
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