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Abstract

Background:

This study aimed to describe how to implement character building in language teaching (Indonesia and English)
at Junior High School.

Methodology:

The study was conducted at SMP Muhammadiyah 2 Samarinda, and the teachers were the subject of the study. In
this research, the teachers were assigned as Teacher A, Teacher B, and Teacher C. Teacher A and Teacher C are
females, and Teacher B is male.

Findings:

According to the findings of this research, the six different lesson plans that were analyzed contained 12 different
character values. The character values were reinforced by two different teachers throughout the various learning
activities, and they were also mentioned in a special sub-title.

Conclusion:

the points that demonstrate Workshops, seminars, and guidebooks are needed for teachers to learn more about
how to assist their students develop as individuals. English teachers should learn more about creating lesson plans
which emphasize character development. It is additionally proposed that the teacher make the students realize that
they will be developing character by teaching character values in a more direct manner, so that the students may
feel the development personally.
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1. INTRODUCTION
Indonesian moral degradation in Indonesia has become a more significant concern today.

Education plays a vital role in addressing the issue of integrating character building in
education.

Character education is a national movement in schools that foster culture, responsible and
caring young people as modeling and developing good character through teaching. Developing
a moral character by emphasizing universally shared principles It is the deliberate and proactive
effort made by schools, districts, and states to develop ethical ideals such as compassion,
honesty, justice, responsibility, and respect for self and others in children. No "quick fix" exists
for character education (Farahmadnian & Pacukaj, 2014; Thalib et al., 2016; Yulianti et al.,
2016). It implies that character education building requires a long-term undertaking that
requires support from all areas of humanity to attain its objective. In order to construct the
character values, character building needs a motor. Here, teachers play an essential role in those
values. Teachers must be able to find ways to implement character building in the teaching and
learning process.

Since 2010, character building in education has been a program that the government has
socialized. All schools in Indonesia are required to implement this program. In line with the
government’s regulation, there are 20-character values to be developed (Nasional, 2010). They
are religiousity, honesty, responsibility, healthy lifestyle (bergayahidupsehat), disciplined,
hardwork, confidence, enterpreneurship, logical, critical, creative, and innovative thinking,
independence, curiousity, joyfulness of reading, cooperativeness, obedience, respect, courtesy,
democratic, environmental care, nationalism, and respect for diversity.The government has
also launched the mapping of character values to be developed in each subject.

For Indonesian and English, there are six character values, that is, respect for diversity,
courtesy, confidence, independence, cooperativeness, and obedience (Rahman et al., 2017;
Retnawati et al., 2018).

The purpose of character development is to increase the quality of implementation and
outcomes of education in shaping the character or morals of students in a holistic, balanced
manner. Through the practice of character development, students are intended to become
individuals who adhere to the Pancasila ideology of Indonesia.

Character education contributes to the formation of school culture, which emphasizes the
attitudes, customs, habits, and symbols practiced by all school stakeholders and their
communities . Therefore, character education is anticipated to contribute to the formation of a

new generation in Indonesia.
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Character values are interwoven into the teaching and learning process, self-development
activities, and school culture (Dwiningrum, 2013; Sutomo, 2014; Trisiana et al., 2015).
Therefore, teachers and students should incorporate these ideals into the curriculum, syllabus,
and lesson plan. According to Retnawati et al. (2018) there are three guiding principles for
implementing character education in schools so that pupils see the character values as their
own and accept responsibility for them.

The primary tenet is continuity. It implies that the process of implementing character values
is lengthy, commencing at the beginning of an education level and lasting until its conclusion.
The second concept is that character values be infused into all academic disciplines, self-
improvement activities, and school cultures. It indicates that character values are incorporated
into every intra- and extra-curricular activity topic. The third point is that character values
should not be taught as separate concepts. These values will also not be included in the
examination. They are integrated into the activities of the class. However, pupils must
recognize that they are in the process of forming moral principles.

English has become the foreign language most commonly studied in Indonesia. It is a
required subject taught at all levels of education, from elementary to graduate. It is
advantageous to teach excellent character through language by utilizing good words and
expressing them in an excellent manner. Therefore, character values can be fostered through
the study of English. The development of character qualities through the English subject is
anticipated to have a favorable effect on children and national development (Burr et al., 2014;
Suprayitno et al., 2019).

Before integrating character development into the teaching and learning process, teachers
should develop lesson plans that incorporate character development. According to Jensen
(2001), a lesson plan is an exceptionally beneficial instrument that combines guides, a resource,
and a historical document that reflects our teaching philosophy, student demographic,
textbooks, and most importantly, our students' goals. The objectives were in both the cognitive
and affective domains. To incorporate character development into the teaching and learning
process, the lesson plan must be modified. Adaptation may involve adding or modifying
learning processes, indicators, and evaluation strategies to incorporate character values into the
teaching and learning process (Malihah, 2015; Saidek & Islami, 2016).

Budiastuti (2010), Rosalina (2011), Yulianthi (2012) demonstrated in different subjects that
character development was incorporated into the teaching and learning process. The first study
by Budiastuti (2010)) revealed that character development was adopted in the fashion design

class at Vocational High School 6 in Jogjakarta. The character values integrated were
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religiosity, honesty, enterpreneurship, creativity, and responsibility since the students
frequently work in the studio and directly deal with customers. The subsequent research by
Rosalina (2011) reveals that instructors in Gugus 4, Kecamatan Batujajar, Kabupaten Bandung
Barat have already developed lesson plans incorporating character values. However, teachers
did not devise activities to implement character development in the classroom.

The other study by Yulianthi (2012) demonstrates that implementing character
development in the English subject at Laboratory Junior High School, State University of
Malang, was successful. However, the survey reveals that teachers rarely include character
qualities in their class plans. Teachers favored implementing character values directly over
including character values in lesson plans.

Concerning this topic, the researcher chose to investigate the implementation of character
development in English language instruction at SMP Muhammadiyah 2 Samarinda. Since this
school is regarded as a private school in Samarinda, it is anticipated that the outcomes of this

study will serve as a model for character development implementation.

2. METHODOLGY
According to Sari & Bogdan (1992), qualitative research has five qualities. The natural

environment is the immediate source of data, and the researcher is the principal instrument. In
this study, the researcher entered the class and sat in the back row. The researcher's presence
did not alter the natural atmosphere of the classroom because the children at this institution are
accustomed to being monitored by numerous researchers. The second characteristic of
qualitative research is its descriptive nature. Instead of numbers, the data collected is in words
or images. Third, it focuses on processes rather than merely outcomes or goods. Fourth, it tends
to perform inductive data analysis. Fifth, "Meaning" is an indispensable component of
qualitative research.

The study was conducted at SMP Muhammadiyah 2 Samarinda, located at Sempaja, East
Kalimantan. The setting was chosen based on some considerations. First, the school
implemented character-building immediately after the government launched the character-
building program in 2010. It is shown by the mission and vision of this school that are oriented
toward implementing character building. Second, the school is considered in Samarinda based
on the input and output rank (Diknas Kota Samarinda: 2012). As a Junior High School in
Samarinda, this school must have high-quality human resources, school facilities, and a
teaching and learning process. Third, English is taught six hours a week at this school. In line

with the principle of character building released by (Nasional, 2010), character building is a
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habituation process. From the explanation above, this school's English teaching and learning
process is a perfect medium to implement character values, so it can be a model of character-
building implementation for other schools.

The subjects of the study were the English teachers of SMP Muhammadiyah 2 Samarinda.
In this research, the teachers were assigned as Teacher A, Teacher B, and Teacher C. Teacher
A and Teacher C are females, and Teacher B is male. Teacher A and Teacher C were certified
teachers, while Teacher B is still a junior. Teacher A has attended a seminar dealing with
character building, while Teacher B and Teacher C have not. The researcher took the English
teachers from grades VII and V111 as the subjects because of several considerations. First, the
teachers were chosen by the school authority. The English teachers’ coordinator in the school
permitted the researcher to conduct research with two English teachers from grade V1l and one
English teacher from grade VIII. Second, the researcher could not conduct the research with
English teachers from grade IX because they had to prepare the students for National
Examination.

The researchers did document study, observations, and interviews to obtain the data. The
document studied was the teachers’ lesson plans. The researcher investigated whether character
building was mentioned in the lesson plans or not. In the document study, the researcher used
a checklist based on Panduan Pendidikan Karakter released by (Nasional, 2010). Then the
researcher compared the lesson plans to the classroom teaching and learning process.

The observations were conducted from November 17th until 29th, 2016. To know the
natural condition of implementing character building in English subjects, the researcher did
two observations for each teacher. The participants of this research were six classes taught by
three English teachers. The classes consist of four classes for VII graders and two for VIII
graders. The researcher used nonparticipant observation in this study. The researcher did not
actively participate in the teaching and learning process to keep the natural and original
condition during the observation. During the observation process, the researcher sat in the back
row and made field notes to record the activities in the class. The field notes dealt with character
building in the English teaching and learning process. It could be seen through how the teacher
taught the character values and what character values appeared during the teaching and learning

process. The field note form is provided in Table 1.
Table 1 The Field Note Form

Character Learning Teacher’s Students’ Possible Notes

values in Activity activity Activity character

lesson plan values to be
implemented

Pre- activity
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Main activity

Post activity

As seen from table 1, the field note was in the form of a table containing five columns.
They were character values that appeared in the lesson plan, learning activities, teacher’s
activities, students’ activities, possible character values to be implemented in the class, and
notes. The second column was divided into pre-, main, and post-activity. To know the
implementation of character building in the teaching and learning activity, the researcher wrote
down the activities in that field note form in detail. Basically, the interview was used to obtain
the data from the English teachers to support and crosscheck the findings through the
observations. In order to conduct an effective interview, an interview guide was needed to
control the questions and answers in the discussion. In this study, there eight questions were
given to the subjects. Question 1 was made to determine the teacher’s background knowledge
about character building. Question 2 concerned the teacher’s experience in joining training or
workshop about character building. Question number 3 was made to dig up the teacher’s
opinion on implementing character building in English subjects. Question number 4 to 8 related
to the implementation of character building in English subject.

This study's data were qualitatively examined and published descriptively. Observational
and interview data were analyzed using a method proposed by (Bryman & Burgess, 1994).
Prior to data analysis, the gathered data were reduced and separated into relevant and irrelevant
categories. Relevant data are those that can be used to support the investigation, whereas
irrelevant data do not contribute meaningfully to the study. The pertinent data were evaluated,
while the unnecessary data were removed. Next was data presentation. The data were
identified, categorized, organized, and clarified.

The identification process consisted of recognizing and verifying the data. The data were
then categorized and organized according to the research questions. We acquired the data from
the lesson plan by carefully reading the lesson plan and picking the relevant data. The statistics
were then clarified with English teachers. Finally, descriptive results of the analysis were

provided.

3. FINDINGS
Before doing the observations, the researcher analyzed the lesson plans of the three English

teachers. The researcher assigned them teachers A, B, and C. The researcher took two samples

of lesson plans from each teacher; therefore, the researcher got 6 lesson plans in total.
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3.1 The Character Values within Teacher A’s Lesson Plans

The researcher examined the lesson plans that Teacher A had provided, and from that, they
were able to identify several characters that Teacher A intended to use in her classroom. In the
first lesson plan given by teacher A, the researcher found the values of confidence,
appreciation, responsibility, and innovative and critical thinking. The second lesson plan given
by teacher A contains the values of confidence, creativity, responsibility, open-mindedness,
and discipline. However, some of the values were not included in the character values launched
by the government. Those values were appreciation and open-mindedness.

After the section titled "Instructional Objectives,” Teacher A included a specific point in
the lesson plans where she discussed the importance of having good character. The researcher
looked in the "Learning Activities" section, but she was unable to uncover any information that
elaborated on character values. The "Learning Activities" were conceived of by Teacher A in
the format of a table with four columns. The first column included the various types of
activities, followed by the actions of the teacher, the students, and the total amount of time.

Teacher A did not include a separate column for character values in their assignment.

3.2 The Character Values within Teacher B’s Lesson Plans

The researcher examined the lesson plans that Teacher B had provided, and from that, they
were able to identify several characters that Teacher B intended to use in her classroom. The
first lesson plan contained the values of confidence, logical thinking, criticalness, creativity,
and innovativeness, responsibility, and open-mindedness. The second one contained values of
confidence, politeness, responsibility, activeness, and cooperativeness.

After the point "Indicator,”" Teacher B mentioned the character values in a special point in
the lesson plan. The researcher could also find character values elaboration in the "Learning
Activities" area. Teacher B created the "Learning Activities” table as well. Teacher B, unlike
Teacher A, included a specific column for character values. The table had four columns: steps,
activities, time allocation, and character values.

3.3 The Character Values within Teacher C’s Lesson Plans

If the first two teachers inserted plenty of character values for their lesson plans, teacher C
only mentioned several dominant character values in her lesson plans. She designed a lesson
plan for the first meeting with two character values. They were “activeness” and “confidence,”
while for the second meeting, the character values in her lesson plan were activeness,

confidence, and cooperativeness.
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Teacher C mentioned character values in a specific point after the point "Indicator,” as we
can see from the lesson plan above. The researcher could also find character values elaboration
in the "Learning Activities" area. Teacher C created the "Learning Activities" table as well.
Teacher C, like Teacher B, included a specific column for character values. The table had four
columns, one for each of the following: steps, activities, time allocation, and character values.

The researcher discovered 12-character values from the six lesson plans provided by
Teachers A, B, and C. Confidence was the most common, followed by logical thinking,
politeness, respect, and discipline. Furthermore, table 2 summarizes the values contained

within the lesson plans.

Table 2 The Character Values Appearing in the Lesson Plans

No. Character Values in Frequency
the Lesson Plan
L. Confidence 6x
2. Responsibility 4x
3. Activeness 3x
4. Innovativeness 2x
5. Criticalness 2x
6. Creativity 2x
7. Open-mindedness 2x
8. Cooperativeness 2x
9. Logical Thinking 1x
10.  Politeness 1 x
11.  Appreciating (respect) 1 x
12.  Discipline 1 x

After studying the lesson plans, the researcher observed the implementation of character
building in the English teaching and learning process. All observations were carried out in two
meetings, one for each teacher. Each meeting was 90 minutes. To make the findings more
particular and accurate, each observation was undertaken in various classes handled by the
professors.

3.4 Character Values Taught in Teacher A’s Classes

The researcher observed Teacher A’s class twice. The first observation was done on
November 17th, 2015. The class observed was Class 8.2.The lesson took place in the first and
second periods. In the first meeting, the topic was the statements of agreement, disagreement,
asking for and giving an opinion. During this meeting, Teacher A taught the character values
of creativity, confidence, courtesy, religiosity, respect, cooperativeness, criticalness, and hard
work.

The second observation was done on Monday, January 25th, 2016. The class observed was

Class 8.6. This meeting also took place in the first and second periods. In this second meeting,
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the topic was announcement and invitation. During the meeting, she taught the character values
of courtesy, discipline, environmental care, cooperativeness, hard work, and respect.
3.5 The Way Teacher A Taught the Character Values

In the first meeting, Teacher A taught the students the expression of agreement,
disagreement, asking for, and giving an opinion. The class took place in the first and second
periods. At the lesson's beginning, the students prayed and greeted the teacher. The character
values of religion and courtesy were inherent in the praying and reading activities. Before
discussing the topic, the teacher suggested the students be creative and confident during the
lesson. Here, the teacher taught the values of creativity and confidence using direct statements.

The skill taught at that meeting was listening to skill. However, the teacher did not teach in
the language laboratory. She taught listening by reading aloud some sentences twice and asking
the students to write whether the statements were in agreement or disagreement. The values of
respect and hard work were inherent in the activity. After that, the students were asked to
discuss the answers with a partner. The character values of cooperativeness and criticalness
were not directly stated, but inherent in asking the students to do the task. After some minutes,
the teacher asked the students to read aloud the answers voluntarily. The students raised their
hands enthusiastically. The teacher then pointed some students, and the students answered the
questions confidently.

In the next activity, the teacher gave a worksheet containing material for the topic of asking
for and giving an opinion. The teacher asked the students’ opinion about ants. The students
raised their hands enthusiastically to get the

opportunity to answer that ant is a diligent and hard-working animals. Here, the students
inferred the value of hard-working. Afterward, the teacher taught the value of hard work by
using direct statement to encourage the students to be diligent and work hard too in studying
to gain success.

The teacher then read aloud a conversation and asked the students to repeat it after her. The
students worked with their partners and answered some questions related to the conversations.
The values of cooperativeness and criticalness were inherent in the activity. After that, the
students raised their hands enthusiastically and read aloud the answers confidently. The last
learning activity for that day’s lesson was the students’ making a summary from the material
shown in the PowerPoint slides.

In the post activity, the teacher gave homework to the students to make a conversation

containing the expressions of agreement, disagreement, asking for and giving an opinion.
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Before ending the lesson, the teacher asked whether the students found difficulties or not during
the lesson. The teacher greeted the students to end the lesson.

In the second observation, the teacher explicitly built the values of discipline and
environmental care at the beginning of the lesson. By the time the students finished praying,
the teacher had given advice to the students to always be ready for the lesson right after the bell
rang. After that, the teacher reminded the students to keep the classroom clean. At this point,
the values of discipline and environmental care were not directly stated but inherent in asking
the students to clean the classroom before the lesson started.

The topic for the lesson was an announcement and invitation. The teacher introduced the
topic by using real objects and asking the students one by one whether they had ever received
an invitation card. Subsequently, the teacher showed a slide containing an example of an
announcement and questions related to the text. One of the students read aloud the text while
the others were listening. The teacher asked the students to work in pairs and answer the
questions. The character value of cooperativeness was not directly stated but was inherent in
the pair activity. Then the students raised their hands excitedly to answer the questions loudly.
In the middle of the discussion, the teacher personally gave advice to one student who ignored
the lesson. After that, she advised the whole class to work hard and pay attention to the lesson
well. Here, Teacher A used a direct statement to teach the character values of hard work and
respect. Before ending the lesson for that day, the teacher gave homework to the students. Each
student had to make a decorated invitation or announcement text.

3.6 The Character Values Taught in Teacher B’s Classes

The researcher also had two observations on Teacher B’s classes. The first observation was
done in Class 7.3 on November 21st, 2016. The meeting that day took place on the third and
fourth period. The topic for the lesson that day was descriptive text. From the first observation,
the researcher found some values taught during the teaching-learning process. The values that
were implemented in the first meeting were courtesy, confidence, hard work, respect, and
cooperativeness.

The second observation was done in Class 7.1 on November 29th, 2016. The lesson took
place on the third and fourth periods. Similar to the first meeting, Teacher B also taught
descriptive text. In the second observation, Teacher B taught the values of courtesy,
independence, respect, and confidence.

3.7 The Way Teacher B Taught the Character Values
At the beginning of the first meeting, the values of courtesy and religion were inherent in

the pre-activity when the class prayed and greeted. After that, the teacher introduced the topic
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for the day’s lesson, that is, spoken descriptive text about describing someone. Before the
speaking activity, the teacher began with some listening exercises to make the students get used
to the vocabulary. The teacher played an audio file about body parts while the students do the
worksheet. After that, the teacher and the students discussed the answers together. The value
of confidence was inherent when the students read aloud the answers. Afterward, the teacher
showed a picture of an actress. Together with the students, the teacher described the artist.

Next, the teacher gave the material containing vocabulary in describing people to the
students and asked the students whether or not they found difficult words in the material. The
teacher asked one student to come to the front and led the class to describe the student together.
The value of respect for diversity was inherent during this activity. Afterward, the teacher
played a guessing game with the class. She gave some clues about someone working in the
school by describing the person’s appearance and asked the students to guess who the person
is. The teacher implemented the values of criticalness, logical thinking, and curiosity when she
played the game with the class. Those values were not directly stated but were inherent in the
game activity. Afterward, the teacher asked the students to make a description of one of their
friends in their exercise book. For speaking assessment, the teacher called the students to the
front one by one and asked them to describe one of their friends while the other students tried
to guess the name of the person being described. This activity's values of hard work,
confidence, and curiosity were inherent. In the post-activity, the value of religiosity was
inherent in reflection and praying activities.

In the second observation, the text discussed was still descriptive text. However, the
language skill developed was different. It was reading descriptive text with the topic Hobbies.
Before starting the lesson, the teacher greeted the students. To start the lesson, the teacher
showed a picture of gardening and the equipment needed. She taught the value of confidence
in asking some students to mention the name of the tools loudly.

For the main activity, the value of cooperativeness was inherent in group activities. In
groups, the students should do some reading exercises. In this activity, the values of
cooperativeness were inherent. During the group activity, the teacher always mentioned how
much time given to the students to do each task and asked the students to finish the task on
time. Here, the students inferred the values of discipline and confirmed by the teacher.
Afterward, the teacher and the students discussed the answers together. Before ending the
lesson, the teacher and students made conclusions about the lesson. The lesson ended after

greetings.
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From the six observations, the researcher found some character values taught by Teacher
A, Teacher B, and Teacher C. Table 3 presents the character values taught by the three teachers

in six meetings.

Table 3 Character Values Taught by Three Teachers
No. Character Values Taught by Three Teachers Frequency

1. Creativity 1x
2. Confidence 5%
3. Hard work T 3x
4. Courtesy T 6x
5. Religiosity T 2x
6. Respect 4x
7. Cooperativeness C4x
8.  Criticalness 3x
9. Discipline 2x
10.  Environmental care 1x
11.  Independence 1x
12.  Respect for diversity 1x
13.  Logical thinking 1x
14.  Curiosity 1x

According to the table above, the three English teachers taught 15-character values during
the six observations. The most commonly taught value was civility, whereas the least
frequently taught values were creativity, environmental stewardship, independence, respect for
variety, logical reasoning, and curiosity. These 15 ideals were taught in various ways. Direct
statements were used to teach some of the ideals. Other values were implicitly embedded in
activities, not explicitly expressed but implied in requesting pupils to perform something and
deduced by the students and affirmed by the teacher. Teachers frequently did not declare the
character values clearly when teaching them, but they were implicit in some exercises. In the
six observations, this technique was used 14 times. Making students infer and affirm values
was a less commonly utilized strategy for teaching character qualities. In the six observations,

this technique was used only twice.

4. DISCUSSION
Based on the document study findings, all teachers have designed lesson plans with

character values. The values were confidence, responsibility, activeness, innovativeness,
criticalness, creativity, open-mindedness, cooperativeness, logical thinking, courtesy, respect,
and discipline. Faridi & Bahri (2016), Lestari (2019) stated the Educational Authority has
already mapped six character values for English subjects for junior high school.

Concerning the formulation of a lesson plan that includes character development, it can be

concluded that all three teachers have incorporated character values into their lesson plans. The
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character values were located in a special sub-title below the “Indicator” sub-title.
Unfortunately, the values that were mentioned in their lesson plans did not cover the six
character values for English subjects. Those values were not elaborated much in each learning
activity in the learning procedure. Teachers B and C only distributed those values in the main
activity, while teacher A did not mention the values in the learning procedure. The three
teachers also did not make any modifications to learning steps, indicators, and assessment
techniques in the lesson plan that indicated the implementation of character building (Hoon,
2014; Marini et al., 2018; Nagengast et al., 2014).

Regarding the implementation of character building in English subjects, the teachers tended
not to explicitly build students’ character by using direct statements. Only teacher A explicitly
implemented the character values during the teaching and learning process, whereas teacher B
and teacher C did not implement the character values explicitly. Concerning the three principles
of the implementation of character building launched by the Educational Authority in 2010,
the implementation of character building at SMP Muhammadiyah 2 Samarinda has not fully
met the three principles since only one teacher planned and explicitly implemented the
character values while the other two teachers did not. Based on the results of this study, the
suggestions are primarily addressed to the Educational Authority, English teachers, and future
researchers interested in conducting a similar study topic.

It is advised that the Educational Authority provide additional direction to instructors in
order for character building to be implemented effectively. More workshops and seminars on
the execution of character building might provide direction. The workshops and seminars
should address how to construct lesson plans and apply character building in English topics
properly. The Educational Authority should also implement character-building advice books
more widely available so that teachers may easily obtain them. Workshops, seminars, and guide
books are crucial for teachers to get additional knowledge to help students develop their
character (Ambarita & Purba, 2016; Ratih, 2017).

Following that, it is proposed that the school assist teachers in expanding their knowledge
of character development. The school should also assess the implementation of character
development in the classroom. It is also urged that the school continue to promote the
implementation of character development programs.

English teachers should learn more about developing lesson plans that include character
development. They might receive knowledge by attending seminars or reading guidebooks on
the execution of character building published by the Educational Authority. The knowledge

they gained can be used to design lesson plans that include character development and to put
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the values they have planned into action. It is also proposed that the teacher make the students
aware that they are in the process of character development by using more direct statements in
teaching character values so that the students may directly sense the character development.

It is proposed that further scholars look into other aspects of character development. They
may be able to witness the material, methodologies, and procedures. The teacher used
assessment to conduct character-building in the classroom.

They are respect for diversity, courtesy, confidence, independence, cooperativeness, and
obedience (Irfan, 2016; Pradana, 2017). The lesson plan from Teacher A, Teacher B, and
Teacher C covered 3 of those values. The teachers planned to implement the character values
of confidence, politeness, and cooperativeness among the six-character values.

The researcher classified the data from the observations to analyze it based on the teacher's
techniques for teaching character values. Direct statements were used to teach some of the
ideals. Other values were implicitly embedded in activities, not explicitly expressed but implied
in requesting pupils to perform something and deduced by the students and affirmed by the
teacher.

According to Ramli & Wijayanti (2013) state that teachers must make pupils aware that
they are in the process of developing good character. Direct statements on character values are
one technique to make children aware that they are in the process of character development.
According to the observations, only teacher A expressly built the kids' characters through direct
statements, while the other teachers did not. Only four qualities were expressly adopted by
instructor A: confidence, creativity, hard effort, and respect. Teacher A specifically applied
only one of the six mapped values for English: confidence.

It is clear from the explanation above that the character values implemented were not the
same as those planned by the three teachers. A significant aspect contributed to this. The
teacher's lack of experience in integrating character values was a factor. According to the
interview results, only instructor A attended the character development workshop. The other
two teachers have never attended a workshop or seminar on character development in the
English classroom.

Teacher plays important roles in the implementation of character building. As stated in
Suhardiyanto (2017) states teacher’s roles in implementing character building in the classroom
are as facilitator, participant, and motivator. As a result, teachers must have sufficient
knowledge and expertise in character development, particularly in English. First, teacher’s lack
of knowledge can be seen in the lesson plan. Furthermore, teachers must create lesson plans

that involve character development before incorporating character values into the teaching and
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learning process. The teacher should modify the lesson plan in order to incorporate character
development into the teaching and learning process. Character values can be integrated into
teaching and learning by adding or changing learning phases, indicators, and assessment
techniques. However, the study found no adjustment in learning processes, indicators, or
assessment techniques in the six lesson plans provided by three English teachers.

A lesson plan is an immensely beneficial tool that serves as a guide, resource, and historical
document that reflects our teaching philosophy and, more importantly, our student goals
(Jensen, 2001). The goal of character development for pupils would be impossible to fulfill if
the teacher did not adjust the learning phases, indication, and assessment technique.

Only teacher A explicitly implemented character building in the classroom, while the other
two teachers did not. From the interview result, Teacher B believes that character building was
already integrated into teaching and learning activities. Similar to Teacher B, Teacher C also
believes that the activities in the teaching and learning process already involve character values.
Therefore, teachers B and C consider that there is no need to use direct statements in teaching
character values.

According to the findings, the English teachers at SMP Muhammadiyah 2 Samarinda have
already integrated character building in the classroom, despite the fact that some of the planned
character values did not match. Some values were not applied in the classroom, and some
values that were not planned for were implemented during the teaching and learning process.

The implementation of character building in English subjects did not fully meet the three
principles of character building launched by the Educational Authority in 2010. First, the
principle of continuity can be seen only from one character value mentioned in the lesson plan:
confidence. The value of confidence appeared in all lesson plans designed by the three teachers.
Yet, from the observation result, only teacher A explicitly built the value of confidence in the
teaching and learning process. However, the principle of integrating character values in all
subject matter was already seen in the school. In school, every subject should integrate
character building. English is one of the subjects that must integrate the implementation of
character building in the teaching and learning process. As seen from the interview result, the
three teachers agreed that the implementation of character building in SMP Muhammadiyah 2
Samarinda. The principal also regularly remindsthe teacher to always implement the character
building in every subject. Concerning the third principle of character building, that is,
developing the students’ awareness of the character values, from the findings and interview
results, only Teacher A used a direct statement to teach the character values, so the principle

was not fully implemented by the three teachers.
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Building a person's character is not easy because it takes time. As a result, this study did
not address the teacher's assessment of the students' character development. Furthermore,
different ways are required to internalize the character values. Making the pupils aware that
they are in the process of character development is also crucial so that the students can judge
themselves. As a result, teachers play a vital role in ensuring the success of character

development initiatives in Indonesia.

5. CONCLUSION
Concerning the formulation of a lesson plan that includes character development, it can be

concluded that all three teachers have incorporated character values into their lesson plans. The
character values were located in a special sub-title below the “Indicator” sub-title.
Unfortunately, the values that were mentioned in their lesson plans did not cover the six
character values for English subjects. Those values were not elaborated much in each learning
activity in the learning procedure. Teachers B and C only distributed those values in the main
activity, while teacher A did not mention the values in the learning procedure. The three
teachers also did not make any modifications of learning steps, indicators, and assessment
techniques in the lesson plan that indicated the implementation of character building.

Regarding the implementation of character building in English subjects, the teachers tended
not to explicitly build students’ character by using direct statements. Only teacher A explicitly
implemented the character values during the teaching and learning process, whereas teacher B
and teacher C did not implement the character values explicitly. Concerning the three principles
of the implementation of character building launched by the Educational Authority in

2010, the implementation of character building at SMP Muhammadiyah 2 Samarinda has
not fully met the three principles since only one teacher planned and explicitly implemented
the character values while the other two teachers did not.

Based on the results of this study, the suggestions are primarily addressed to the
Educational Authority, English teachers and future researchers interested in conducting a
similar study topic.

It is advised that the Educational Authority provide additional direction to instructors in
order for character building to be implemented effectively. More workshops and seminars on
the execution of character building might provide direction. The workshops and seminars
should address how to construct lesson plans and apply character building in English topics
properly. The Educational Authority should also implement character-building advice books

more widely available so that teachers may easily obtain them. Workshops, seminars, and guide
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books are crucial for teachers to get additional knowledge to help students develop their
character.

Following that, it is proposed that the school assist teachers in expanding their knowledge
of character development. The school should also assess the implementation of character
development in the classroom. It is also urged that the school continue to promote the
implementation of character development programs.

English teachers should learn more about developing lesson plans that include character
development. They might receive knowledge by attending seminars or reading guidebooks on
the execution of character building published by the Educational Authority. The knowledge
they gained can be used to design lesson plans that include character development and to put
the values they have planned into action. It is also proposed that the teacher make the students
aware that they are in the process of character development by using more direct statements in
teaching character values so that the students may directly sense the character development.

It is proposed that further scholars look into other aspects of character development. They
may be able to witness the material, methodologies, and procedures. The teacher used
assessment to conduct character-building in the classroom.
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